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Key Performance Strengths / Good Practice

· Very good scope of employer provision and employer links, including providing learners opportunities to enrich their learning by gaining additional skills
· Very good levels of income produced by the area 

· Students willing to contribute and share experiences

· Strong leadership and effective operational management from CRM

· Safe, tidy and well-maintained workshop areas

Key Identified Areas of Improvement

· No comparison against national figures within curriculum self assessment documentation, including data provided by MIS
· No use of quantifiable targets within the QIP against which progress can be judged
· Little documented in-year monitoring of actions for improvement taking place at curriculum level
· Learner involvement systems
· Linking of T&L observations to action plans
Summary of Activity
Meetings with key staff: Director of Technology, CRM, Senior tutors course leaders and lecturers, students and review of documentation.

Management

There is clear direction and ownership provided by the CRM and effective operational management of resources to match staffing and resources to meet the needs of the varied curriculum and   maintain standards. Many staff are deployed laterally to optimise their skills and strengths .This relies on the incumbent CRM’s knowledge of staff skills and qualifications rather than from information available centrally, an option which might be considered for the future. Staff are supported by managers to work flexibly to meet changes in curriculum and to meet peaks in provision. Communication is regular and cascaded through a Director, CRM, senior tutors, programme leaders structure, however it was not clear whether all teaching staff  were regularly updated on developments and issues at team level through this structure. There was some ambiguity in job title of the programme leader/manager or course leader, although their role and responsibilities were clearer. Staff development is frequent and plentiful. A college planned programme of rolling staff development days provides a menu to choose from with plenty of opportunity to meet the college requirement of 60 hours. Within the area individual professional development is sourced through own membership with professional bodies. New staff feel welcomed and have opportunity to access development and mentorship. Opportunities for periodic customised team development to focus on for example sharing good practice or addressing a common theme arising from TLOs within the area could be considered.
Students were respectful and well behaved in all classes observed. Workshops and classrooms are clean and free from debris. Students cleared down their work space once completed.  A number of students had their overalls tied around their waists in the workshops but all appeared to have the safety boots. A number of classrooms did not have a teacher immediately present. There appeared to be good attendance in the classes with viable numbers of students. 

Quality Initiatives and Procedures

The curriculum area self-assessment contains judgements on performance that are not placed in context by the use of comparisons against national averages. For example, whilst the judgement “Standards are rising fast and are well above those attained in similar colleges” quotes a success rate in 2007/08 of 71% there is no national figure
 stated against which this can be compared. Whilst data provided by MIS to managers enables trends over the last 3 years to be identified there are no national figures against which comparisons can be made.
There appears to be little drilldown of data that would have proven effective in providing a view regarding possible fluctuations in success rate across the curriculum; for example, how do the timely and overall success rates differ across the various apprenticeship and advanced apprenticeship programmes that are delivered within the curriculum area?

Quantifiable targets (either College-wide or those that may be specific to the area) are not used within the SAR or the QIP and consequently it may prove difficult to assess the effectiveness of some actions; for example, timely achievement is quoted as an area in need of improvement but no target for performance in 2008/09 is stated against which the overall effectiveness of any actions can be judged. The Director of College confirmed that the College’s 2008/09 stretch target for long programme success rate was 76% but this did not appear to be contained within the self assessment documentation or the QIP. In addition, there was no analysis of performance in 2007/08 compared against the relevant College stretch target for that year (72%).
The lack of a section within the curriculum SAR that details key strengths and areas for improvement results in some significant aspects of performance not being highlighted in a sufficiently noticeable way; for example, the scope of employer provision and the various links with local employers appears to be a real strength of the area but is not reflected as such within the SAR. In addition, data provided for the sector subject area (rather than the Engineering section) by the Director of College indicated an issue with, for example, adult success rates but it is not possible to extract this point from the self assessment documentation viewed. Also, it could be strongly argued that analysis of this data could indicate a grade 3 for the area rather than the grade 2 that has been awarded.
Data from College perception surveys of both learners and staff is referenced within the curriculum SAR.
There appears to be little documented in-year monitoring of progress taking place at the curriculum or programme level against identified actions for improvement. Whilst a QIP was seen for the area it suffered from a lack of SMART targets, little focus on improving key data and did not appear to be an organic document in use throughout the year.

Staff indicated they are involved in building up the SAR through the termly Programme team meetings which have set agendas. The scope of discussions and recording of these is not  always consistent with fulfilling this requirement.  Minutes indicate and support staffs claims about the use of student’s progress to identify issues and take swift intervention actions to address individuals at risk. 
Staff were confident in describing QA processes and their involvement in monitoring performance Staff identify frequent meetings (approx 4-6 weeks) with the director to review data and performance monitoring. Courses found to be underperforming are put into a quality acceleration project with the central planning performance and quality unit. 

The peer review team have been unable to look at current starts or in-year retention.

Curriculum Portfolio and Current Trends (Business Plan)

There are courses that span from level 2 through to higher education giving students scope for progression. There is good progression from level two to HE programmes. The area has plans to deliver the new diploma in 2009 and has tried to develop the foundation degrees. The CRM is active in looking for how the curriculum can stay current and is currently liaising with the nuclear industry.  
Recruitment Trends

There is effective links with schools. Prospecting and recruitment activity is well planned and in advance of enrolment. Interview selection relies heavily on the direct involvement of the CRM.
Resources Physical and Human (CPD & Qualifications)

The Director of College confirmed that the area is well-funded from the College’s revenue budget. Machinery, whilst not new, is well-maintained and workshops are clean, tidy and provide a safe environment for learners. Requesting that learners undertake the maintenance of some machinery as part of their assessment is a novel use of resource. 
The Director of College indicated that staff are well qualified although there has been difficulty with recruitment within certain areas (such as Professional Studies) though not acute at the moment is a constraint on expansion and  development of new initiatives. Concern was also expressed, by the Director, about the level of staff absence within the Directorate.
Employer Engagement

The area is responding very well to local engineering employer needs. A wide variety of engineering disciplines within motor vehicle, mechanical, electrical, fabrication and welding are offered at different levels and attendance modes. Clear progression routes are popular with learners and the provider-led apprenticeship route is supported by a member of staff solely dedicated to finding suitable employers. The area responds flexibly to employer needs by, for example, front-loading the timetable to ensure that some qualifications can be completed within the first 22 weeks of the academic year. There is regular feedback to sponsoring firms on student progress and attendance provided by course leaders.
Teaching and Learning

Teaching and Learning Observation is hierarchal with the manager performing the observation. Staff mentioned that observations are planned and prescheduled and that they are focussed on the teaching activity. 36 observation records presented for 2007/08, however there are 48 identified in the self Assessment report. Some observation forms identifying an overall grade of three with no areas for improvement. Very few observation records have an action plan and those that do not reflect the issues identified in the observed session. Observation records are recorded on the centralised electronic system; however staff don’t see the link between the observation and staff development. Observation of teaching and learning in 2008/09 four records presented, again limited use of the action planning and areas for improvement sections that is not reflecting the grades issued. Good patterns of student attendance noticed in the observation records. It is noted that there is new observation paperwork available. There is no Subject Learning Coach in the area to support improvements or to promote the sharing good practice.
Learner Responsiveness

Students could not identify any formal ways of providing feedback. All remembered participating in the recent Framework for Excellence survey. Students identified particular staff they could go to should the need arise. Enrichment activities had been organised during the induction. Students recognised some excellent teaching and support and recalled their induction programme. Some students did not use the canteen and felt that their issues about it went unsupported. They valued the library and the access to resources but felt the staff made generalisations about the students and were heavy handed in their dealing with problems. Students believed that Waterside were supportive and monitored their learning. 
SWOT
W – lack of specific success rate targets for different areas of the curriculum; for example, what target would be given to a programme that has already exceeded the current College stretch target during the previous year?
T – lack of analysis against national data could lead to results being viewed in isolation with the consequent risk of over–grading during self assessment processes

O – established market in engineering with opportunities to reach out to new industries – ie nuclear
� For example, the most recent national average, 75th percentile or even 90th percentile
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