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Could you do more to encourage students to direct their own learning?  For example, could 
you encourage them to direct their efforts towards accomplishing interesting and 
challenging tasks they have selected? Could you help them to learn from their mistakes, by 
asking them to think about how they carried out the task and reflect on what helped them 
learn and achieve?  
 

 
Evidence source 
Van Grinsven, L., & Tillema, H. (2006) Learning opportunities to support student self-
regulation: comparing different instructional formats. Educational Research 48 (1) pp.77-91 

 

You can find out more about helping students learn effectively in the Demos report, ‘About 
learning’: www.demos.co.uk/publications/aboutlearning 
 


