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Executive Summary – Key findings
In February 2010 LSIS invited bids for funding from learning and skills provider organisations within SfE PRD groups to work together on projects to improve and develop enterprise provision in line with the proposals set out in the Skills for Growth White Paper. This review of the impact of the grants awarded to 43 collaborative groups of providers (March 2011) focuses on 5 key questions:

· What does enterprise mean to providers and their learners?

· What does enterprise look like in subject or vocational areas?

· How can groups implement improvements into the delivery of current enterprise activity?

· How are providers responding to the proposals in the Skills for Growth White Paper to ensure Britain has the skills for underwriting the industries of the future?; and

· What other issues relating to enterprise in the curriculum are influencing providers’ direction of travel? 

The review identified a number of key findings. These included:




Introduction

In February 2010 LSIS invited bids for funding from learning and skills provider organisations within SfE PRD groups to work together on projects to improve and develop enterprise provision in line with the proposals set out in the Skills for Growth White Paper. The funding was designed to support collaborative projects with the potential to secure significant improvements in sector practice or performance. Bids up to a maximum of £20000 per IPD group were invited for enterprise related activities designed to benefit the wider sector rather than an individual organisation.

In the invitation to PRD groups to bid for funding it was stated that “enterprise can be about setting up and running your own business, but it also applies to people in paid employment, or voluntary and community settings. It’s about individuals using initiative, spotting or creating opportunities and transforming ideas into reality. It’s about acquiring the skills, confidence, attitude and imagination that enables individuals to create new initiatives and generate change. It can apply to business, but equally to creating and taking opportunities in one’s own day-to-day life.”

It was suggested, therefore, that groups might consider one of the following questions:

· What does enterprise mean to you and your learners?;

· What does enterprise look like in your subject or vocational area?;

· How can your group implement improvements into your current Enterprise activity?;

· How are you responding to the proposals in the Skills for Growth White Paper to ensure Britain has the skills for underwriting the industries of the future?; or

· Are there other issues relating to enterprise in the curriculum that will influence your direction of travel? 

The following criteria were then applied in selecting bids for funding. Funding would be considered if the project:

· is developmental in terms of current sector practice;

· has potential to secure significant improvements in sector practice or performance, i.e. the anticipated learning from the project is transferable to other organisations across the sector;

· is aligned to priorities set out in the Skills for Growth White Paper in the context of ‘enterprise curricula’;

· promotes equality of opportunity;

· sets out the main project activities, with clear dates and milestones;

· indicates how collaborative or partnership activities will be managed successfully;

· provides clear measures for evidencing project success, including benefits for learners, employers or communities;

· clearly describes arrangements for reporting on and sharing project outcomes, including the lessons learned;

· does not include significant capital expenditure;

· represents good value for money; and

· has a dissemination strategy and outputs that will be shared with the sector via the Excellence Gateway

This report is based upon an analysis of the reports of participating collaborative groups. The focus is not on the extent to which each group has met the criteria listed above but on the lessons that can be learned across the sector from differing approaches to the key questions identified. In the report, therefore, findings are unattributed to individual organisations or groups. All participating organisations and/or groups are identified in Appendix A.

The report is structured, therefore, around the key questions identified above and within each section the report explores:

· What the objectives of the activities were?

· Why we re these objectives important?

· What actions were taken to address the issues?

· What outcomes were expected?

· What criteria were used to measure the impact of the activities against desired outcomes?

· What were the key factors for success or what were the key factors that obstructed success?

· What are the important messages for other providers in the sector which enable them to draw from the experience of the projects?

The meaning of enterprise


	Example 1


This was well illustrated through a joint project between two sixth form colleges. For some time the colleges had recognised that there was a lack of student understanding in terms of the meaning of enterprise and the opportunities offered to those with advanced skills in this area.  It was felt that students often assume these skills are only relevant within Business and vocational subjects and are not applicable in others such as arts, sport, sciences, humanities and social sciences.  However, it was felt that many students were already involved in utilising and developing enterprise skills without necessarily recognising these as relevant to enterprise activities.
In addition the colleges recognised that their staff also need to be reminded and made aware of enterprise skills, techniques and activities.  Whilst these activities may have been prevalent in taught sessions across many curriculum areas, it was apparent that students were not always made aware of how relevant these are to future HE and career aspirations.
The proposal was, therefore, for the two colleges to work in partnership to develop and implement a pilot scheme at one college to embed enterprise skills, within the wider curriculum and beyond vocational and business departments, with a view to the second college adopting the same model in the subsequent year. To achieve this they:

· identified curriculum areas that would form part of the pilot;
· asked each identified curriculum area to provide SOW and lesson plans that identify and highlight enterprise activities/learning within the subject area;
· recorded peer observations of identified lessons from curriculum areas with good practice noted for enterprise embedding such as project management, risk taking, organisation, team work, problem solving, creativity etc;
· recorded and identified lesson plans and SOW which highlighted and made reference to subject specific commerce and local enterprise (local examples where appropriate);
· asked each tutorial group to participate in a timetabled session in the Enterprise Centre (this action was delayed because of the late completion of the Enterprise Centre) ;
· asked each tutorial group to participate in an interactive session with the Enterprise Centre Manager to include investigations into local enterprise/commerce as well as discovering local and regional priority sectors and regional and local enterprise opportunities;
· produced subject specific teaching and learning materials which allow individuals the opportunity to recognise enterprise skills which they already possess but have not had the opportunity to acknowledge previously;
· documented and evidenced activities that are utilised to encourage learners to engage in low-level enterprise activities and test trading;
· worked with the Personnel team along with the Enterprise Manager to agree continuous professional development opportunities that allow teaching staff the chance to experience empirical knowledge of commerce /enterprise in their relevant area.  It was expected that this in turn would provide them with the opportunity to embed this in their curriculum delivery;
· produced Enterprise Newsletters for all staff to showcase activities that are utilised to encourage learners to engage in enterprise activities;
· produced posters highlighting students’ engagement with enterprise activities and distributed them around the college to allow sharing of good practice and to encourage students to recognise the skills they are developing and their worth in terms of careers and HE opportunities;  

· produced and distributed work shadowing and work placement staff evaluation forms to staff and returns collated; and
· created timetabled sessions for all students with each subject teacher where they review that subject’s curriculum content and use this to focus on future career aspirations and HE progression routes.  This reflection allows students to relate classroom activities to real commerce and enterprise opportunities locally and nationally. 

Many benefits have already been identified. For example learners:

· recognise the relevance and importance of the skills they are developing in terms of their future career developments;
· have enhanced their social enterprise skills which has developed them as a “whole person” as well as giving them valuable and specific skills; 

· appreciate local job opportunities that exist within the region; and
· have developed and enhanced their individual entrepreneurial skills and recognised their strengths. 

The pilot programme has successfully raised the profile of enterprise and commerce within the college. Staff are now more familiar with what enterprise means and what activities can be related to the promotion of enterprise amongst the college’s students population. Staff are also reflecting more on their external training and experiences and how they impact on their teaching and students learning. 


	Example 2


Another PRD group, with a wide range of membership, used the PRD skills they had been developing to explore the full meaning of enterprise for learners on e2e programmes. The group saw that enterprise education complements the curriculum offer and, in the case of e2e / FL provision, ‘self employment’ has always been a useful area to reflect on with young people labelled as NEET (Not in Education, Employment or Training) in light of the support that is available through the Princes Trust (Princes Trust Action programme). 
Apprenticeships have been seen as a ‘Golden Egg’ for the majority of e2e providers, with very few young people achieving progression to an apprenticeship as a successful outcome. 

The group, therefore, looked to develop a project that would meet a number of perceived issues:

· staff needed to engage with young people more creatively to improve retention and achievements;

· staff needed to explore different delivery methods and learning resources;

· staff needed to have the skills and knowledge to be able to deliver sessions that explore the challenges of self employment / enterprise / the realities of business;

· more young people needed an understanding of the fundamentals of the world of work / self employment / enterprise;

· young people needed to be able to develop their Wider Key Skills (working with others, improving own learning and performance, problem solving);

· young people needed to be able to develop their peer education skills;

· the need for more collaborative delivery; and

· greater opportunity for peer support, review, development and critical reflection of practice.

The project enabled the group individually and collectively to create opportunities for:

· staff to explore different delivery methods and learning resources - they had a number of meetings where they discussed different approaches to Enterprise, and registered for and explored Young Enterprise, what each training Provider was doing and ‘explored’ Boom Bizz
· staff to deliver sessions that explored the challenges of self employment / enterprise / the realities of business – this was achieved through making time to discuss and develop thinking, then working together developing trust, openness, regular dialogue, and sharing leading to Support, Review and Development).

· more young people to understand the fundamentals of the world of work / self employment / enterprise – this was achieved in the context of e2e/FL delivery.

· young people to be able to develop their Wider Key Skills (working with others, improving own learning and performance, problem solving) – achieved on an ongoing basis.

· young people to be able to develop their peer education skills =  the intention was to achieve this through Boom Bizz but the young apprentices were actually less able at Boom Bizz than the Foundation Learners.
· Collaborative delivery - they rolled out the concept to team members across the group and delivered a staff CPD session together, prior to sessions with learners at each delivery centre.
· Peer support, review, development and critically reflective practice = applied the broad principles of youth work to the PRD project – Participation, Equality, Empowerment, [Informal] Education 
As a result of the project the group feels that:

· learners who were previously disengaged, and reluctant to move and work beyond their social circle, actively engaged, and collaborated, in a joint event which drew together 6 different towns to a Boom Biz day effective in raising aspirations;
· collaboration with staff from other training provision were given a chance to network not just at manager level but at practitioner level to share teaching methods and increase understanding of how to embed enterprise into current provision more effectively;
· learners and staff are more aware that placements and further job progressions require the students to understand the importance of their roles in the industry they work with;
· there was improved confidence of learners who are disengaged or find it hard to obtain work (young offenders, LLDD, young parents etc) and the breaking down of barriers to learning in considering self employment and therefore being more focused in obtaining experience and or qualifications that will assist in this endeavour; and
· learners, staff and management are more aware of how to deliver enterprise skills and encourage learners to consider self employment. 


	Example 3


One provider  recognised that staff are less likely to have been drawn out of industry into tutoring than a few years ago there being more of a policy that sees staff being brought into the college and trained up on the job, often straight from a college or University course. The awareness of enterprise is less included as a skills set.
It was felt that there was a belief among staff that enterprise is about entrepreneurship and business and not so much about the development of a skills set that includes creative thinking, communication, interview skills and the similar softer skills that make someone employable into the job market. This concept of enterprise needed addressing because most participants of FE will not be becoming the next billionaire, but they could be very effective in business especially if they have embedded enterprise skills.
An assessment of the learners exit questionnaire studied the previous level of enterprise knowledge. The programme was developed based on work done by Professor Gibson at Queen’s university in Northern Ireland.
A programme of 6 sessions was developed to have the whole student body undertake in enrichment sessions. Staff were trained and mentored in this development.  A Staff development session was delivered through LSIS to raise awareness of Enterprise in the curriculum as a means to engage with the employer community. Employer engagement was enhanced through work placements, visits, industry weeks, and secondments. This led to closer liaison with the Business Development Unit to work with a cross College model of employer engagement. Through staff development and training there was increased awareness of how the current curriculum related to the development of enterprise skills.
A feedback interview with one member of staff offers an insight into the learning that was taking place

Over 90% of learners felt that their course had helped them to develop skills which will give them better opportunities to progress to further or higher education or appropriate employment.
Staff development enabled identification and enhancement of activities which may already take place but of which better advantage could be taken to develop enterprise skills e.g. commercial enterprises within College (dog grooming, floristry retail shop), modules such as event management, business management or learner organised charity events.
Key lessons learned were:

· important to understand the difficulty in defining enterprise and taking forward the concept for students in FE and making it realistic;

· use the wider definition of enterprise to not only include entrepreneurial skills but the skills that will enable learners to ‘be ahead of the game’ when progressing, applying for jobs;
· staff who undertook training were more competent and confident with delivery of sessions;

· that staff may do an awful lot already to develop enterprise skills in their learners but they need to be able to signpost these;

· teachers need to share practice more to ensure consistency of deliver across the curriculum;
· learners were not as engaged when sessions were not contextualised well by the tutor;

· some learners thought sessions child like;

· the approach by the individual tutor had a big impact on the success of a session;

· expectations of learners could be raised from the start, at interview;

· during study and assessment staff felt that learners need to be to be constantly challenged and encouraged to reflect on their learning and improvement;

· important to establish the realities of employability with learners, real work ethics;

· good to get learners to write a lesson that involves enterprise;

· much more collaboration and networking in the college is needed to enhance the sharing of the good practice already in place;

· take the initiative don’t wait to be asked or told;

· tutors who attended the staff training appeared to deliver the sessions with more confidence and enthusiasm;

· some tutors expressed an interest in attending more training on the subject of enterprise as they felt that they could continue to explore the subject further and begin to embed the skills with the subject area;

· take a second student exit survey after one year to see where the college has come to compared to last year.

	Example 4


One provider looked at the meaning of enterprise within a research project to help explore best practice in IAG provision in their Skills for Life programme. Although ‘Enterprise Education’ is part of the Statutory Careers IAG Framework, it is not built within current IAG provision for adults. They investigated whether this presented opportunities to develop customers’ enterprise skills and encourage a positive mindset which recognises the development of these skills as improving life chances in learning and work. 
Their initial research showed them that best practice might include:

· group activity to encourage development of ‘soft’ / ‘process’ enterprise skills; and
· the identification of learning goals / targets (as opposed to performance goals/targets) to encourage development of a positive mindset - the growth (positive) mindset being held within the research as having a casual or influencing affect on stimulating enterprise with learners

Within the project, therefore, they sought to:

· explore the meanings learner currently attached to ‘enterprise’ within the context of learning and work;

· understand barriers to feeling enterprising;
· see how ‘enterprise’ might  currently be developed through their IAG provision – identify best practice and weak areas;
· explore how they might use some of the emerging findings from research into ‘developing enterprise in the curriculum’ to embed enterprise into existing IAG provision in their own organisation; and
· coach their tutors to facilitate the learning of enterprise skills.
The process for the research is set out below. Participants:
· 5 parallel cohorts of new numeracy learners;

· 45 learners;

·  5 groups;

· all studying numeracy 45%;

·  Level 1 and 55% level 2;

· 67% female;

· 85% unemployed;

· prior attainment: 18 with no qualification, 5 with level 1, 8 with level 2 and 14 level 2 or below;

· median age of 47.
Working with the 5 cohorts:

· they explicitly created an enterprising tone for the learning;

· the first session revolved around a presentation and group work along the theme of fixed and growth mind sets;

· this enabled each learner to understand their pre-intervention disposition across the mind sets;

· the first and second sessions included discussion of: 

· their personal most enterprising achievement; and
· what attributes learners felt they needed to draw on as ‘entrepreneurs’;

· the notions of fixed and growth mindset were embedded in sessions.  For example problem solving numeracy questions would be couched using the symbols of a ‘box’ (person with a fixed mindset) or ‘plant-pot (for growth mindset)

 The intervention lasted for 6 weeks. 
On the 6th session an evaluation took place that measured perceptions of:
· changes in confidence level;
· satisfaction with learning environment; and
· changes in mind set.

Although there were variations within and across groups, it was evident that the intervention made significant impact.  It resulted in a widespread and significant increase in confidence levels amounting to a 1/3 increase across all groups. Post intervention measurements showed that:
· the five learner cohorts all demonstrated significant post intervention increase in confidence levels;

· the five learner cohorts all demonstrated significant increased post intervention disposition towards the growth mind set; and

· when asked the question “Would you recommend that this pilot should be made part of our normal skills for life delivery”, 8 learners agreed and 37 strongly agreed.


The most problematic aspect of the intervention was the resistance of learners to relate their own identities to enterprise.  It was very common for learners to see ‘entrepreneurs’ as being something outside of their experience.  This reluctance seemed to stem from enterprise having exclusive connotations towards big commerce and icons such as Richard Branson.  This was addressed through reflective exercises to help learners indentify that they have all been entrepreneurs of one kind or another.  The exercises helped to draw this out and to help learners accept and recognise they already had demonstrated a range of key enterprise attributes.  

Curriculum content


	Example 1


The purpose of one project was to analyse, identify and share best practice and to assess how well ‘Enterprise’ is embedded into Business Studies programmes across all four Colleges involved in the project.  It was felt that students needed to be empowered through the ways they are taught and the way that they learn, so that they can become more independent; work closely with others; and develop the skills that will be required when working in business organisations or set up their own business.

The materials and strategies used to deliver enterprise needed to be enhanced in terms of both quality and quantity to encourage students to think more innovatively and consider alternative progression pathways. 
It was felt that traditionally enterprise is seen as part of the business studies curriculum. However, many of the skills are applicable across all curriculum areas. A thorough analysis of this one area would identify strengths and gaps in the learner experience, along with the opportunity to share best practice to a high level of detail. This process could then be later replicated to enable all staff and students to benefit.

The project started with the PRD group undertaking a full analysis of available published materials and websites, leading to:

·  the development of a Peer Review Sharing Best Practice ‘Toolkit’, which was a tool the PRD group developed over a period of time and matched  to the new CIF;

·  a full Peer Review of the scope and practice under the heading of ‘Enterprise’ in each of the PRD Colleges’ Business Curriculum areas ;
·  a detailed analysis of existing learner assignments and activities relating to Enterprise in this area; and

·  an extensive analysis of student-focused employer related activity
Some useful tools have been developed as a result of this project. Firstly a ‘one-stop’ list of useful materials & websites produced for teachers which can be used and expanded upon and secondly an analysis/self assessment toolkit employed in the development of the project.


However, the group felt that the delivery of successful enterprise enrichment was possible because enrichment funds were available to students. They feel that from September 2011 the significant cuts to this funding will limit what colleges are able to offer as the focus of funding is on what is seen to be ‘core delivery’. They also feel that the success and depth of the project was highly dependent on LSIS funding. While the project methodology and materials are transferable to other curriculum areas, there will be limited opportunities for staff from different areas to meet to share ideas and best practice with their peers.
	Example 2


Some curriculum developments were specifically within the context of particular sectors – for example, child care. 
One provider sought to address employment and training issues through initiatives that would support a faster response to skills shortages including progression routes, lack of employment opportunities due to legislation issues within childcare, and the fact that the sector is low paid. Local research had shown that there was a need to expand provision to include a Social Enterprise and that as the target group included disadvantaged learners and NEETs there was a need to establish a peer mentoring approach into the programme to support learners in the short and long term.

They developed a pilot, learner specific, programme designed around addressing some of the needs of learners, enabling them to progress into employment.  The aim of the programme was to build confidence, raise expectations through development of enterprising skills to enable them to become employable.
As part of stages of development they:
· identified a target group of young parents;
· liaised with the local community midwife;
· marketed the programme  using invitations with questionnaires;
· recruited using company procedures in line with Equality and Diversity policy;
· designed the programme around the learner and community needs identified through established links with community partners and social enterprise groups;
· explored feasibility issues of the programme, including, transport, venue, location and childcare, and appropriate tutor;
· offered the learners the opportunity to become involved in the social enterprise plans and development to extend the learners role; and
· embedded mentorship within and around the programme.
The programme was successfully delivered although the number of learners was lower than hoped for. However, they used the project to pilot the initiative ready for a rollout with different learner groups when an appropriate programme could be offered. The programme content is being embedded into new qualifications in order to focus on progression routes and promote enterprise opportunities and skills. They recognised that community support is essential for success of the programme and plans are in place to work with the community on a larger scale by opening a community college run by a social enterprise offering innovative enterprising opportunities for learners, employers and service users.


	Example 3


A consortium of providers who deliver Foundation Learning (FL) have been working to develop effective models of delivery for the new Foundation Learning programme. They  sought  to bring additionality to the programme/curriculum by delivering the creative, innovative and problem solving skills associated with enterprise through providing the knowledge and support that can help these learners meet the enterprise needs of the local economy (e.g. business start-up, social enterprise, corporate enterprise, innovation). 

They also wanted to support those Foundation Learners progressing onto their partner organisation’s Apprenticeship programmes to ensure they could further engage with a progressive programme of enterprise support.
Enterprise is not part of the 3 core strands (Vocational, Functional and Employability skills) of the new Foundation Learning programme. The local Council had identified enterprise as a key area for development and support through its Economic Masterplan and Skills Strategy for the City. The project proposed to serve as a pilot to evaluate the impact of embedding Enterprise into learning programmes at all levels. Currently, a large number of their 14-19 Foundation learners come from a school background which has Enterprise College status. However, it is clear that at lower attainment levels the Enterprise skills, knowledge and culture has not been engaged with by these learners. The lack of opportunity to address this under the current funding/curriculum demands of the Foundation learning programme mean that those learners who are aiming to progress through the pathways to further training and employment do not have the skills or insight to consider enterprise (business start up, self employment and innovation) as a future option. 

This lack of enterprise support continues through the Apprenticeship framework which does not embrace it as an important aspect of preparation for work and life. After identifying this issue the PRD partners agreed this should be added to their SARs and the initial project survey work would inform the development of their organisational quality improvement plans (QIP).

The purpose of the project was, therefore, to pilot a programme of delivery for Enterprise support and add/integrate it with the 3 core strands of  the Foundation Learning programme, as well as offer progression through Apprenticeship programmes across the two participating organisations.

An established staff CPD group led by the Training and Development Co-ordinator (FL specialist) developed progressive lesson plans to support the delivery of 3 enterprise focused sessions. Support was received from key partner (expert) agencies. The 3 sessions were embedded into the PSD strand of the FL programme and activities mapped to the standards required for accreditation for the Award and Certificate in Employability and Personal Skills across Entry level 2 and 3, and Level 1. 

The 3 sessions broadly involved: 

· identification and awareness of enterprise skills (innovation, creativity, risk management, opportunism, leadership;

· a presentation and discussion with a successful entrepreneur (who appeared on Dragon’s Den) to increase awareness of the difficulties and potential benefits of self-employment. This was followed by a ‘Dragon’s Den simulation where learners ‘pitched’ their own business ideas; and

· practical IAG focusing on self-employment and offering an introduction to financing, self-management, market awareness etc. This session was supported by representatives from a local Enterprise Academy and an Enterprise Co-ordinator from the local Council. 

108 Foundation learners received all 3 sessions of learning and support in Enterprise across the two largest WBL training organisations in the area (a super output area). Learner surveys were undertaken before and after the sessions to measure the impact in terms of ‘awareness’ of enterprise skills and orientation towards self-employment as a possible future progression route.
There is evidence to suggest this approach is having a significant impact.

Prior to the Enterprise sessions, only 9% of Foundation learners surveyed indicated that they considered self-employment as a future progression route into employment. After the sessions 77% stated that they felt self-employment was a viable progression route. Qualitative feedback indicated that there was a significant improvement in learners’ understanding of some of the practical challenges in self-employment and the necessary skills and attitudes of entrepreneurship. 

The successful learner responses have resulted in the continuing development of an enterprise curriculum delivery plan and resources through collaboration across both organisations established staff CPD groups and key partner agencies.  Enterprise sessions are now embedded in the Employability and Personal Skills qualifications delivered as part of the provider’s FL programme. Of the 108 learners who received the enterprise sessions, 94 completed units of the PSD qualification through this learning and 47 of those have already progressed to achieve the full PSD Employability and Personal Skills Qualification
A number of lessons are relevant for the sector from this project:
· the prior establishment of a regular staff CPD group, led by a Foundation Programmes Subject Learning Coach enabled the quick and effective development and implementation of this project;
· previous LSIS action research projects have helped the provider to establish an effective whole organisation approach to this type of project work. The planning templates and support training from LSIS also helped to focus development and implementation of project delivery and identification of outcomes and impact;
· strong established partnership working enabled the successful and committed engagement of external partners. Identifying common themes and agendas prior to finalizing the application for this project eased development and delivery and contributed to its success. The wider partnership approach brought the necessary expertise re enterprise to the learning delivery; and
· developing sessions that were appropriate for all Foundation learners at all levels (e.g. from Entry 2 to Level 1) proved difficult. The plan to adapt the sessions to all levels did not prove viable and this plan had to be revised to embed these sessions into the Level 1 qualification.

Other lessons learned include:
· enterprise can be embedded into the core Foundation curriculum and provides relevant support towards what they consider now as an additional (4th) recognized progression route (alongside FE, Apprenticeships/level 2 WBL, and employment) for Foundation learners; 

· the project has further strengthened the whole organisation approach that they have been developing re their wider QIP and performance management; and 

· the involvement of senior management in this project and the adoption of the planning and delivery model/cycle presented in the initial application is now adopted across all provision.


	Example 4


One PRD group sought to provide a learning package through a VLE for all learners to investigate the skills, resources and finances involved in self-employment. By conducting the activities, the learner would be able to judge whether they had fully considered their options before deciding to leave their current situation. Within the PRD Group, there were occupational areas including Hairdressing, Mechanics, and Outdoor Recreation where Apprentices may consider self-employment. The lead provider also offers Business Start Up which accesses learners interested in Craft studies as being self-employed. As a delivered course, it is designed for people who are starting off their own business. For apprentices, there is an identified need for a self-assessment health check to find out more about self-employment before making final decisions. Additionally, based upon the feedback from Business Start Up courses, some individuals would have welcomed some introductory research to decide if the course was for them.
A working group helped to design the content for the VLE. In the end two members of staff contributed to the content writing into two sections:

1. Is it for me?; and

2. Where can I find out more?

The group met with specialist IT providers and after rejecting Moodle as a vehicle for the resource they went for a navigable Xerte Object which could be embedded into a website with ease and accessibility. The Xerte was seen to be portable enough to be included in members’ own VLEs. They also wanted to make the resource interactive so that the learner could reflect on their own skills. It was finally agreed to host the finished product on the lead provider’s website so that the view rate for the webpage would be monitored. 
The web development is now complete and can be accessed on-line. Based upon data from Google Analytic, in the three months prior to the xerte being placed on the website, the average number of views to the Business Start Up Page was 110 views per month. In the three months during the piloting, this increased by 40 extra views per month. This was due to the signposting from advisors and staff. The effect was that 120 extra views took place as a consequence of referrals. Feedback from referrals demonstrated that it was a useful resource and helped to make the decision as to whether the candidate wished to progress with the course. It was also commented that it was a good preparation for the 3 days course.
Informal feedback from delegates who came on the Business Start Up Course highlighted the informative use of the package which had been a good introduction to self employment and helped them prepare for a more formal course on self employment. Feedback given demonstrated that the package was easy to navigate and the right length. It was felt that the information given at the end with the questions and answers could have been signposted earlier on so that visitors could have accessed it sooner rather than at the end.

For the provider the project has been useful for a bridge from apprenticeships to self employment but they acknowledge that it does not go to the stage of embedding enterprise as a key personal skill throughout the apprenticeship.

The exposure to a xerte object as a learning tool has also been very useful to the provider and has helped them to write further learning objects for apprenticeship learners. As a concept, the learning tool has helped to debate how best to teach enterprise and although self-employment is important, it is not seen as the whole story about enterprise. The attitudes and values associated to entrepreneurship have a more wide reaching approach to work ethics and values. These values are seen to be the corner stone to their approach to empowering learners and as such define the culture within the training organisation. 
An interesting point raised by the lead provider was that few of the other members of the PRD group became engaged in the project feeling that a project focused on self employment was of less value to them. The lead provider, however, points out how from their point of view there was a recognition that this should be seen as part of the wider agenda to promote and address enterprise and/or entrepreneurship within training programmes.

The lead provider recognises that whilst the tool created is very useful, they now need to ensure that it is part of a curriculum for all learners. It should be a stand-alone package but also part of an end product that can be used as progression for all learners with the concepts and values of enterprise embedded into their learning programmes. It is now a challenge to maintain the resource and ensure that it is current, up to date and used. At the present time they recognise that the resource is not readily apparent from the website so it could have a greater profile from when one goes onto the homepage of the website and look more generically at enterprise as general skills for all learners.

	Example 5


Several projects focused on the potential of harnessing the positive side of enterprise or entrepreneurship amongst prison populations. Gaining sustainable employment upon release can be very difficult for offenders. During periods of economic downturn the position is even harder. It has been recognised for some time that many offenders have entrepreneurial skills that need to be directed into more purposeful and engaging activities. Hence, for many offenders the prospect of self employment is a much more realistic option in terms of breaking the cycle.

Through one Peer Review and Development group’s activities and inspection, it had become apparent that many of the curricular activities were extremely good at developing an individual’s vocational and craft skills, however there was no provision for linking those skills to entrepreneurship or enterprise.

The project, therefore, sought to create a culture of enterprise across the region by enhancing business enterprise opportunities for offenders in all eight of the region’s prisons. 

In order to achieve this they decided to bring together, log and build on, existing good practice and disseminate findings throughout the region via the creation of an accessible database of contacts and learning materials.

The main aims were to reduce social exclusion and re-offending through: 
· increasing the extent to which enterprise and self-employment features within the regional core curriculum of the offender learner journey, negotiated between the Prisons, the LSC (as was) and Provider; and
· enhancing prisoner’s employability opportunities post release through self-employment and enterprise.
One of the main concerns of the group was the extent to which prisons worked in isolation from each other with little, or no, sharing of experience or programmes of study. They therefore brought together representatives from each of the eight participating prisons and formed a Steering Group that would set the scope and parameters of the project. The main tasks identified were to:

· carry out a review of all existing Enterprise provision and produce a log;

· review and log learner numbers attending enterprise type courses across the region;
· review current qualifications on offer across the region;

· identify any gaps / areas for development within the current provision;

· research and develop resources to meet any identified need, by visiting centres of excellence;

· draw up case studies of small local firms or businesses that have been successful;

· collect examples of ex-offenders who have been successful with an enterprise initiative; and

· create an Information Pack/Tool Kit of Learning Resource Materials for use across the region. 
Unfortunately following the successful application for funds, all of the partner organisations suffered a series of changes and developments that affected their ability to fully participate in the project. The main education OLASS (Offender, Learning and Skills Service) provider announced redundancies amongst its staff and put a freeze on recruitment. Besides mass unrest within the staff, this caused some to leave and seek alternative employment, others were moved on to different programmes and some were made redundant. Two key staff who had been heavily involved in the Working Group either left or were made redundant. Due to reductions in staffing levels other prisons found it extremely difficult to release staff to attend meetings, make visits to other providers and carryout the level of research initially intended.

Changes to the economic climate both inside and outside of offender learning also had a significant impact on some of the planned initiatives, in that the prisons felt less able to support some activities.

However, despite these major difficulties, the Working Group and Steering Group continued to function and several of the main objectives were achieved. 


Contacts have been made with local organisations and ex-offenders, case studies have been developed and visits to some other prisons have taken place where Enterprise is a major part of their activity. Towards the end of February 2011 the Steering Group made contact with a charitable organisation that is looking to introduce an Enterprise Initiative into one of the prisons based on the Texas model where prisons are selected for an Enterprise Programme that enrols them onto an MBA and coaches them into self-employment upon release.
The Information Pack/Tool Kit was always seen as something that would come into fruition after the end of the funded project and the Working Group has been tasked with completing this during the ensuing months.
Key lessons learned from this project were:

· there is more enterprise provision taking place than was hitherto known about;

· there are even more opportunities for enterprise and entrepreneurship to be incorporated into courses, programmes and work areas;

· not to be too ambitious at the start of the project;

· engage as many people as possible and give out specific tasks to individuals with target dates for completion and feedback; and

· develop simple milestones of achievement to encourage success and recognition.

	Example 6


The theme of developing programmes of study for offenders was also explored by another group of prisons. All three prison establishments in this PRD group have the need to reduce re-offending as an important part of their mission. One of the main ways to achieve this was seen to be by enabling ex-offenders to find work.
However, they too recognise that the barriers faced by ex-offenders in gaining employment are even higher than for the population in general. Many employers are reluctant to employ ex-offenders. Hence self-employment has been considered as one way to address this problem and an additional factor is that offenders in prison often mention that this is an option they would be willing to consider. 

The three establishments had been offering vocational training, but without a link to self-employment. Whilst business studies teachers can provide this, they lack recent experience of self employment. They recognised that any course would need to appeal to offenders, some of whom would have little previous experience of employment, and would have to be sufficiently motivating to inspire offenders to pursue their business idea on release.

A partnership agreement was made with a local enterprise agency to provide a series of short introductory courses at each establishment, under the title ‘Passport to Enterprise’. 

Business advisors from the Business Centre delivered the course, which was practically focused on encouraging offenders’ to come up with ideas, and then translating these into a basic Business Plan. 

Participants are then provided with an appointment with a business advisor in their home locality, after release. This enables the plan to be taken forward and potential sources of funding explored.  The ‘through the gate’ element also provides the potential for the on-going work of the ex-offender to be monitored by the releasing establishment, providing case histories relevant to reducing re-offending. 

By February 2011 16 courses had been run successfully, including some one-to-one delivery, and 70 learners had attended the programme. 33 of these learners have subsequently been released, of whom17 have followed up their training by meeting with a Business Advisor in their community to initiate their business start up


Key lessons learned were:

· allocation to the course needs care – to ensure those interested have the chance to do the course, at the most suitable time for their sentence plan;
· strong promotion of the course is necessary if all those who could benefit are to be recruited;  
· encouraging the generation of enterprise ideas motivates learners – often an idea suggested by one learner is taken up and developed by another; 

· the prison should make greater use of examples of success to motivate and give confidence in promoting the course;

· use a group as a brainstorming session – ideas generated by learners can often help others to decide what they would like to do;

· learners do lack confidence – tutors need to constantly emphasise that self employment is a viable option and that they have the potential to set up in business. The appointment with an advisor after release is very important, because it is at this stage that learners can easily become discouraged and drop the idea; and

· start with a simple business plan: this can then be developed with advisors after release.

	Example 7


In yet another project a particular problem was identified with low level learners in prisons recognising the fact that there are a wide range of levels of prisoner as well as a wide range of languages that may be a barrier to traditional courses being undertaken. This provider wanted to review what was available and what was currently being delivered within the prisons in their group, take this information and then develop a toolkit that would both address restorative justice by offering the opportunity for all our offenders to access the information required for them to start their own business regardless of literacy or language ability, whilst at the same time develop an entrepreneurial approach to ideas for business.
The need for this toolkit was identified through a prisoner needs analysis. However, due to the inability of some learners being able to complete an English language level two qualification they needed to find an alternative option for them to improve their skills in the area of business enterprise. Many of the current resources and courses that are available are aimed at learners who have English as their first language or are able to operate at Level 2 and above, therefore restricting the provider’s ability to meet the needs and requirements of those learners who want to be self employed or start their own business but whose English skills are at a lower level. 
This project was, therefore, to develop a toolkit that individual learners could access and use to develop their own ideas, enabling them to contextualise this learning into an idea that would work for them regardless of their future resettlement area or offence.
The project group consisted of colleagues from across 3 different establishments each housing different prisoner cohorts: one containing lifers and long term adult prisoners; another with young offenders and adult male prisoners on remand; and finally one with foreign nationals. Each establishment investigated and researched what was available and on offer currently in the way of Business courses and what would be required by banks and other lending organisations when applying for loans to start one’s own business. They also looked into the requirements for the Facilitated Release Scheme (FRS) for Foreign National prisoners.
The group decided that to ensure that the resource/toolkit would be useful to those in custody and on release, an interactive e-toolkit that could also be copied onto a CD with the ability to print off specific sections would meet the needs of all. Within custody at this present time access to the internet is not an option in most establishments so it was decided to use an intranet internally and a CD option for those who wanted to take it with them on release.

Once they understood the requirements of both lending organisations and the FRS system they started to work with learners in the development of an IT based toolkit that would offer easy access to the stages involved in setting up a new business, developing business ideas and being self employed. The toolkit allows learners of all abilities and experience to access specific areas of interest or everything that would be required for the development of a business idea. Voice over has also been used to support those who have difficulty in reading instructions in some areas. 

As a condition of the FRS system the men would need to develop a business plan and have some knowledge and evidence of the plan to enable them to access grants on their return home. The development of the toolkit would enable this to be accomplished.

The impact on learners has been one of improved access and encouragement for the development of future plans and aspirations despite their own levels of literacy. Throughout the trial period it was noticed that even those learners who have or did have successful businesses found sections of the toolkit useful for giving information that they did not already have. Therefore the motivation of learners across all levels has been increased. The use of the toolkit has also improved other skills such as IT skills, learners have become more aware of the need for budgeting within business and also how to carry out market research.

For the individual learner it has helped to equip them with the information that they required, regardless of where they are resettled to in the world, to support future opportunities for them to start their own business and produce a business plan, therefore widening opportunities. The toolkit has been developed to enable different types of access: either paper based, IT based, using a CD or can be used inside or outside of custody.

In the future the toolkit will be located on the internal server within the activities building. Prisoners will be able to access as part of their individual learning plan within specific subject areas or independently from the library. In the future they intend to update the toolkit quarterly to ensure that the information is current and to become an essential resource for future prisoners.

	Example 8


Within one group of four prisons there was a great deal of media work either progressing already or planned for the future but that they felt they were not maximising the opportunities to engage with employers and other outside organisations. Simultaneously they felt they were not sharing their expertise and developing the provision as a coordinated strategy across all the prisons.

They wanted to ensure that the Learning and Skills Departments did as much as possible to help with vocational opportunities and qualifications for offenders. The prisons already run a variety of vocational courses and had numerous points of community engagement but felt that something geared towards business and giving offenders the chance to do some ‘real world’ work in the area of media would be an enhancement to their regimes. They were in the process of developing iMedia qualifications and felt that this would be an area they could develop in conjunction with the outside world that could provide some meaningful work for offenders. They hoped that this would provide opportunities for offenders to gain employment within the area of media or to become self employed in this area. 

They felt that by sharing expertise between the prisons they could better cater to customer need. For example if one prison had a potential customer looking for a service that they could not provide it would be possible to pass the customer on to one of the other prisons that could provide that service – or it might be that several prisons would be involved in meeting the needs of one customer. As a group they felt they could provide a larger range of services and attract more customers.
They needed to have the attention and support of Learning and Skills Management within each prison in order to succeed. They made the project the centrepiece of one of their regular Learning and Skills Managers’ meetings and the Head of Learning and Skills (who covered all the prisons) was able to explain the purpose of the project and secure ‘buy-in’ from all four establishments and task them with getting all the relevant ‘media people’ to attend a follow-up meeting to set out roles and responsibilities.

They needed to source the right software to allow them to run a variety of media applications and needed time for tutors to develop the courses and to engage with external organisations. Each prison assessed what their capital needs were and also arranged for the most relevant people to be given time within the regime to make things happen and to engage with the outside world.

They created 5 prison jobs as part of the Enterprise/iMedia Project and began recruiting suitable candidates. They provided space in their main IT classroom for them to operate and set about contacting charities and, later, businesses to see if they were interested in having websites or other forms of media designed by the Project Team.

They also tried to link all the activity to the theme of employability and gave the offenders access to information and advice regarding self employment.

There has been a significant increase in certification in iMedia subjects (and the integration of these qualifications into the general curriculum); around 30 offenders have engaged directly with the pilot project; there was a massive level of enthusiasm from those involved; and a substantial amount of interest was generated from outside organisations. The level of satisfaction from these customers has been high and they have generally been surprised by the quality of work produced but also by the commitment and enthusiasm shown by the offenders when they have come into contact with them.

They have also shared a lot of information and expertise between the prisons and the Enterprise/iMedia Project has been considered by senior managers within the company as part of a current review of our vocational provision.

	Example 9


One project was with four organisations in one PRD group responsible for learning and skills in a female closed prison and a juvenile unit. 

Many women arrive in prison with no independent means of support, few qualifications, little or no employment history and low self-esteem.  Many will also struggle, as a result of their criminal record, to secure employment on release, especially in a climate of high national unemployment. There is a steady demand from such women for training in self-employment and enterprise skills to enable them to run modest enterprises on release but, owing to the relatively short length of sentences imposed, most are in prison insufficient time to complete relevant NVQs or other more substantial accredited courses.

The aim was, therefore, to design a tailor–made programme for female offenders aged 17 – 60. The course would primarily (though not exclusively) be targeted at those with around 6-7 weeks to serve before release.  Such a course would combine the fostering of a  “can do” culture of enterprise and self-reliance (designed to boost self-confidence) with training in basic business skills and customer service skills, embedded literacy and numeracy, the development of  individual business plans and experience of running a small-scale group enterprise on site providing seasonal goods and services to other prisoners. The intention was also to have inputs from key speakers and agencies with experience in the field including, ideally, an ex-offender who has been successful in launching a business and could provide inspiration and encouragement.
The project enabled the creation of time to assess the differentiated needs of learners across all organisations. The partner organisations realised that what they needed was not to provide ‘one-size-fits-all’ outcomes but a differentiated approach with more than one outcome.

Adult learners needs were researched and a range of qualifications to replace the existing offer e.g. NOCN courses were considered.  After lengthy discussion and evaluation a decision was taken to run with the OCR Level 2 Business Enterprise. They have now run 2 of these courses and have been really pleased with the progress of the students on these courses.  They have reviewed the course and the learner feedback was very positive. The next development is to run a Dragons Den type afternoon with Adult learners. Students will then have a chance to deliver their enterprise ideas to a successful local business person. The whole experience has raised the profile of business enterprise in the education department and has contributed positively to the aspirations of many students.  Learners found they enjoyed working together towards common goals thereby helping diffuse disagreements when normally working in groups.  The attendance and punctuality of learners also improved. 
Following planning around Enterprise Skills and the need to engage with employers, the providers have arranged for a Business Advisor from "Startupnow" to come in to the prison to talk to the women with the scope to incorporate the juveniles into this too. 


In a number of projects there was an attempt to increase the focus on enterprise within vocational provision. 
	Example 10


The purpose of one project was to review how colleges with Beacon status for enterprise have incorporated enterprise education along with the main stream vocational qualifications to enhance student skills and motivation thereby improving success rates and progression into further and higher education. This included looking ( case study research) at the comprehensive enterprise education currently on offer at the Beacon colleges considered for peer review through tutorials, discrete enterprise courses, optional enterprise modules on the vocational programmes and also the college encouraging the students to think ‘entrepreneurial’ by embracing enterprise and innovation in the college's own activities and processes as an organisation.
The aim was to formulate a comprehensive enterprise curriculum model that would have maximum impact for enterprise skill development cross college. The aim was to captivate the learner through enterprise thereby enhancing student motivation, retention and success rates while on their study programme and, on completion, to consider business start up as a potential progression route.  The lead college, in an area of high depravation, had already attracted regional development funding to provide interventions that would encourage business start ups. The college received funding for pre-incubator space targeting fledgling businesses. They wanted to provide students with an underpinning enterprise education alongside their vocational training. 

Through the college’s links with FE enterprise network and Enterprise UK, partners were selected for a case study research to identify successful delivery models developed by Beacon colleges for enterprise. Invitations were send out to 4 colleges and 2 colleges responded to the request.  

This was all undertaken within a context of:

· a lack of an approved enterprise strategy for the college;

· a lack of senior management commitment to develop an enterprise culture across the college by allocating adequate resources;

· a lack of awareness among academic staff of the advantages in incorporating enterprise elements in the core curriculum delivery to improve learner success rates;

· students not being made aware of the potential opportunities through enterprise education via  marketing or bite size courses in enterprise;

· a lack of relevant enterprise experience in current vocational teaching staff to pilot discrete curriculum; and

· a recent Ofsted inspection grading of ‘unsatisfactory’ that shifted the focus of the organisation into ‘getting the basics right’ before exploring what is seen as the ‘nice to haves’, enterprise being seen to be one of latter. 

The project identified that a single delivery model or a discrete enterprise education model was not the right approach but that enterprise should be embedded in their core curriculum through the optional modules available as part of students’ vocational training. Venture Projects were also identified as a way of facilitating enterprise development in students. 

The college undertook an enterprise audit to identify the enterprise activities that the college was already providing to the learner but were not being recognised and labelled as enterprise by the staff or learners.  The next step would then be to develop an enterprise strategy along with an action plan for operational implementation for presentation to the Board for approval.

The intention was also to identify specific sectors as enterprise champions – using teaching staff who were engaged in enterprise activity to promote the enterprise agenda to other colleagues. IT and Arts and creative technologies were identified as possible areas for enterprise champions. 

Like a number of other projects in this report, external factors (e.g. staff changes, new government policies) intervened to prevent progress to the level desired. In this case it was an unsatisfactory outcome to an Ofsted inspection.
However, links with the FE Enterprise network, the Specialist Schools and Academies Trust and the 157 group helped them to identify and shortlist research partners for this action research. They found that training sessions and network meetings providing face to face communications enabled them to establish links with potential partners whereas e-mails to the relevant potential partners did not produce a positive response. 
They expanded their PRD activity to outside the region as previous partners were not found to be have the relevant experience in enterprise curriculum delivery. LSIS organised meetings were also an opportunity to network and establish links with similar projects and share good practice. 

The original timeline had the expectation of the development of at least one enterprise qualification in 2010/11. However at the time of this report the college was going through a post inspection action plan after the unsatisfactory grading by Ofsted. The focus was on the recovery plan and the core curriculum delivery of long term courses. Therefore, there has been a delay in the development of the enterprise qualification. 


	Example 11


In two Colleges, at levels 2 and 3, students were gaining vocational skills as beauty therapists but were not being equipped with the selling skills for client consultations or the wider business and enterprise skills to prepare them to take on a management and business shaping role in small salons and spas.
Much of the delivery that related to enterprise was being delivered in traditional pedagogies, which did not actively develop enterprise and entrepreneurial skills in learners i.e. through case studies and reports, rather than exciting, practical activities which challenged learners to engage with enterprise by developing teams, generating ideas, plan and prepare goods or services, develop costing models and communicate with others including potential markets, suppliers and each other. In short by doing rather than reporting on enterprise!

The Colleges, therefore, felt there was a need:

· for more product training for students in Hair Beauty and Complementary Therapies (HBCT) departments;
· for more sales training in HBCT departments;
· to modernize the whole retail concept in the Hair and Beauty departments to match latest industry practice;
· to respond to an improved retail hub experience in both colleges;
· to provide a wider range of skincare products for customers;
· to incorporate more business and enterprise content in the Beauty curriculum;
· to prepare students for self employment;
· to improve sales revenues through an improved product range in the Salon retail outlet at one of the colleges;
· for students to better understand the whole enterprise concept; and
· for students to have the opportunity to learn more enterprise skills and develop patterns of enterprising behaviours.

To meet this need they:

· introduced a skin bar concept to the retail beauty outlet;
· set up retail relationships with new companies e.g. Dermalogica skincare company;
· developed retail units at the main campus for selling Dermalogica skincare products;
· identified company partners to provide sales training;
· provided a consultant to offer sales training workshops for students;
· planned enterprise simulation activity with students to design plan and market  beauty products;
· provided enterprise and business skills training; and
· provided opportunities for students to provide sales consultations in the new facility.

Learners reported a much higher level of enjoyment from undertaking enterprise activities and a unit which previously had been delivered across a 12 week period was completed within 5 days of activity with all learners who participated achieving at least a pass grade. Learners also reported that they felt they had developed team working skills and improved communications skills. Attendance for these active sessions was also higher than the previous norm when the unit was delivered through class room based activities.

As a result of the enterprise skills the colleges have been able to offer their salon retail clients an improved level of customer service and a better range of products with consultation and sales advice delivered as a cohesive customer experience.
The Peer Review approach enabled tutors and managers in the two colleges to be able to share experiences and to peer review ideas as part of the development process with colleagues. The project capitalised on the close working relationships already established through the PRD group. If those partnership links had not been in place there would have been insufficient time in this project to build them whatever the will.


.

Improving delivery


	Example 1


For example, in one project, by creating an opportunity for a successful enterprise experience during the summer holiday, it was possible to address students’ experiences of failure and lack of confidence in their own ability to succeed and progress into level 3 study. Students from both a local school and a sixth form college were able to identify that ownership of a potentially successful project could enable them to address personal issues and help dictate their own personal destiny.
The project in this case was the development of an e-commerce website promoting and selling products from the school’s enterprise initiatives. The students from both institutions worked as a team to create a business plan that would lead to a successful project. This was achieved through the development of the personal, and collective, literacy, numeracy and communication skills needed for planning meetings, web design and content or marketing. The initial ‘summer school’ provided a context for the learning but a project that involved students from two different institutions created problems when timetabling issues became a reality in the September. All of the students at the sixth form college (4 of whom were thought to be in danger of not continuing) continued with their learning into Years 12 or 13 but it was only possible for 6 students to maintain involvement in the project. The website was, however, launched through a Christmas enterprise shop in the local town centre. 
All involved with the project recognised that it was not only the achievement of the final product, but also the journey on the way to developing that product, which benefited the learners from both establishments. The process was given better focus as a result of having real money to spend on business products and on creating a resource which could be used in the real world to sell real products.

The project was carried out in out of curriculum time, by participants from a range of curriculum areas.  The students benefitted from working with others from other disciplines and from coaching each other in their own areas of competence. The curriculum areas had little contact with the project 

The link between the young people involved in the project from the two institutions took a long time to gel but eventually students started to show initiative and propose various ideas as spin- offs of the project.  The two establishments are now working to ensure that this project is able to continue, as they believe the true sense of enterprise learning and experience is now blossoming and can only improve as the e-commerce link develops.  The sixth form college group are concerned with enabling their business to continue when they have left college - so are planning to pass on the knowledge and skills to the next generation of students.  
The project posed, and continues to pose, staffing problems. Key staff responsible for the concept inception left during the project and, as stated above, the project was a bolt-on to existing provision. The project impacted on fewer students than had been hoped for and it is recognised that the challenge for such projects, while highly successful, is to have them embedded in mainstream provision. 

	Example 2


Another project looked at the development of e-learning and associated resources to aid delivery of a module designed to give young people, looking to develop careers or start their own business, the fundamental skills required to manage cash and take out contracts. It was intended that the module would be adaptable to meet the requirements of functional skills and for Modern Apprenticeships at level 2&3.
This provider is an organisation that helps to deliver the Advanced Apprenticeship in Sporting Excellence programme to over 1000 Apprentice footballers. The Apprentices were required to complete, as part of their NVQ, a module entitled’ Identify your financial goal’. As part of the learning for the unit they generally participated in a presentation delivered by a representative from a high street banking organisation. Research into the learning found that the exercise was largely ineffective. The organisation also delivers programmes to young people Not in Education or Employment and it was equally apparent that their knowledge surrounding core financial issues was lacking.
The root cause of the problem appeared to centre on two key areas. Firstly most of the learners were reluctant to take responsibility for financial planning. The general view held was” I will deal with this when I start to earn proper money” This results partially from a position of living with the dream that they will become top players and therefore earn large amounts of money and pay someone else to worry about the issue and partly from the fact that generally they are earning very small amounts compared to the professionals.

Secondly the learning on the financial planning issues had been delivered in a way that failed to engage the learners and equally lacked any real follow up to check that learning had taken place. Additionally the materials focused on generic matters such as salaries, investment and pensions which by and large where out of context for the Apprentices at this stage of their careers.
In order to address the root causes they decided to support the workshops being delivered by developing an e-learning module that covered the requirements and responsibilities surrounding the taking out of a mobile phone contract. This would enable them to deliver financial planning learning in a context that the learners would engage with. The learner would then have the tools to go back to the e-learning and check the information at any given time. 
At the time of writing this report the work was still in progress but the work has been delivered to 72 clubs who use over 56 colleges to deliver the Apprenticeship programme. In addition they have piloted the e-learning material within several Level 1 programmes within two regions. Following the result of the feedback from Tutors and learners it is planned that the learning will be put on the AASE LMS system. This provides tracking and data on the numbers of learners and tutors that access the learning and utilise the module. Further reviews will be carried out at standardisation meetings. It is planned that if the findings are productive the learning will be introduced as new standards within the Financial planning sector of the AASE programme enabling tracking of usage and results.

One key lesson learned from the project is that e-learning designed for young people should 
be delivered as part of a blended learning programme. Left on its own it has limited benefits in respect of engaging learners and developing lifelong learning. However used as means of initially engaging the learners and then supported with follow up discussion and real life scenarios it is a vital tool.

Additionally it is clear that teachers and tutors are still reluctant to fully engage with new technology and there is a risk that young people will continue to race ahead in terms of their capacity to use technology as part of their learning. It is apparent that mobile phones and I pads are rapidly becoming the pens and exercise books of the future. However there is a danger that technology will impact on the importance of real one to one teaching. The implementation of this material has highlighted the importance of continual professional development for both staff and management in the area of teaching in a work based environment using the latest technology

It is in the vocational area that this work is essential. By nature students in these sectors are likely to be those that have been disengaged by traditional classroom environments. The latest technology gives the opportunity to maximise their capabilities but unless there are ongoing training programmes developed to support tutors considerable talent will be lost along with the opportunity to provide young people with lifelong skills that will create highly skilled workforce.
	Example 3


Another group of providers also identified the need to develop an approach to enterprise that would be meaningful and engaging for learners.  They wanted a project for enterprise that would encourage creativity, risk taking and give learners the opportunity to develop an understanding of the economic factors involved in developing a new product, the analysis that is required from a financial perspective and what would be required in terms of marketing and promotion to launch a new product.
They decided to focus on a project that would ask learners to design an App for the mobile phone/tablet market. The reasoning behind this was that it had proved quite challenging in the past to engage learners in realistic enterprise projects, and it was envisaged that developing a product using up to date technology may engage learners in a more meaningful way.  
The providers believed that the nature of enterprise education requires a level of realism for learners otherwise it remains a paper exercise and it was, therefore, agreed that the winning app would actually be written and marketed with the potential for commercial success.  This ensured that the project was real and required real engagement from the learners.  It was agreed that a competitive edge should be introduced in that the submission of the project should be done through a ‘Dragon’s Den.’ Student development teams were required to pitch to the Dragons to have their products considered for production. Small cash prizes were available to winning teams. 

Learners were given a brief for an app development that would meet the following objectives:

· develop a business plan for creating  a new mobile phone Application for use by students; 

· apply the principles of market research, product development, promotion and cost analysis; 

· identify enablers’ and inhibitors for product development and commercial success;
· understand team dynamics and processes required for harnessing creativity and innovation; and

· promote the application to the identified client groups  

The project was delivered through tutorial and input was given from the marketing and technical teams.  It was launched as part of a wider project cross college and learners had the option to enter the app competition or devise a social enterprise or product.  

Learner feedback from the project indicated that:
· some found the project extremely interesting and engaging but were more interested in the technical aspect of the app, its design and production than the enterprise needs in relation to financial issues, business planning; 

· most learners enjoyed the market research aspect of the project and were keen to look at what other colleges offer to compare;
· the potential for income generation from the production of an app captured the imagination of most learners; 

· there was a level of novelty value with the app approach for learners; 

· there was an issue in that that not all learners have smart phones; 

· the prospect of the Dragon’s Den approach gave an additional angle to the project.  This was seen by most as an exciting and challenging way to take the project forward and to arrive at the winning app;
· the Dragon’s Den approach made the learners think about a range of issues from marketing to technical aspects, but also made them focus on the financial aspects in terms of the capacity for commercial production and took what was a fun activity and made it more realistic;
· enterprise as a concept was seen as something positive and something that all could undertake in terms of ideas generation; and
· all could see that the final idea was practical and useable. 

The potential for resale of the app is real and it is currently under production. Feedback from the Dragon’s Den panel indicated that there was a very high standard of entry with the learners well prepared and well researched.  Several of the projects were seen to be of commercial quality. Feedback from the panel also indicated that opportunities for work 
experience and work shadowing could be identified and fed back from this process.

Running the project through tutorial time meant that there was a more streamlined and managed approach to it.  In the lead college where there is a dedicated team of Learning and Development Mentors it worked particularly well.
The Dragon’s Den approach also served to motivate and enthuse staff, and engaged staff with learners who might not traditionally have a great deal of contact with students for example, technical staff and marketing staff.  It made it very clear that non teaching staff have an enormous amount of skill and expertise to offer to learners in terms of enterprise education.

The lead college believes that there is a future role to consider how enterprise education sits in relation to work experience and work placement. The reduction of the entitlement funding in colleges creates an imperative to explore new modes of delivery. There is the potential to utilise enterprise projects as part of an enrichment activity that can be supported through tutorial and curriculum.  There is also the capacity to develop employability skills for learners alongside these enterprise skills.

	Example 4


One provider started a project to get their young people involved in the local community, putting something back and taking responsibility for themselves and their development. They decided to develop entrepreneurial skills (e.g. using one’s own initiative, being bold, learning to price work and materials) combined with social responsibility awareness skills in their Entry to Employment programme (e2e) for a cohort of young learners aged 16-18 year olds. 

The initial idea was to set up a business offering a basic gardening service to senior citizens who were tenants in the community - those who couldn’t do the work themselves or afford to pay huge amounts to landscape companies to do the work for them.

They contacted their parent organisation (the local authority) to establish the potential market i.e. suitable clients in the area and based on these figures applied for a grant of £11,000 from LSIS. The learners had to develop team working and problem solving techniques and had to research the cost of transport, new tools and protective equipment. They also had to decide what they would be able to deliver/achieve, how they would divide the work, how to dispense of the garden waster etc.
The group soon encountered a number of difficulties that were restricting progress:

· they needed transport to take the learners and tutors to the properties and to take away the garden waster afterwards;

· the logistics of supervising small working parties at different addresses – too many learners at one address was inappropriate and not cost or time efficient;

· the learners were not sufficiently engaged and struggled with the concept of putting something back into the community;

· the learners had limited understanding of what it meant to be enterprising;

· the learners lacked work ethics and often reverted to childish behaviour, demonstrating negativity to the clients/tenants;
· the heavy cost of transport hire and expected hire duration; and
· the difficulties of accessing places to dispose of the garden waste

They programmed various activities to get the learners to work as a team and spent time working on problem solving and leadership skills. They coached the learners in both employability skills and work ethics. They covered issues of punctuality, regular attendance, appropriate behaviour and conduct when in contact with the public and also covered personal and social issues including appearance, hygiene, stamina and team building. However, it became clear that the original idea of the gardening service was not economically viable and therefore they found a community project through the local Voluntary Bureau. This had the benefit of keeping all of the learners together on a 52 acre site for Guides. It was no longer necessary to have their own transport - they could hire a mini bus once a week to take the learners there.

The learners started to understand what being enterprising meant and how hard is was. Initially they had felt that the new focus would be an easier project to get behind but they soon realised that the same skill set would be needed even if the project was slightly different. The learners got the chance to work outside in a real environment, with real work requirements and helping the community. They worked as a team painting, decorating, landscape gardening and doing general maintenance and began, therefore, to develop problem solving skills.

This had a huge effect on them both at the location and back in the centre. Attitudes, time keeping and their expectations improved and their career objectives changed. For example, they learnt to work with, and take orders from, a lady in her eighties and they learnt respect for others. Two of the learners moved into apprenticeships in Horticulture and remained in that employment. To thank them for their hard work and effort the learners were invited to attend a formal opening ceremony when the Guides took ownership of a final piece of the land. The provider had 80 starts on their E2E programme that year and 60 of these completed more than 20 hours each at the location with an in house certificate and presentation.
One of the key lessons learned was the need to be more organised at the beginning ensuring something is feasible before a start is made and to get the project up and running early



	Example 5


Three colleges looked at the delivery of enterprise through Functional Skills. The three Colleges involved in the project were at three different ‘points’ in their journey in integrating enterprise into the curriculum.  The funding was used to ensure that the Colleges could learn from each other’s practice, explore the next stages of activity, and start to embed ‘enterprise’ into the curriculum.  

Within the context of one college Functional Skills had been a key curriculum development across the College and the College (the lead in this project) wanted to emphasise the problem solving nature of Functional Skills, and make a point to learners that problem solving was important in any context they would work in.   The College had never run any previous enterprise events, but had run events focusing on maths.  On the other hand a second college was originally a CoVE in Enterprise and had tried some initiatives out in previous years. They were interested in developing sustainable solutions to engaging learners in enterprise education as they were increasingly looking at developing ‘additionality’ routes for departments to offer from a menu of enterprising possibilities. Their aim was to have enterprise education as an entitlement of every learner whilst at college.  The third college had never run anything previously on enterprise.  However, it wanted to focus on key curriculum areas.  

The Colleges agreed that enterprise was a relatively new theme in FE colleges. Therefore, to get across to all departments in such large Colleges the need to get involved in enterprise was a challenge, as it could be seen as a distraction away from what might be seen as ‘core studies’.  They also perceived that enterprise education does not feature very strongly in OFSTED inspection criteria which again would give to some staff the impression that it is not that strategic or important. For these reasons it was decided early on to involve executive managers.  Senior managers were involved in planning meetings and managers at the lead college went to see events at the second college to encourage these types of programmes to be built into the curriculum plan in the future.  In addition there was a detailed look at other resources that were developed by Awarding Organisations to help to steer the longevity of these activities.  

Also, they all wanted to re-iterate the message of employability through enterprise.  They wanted the learners ‘to be employed’ but in many curriculum areas they did not have a link with business.  Therefore, they decided to run 3 events at each College focusing on different curriculum areas.  This would allow each College to build its own capacity in this area, as well as allowing them to learn from each other.

The idea was to organise enterprise days that would help learners:

· understand how businesses operate and the skills, attributes and qualities they will need to develop for work;
· recognise, develop and apply their skills for enterprise and employability;
· relate their own abilities, attributes and achievements to career intentions;
· increase their self confidence and self esteem;
· raise aspirations;
· practice problem solving and decision making techniques;
· improve their communication skills; and
· enhance their leadership, communication and negotiation skills

At the same time it was hoped that staff would:
· increase their awareness of what Enterprise is;
· develop ideas and contribute towards developing the tutorial resource pack;
· network with colleagues and employers; and
· develop greater confidence in delivering entrepreneurial activities

They also wanted to create some shared resources as part of the legacy of the project.  A resource pack would support lecturers delivering tutorial programmes across the partnership by:
· increasing their awareness of the need to embed enterprise skills as part of the tutorial programme;
· helping their learning from others and having contact with personnel from different employment sectors; and
· engaging with ideas, challenges and applications from the business world.
In addition to these days there was also a focus on staff training to encourage them to support the learners and to engage with local business.  At the lead college two millionaire inspirational entrepreneurs helped the young people to develop their business ideas.  They set up competitions with financial incentives for young people to develop their business ideas.  Business advisers attended the event and one group of young people were offered start up funding for their business idea.  In addition, the second college piloted a menu of options for enterprise delivery including the delivery of wider key skills, Workskills, Business Link/Prince’s Trust sessions and also through the project they piloted the NCFE Award in Enterprise with a view to rolling this out across the college from September 2011.
The impact on all groups has been significant.


. 
Each College appointed a project manager who worked in a cross curriculum position.  The effect of this was to create a tight structuring of the actual days themselves, with detailed plans and schemes of work.  This contributed to the success of events. It also allowed for planning of activities which were hands on and promoted imaginative thinking and learning.  Moreover, it allowed for successful use of IT and to punctuate the day with stands and speeches from businesses people.  At the lead college it allowed for the arrangement and use of an external venue which made the date more of an ‘event’ for the learners.

They felt that there were some elements that could have gone better.  For example, they agreed that the pacing of the ‘pitches’ was too slow and there was discussion at de-briefs about how these could be managed differently.   Moreover, all have agreed that they need to work harder at getting every department across College involved as some departments and/or staff were more open to enterprise than others. They also agreed that they need to sell the idea better to tutors in advance so that they understand the nature and purpose of the day and can, therefore, build their enthusiasm in their learners.
Key lessons learned were that:

· a menu/options, but not optional, approach works best;
· enterprise can be built into any area of college provision for any group;
· learners respond really well to well-designed purposeful enterprise provision;
· whole-hearted senior management commitment is a pre-requisite to effective implementation of enterprise; and
· there is still much to do to implement enterprise right across all areas of provision but given the drive for employability it is an essential part of the learner journey.

	Example 6


Within one PRD group teaching and management staff of two Colleges had identified that student employability could benefit from enterprise skills in response to a changing employment market with increasing competition for jobs. They acknowledged that:

· curriculum content did not encourage learner aspiration to include enterprise when considering career and employment options;

· there was a low level and awareness and understanding of what enterprise means and how it translates to increased opportunities for learners;

· staff and students needed help in defining terms – what are enterprise skills?; 
· staff needed help on how to adapt curriculum content to include and embed them?;

· they needed to identify what learning conditions are needed for students to engage with the proposed programme? ;

· staff capacity could be a challenge in that teaching staff were fully timetabled;

· buy in from curriculum staff was always an important issue; and that

· it was necessary to expand learner’s views to include a wider range of employment outcomes including self employment and micro enterprise. 

A range of actions were taken to address these issues. The two colleges worked together to define terms and scope out the parameters of the project. Teaching staff from both colleges signed up to the CPD delivered by an external training provider with expertise in innovative educational provision – Progressive Educational Tools (www.petlearning.co.uk). Teaching staff engaged with PET consultants to identify ways to embed enterprise into 4 different curriculum areas. PET staff visited the lead college in January 2011and the meeting was attended by 3 teachers and 2 Managers. Curriculum areas represented were Leisure, Travel and Tourism and Music. As a result of this first visit, 3 projects emerged – one in music, two in Leisure and Tourism.

Telephone support and mentoring was provided by PET to teaching staff working on the 3 projects. Opportunities were identified within the curriculum content to develop and embed enterprise skills. Participating staff were given a champion role to influence others and promote enterprise at every opportunity.
The 3 projects encouraged students to develop their risk tasking and problem solving skills. These were seen as fundamental underpinning for enterprise activities. 55 students from the college have so far participated in developing enterprise projects in the form of organising and managing and running a live music event locally, and designing and organizing trips.. 

At the time of writing this report projects were only at final planning stages but had been successful in encouraging an enterprising approach amongst student participants who had to design, develop, problem solve and deliver activities outside the normal curriculum demand. At the lead College, enterprise skills have been embedded into existing assignments thereby allowing staff to assess enterprise skills. Teaching staff have agreed a framework for assessment. 

A challenge was to synchronise with partners from the second college to access the PET delivery and support due to teaching commitments and varying timetables. This resulted in that college accessing less support from PET but meetings were agreed for early March 2011 and partners have had telephone support and have completed a mapping exercise with curriculum staff to identify opportunities to embed enterprise elements. A further limiting factor in the progress of the project was the illness of the Assistant Principal in the lead college who had taken on the key leadership role for the group.
It is clear, therefore, that the impact of the project will extend beyond the formal end of the Enterprise in Curriculum projects and work will continue between the partners via PRD meetings to progress what has been started. All curriculum areas will benefit from cascaded practice. Enterprise skills will be horizontally embedded across all programmes in order to provide students with wider learning leading to increased understanding and aspiration regarding employment and career. 

A number of key lessons were learned:

· using the Champion model is effective; participating staff champion enterprise with teaching colleagues in curriculum teams;

· all curriculum content can potentially yield opportunities for embedding and assessing enterprise skills;

· teaching staff were inspired by the project and took it up wholeheartedly. The value was seen immediately. Teaching staff were empowered by the exercise of creatively embedding enterprise into existing curriculum;

· learners were receptive and enjoyed the challenge offered by the adapted curriculum. Learners were empowered by discovering their own enterprise abilities;

· it was challenging to work with another college in the partnership due to the difficulty of scheduling mutually convenient sessions;

· the project reaffirms the understanding and belief in strong project management with named individuals heading up activities, with clear roles and responsibilities. The champion model was successful and enabled participating staff to play a coaching role to other staff; and 
· the project was positioned within overall improvement strategies for teaching and learning and as a result was scrutinised fully in order to achieve maximum improvement to practice. 


	Example 7


One project focused on students that have Learning needs and/or disabilities (LDD). There was significant evidence that students with significant learning needs and or disabilities found progression into sustainable employment or enterprising activity almost non-existent post education. A school linked to the College provider had a project group engaged in a social enterprise that provides opportunities for students to gain the skills of business management, food production and customer service, alongside self awareness with a view to possible future employment.

The project group had an objective of raising money to support the opening and running of an enterprise café in the community. This would, therefore, provide an opportunity for students to gain work skills and provide some employment and placement opportunities post education. The Enterprise project sought to develop school students’ skills and knowledge of the take away food industry by building a sandwich round for local businesses.  

The project began with the theory part of training but it was recognised that it is only when the theory becomes practice that the students truly understand the principles of marketing, planning, market research, customer service, corporate identity, costings, profit margins, delivery issues etc. These principles were reinforced regularly, and were comprehended more by some members of the group than others. Cognitive difficulties and a short memory span were ongoing issues for many of the group.

The students worked closely with a professional chef for two weekly sessions during July & August 2010 in the Food Technology facility of a local Special School. The practical sessions were intensive and thorough. Students learned Health & Safety measures, food preparation and handling, awareness of tasting, customer preference, personal strengths and problems, and team skills. Eventually some members of the group realised that they preferred the administrative side of the business to that of food preparation, but everyone was trained for every aspect regardless. 

All students (and parent volunteers) gained a Level 2 in Food Safety.

The sandwiches went on sale from September 2010, initially to the staff of the host school, and later to external customers.

The group was visited by a local Health & Safety Inspector. It would not have been possible for any of the group to be able to deal with the questions this person asked; this made it clear that even with huge amounts of input and support, it would always be necessary for an adult or adults to oversee this enterprise initiative. The visit also pointed out the very complex issues related to the sales of hot food of any kind; at the outset it had been hoped that the group could (eventually) run a Social Enterprise café, yet this seemed an almost impossible dream due to the wide range of current rules and regulations.

The customer base was constant, and very complimentary in regard to the sandwiches which were produced weekly. However, due to the use of local, organic and free-range produce, the profit margin was tiny (e.g. £5 profit per session from 20 + sandwiches). The group was capable of making 60 sandwiches per session, but a problem arose with a potential customer base. Many local schools/colleges have caterers who will not permit the internal sale of external providers, an area which would need to be addressed, or an alternative market researched.


From the initial remit of creating a project to developing practical and business skills, several members of the group have secured a work experience placement in a local café ( either supported or alone) for one half day weekly, over 6 weeks. All of the group have also gained experience of external buffet preparation. There is also an opportunity for students to become involved in a future development of a café within a local Community Garden.
	  Example 8


Improvements in the delivery of enterprise skills can be seen to arise from the sharing of practice between providers. One project offered an opportunity to bring together experienced training providers to raise aspirations and opportunities amongst low skilled long term unemployed individuals who are faced with multiple barriers living in rural areas, disillusionment and a high dependency on benefits.
The project worked with intermediaries drawn from providers across the region, who work with the long-term unemployed. The project explored how staff could develop the potential in clients to be enterprising and was designed to raise awareness of how enterprise could be a catalyst for positive change in the lives of those they worked with. It offered new insights, ways of working and practical support to help influence and engage their clients in enterprise.

The programmed was tailored to the needs of the specific organisations, introducing effective ways that allowed a more enterprising theme to run alongside the often prescriptive demands of government programmes. They employed a co-ordinator, who monitored and coordinated all the activities.  The group met monthly to discuss progress and to agree changes to the programme.  At these meetings feedback from staff indicated that changes introduced had a positive impact on the majority of clients, with improvements seen in attendance, discipline, and greater enthusiasm to accept placement opportunities.

Managers have reported that staff are now better able to manage difficult clients, creating a culture of positive change.

The group learned that:

· substantial cost savings were possible as a result of a shared approach to resources;

· overcoming barriers when working with the long term unemployed requires a number of interventions; and

· adopting a flexible and reflective approach when working with the long term unemployed is critical


	  Example 9


Another group of colleges also tried to work together to share best practice and build up a framework to measure and benchmark quality provision of enterprise in the curriculum. It was hoped that this would help identify and share best practice in and between different colleges and provide a greater degree of consistency of learning opportunities for Entry Level students. The project produced some new materials for students and, as part of the programme, organised a conference on enterprise to share, and reflect upon, current practice. 

The group made little progress with the concept of the framework because colleges failed to deliver the commitment promised at the beginning of the project and the details provided in the groups’ evaluation report was limited. The apparent lesson learned from this project (reinforced elsewhere in other projects) is that in difficult times of financial constraint and wider pressures on the system, enterprise in the curriculum is not seen to be a priority amongst significant numbers of providers. 



Skills for the future


	Example 1


This is well illustrated through the work of one PRD Group for Independent Specialist Colleges (ISC) which consists of 6 ISCs who work together to action activities which ensure the sharing of best practice and improved performance within each. With an increasing importance on the development of employability skill and the focus on college leavers obtaining employment, many ISCs are looking to create their own employment opportunities for their learners. These enterprises provide a safe environment for learners to build and practice their skills. There are also increasing difficulties in locating external work placements for learners with LLDD due to increased competition from other providers.
It was felt that there is a lack of information for ISCs wishing to establish such enterprise activities. As most ISCs are very small there is often not the available knowledge and skills within the staff body to be able to get the enterprise right first time - thus having a financial impact and ultimately, an impact on learning for the learners. The project was to explore and produce a best practice guide to support colleges when establishing enterprises and also in developing and growing their enterprises. The guide was developed as a result of a number of visits to other ISCs known to have interesting practice.
Each PRD member took specific actions resulting from the review to implement in their own enterprise/practice but it was expected that there would be:
· improved teaching and learning observation grades;
· increased opportunities for learners to experience real work environments and practice transferrable work skills;
· increased learners’ acquisition of skills both vocational and personal development, such as confidence;
· increased numbers of college leavers gaining and maintaining employment as a result of their experiences at college; and
· support for new college enterprises.

	Example 2


Another group of Independent Specialist Colleges agreed they would follow up on one of their PRD action plan proposals to initiate inter-college activities. These would explore enterprise through a need to improve equality and diversity, the five themes of ECM, assisting students to develop further understanding of themselves and one another and enhancing the skills of students and staff. Each College was at a different stage of its development with regards to the issues of Every Child Matters, equality and diversity, student connection and involvement with the wider public. 

While Principals understood the benefits that would arise from working together to address these issues, one or two were relatively new in post and were dealing with various internal concerns perceived to be of greater importance e.g. the loss of senior or other key personnel, issues of quality of provision, falling/rising student numbers and knock on effects to staffing and finances. In this context the team was attempting to engage students and staff to take this onboard as part of their every day curriculum, implementing the programme in such a way that standards of teaching and learning would improve.

The Principals raised the agenda independently in their respective Colleges, after which their Curriculum Heads sought agreement from staff on the type of enterprise project(s) to organise and the arrangements by which their department would liaise with other Colleges to engage specific inter-College involvement. The Colleges who took the project to heart introduced specific curriculum themes, which in two instances started more or less immediately, while others waited until the beginning of the next term.

Curriculum team meetings and student class meetings were to be held regularly at the relevant Colleges to determine the scope of activity, the targets and objectives for the students in relation to their education and support needs and the skill set needed by students and staff.

Once an event was agreed, a place, date and time were set and all Colleges notified so they could work simultaneously with their students and staff to participate. Each College then pursued their individualised activity in-house to later co-join with the other Colleges at an allotted time and place. Keeping the Principals’ engaged with the theme and ensuring their staff followed through was a challenge for the project. By placing Enterprise in the Curriculum on each agenda of the Principals’ Meeting and constantly following up by email and telephone calls to Principals, considerable headway was made and five very good inter-College events were held during the year. 
Unfortunately no information was provided by the Colleges, as part of the evaluation process, on the nature of the events that took place– it is only possible, therefore, to draw from their reflections on the process itself.

A greater understanding of the similarities and differences which exist between learning disability student groups was realised; a desire to work with other students from different locations to see how they live and work was created; a wish to socialise and communicate and explain/chat about what they had achieved and their experiences was also met. Individual students learned new skills, developed their confidence, interacted socially and in a commercial/productive manner with the public.

Staff had the opportunity to discuss subject matter, resources, target setting, outputs and outcomes, improvements to the syllabus and arrange mutual visits and exchange programmes and put forward ideas for the coming year. However, it was felt that more time still needed to be given by Principals to the teaching staff enabling them to liaise with one another to discuss and organise events and improve the quality of the products made by students.

A variety of mutual equality and diversity targets were achieved by the Colleges in addition to the cross fertilisation of ideas and establishing closer working links between specific members of staff across the sector. 

As with a number of other projects the issue of new staff at senior levels and the impact of Inspection on a couple of Colleges seemed to prevent every College from getting involved to the extent expected. Consequently the positive impact achieved by five/six Colleges was not felt by all.


	Example 3


A small project was undertaken by a group of sixth form colleges where most of their students go on to University and they felt that they needed to give more help and support to those who wished to go straight into employment. In order to ‘stand out from the crowd of applicants’ for jobs, they felt that students needed to develop employability skills and a greater understanding of what employers are looking for.
They employed a director from a local web-design business to work on a project with the students, which included talking to them about what they expect from applicants for a position and how they can make themselves more employable.  The main thrust of the project was to work with this director to develop and market a new product. This gave students an insight into the processes that would be involved in the types of jobs that they might wish to apply for and therefore made them more knowledgeable at interview and selection. They also included work on interview technique and how to present themselves to a potential employer.

Students became more aware of the skills and knowledge they had to address before they applied for jobs and it gave them the opportunity to develop those skills as well as the ability to present themselves more professionally at interview.  Two students were given work experience opportunities as a direct result of the project.


Key lessons learned were that:

· they employed the right person to do the workshops, who had the same background as the students, was not much older than the students and yet had set up his own successful web-design business;
· using one overall manager to oversee the project worked well; and
· their students largely study for A levels and they are not gaining the generic skills which make them employable, only the qualifications, which in today’s job market are not enough to make them ‘stand out from a crowd’.  
	Example 4


A number of projects used the popular concept of the Dragons’ Den to promote and develop enterprise skills. A group of 4 providers wanted to support entrepreneurial students in their commitment to starting a business. The group faced a number of challenges including ensuring a cross college involvement (both internal and external) and obtaining the “buy-in” of operational curriculum staff in order to identify and refer potential students. Timetable constraints across the colleges were a potential barrier to allowing students access to the project and they faced the not unfamiliar difficulty of some staff attitudes towards enterprise in some curriculum areas. There were also practical problems of travel between sites for activities.
One of the colleges had a specific catchment of students with learning disabilities and although already engaged in enterprise in some aspects of the college’s work attendance at workshop activities was difficult because of students’ ability to participate. The staff at this college, therefore, carefully selected students who could perform the workshop tasks to a certain standard. 
A virtual network was set-up to allow students to communicate and support each other away from both college and the workshop support. The first workshops were delivered by Business Link and an external consultant and concentrated on business ideas, steps from ideas to actual and business planning with specific reference to customer expectations and unique selling points. The second workshop was with the SimVenture software. This is specific business running software and allows the student to work through a business simulation on a day to day basis, thus making decision that will impact on the business and potential profit/loss. 

The Dragon’s Den presentation was suggested as a way of judging the process. Each partner College was tasked with finding one business Dragon to represent them on the panel. Due to the learning disabilities at the one college it was felt appropriate to consider an internal competition within their college, thus eliminating the pressure of the formal Dragons presentations at an external venue. 

The first workshop was attended by 16 students and 7 staff. Students’ feedback was sought after each event with 100% of students stating they benefited and enjoyed the workshops provided. 100% of the Dragons agreed that it was a very hard competition to judge because the standards and ideas had been very high. 

The group now has plans to make this an annual event within the partner colleges with some 
adaptations. For example they are discussing the benefits of running the workshops internally and then using the selected venue as a big conference/presentation thus limiting the student’s time out of college. Hopefully this model will allow for more learners to participate. 

	Example 5


This common theme of support for starting new businesses was explored by another group where after discussions in both Colleges based around self employment opportunities for their students, they realised that they didn’t offer students much in the way of support for those who would like to start their own business. They identified that this advice would need to be from a specialist who could support them right through from an initial business concept into reality and that the College would fully support them in doing so.

The two Colleges involved employed a Business Start-Up Advisor one day per week who focused on identifying those students who had an interest in self employment. He did this by working via the College tutorial system and also by making himself known to tutors across College in order to build up support. One-to-one and group sessions were offered to students for them to develop business plans, explore markets, research funding and other opportunities.  Both colleges created marketing material in order to promote the Business Start-Up Advisor service and this was distributed around the campuses on a regular basis. Both colleges met regularly with the Start-Up Advisor for an update on performance.  This allowed a good exchange of feedback.  This provided all parties with the opportunity to disclose any areas of concern and/or success stories.  This enabled change to be made where appropriate in order to improve the service across both colleges.  
During the course of the project, the Advisor worked with almost all departments across both Colleges and had a large number of students who made several appointments in order to progress their business plan. This new type of support also made tutors aware of what could be offered to students and so encouraged more discussions during lessons and tutorial time around self-employment as a career option following a vocational course.  This has prompted an increased interest and awareness of self-employment as a career option, and has led to the colleges hosting several ‘enterprise days’ where self employment is the key theme.
It was difficult to engage all tutors in the project. When trying to reach as many students as possible some tutors didn’t see this as ‘relevant’ to their students. Certain groups of staff were targeted and numerous brief presentations were given at the start of the project but given the time they had the Advisor for each week and the number of staff to get round, this wasn’t always possible

The colleges believe that this project has been beneficial to many students and are looking to continue this through their Learner Services teams in the future. They intend to work with those students who have shown an interest in this service and hope to develop this project further by extending this specialist support out to tutors to embed within their courses.
2 key lessons emerged which have been common to many projects:
· having the Advisor working as part of the Learner Services team worked well as he was then ‘embedded’ and staff could book appointments for him on days he was not at the Colleges i.e. this is not a bolt on extra but part of core business; and
· support from Senior Management was key to the project’s success.

	Example 6


Another PRD group set out to look at the development of enterprise skills within adult learning provision across a number of providers. It proved difficult for the providers to work collaboratively but there were some interesting innovations by individual providers. In one Neighbourhoods and Learning Service (NLS) a quality improvement group (QIG) had been established to consider and act on this.  The QIG had decided to focus on 5 initial key priority questions. These were how to:

1. foster a culture which champions social enterprise;
2. improve systems of information and referrals relating to enterprise;
3. develop enterprise, specifically social, within the service;
4. build the evidence of the impact and role of enterprise; and 

5. improve skills amongst local enterprises

The group had started to impact on these priorities by developing and improving links and partnerships with both internal and external organisations, delivering staff training in social enterprise awareness, and delivering introduction to enterprise workshops to learners.

The chair of the QIG had done some research into youth enterprise initiatives and had observed first hand a young enterprise week through a local school.  This had sparked an interest in running something similar with adult learners. Nothing had been run like this in the Borough and it was felt that an adult enterprise week would provide an opportunity for learners to increase their knowledge of enterprise whilst engaging in a new creative method of delivery.  It was hoped that this would not only provide the opportunity for enterprise education, but would also allow learners to practically try their hand at enterprise over the course of the week.
On securing the LSIS funding, an adult enterprise week was organised and implemented by the QIG, with the overarching aim of providing more opportunity for enterprise education and development in the Borough.  A vibrant week-long programme for adults was organised to introduce the world of enterprise to them and to enable them to not only learn about the theory of aspects of enterprise, but also to experience them practically.  The programme allowed for the delivery of entrepreneur activities, enabling adults to sample and implement enterprise ideas and innovation.

Participants worked in small groups throughout the week to create and sell a product, whilst engaging in workshops and listening to guest speakers, to teach them various aspects of enterprise and business.  Each workshop was followed up with an activity related to the practical work they were doing in order for the learning to be put into practice.  The final day involved the groups delivering presentations to a panel about their learning and experiences throughout the week.

The project was aimed at any adult with an interest in learning about enterprise, and attracted a range of people including unemployed, those without qualifications and people already working. The QIG worked with a number of organisations on the project, and secured support from partners to create and deliver the workshops throughout the week. 

The overall project outcome was that participants were equipped with new and transferrable skills to play an important role in developing a skilled and dynamic workforce.  This method of targeted provision also aimed to promote social inclusion and raise and unleash aspirations.

A number of learner-specific outcomes resulted. Learners developed skills and knowledge in:

· enterprising capability (setting up and running a company/organisation, market research, customer needs, customer relations);
· business operation (running business and enterprise, risk management, business ethics);
· citizenship (responsibility, leadership); and
· financial literacy 

In addition learners improved their wider skills such as team working, problem solving and confidence. Following the programme, learners were:

· more likely to manage successful business/enterprise;
· more prepared to take risk;
· more aware of enterprise as a viable career / work option; and
· more able to make informed choices and decision making

As a service, new partnerships were forged and developed and others were strengthened, and this will have a benefit for future integrated and shared services.  Staff also improved their knowledge of subjects in the enterprise field through facilitating sessions delivered by the partners.



	Example 7


One provider decided they would use their skills and expertise in peer review to improve learners’ enterprise skills. The provider has worked with young people involved with work based learning and apprenticeship schemes for over 5 years.  Throughout this time, and with the changes in government and initiatives, it has become more apparent that young people today will need to have strong enterprise skills, and have that adaptability to ensure their own economic sustainability.  This was seen to fit well with the work based learning curriculum as many hairdressers, plumbers, child care workers etc. go on and have the scope to become self employed.  However, enterprising skills and the understanding of vital elements, such as equality and diversity, are very often not covered.  It is with this in mind that the provider decided to work with a small group of students and look at enterprise, equality and diversity and peer review.

Four young people volunteered to be peer reviewers for this project.  They were engaged with activities over a period of 4 days, looking at equality and diversity, reviewing recruitment procedures including the interview questions that are asked of new candidates, and learning about coaching skills, business set up and enterprise.  

One of the activities that took place was to ask the learners how the centre that they were being taught in could be improved from an equality and diversity perspective.  It was agreed that, as Business Managers, this would be an important consideration.  They decided to look at access to the centre from the perspective of a person with a disability.  A learner was blindfolded, and with help from their fellow peer reviewers, had to try to get to class.  Throughout the exercise, barriers were highlighted such as finding the toilet facilities, and how they would know if they had entered the correct ones!  The learners made suggestions to the Managers on how their centre could be improved, such as having a Braille sign on the toilet facilities.

Throughout the sessions, learner feedback was sought to ensure that they understood the purpose of the project as well as helping them to relate where they can apply the skills acquired to their own benefit in job search and future learning.  All Peer Reviewers updated and improved their Curriculum Vitae, including the work they undertook on Peer Reviewing.  

Sessions on looking at interview skills from the perspective of the interviewer provided the Peer Reviewers with an insight into the decision making processes that employers follow.  They then related this to how they present themselves in interview and what the interviewers see.  This improved confidence in the Peer Reviewers, enabling two of them to go for interviews immediately following this project.    

The equality and diversity session was run using an interactive DVD to get the young peer reviewers discussing the issues presented.  To assess the impact of these sessions, a video clip was taken of the learners answering questions around the success of the equality and diversity sessions.  The feedback was good, and demonstrated that the learners had understood the implications of equality and diversity issues, and could link that with the enterprise activities they had been working on.  An understanding of how and why business owners work within the law of equality and diversity was formed.  

There were 5 main outcomes from the project:
· learners have improved their interview skills, which has come from the increased understanding of what an interviewer will see; 

· learners have improved their skills and subsequently their CVs by including the work undertaken for the project;  

· the project directly contributed to one learner’s accredited unit for Personal Social Development;
· the host centre received learner feedback on improving the centre for people with disabilities, which has improved the centres’ equality and diversity awareness; and 

· the project raised the point for the provider that Enterprise should be included in the Work Based Learning and Apprenticeship curriculums.  

There were many elements that contributed to the success of the project:

· there were clear purposes to the activity that were explained to the peer reviewers -  there was a definite ‘what’s in it for me’ feel to get learners to buy into the project and realise the benefits at the beginning;

· the project was a short, intensive input, delivered by the same tutors for each session ensuring continuity and learner’s engagement;

· the Peer Reviewers volunteered to participate.  It was not obligatory;

· sessions were pitched to the Peer Reviewers from the perspective of being an employer, which was very different to what they had been doing before.  This increased their understanding of Enterprise, Peer Reviewing and Equality and Diversity, and therefore their improved their confidence;


	Example 8


One PRD group identified that within their organisations there was an increased number of learners attending art and craft sessions with a view to set up a small business.  The group felt that the learners all had similar knowledge gaps on how to turn their skills and talent into a money making enterprise.  The PRD group felt that by combining the needs across the different areas their expertise could be shared and support provided to these new enterprises. Local adult education services were not experienced in helping adults set up small enterprises.

The group identified a number of existing arts and crafts projects where individuals and groups had expressed an interest in starting an enterprise group.  Across the PRD area this included jewellery making groups, dressmaking groups, arts and crafts groups.  These groups were then given training on how to start up a business which highlighted the problems involved.  The groups were also supported to generate new ideas and new areas of income generation.  One group wanted to raise money to support the local Sure Start Centre and held a very successful craft fair.

There has been a marked impact on the learners. They have all developed more skills and confidence needed to develop a business. There are now at least 3 new fledgling businesses in existence and they are beginning to sell their products to generate income.
There has also been a good effect on partnership working.  There is now a working partnership within the Cultural Arts Service and they have opened a shop in the shopping Centre.  This will be a workshop and showcase for some of the small enterprise businesses.

	Example 9


In the final example in this section, following a successful bid for funding, a small theatre company was set up with the sole aim of providing the participants the opportunity of combining their academic skills with real life experience. The aim was to become a commercially viable theatre company operating within the professional sector.

The project was launched to the available population of BTEC ND students on the Performing Arts Acting Pathway – a total of 38 students.  The launch followed the format of a visual presentation and an information sheet with response slip which afforded the students time to give the project, its opportunities and implications, thought both individually and with their families before undertaking any commitment.  The actual launch was attended by approx 50% of the cohort.   

A total of 16 responses were returned and a total of 14 students interviewed and auditioned.
On completion of the interviews/auditions, ten students were offered a place within the company.
The Company members were invited to their first company meeting.  All members were present and the group discussed issues such as company structure, company roles, meeting times, nature of the company, disciplinary procedures, equal opportunities, artistic policy, preference of performance genre etc.  Each member was provided with a time line of events.  On completion of the meeting members left with specific tasks to undertake in terms of research and preparation ready for the project start date in September 2010.  During this time, the project leader met with the appropriate Course Leader for the students’ academic studies in order to ensure that key dates, times and demands made on the students by the Company Project would not be to the detriment of their academic studies. 

On return to the new academic year, the students were able to spend a week working at the Royal Shakespeare Company (RSC).  During this week they worked as part of the front of house team during the Young Persons Shakespeare week and have a number of training sessions with people in production roles. This provided an excellent springboard for the project, giving the company members the instant ‘real life’ scenario and allowing them to practically outwork their academic skills.  The Company members then began to meet each Friday from 9-4pm, the College finding a room for them.  Throughout the sessions, the project leader was present and acted as a mentor, carefully ensuring not to direct or interfere with the process, but rather acting as sounding board and providing links and contacts as and when required or seemingly beneficial.  Group members began to take up their production roles, minutes and notes were taken.  

Initial sessions were pre-occupied with deciding a name. From this, the Company was able to secure a graphic designer to begin building their brand which was essential to effective marketing and the designer was able to build a website.
Workshops were held with theatre professionals who were running their own small scale theatre venues. This built up both subject knowledge and practical application, as well as a developed network of contacts for future use. As Company members began to recognise the importance of budgeting, it was agreed to add an educational arm to the company – something which is consistent with current theatre business practice.  To support this, an expert in the field of Artaud (their chosen theatre genre) was employed with a view towards developing educational workshops which would act as additional revenue source in addition to promoting the material.

The Company decided upon a title for their first performance ‘Cockroaches’  which they believed was reflective of the piece and its intentions, and a selection of tour venues was chosen. 

In the build up to the performances, Company members publicised and marketed their show, posting fliers and posters as appropriate, securing interviews on local radio and contacting local theatre groups and schools.  It was agreed that, due to workload, the education workshops would be put on hold until after the initial tour but with a view to implementing them later in the year as a pre-build to a second production schedule.

On completion of the tour, the Company members were engaged directly into a College based project of considerable weight and importance relating to their academic studies.  Full reflection of both the tour and identifying the future of the Company or members within it were scheduled for June 2011 when there would be discussions and decisions with regard to intellectual rights, reflection on the success of the Project, the need to identify ways forward, finalising of the budget and figures etc.  
Through the networking within the professional field, members of the Company were able to secure positions, for example working at the RSC as a member of their FOH team and within a local theatre company as performers.

Tutors who worked with the Company members on their academic courses, expressed how impressed they were by the members being able to apply their new-found understanding to their studies, providing a new angle and appreciation that was previously absent.

The Company chose to employ technical support from within the student body, thereby offering the opportunities afforded by the tour to an additional two students currently studying on the BTEC National Diploma Technical Pathway.  

The project posed a number of challenges for the learners:
· The initial ‘forming’ of the Company, the need to understand and appreciate the needs presented by individuals and how those needs can be met within the group both in the beginning and throughout the process.
· Formalising the structure of the Company, identifying skills and talents, both known and unknown, working to individual’s strengths in order to move the work forward.
· There was an initial desire to ask someone externally to take on the role of leadership/direction within the Company.  Possibly due to the lack of experience or self belief and also the desire to safeguard themselves from the reality of responsibility and the challenges that it brings, they appeared to be looking to hand over the role of responsibility and ownership.  However, on reflection, the group decided against this route and instead moved forward as a collective, working on the ensemble principle in all areas of their work.
· The need to conform to ‘industry standards’, contracts and legal constraints which were previously unknown to the Company members.
· Working to deadlines, the realisation that, within the professional sector, these must be met in order to achieve and maintain credibility.
· Maintaining on-going working relationships both in and outside of the Company with a view to the desire to develop in the future – networking.
· Meeting and working the Company needs and deadlines in conjunction with the academic needs and time constraints of their studies.
· Working independently at times in specific roles and taking on sole responsibility for certain elements of the Company dealings. 
· Problem solving – dealing with unexpected issues as and when they arrive with an element of professionalism (printers/venues/costume).
· General health and wellbeing – maintaining levels of wellbeing throughout the touring process.
· Working in both production and performance capacity throughout the tour – a new concept and challenging both mentally and physically.
· Maintaining levels of performance and focus throughout tour.
· Taking responsibility for all elements of Company work.  Making decisions and working them through, seeking alternatives as and when necessary.
·  Recognising the link between artistic choice and financial gain.  

The project also posed a number of challenges for the College
· The original Partnership floundered as contacts at both the lead College and the partner College lost their jobs and it was difficult to find information regarding contact or conditions of the agreement.  A new contact has been found with the view to them engaging in the reflective process in the near future.  It is envisaged that they will play a key role in the reflection process, offering an independent facilitator to any discussions within the Company body.
· Although a suitable group for this project, the demands of College work were at times an issue and it was through the sheer dedication and determination of the Company members that the project succeeded.  It should be noted that all original ten members of the Company were consistent in their attendance and application and completed the full Project.
· At times it was hard to maintain the role of mentor as opposed to tutor.
· The students worked hard at pulling away from the College support network in a bid to stand on their own two feet.  Sometimes they neglected to see the opportunities that being situated in the College presented and would need prompting to draw on the experience of various elements all ready in existence, such as marketing or safety compliance advice.  When these sources were accessed, they were of tremendous benefit to the Company and their work.
· Mid-management in the College were extremely supportive, attending all tour venues and charting the journey of the students throughout this time.  

The project timeline was deliberately planned to work with the students’ academic studies.  As a result the follow-up and reflection element of the project have yet to be fully undertaken.  There is a recognised lack of information regarding the impact of experience and education of performing arts students in their long term career progression.  It is envisaged that the Company members will be contacted within a year of the project and then again four years later to ascertain the full impact of the project.  The Company members will be required to present a reflection session to their peers at the College, and hopefully, the Partnership College.  

The key objective of the project was to combine academic knowledge with real world experience, creating a commercially viable theatre company working on a professional level.

In real terms, this objective was partly met.  The idea of combining knowledge of both practice and theory worked well.  

Tutors noted the students’ enhanced knowledge and commented on its benefits both directly to the students and to their peers as they shared they experience and were able to apply this to their studies.  The theatre company operated on a professional level in all areas from the booking of venues, marketing, contractual obligations and touring constraints.  



Other drivers for improving and developing enterprise

	Example 1


One training provider picked up the increasing drive by the then Government (Skills for Growth White Paper, November 2009) to link together the efforts of the then DBIS and DWP in supporting the unemployed back to work i.e. the drive to integrate both skills and welfare to work provision for the benefit of the individual claimant/learner. This PRD group was the local authority’s Council of Training Providers’ contribution to this development at a local level. A survey of 56 members in 2010 showed that only 13 were involved with DWP programmes and most of these were colleges rather than the independent sector that were seriously under represented.

The underlying issue was the fact that skills providers and welfare to work providers were divided by their funding silos and therefore not collaborating for the benefit of the individual. The project was, by definition, strategic from the outset and sought to address this problem. It set out to raise awareness by providing information and brokering collaborative opportunities between providers from both sectors with the intention of opening up new contracting and progression routes for the benefit of learners.
As part of a range of actions that were taken they:

· formed a steering group of WBL providers (members of the Council of Training Providers) wishing to engage with DWP provision and those already experienced in doing so. This guided project staff and enabled networking;
· met with Jobcentre Plus strategic managers to scope out and understand opportunities for collaborative working;
· established dialogue and ongoing relationships with the current DWP prime providers and continued to do so as the list of those providers on the ‘Employment Related Support Services Framework’ was announced in November 2010;
· circulated Work Programme and DWP provider information to Council members and brokered involvement regarding partnering events and EOI opportunities; 
· changed the Council membership criteria to include all government funded providers (including DWP) thus enhancing networking opportunities within the natural operation of the network;
· collected details of the individual WBL provider ‘learner offer’ to support their business development – employability skills, literacy and numeracy, vocational, apprenticeships and employer links; 
· organised a ‘Meet the Provider’ networking event - representatives from 33 WBL providers attended the event;
· continued to provide post event support to WBL providers for work with DWP primes and others; and
· signed up for Indus Delta information service in order to pass on Welfare to Work news to members.
Data relating to the numbers of learners benefitting from new collaborative provision or progression routes will not be available until at least the summer 2011. The change of Government and the introduction of the Work Programme created the opportunity for the project to broker collaboration for the new programme - there seemed little point to focusing on delivery arrangements that were about to conclude and advantages in influencing the implementation of the new programme.
A number of benefits can be seen to be accruing from this enterprising approach to organisational development:
· learners/claimants will benefit from skills providers being able to offer their local expertise and bank of employer contacts in finding jobs, preparing people for work (attitudes and skills) and sustaining work;
· DWP providers, the Council of Training Providers members, DWP and Jobcentre Plus will all benefit from a much more enterprising and integrated network of provision that will offer greater ‘holistic’ support to their clients. In the long run this will create tangible learning outcomes and help to break the cycle of long term unemployment and welfare benefit dependency; 
· this will lead to improved client esteem, local skill development and support economic recovery whilst reducing client ‘churn’ in the system and free up resources to support more effective and in-depth learner interventions;
· wider Council of Training Provider membership will continue to act as both a catalyst and facilitator of greater collaborative activity and ensure more sustainable enterprising behaviour – including between WBL provider members themselves;
· independent brokerage of the project delivery process has ensured transparency and stimulated new business and collaborative opportunities;
· better collaboration at all levels will create and help sustain more integrated employment and skills provision for learners/claimants across the local authority. This will lead to greater operating efficiencies and added value for all stakeholders;
· specifically for clients it will provide a broader level of support that is linked with local skills providers and employers and create opportunities for better and more sustainable employment;
· providers and individual staff members have been very keen to explore these new opportunities – it is good to talk; and
· strategically the project has helped to broker new relationships that will be central to the Government’s aspirations and delivery of the new Work Programme and its ultimate success.



	Example 2


A different PRD group but within the same local authority Council of Training Providers looked to bring WBL providers (members of the Council) together to work with the local authority Learning Network, Aim Higher, NAS and HE delivery partners to implement local innovative solutions towards building numbers (from 4%) undertaking Advanced Apprenticeships and the numbers of Advanced Apprentices that progress onto HE programmes together with underpinning IAG.
The Council of Training Providers as the training provider network for the Local Authority, had a close working relationship with the Learning Network (LN). Discussion with the LN led to the Council being commissioned to carry out research amongst its members as to the issues surrounding progression from Advanced Apprenticeship at Level 3 to Higher Education at levels 4 and 5. The report concluded that there was a potential market for progression but that significant barriers were present that were blocking progression. 
As part of a range of actions that were taken they:
· formed a steering group of WBL providers wishing to promote progression and learn from each other’s experiences;
· collected data on the numbers of Advanced Apprentices currently in training by sector. Over 4000 learners engaged – highest numbers in building services, engineering, early years & child care, health & social care and business & administration;
· focused project attention on early years & childcare and business & administration;
· reviewed some of the recent national reports on apprenticeship progression;
· considered Higher Apprenticeships at Level 4, that is being advocated by government for future sector development, as an alternative progression route for learners. Currently very narrow offer in only 5 sector areas (no direct overlap with project) and not widely recognised by learner or employer; 
· identified significant barriers to progression that have been exacerbated by present economic conditions – starting with progression from Level 2. 
These were: lack of awareness and poor IAG, delayed implementation of UCAS points for apprenticeships, study structure/time, availability of HE places, range of HE options, different legal or professional ‘drivers’ to qualify, funding, bridging issues from FE to HE environment and the availability of job progression itself that can create a time lag to progression;
· engaged in collaborative activity with the LN and Aim Higher to understand the progression issues and to produce promotional material about the HE options for apprentices;
· collected case-studies from learners who were either at FdA or BA level having progressed from apprenticeship routes in early years & child care, business & admin, engineering and health & social care;
· supported the LN ‘apprenticeship admissions pledge’ with HE providers;
· interviewed WBL providers, employers, learners and HE providers to ‘test’ the progression experience in ‘Business & Admin’ and ‘Early Years & Child Care’;
· produced ‘progression maps’ for the two selected vocational areas and progression routes; and
· contributed to the publication of new IAG material.
The 8-page LN/Aim Higher leaflet, ‘Advanced Apprentices-Welcome Here!’ covers four progression routes; ‘engineering’, ‘health & social care’, ‘children’s care, learning & development’ and finally ‘business & administration’. Published during Apprenticeship Week, it has been distributed to training providers and HE centres 

The main outcome of the project was to signal the real availability of progression pathways into HE from apprenticeships in particular vocational areas by the end of March 2011. Other outcomes include:

· The LN ‘Apprenticeship Admissions Pledge’, signed by 9 HE providers during Apprenticeship Week, states that they agree to welcome “applications from holders of Advanced Apprenticeships for direct entry to undergraduate degrees, Foundation Degrees or Higher National Certificates/Diplomas in appropriate subject areas” 

· HE publicity materials (prospectuses, websites etc) would also be amended to ensure that Advanced Apprenticeships were “listed as suitable entry qualifications”.

· The LN/Aim Higher leaflet that includes a number of  local case studies, has been circulated to training providers 
· Raised awareness among training providers and HEIs about the potential barriers and solutions surrounding apprenticeship progression to HE.
· Initial dialogue with employers and employer bodies to raise awareness of the progression opportunities and to encourage closer working dialogue with HE to influence delivery and resolve barrier issues.


	Example  3


Another PRD group wanted to have a clear understanding of each others’ provision and the accreditations that were in place to satisfy the employers legal requirements and, if applicable, systems of work in place to satisfy the Skills Funding Agency requirements. They collected information on each company’s provision and the accreditations that were in place to meet the funding or full cost provision and also promotional material that could be used as part of the referral analysis process.
They designated a specific phone number for the group and a specific e mail address for all referrals to be monitored and distributed to members so that they could contact customers directly. The literature and promotional material was distributed to key employers for all providers during January and February and the group will make follow up calls to direct the employers to the groups email or phone number now and in the future to accommodate their training provision throughout 2011 and beyond.

The principle to which the project was targeting has been re-enforced within the training community with the onset of MCL (Minimum Contract Levels).The principles of providers working together in order to qualify for funding from the Skills Funding Agency has in some ways  overtaken the process that was started in 2010 with this project. However the elements of sharing information, quality and trust are seen to be fundamental in those organisations that now find they are entering into partnerships with other providers. The benefits therefore to all stakeholders in this project have been extremely beneficial to familiarise themselves with other training organizations and to develop working relationships and protocols.


.

	Example 4


An interesting project at one Young Offenders Institution potentially offered another insight

into new organisational approaches. The learners felt that as ‘criminals’ they did not have a ‘voice’ and that staff did not value what they were saying. The education department wanted feedback from the learners and ideas of ways to improve the curriculum offer. The learners created a newsletter which interviewed the prison governor about their ideas. The learners decided that they would like to set up their own radio station. The Governor approved the proposal and asked the learners to submit plans. This really motivated the learners and they worked hard to think about this as a business including the likely costs, materials and equipment. This was an important move forward for the learners as they had traditionally felt that their views were not listened to.
Having the Governor’s backing gained the support of the security service as a new policy was needed to introduce tighter monitoring to allow recording equipment in a very controlled and limited access to the learners. There were no more rooms available for the radio station in the prison so the prison “invested” in the project by paying for an existing room to be sound proofed. Progress was slow because it took time to order equipment and to erect the sound proof booth. Staff across the prison were kept informed on progress and there was substantial buy in to the concept. Tutor time was made available for specialised training that was required.
Unfortunately riots at the prison brought a premature end to the project but it was clear that such an approach was leading to organisational progress. It was recognised that:
· it was important to the learners that the Governor had believed in them;
· they were given trust and ownership of the project which is hard to facilitate;
· the learners felt respected & valued;
· learners were impatient but coped well but recognised the need to treat the development as a new business;
· the learners could see the enthusiasm from staff which made them feel valued too; and
· the learners responded well to the tutor cover that was needed as they appreciated why their tutor would not be there – in effect gaining skills to pass on to them, so they behaved and worked well.
	Example 5


At a men’s prison a similar solution was identified to help improve communications so that the men could be more aware of the support, courses or activities available across the prison. The intention was to develop a multimedia display in main congregation areas and thoroughfares while at the same time developing multimedia so that it was available in each cell as a TV channel

The men were very interested from the start with the idea of clearer communication and with being involved in the project. Prisoners were often seen to be interested in aspects of radio and music but up till this stage in the establishment there had been no real opportunity to be involved in either. Most interest was expressed in music.

The music class ran every afternoon and focused more on the theory of music, aspects of composition and production rather than learning to play a particular instrument. The men were able to compose a number of pieces of music which they have played for prison management. The aims were twofold. Firstly to create music which could be played on the local and national prison radio and secondly to provide the men with an understanding of music which could become a source of employment and pleasure, promoting health and well being upon release.
The prison and the college have had to work together in the project. There was a member of prison staff working in one of the workshops who had a large amount of national and local radio experience. Links were established with other prisons in the area who were trying to develop prison radio. It was found that many were working at a similar level and it was decided that they should share their practice.

The issue of security was an ongoing concern. It was agreed for instance that the local radio would not go out live. The prison is a sex offenders’ prison and there were concerns regarding embedded messages which may be inserted in programmes. 
Space remained a difficulty. A permanent location has been allocated and plans have been drawn for the building of the recording studio. The music will also be relocated to the same area to enable the smooth production and uploading of songs and ‘jingles’. There have been delays with regard to obtaining construction men to come and build the area. It has now been decided that the learners from the construction course are going to construct the sound booth and surrounding areas in what was a previous workshop.

The project is very much ongoing. However, once again staffing was a key factor for the project. The initial manager left and only limited information remained. The new manager was aware that there was some money available for a ‘community project’ to support communication across the prison and prison radio but little other information. The majority of the funds had already been spent on the purchase of the multiscreen. Despite these difficulties the multiscreen is now up and running and a well received and welcome tool across the prison used by most departments.     

 
	Example 6


A common theme within this category of projects was the desire within PRD groups to work collectively, rather than competitively, to provide a better, more efficient and understandable, service to employers. This was the case with another group that wanted to establish joint working on the clarification of the business case to employers of apprentices especially for SMEs who are reluctant to engage with the process, so that new employers from anywhere in the whole of the region could be targeted for engagement by the Group. They wanted to work together to engage with employers, rather than being competitive, so that the message was not confused by multiple approaches. Finally they wanted to develop a business case in promotional material – pooling best practice and engaging with designers to make the message clear and work up a common set of material.
They recognised that all of this needed to be achieved within the collective response required to address the changing Government Skills Agenda, in particular the release of the Skills Investment Strategy, in delivering a far more robust and flexible model of Apprenticeship delivery to their employer base at a competitive and cost effective rate. It was clear that the new streamlined funding regime would firmly focus on Apprenticeships and that collective growth would be dependent on their ability to respond to this policy.
A number of actions were agreed. They:
· established a PRD working group, to include representation from a wider group of FE College providers across the region, to share good practice in the promotion of advanced level apprenticeships;
· supported a marketing and public relations initiative specifically promoting the apprenticeships to local employers; 

· participated in regional working groups in the promotion of advanced apprenticeships to influencer groups;
· developed advanced apprenticeship case studies to support the production of a cross College advanced apprenticeship guide;
· participated in a benchmarking exercise amongst the PRD Group members to establish a collective position;
· undertook a market intelligence exercise where consultation with employers and interrogation of private training provider pricing strategies and delivery models were undertaken to inform collective strategies;
· piloted an employer event to engage with employers (new and existing) and collaboratively promote the benefits of advanced apprenticeships to prospective apprentices during Apprenticeship week (advertised via a £2,000 radio campaign);
· redesigned the product i.e. Apprenticeship frameworks to facilitate a wholly delivered in the work place delivery model (including restructuring college resource to better respond to employer demands with the creation of a dedicated Assessment Centre tasked with managing all work based delivery); and
· adopted a partnership delivery methodology along the lines of previous Train 2Gain delivery to offer a wider geographical spread. 
The initial meeting of the working party (at Principal level) looked at: successful marketing tactics to find students; successful marketing tactics to get employers on board; curriculum areas that were proving successful (high enrolments); curriculum delivery models that were proving popular; and tracking models / methods to record timely achievements and effective assessment methods.

Each campaign, within the marketing and public relations initiative, in association with local training providers, was measured by the level of both employer pledges and new apprenticeship starts, over a 3 month period. The campaign was supported by a lead newspaper in each geographic area (e.g. Southern Daily Echo for Southampton event). A high level of awareness was generated from publicity produced, and events run, for all participating providers.
Three events have been developed in association with the local network of providers, and local authorities, titled ‘21st Century Apprenticeships’. These events were scheduled to take place during March 2011 with the purpose of targeting parents to offer information, advice and guidance on the routes to undertaking an apprenticeship, funding, and progression to high level apprenticeships.
The lead College piloted an on-campus employer event whereby 20 employers (new and existing) where invited into the College to talk to prospective apprentices in a recruitment fair style event. The event featured information, advice and guidance, progression and funding information, offered from the College’s training agency, the National Apprenticeship Service, and Connexions. The outcome of the event delivered 200 potential apprentice visitors, 44 written expressions of interest in undertaking an apprenticeship, and employers confirming to offer six new apprenticeship places through the College.
The lead College is also in the process of developing Group member case studies on advanced apprenticeships, for Group marketing and promotional use. The case studies will form a designer produced brochure, outlining the differing sectors, and providers, available to deliver apprenticeships for employers.
As an early indication of impact the lead College alone has grown its Adult Apprenticeships provision 300% as at Period 6 through its promotion and delivery of work based Apprenticeships (delivered either by the lead College staff or partners). They have also identified 18 new starts for Advanced Apprenticeships and another 50 Apprenticeships with the desire to progress them once they have achieved at level 2.The college was on target to enrol an additional 300 Adult Apprentices by the end of March 2011. The SFA is now actively promoting the College’s model of delivery (and its success in moving Train to Gain funding into Adult Apprenticeships) as best practice amongst the local provider network.

However, the Group feels that it is critical that activity is tracked effectively and that both distance travelled and candidate welfare (i.e. impact) is measured and analysed. A shortcoming of the PRD Group members is that the various employer databases used are not integrated with the learner data systems. This results in a lack of joined up data analysis and tracking and has, at times, resulted in misinterpretation of employer contributions / Apprenticeship recruitment / employer versus learner satisfaction under the new work based delivery model.

	Example 7


Similar needs were identified by another provider network. They recognised the need to:

· address the quality and accessibility of information about Apprenticeship opportunities across the county;

· raise awareness about Apprenticeships (and pre-Apprenticeships) with young people, parents and teachers in an innovative way;

· give providers an opportunity to promote their provision to a wider market of young people, in a provider neutral location;

· encourage more young people to consider Apprenticeships as a credible alternative to School and College;

· ensure good attendance at the events from a wide range of attendees including young people at school, NEETs, those claiming out of work benefits, parents and teachers; and

· signpost young people to additional sources of information and advice, explaining clearly what they needed to do next

Apprenticeships in the county traditionally had low-take up when compared to school and college participation. The NEET group was extremely low. Based on 08/09 data the county had the lowest % of available NEETs in England.


Effective IAG had been a challenge for the county. Every secondary school (76 in total) has a school 6th form and there is a strong history of young people following the A Level into HE route, with limited information available to encourage young people to understand the opportunities available through the Apprenticeship route and a lack of signposting to enable them to take the next step, whether it is further training or making an application for an apprenticeship job.

Similarly, effective IAG for parents and teachers is also a challenge with no central communication method available for private training providers to promote their opportunities.

Providers in the county have struggled to fill Apprenticeship vacancies with the calibre of learners that employers expect as there are less young people with the skills and abilities available to the labour market throughout the year.

Through the project they identified two towns that have the highest % of NEETS within the county, and comparatively lower uptake of Apprenticeships. They held two large Apprenticeship awareness events called ‘Find Your Future’ which were marketed extensively throughout the county and targeted the NEET group (16-18), School students (14-19) and those claiming out of work benefits (aged 18-30)

They set up a registration website to capture details of those that wanted to attend the event. This received more than 300 registrations before the event. Their data shows that 40% of those that registered actually attended the event. When followed up, reasons for non attendance at the event included transport problems, the weather and feeling the event was no-longer relevant.

They undertook an extensive marketing campaign that included targeting schools through IAG co-ordinators, newspaper advertising, stands in local town centres, a Facebook campaign, web advertising, newspaper advertising and press releases.
A wide range of training providers and other support agencies were at both events so that it could act as a one stop shop for attendees. The focus of their activities was to inspire young people as to the opportunities available through apprenticeships through the demonstration of practical skills. Participants were able to have a hands-on try at various skills including DJing, cocktail making, floristry, child care, adult care (use of hoists and lifts), electrical and plumbing tasks.

Details of all those that attended were captured and they gathered critical information to be able to support them into an Apprenticeship. More than 500 young people, parents and teachers attended the two events held in 2010. 

A survey was carried out via email of those that attended the events. The responses were very low and only 36 responses were received. Of those that did respond, 94% said that the event had been worthwhile, 88% stated that the event had supported them in identifying their next steps, 50% said that they were now seeking an Apprenticeship vacancy, 13% (5 individuals) said that they had secured an Apprenticeship job.

92% of exhibitors said that they found the events beneficial for their organisation and 95% of exhibitors said that they would be keen in participating in a future event.
The events have enabled a culture shift amongst county residents. Feedback from parents showed that they wanted more regular and easily accessible information about apprenticeships. With this in mind, they have now converted the registration web site into a parents campaign registration site. Since November 2010, over 400 parents have registered to receive monthly email updates regarding Apprenticeships. 

.

Early indications show that Apprenticeship uptake has increased and Period 3 data (August – October 2010) provided by the National Apprenticeship Service shows a marked increase on previous years uptake.

The culture change across the county regarding Apprenticeships as a credible alternative to HE and College has also grown in momentum and this can be attributed to the buzz that was generated by the Find Your Future events. Schools now actively seek input from sector professionals to talk to learners and the Council has assigned funding for the creation and development of a County wide Apprenticeship strategy.


A number of factors contributed to the success of the project:
· networking and collaborative efforts of a range of organisations and agencies to promote the events to students and parents (e.g. schools including promotional material in school newsletter, Connexions text-shots to young people, engaging JC+ to promote to clients);
· using neutral venues;
· support from agencies such as Connexions, NAS, Aimhigher, Business Link and the Chamber of Commerce to add value to the events;
· developing the registration web site that meant that they were able to remind those registered to attend, provide maps, parking information etc; and
· using the registration site to address the gap regarding parent contact/awareness raising;
The activity was extremely useful for providers and agencies in identifying and addressing IAG needs within the county. Since the events, Apprenticeships have had a much higher profile with many county based networks and groups actively seeking IAG around Apprenticeships.

The responses from surveys carried out as part of this activity (Parents, professionals and young people) are now being used to inform the County Provider Network Marketing Sub-Group strategy and also with the County-wide Apprenticeship sub-group informing the County strategy. 
The lessons learned from working in this way are now being applied through the Raising of the Participation Age national pathfinder group (of which the county is a key partner) in promoting the RPA message (with Apprenticeships at the heart of this) in finding new ways to reach both young people and parents. It is still in discussion, but possible that the website developed as part of this project will also be used.

However, the group was conscious that:
· the timing of the events impacted on attendance (time of year and also duration of events). It was felt that something in the Spring term and during the day would have attracted more school students;
· there was a variety of activities offered by providers. Some were very innovative, others had the traditional ‘stand with literature’ approach;
· engagement of the schools varied, some schools brought groups of students to the events and encouraged their attendance, others left students to make their own way after the school day had finished, therefore with no support from teachers to engage the learners;
· they probably should have tried to work with NAS to measure the number of applicants registered on Apprenticeship vacancies before the events, and again afterwards to measure impact. They didn’t set this up in time and so did not have access to the data; and
· in hindsight they would have worked with providers to try to include the findings / outcomes of this project in their quality improvement process. Although they are certain that many providers found the events extremely beneficial and they will include activities in their marketing / sales strategies going forward, it would have been beneficial to also see if there had been an impact in their quality improvement plans.
Key lessons learned, therefore, include:
· that an ‘information stand’ at events is not enough to engage young people. Those providers that had exciting and innovative activities received a great deal more interest than those that relied on literature to sell their message;

· that a great deal more work is required to inform young people, parents and teachers of the basics of what Apprenticeships are, how they can be accessed, who they are suitable for and the range of opportunities available;

· that a collaborative approach of planning and promoting the event means that the message was spread far and wide from a range of communication channels;

· to consider carefully the timing of events and to try to engage schools in the planning -  then possibly they will be more supportive of the activities rather than it being seen as an add-on to the traditional offer;

· that a clear Apprenticeship strategy is needed for the county; and
· to identify a focus group of participants to follow on their journey to enable better data on impact


	Example 8


The importance of collaboration across a region is also shown by the work of another PRD 
group. The underlying issue was the plethora of resources, leaflets and websites available and the difficulty that staff and employers had in providing informed targeted information to support learner progression.

The project aimed to identify progression routes for a range of provision from e2e to Advanced Apprenticeships across the region through two existing PRD Groups. As a result of this project employers and staff would be given access to high quality information on the training offer across the region.
The project also aimed to improve the effectiveness of signposting progression routes and support the aims and ambitions of young people enrolled on E2E or Apprenticeships in construction, childcare and digital media. The intention was to provide clear and current information on local progression pathways for both employers and training providers in line with the national skills strategy to expand Apprenticeships and build a new technical class. 

Progression routes were tracked as part of LSC data capture which predominantly looked at achievement and destinations

Another issue that was highlighted, once the progression data had been collated and analysed, was that the statistics indicated that in general all the programmes were funding driven with providers striving to achieve apprenticeship frameworks rather than looking at progression aims, except in E2E where the funding expectation was on progression outcomes. Therefore providers wanted to start looking at how to embed progression into all of their provision rather than just e2e. Furthermore, providers and employers did not recognise the relevance or benefit of tracking the progression of learners other than E2E, a particularly poignant issue for advanced apprentices. 
Initially they looked at existing practices and had professional discussions within staff teams on how they could improve on those. They therefore:

· collated and analysed progression data across the providers and the three programmes -  E2E, Apprenticeship and Advanced apprenticeships; 

· evaluated the existing resources available including websites, booklets and forums; 
· questioned staff on the type of information and advice they gave to advice learners and employers on potential progression routes;
· conducted extensive research into local progression routes across the sectors such as short courses, employment, further education and higher education courses and programmes.

As a result of gathering this information an agreement was reached to adapt the original project brief to develop a webpage rather than print individual leaflets. The staff felt this would be a more sustainable resource, easy to adapt and update and accessible on and off site better suited to the needs of learners and employers.

The e-portal was customized and developed for each provider, ensuring each site could be populated for individual provider needs and that in time information could be uploaded for staff, learners and employers. A Web developer was employed to visit each provider to demonstrate how the website worked, to help set up their basic shell to include their logos and to help their staff team on populating their e portals.
There are very tangible outcomes to this project. They have:
· produced A3 sized progression charts for each sector which are clearly displayed on the walls in each provider, signposting learners and staff on potential progression routes;

· designed, developed, and tailor made an e portal for each provider;

· produced 2 x case studies one electronic and one paper based; 

· introduced 5 year goals strategy to ensure learners and staff focus on progression;

· established and improved the curriculum offer to ensure more effective progression routes such as introducing advanced apprenticeships when previously only delivered apprenticeships and ASDAN workskills; 

· encouraged all staff within organisations to work towards recognised IAG qualifications including the assessors; and
· increased the number of learners’ career interviews to every 4 months. 
The impact is impressive:

· the learners now have improved career interviews and information that guide them to potential progression opportunities which they may not have considered previously; 
· learners now consider 5 year goals, which strengthen their ambitions and hopefully in the future their achievements;
· employers have information and resources for clear progression routes to advice their employees, in particular the progression charts on display;
· the intervention has focused all the staff and providers involved to re-consider their progression strategies;

· learners are encouraged to consider lifelong educational or career options regardless of their programme of study; 

· the intervention has exceeded expectations as each provider now has a personalised webpage, which they can keep updated with local news and progression information; and
· the targeted activity has seen improvements to monitoring and collating the effectiveness of progression. 

The group stresses that providers were open and transparent in sharing sensitive data and information on their progression and achievement rates. Agreeing what data and how it was collated proved difficult and time consuming as the group took time to agree how and in what format the data would be useful. Providers invested an enormous amount of time and effort into developing a meaningful one-stop-shop webpage for all the stakeholders to use on and off site. 

	Example 9


In one PRD group a review of Learner Involvement strategies had identified that learners were not active in identifying improvements. It was usual for learners to be invited to give feedback, often via questionnaires, but this was very passive. Learners did not have the skills to be able to put forward well evaluated suggestions for improvement. A structure was needed through which learners could contribute to continuous improvement. Learners needed to be empowered to contribute to continuous improvement by increasing their knowledge of the quality cycle, business improvement techniques and cost benefit analysis.  Learners also needed to develop skills in communication, presentation skills and report writing. It was felt that staff also needed the skills to encourage and support learners in developing ideas, evaluating them and presenting their ideas.

A pilot structure was developed across 3 member organisations. This involved: training staff in the concept of Quality Champions; identifying 5 groups of learners and supporting them to nominate their Quality Champions who would represent them; training staff to work with and mentor the Quality Champions; training the Quality Champions; and supporting them to, with their groups, identify programme improvements in the first set topic of Equality and Diversity.

At the time of writing this report 4 staff had been trained, the training resources had been developed and 6 Quality Champions had been trained. The Quality Champions have been working with their groups to identify improvements focusing on equality and diversity and have met as a group to test out their ideas, focus on which ideas to develop and have begun to develop their presentations. A date has been identified for April 2011 when there will be a Dragon’s Den type event when the presentations will be made.

Learners have developed new skills in communicating, researching, analysing information, undertaking cost benefit analysis, report writing, making a presentation.  Their confidence had increased significantly to the extent that one learner had asked if her sister (about to leave school) could sit in on their next workshop so that she can find out about the interesting things they get involved with on Apprenticeship programmes.

The training staff have learned more about Business Improvement techniques. They have benefitted from cross organisation working to develop new materials and have been able to observe colleagues from other organisations teaching methods. They have also developed new networks for future use.

There were a number of lessons learned. The decision was taken to invite learners from very different types of learning groups to become involved and train as Quality Champions. This was seen to be a risk but in fact it worked very well and was seen to be appropriate as their first topic was equality and diversity.  They learned a lot about one another and their courses and learned to work together very well.

The staff who were to train and mentor the Quality Champions were carefully chosen. Job descriptions were developed and matched.  This resulted in the establishment of a strong operational team.  This team received a thorough briefing at an event away from the workplace and this enabled the team to take ownership and the project to get off to a good start.

The overall management /monitoring of the operational team was hands off in the early stages and this resulted in the project beginning to go off course with an over concentration on Equality and Diversity teaching but insufficient teaching in Business Improvement techniques.  Through on-going monitoring of the project this was identified, the programme was brought back on track and even closer monitoring was introduced.

The links between the operational team who were developing and mentoring the Quality Champions and other staff who were involved with teaching the learners was inconsistent. Some learners were therefore receiving much more all round support than others which meant that their commitment and ability to contribute varied.  Unfortunately this was not picked up until the later stages.  However additional support was given and the group recommends that a communication structure be put in place between these groups of staff for future Quality Champion programmes.

The scheme of work first developed was very busy alongside their regular work based learning programme. This could have put the Quality Champions under too much pressure.  This was identified in the early stages and a break was devised at an appropriate stage to make the amount of learning manageable. The scheme of work was also reviewed for content and adjusted where necessary.      



Appendix A: Project Providers contributing to this report
	Accrington & Rossendale College

	Barnfield College

	Blackburn with Darwen

	Blackpool Sixth Form College

	Brakefarm Ltd

	Brighton Swimming Teachers Centre

	Castle College

	Cookham Wood YOI

	Craven College

	Doncaster College

	Eastleigh College

	Great Yarmouth College

	Hartlepool Adult Education

	Havering College

	Herts Provider Network

	HMP Frankland

	HMP G4S

	HMP Lancaster Farms

	Homefield College

	In Touch Care Ltd

	Langdon College

	Lincoln College

	Lincolnshire County Council

	Lookfantastic Training

	Loughborough College

	Milton Keynes College

	Neeta Ltd Gateshead skills academy

	Norton Radstock

	Nottinghamshire Training Network

	Otley College

	Potential 2000

	Prince Bishop Agency

	Pathways for Success

	Riverside Training

	S7 Consortium (Reigate College)

	SBC Training

	Stratford upon Avon College

	Training Trust/KIS Training

	St Mary’s College

	Sunitec

	Warrington Collegiate

	Waverley Training Services


“I feel that this project has helped me improve many skills including communication, problem solving, improving own learning and working with others.  It has helped me become more confident in working as a team and being able to put my point of view across clearly using concise language.”





“I have learned to deal with people in a professional manner and learned that people learn things in different ways and therefore my teaching strategies need to be flexible.”








“The success of what is very much a strategic approach to introducing enterprise has been establishing the dialogue with everyone involved and the continuing relationship management”








“Strategically for organisations and their curriculum planning, they need to adopt enterprising (collaborative) ways to support and progress learners within the current funding and programme restraints and to develop processes and mechanisms that will move unemployed people into sustained employment and be able to track and support them over 6 – 12 months to realise funding.”








“Enterprise’ was narrowly associated with business studies, but not in the wider sense where learner aspirations and skills are developed to improve their future. The techniques and methods used in business can readily be undertaken by other curriculum areas, through the use of the tools and materials developed by the project.”








“Each enterprise review allowed time for discussions with learners regarding their thoughts about the enterprise at which they worked, their level of involvement and what they enjoyed. It was evident that all the learners were enjoying their learning experience and felt valued within the work environment. They also felt their role was important and their skills were being developed. It was also a great opportunity to reinforce with learners what a great job they were doing, thereby boosting confidence, self-esteem and re-enforcing that what they are doing is of value.”








“There is an urgent need to track learners at the various stages of their career progression in order to ensure that they remain engaged with the HE opportunities available as many will not immediately progress after completing an Advanced (or Higher) Apprenticeship. The increased demand (from 4%) will also help to stimulate “change in HE capacity and delivery”








“This project has now raised the profile of enterprise within the organisation and allowed the skills, which were naturally occurring, to be highlighted, promoted and celebrated with our students – this can only be a positive move for the future.”








“Working together enabled higher levels of productivity and quality than would have been achieved if working alone.”








“Clearly this type of delivery is the way forward in the changing environment that all training providers find themselves in, it also re-enforces the benefits and support that can be offered by our training networks.”








“The legacy of this project will be the business set-ups (not just the winning business of the competition, but all businesses that took part in the project) and case studies/marketing opportunities for each college to engage in future learners.”





“This process has therefore increased confidence in setting up a business as the learners have gained valuable, practical skills and knowledge. By sharing ideas through the network the learners also feel more aware of how and what to include in a formal business presentation.”








“The redesign and rebranding of the collective offer has worked well. The market repositioning is an ongoing exercise but given the increased competitiveness of the offer i.e. delivery model and pricing strategy there is a shared confidence in the longevity and sustainability of this project and its impact.”








“The materials to date have achieved our primary aim of engaging learners into developing an understanding of the importance of signing up to financial contracts. In the pilot workshops they have engaged with the materials and have shown an understanding of the wider implications of taking out a contract. Because it is delivered around a subject that is absolutely key to their everyday lives the Apprentices have taken on board the learning and it has provided them a broader based knowledge required for all financial transactions. The success of this blended learning approach has enabled us to move forward with confidence and we have introduced further e-learning materials to support a wide range of topics covered within the AASE framework. This includes Functional skills  PSD, and Psychology units all of which previously tutors and Coaches had stated they need help in engaging learners, who traditionally have failed to engage with the learning programmes used”








“Enterprise became something quite real and within the grasp of the learners and it was clear that before this the levels of entrepreneurial spirit in many areas were low. Students became aware of the meaning of enterprise and the opportunities that enterprise can provide through a balance effective analysis and planned risk taking.”  








“The nature of the project engaged and motivated learners to consider how developing entrepreneurial skills alongside their vocational pathway could help them in terms of their working lives and that sometimes thinking laterally could create ways of actually making money particularly from the skills that they are learning”





“Now that materials have been established and delivery refined, staff believe it will be relatively simple to adapt and amend this model to work in a range of different contexts. Learners have expressed their enjoyment of the project and are actively requesting more such experiences.”








“In terms of Leadership and Management, the project has been a highly effective example of how this type of activity can work and a potential model for the extension of this activity across a growing number of teams, which can only benefit the learners, employers and the colleges’ capacity to improve”





“The overall aim of the project was to provide more opportunity for enterprise education and development in the Borough, and this programme definitely achieved that.  Entrepreneur activities were delivered, and participants sampled and implemented enterprise ideas, as well as learning key skills and developing knowledge in the areas of enterprising capability and business operation, financial literacy, and citizenship.  All participants came away with a better overall awareness of enterprise and what is involved.”








“The success of the week demonstrates the demand to learn more about enterprise and entrepreneurial skills by citizens and learners across the Borough.  The NLS has recently undertaken a restructure, driven by the challenges of meeting public sector spending cuts, and has prioritized the need to retain front line service delivery of community engagement and a community development curriculum.  In recognition of this area, it is anticipated that this curriculum area will further develop opportunities for enterprise within courses and sessions. The level of interest in enterprise, coupled with the economic challenges in today’s society will also be reflected in the services offered by the IAG team in the NLS.”








“In all over 240 learners took part.  All learners said they ‘really enjoyed’ the activity.  They commented on the ‘brilliant team work’, ‘understanding what is needed to make a business’, and ‘learning more about this than I would have ever learnt in the classroom’.  Two learners were thinking of leaving their course but found the day ‘inspirational’ and are now staying on as they see the broader job roles that they can achieve.”  





“Essentially the project was extremely successful even if that was to highlight its weaknesses” 








‘If I had known this before I may not have got into trouble’





‘This information is vital I need the disc to take with me when I go’





‘This is excellent and covers so many areas that I did not know about’





‘I want a copy of the disc NOW’





‘I have always had my own Business but have found some of the information really useful’





‘I found using the toolkit very easy and I liked the talking as it helped me’








‘The course has given me something to look forward to, when I’m released’.


‘I now feel confident that I can set up and run a small business’








“Feedback from training providers informs us that they are now more proactive in seeking out and responding to events that will bring them into contact with 16-18 yr olds. Previously this may have been largely left to Connexions to refer appropriate young people to the provision. But with the changes in funding and increased pressure for 16-18 uptake, providers now feel they have a framework in how to effectively promote their provision and ‘bring it to life’








“In summary, we feel that this activity had enabled us (as a network of Apprenticeship providers) to grow our knowledge and understanding of the issues with IAG around Apprenticeships.





Through the surveys and verbal feedback we have been able to use the findings of this project not as a stand alone piece of work – but as a tool to gather critical information to have a very positive effect on many strategies and policies moving forward.





Awareness about Apprenticeships has now been raised and we are keen to build on the platform that this project has set up, in order to support providers, young people, parents and professionals moving forward.”








“The project has been a step forward in ‘testing out’ how projects can focus on subjects that are to the benefit of the learners, employers and the community it’s self. The snowball effect has been lead by the Executive Director who has clear plans to expand the provision by setting up a social enterprise and open a community college. This will drive the project further by offering learners, employer and service users real enterprising experience that will be ‘hands on’ and realistic.”








“But what this project has provided us with is information to facilitate buy-in from staff and students by conducting the peer review of the enterprise education delivery and the development of an enterprise delivery model for the college”.











The meaning of enterprise





Enterprise in the curriculum is relevant to all subjects – not just Business Studies or even just vocational subjects





Staff need to help students identify enterprise skills within their programmes of study





Once identified, students need help to see the relevance of enterprise skills for employment or progression into further study





Many staff need training to understand the meaning of enterprise and its relevance to their courses





Anyone can become an entrepreneur – it is not just about multi-millionaires





Identifying and understanding enterprise skills builds confidence for self employment...but





Developing enterprise skills or helping students become ‘enterprising’ is not just about ‘entrepreneurship’...it is relevant for all students





Curriculum content





Enterprise should be embedded in vocational programmes and not seen as a ‘bolt-on’ nor as a ‘one size fits all’ model





The development of a curriculum to develop enterprise skills is often seen to be at odds with what is regarded as ‘core business’





























“Reviewing judgements made by the Colleges on their students’ achievements have given rise to improved grades within Every Child matters, equality and diversity, community involvement, employment prospects for the students and other key Common Inspection Framework strands.”





“Turning the Enterprise in the Curriculum into an integral part of the everyday curriculum should now be established within five out of the eight Colleges.  Without the contribution and belief in the project by individual Principals then quite a different outcome might have been realised.” 











‘For this approach to work you need staff to ‘buy into the idea’ and own the activity.’ 





You have to actively work at making partnerships work, being open and honest about opportunities and barriers.





If all partners contribute it ‘really takes off’








 The project ‘encouraged fresh aspirations, re vocation, career and employment goals and opportunities. It has ‘stretched’ learner skills to include a skill set that enables enterprising activities and actions. It has widened learner view on their chosen vocational area and industry sector in terms of what is possible within that regarding employment, self employment and enterprise.’





“The key lesson has to be that Enterprise should be included in Work Based Learning curriculums.  It has become apparent through running this project that young people will need those enterprising skills to enable them to become economically sustainable.  Industry, on the whole, will not provide ‘jobs for life’ as in previous generations.  Those with the skills and knowledge to apply their trades in a self employed capacity will be more stable in the future employment market.  It has also become apparent that those people who are not currently employed will become further removed from the employment market within the current economic climate, and will face a much more challenging time than at present.  For those who do get employment, demonstrating an understanding of Business and Enterprise will count as a positive for most, improving their employability.”          








“One of the major successes was the bringing together of staff working in different prisons who were delivering the same or very similar programmes. This enabled a much broader picture of the extent of enterprise delivery to be established. Sharing of practice and experiences led to several initiatives being generated that have resulted in a smoother transition for some learners between establishments.”








“The impact was unambiguous.  It is popular with popular with staff and learners, it supports retention and success levels, it goes to the heart of what skills for life is about, AND it is resource ‘lite’ and achievable.”








“The enterprise project has established an effective process of embedding additional learning and skills into the core strands of the Foundation curriculum. This is of great benefit to learners and improves our learning delivery in terms of its quality, breadth and learner achievement. The development of effective, specific/focused/themed and additional learning that can be embedded into existing funded qualification lines is of great benefit to learners and teaching staff. The method of mapping this new learning and activities to existing qualifications provides a model/method for future continued improvement.”








“It has helped us to understand the importance of enterprise in the curriculum and beyond so that as a skill we can introduce this to all our learners – however, enterprise goes further than self employment and that maybe this needs to be further developed”





“We need to look at building this into our curriculum, possibly the tutorial program, for those students not going onto university.”  





“We have learnt that small projects can have far reaching outcomes and that this project could be done again in other colleges and other subjects or could be made into a generic project for those not going to University.”





“We need to discuss what is manageable but with a big impact.”








The Quality Champion model can impact significantly on the quality of a variety of programmes and has the potential to harness the learner voice so contributing to training organisations development plans.








“The success in this project was the fact that students requiring this specialist support have been identified and so we are able to work with them in the future. Also the Colleges have now seen that there is a real need and if we are to fully equip our learners for a changing world, this gap in provision is something we should address.”








“We will continue doing this without funding as it has proved to be really good for our learners who do not traditionally like classroom work. We are currently exploring a qualification under Foundation Learning so the learners can take something away with them from this work”.





‘The majority of learners undertake useful community work one day a week, providing them with very good work experience opportunities. 





They work well on practical tasks ranging from clearing weeds to painting a community building. They can see the value of the work they carry out and some would like permanent employment based on their community work experience’.





‘Staff work alongside learners and promote an ethos of mutual respect which supports an increase in self esteem’.





(Ofsted)








Internal analysis of the learning offer with a progression focus has resulted in dramatic improvements to the curriculum.





When groups of providers work together to share suggestions and key aspects ideas this can transform and improve key aspects of their provision.





A whole organisational approach on progression activity from management, career advisors, assessors and teachers ultimately supports the learners to make aspirational choices for their career goals. 





The leadership and management teams will now have access to meaningful analysis of learner progression which they can use to motivate learners and to promote their provision to perspective employers and learners.





Did you know much about Enterprise prior to the sessions being created?


“No, only two people sprang to mind Richard Branson & Alan Sugar and along with the learners I felt that being an enterprising person meant having a unique set of skills you are lucky to have. The sessions have enabled both myself and the learners to realise that being enterprising is about giving 110% to everything, enabling you to achieve in anything you put your mind to.”





Did you attend the training and what was the impact?


“Yes I did, after the training I realised that anyone can be Enterprising and in fact I believe that I am an enterprising person myself. This helped me to sell the session the session, who also assumed you had to be a millionaire/business person to be considered entrepreneurial.”





What did you like about the sessions? 


“The sessions encouraged students to think about their future and also raise their aspirations and realise that they also had entrepreneurial skills.” 





What has been the impact of the sessions on the learners?


“Their confidence definitely increased and they realised that there were more opportunities open to them. This was mainly due to an increase in their self confidence and aspirations. Learners were encouraged to complete evaluation forms at the close of every session which required them to state the key learning points and also what they will do as a result of the session. The forms highlighted a change of behaviour in their expectations of themselves.”








“The men in the music group have begun talking about the idea of establishing an orchestra in the prison. This has come from them and they are beginning to see how they could make it work as their own project.”





This is the way to make prisons ‘part of the community’ and also to provide the chance for our offenders to engage with the ‘real world’ particularly in ways that set them up for successful employment after they leave prison. There are also issues around improving confidence and self esteem that this type of project can do much to address.





One of the issues that has been debated for many years is ‘what exactly is meant by enterprise?’ or ‘is enterprise the same as entrepreneurship?’ The definition of enterprise given to providers in the initial briefing for bid applications (see Section 1) is, like most definitions, a broad interpretation of the concept. It reflects the traditional approach to education about enterprise, for enterprise and through enterprise. This terminology can be helpful to understand the breadth of enterprise education or training but it also provides a challenge when considering how to improve or develop enterprise in the curriculum.





A number of providers developed projects that sought to explore the meaning of enterprise for their learners. The expectation is that through a clearer understanding of the meaning of enterprise, learners will have a better appreciation of the totality of enterprise and its relevance to different aspects of their life.








For many providers the focus for exploring the development or improvement of enterprise in the curriculum is on the content of the curriculum itself. Here the expectation is that better resources, materials or programmes of study will provide learners with a heightened understanding of enterprise and its meaning and relevance to them regardless of the context of their learning.








Sections 2 and 3 of this report have looked at projects that explored either the meaning of enterprise itself or on the improvement of resources, materials or programmes of study that help provide a greater understanding of enterprise. For others, however, the focus was less on the content of the curriculum and more on new and innovative approaches to the process of learning – how might they improve enterprise in the curriculum not by focusing on what is learned but on how or when it is learned.








Sections 2-4 have focused largely (although not exclusively) on how providers have sought to improve education or training about or through enterprise. A significant number of projects, however, focused more on the practical skills needed for enterprise.








This final section returns to the dilemma of the meaning of enterprise! The report has attempted to explore innovation in the development and improvement of enterprise in the curriculum through the simple framework of education or training about, for and through enterprise. However, for some the meaning of enterprise is both more complex and, simultaneously, more simple – it is about being enterprising as an organisation, or organisations, to the extent that new organisational approaches will, in turn, lead to improved opportunities for learners.





This final section attempts to explore those projects whose approach can best be described as the development of new and enterprising approaches to organisational structures.








The meaning of enterprise: Key Messages





Enterprise in the curriculum is relevant to all subjects – not just Business Studies or even just vocational subjects


Staff need to help students identify enterprise skills within their programmes of study


Once identified students need help to see the relevance of enterprise skills for employment or progression into further study


Anyone can become an entrepreneur – it is not just about multi-millionaires


Identifying and understanding enterprise skills builds confidence for self employment...but


Developing enterprise skills or helping students become ‘enterprising’ is not just about ‘entrepreneurship’...it is relevant for all students


Many staff need training to understand the meaning of enterprise and its relevance to their courses








Curriculum Content: Key Messages





There is a wide range of existing materials and resources to support the teaching of enterprise – these are well documented


The development of a curriculum to develop enterprise skills is often seen to be at odds with what is regarded as ‘core business’


Enterprise should be embedded in vocational programmes and not seen as a ‘bolt-on’ nor as a ‘one size fits all’ model


Developing practical experience of enterprise within vocational programmes better prepares students for employment and for business development


The development of social enterprises can give curriculum content that is realistic and ‘hands on’


Enterprise can be successfully integrated into Foundation Learning programmes


The engagement of senior management is crucial to the success of embedding enterprise in the curriculum


Often key staff leave during project development and without senior management commitment progress can be lost


Partnership working ensures that available expertise is used effectively


PRD groups are an effective model for sharing experience on current and proposed developments of enterprise in the curriculum


The development of enterprise skills can be built into the curriculum that are not only of value to personal development but have the potential to lead to self employment


The development of enterprise within the curriculum is of particular benefit to prison populations in helping harness the positive side of entrepreneurship, in increasing motivation and self esteem and in preparing offenders for opportunities through self employment


The content of enterprise in the curriculum in prisons needs to reflect the range of abilities of learners


Individual prisons can learn a lot from the practice of others in the development of enterprise in the curriculum





“Sharing of ideas and resources from providers built up strong relationships between staff who previously perceived each other as competitors”








Improving delivery: Key messages





An enterprise curriculum can be delivered out of timetabled time in holidays and, through a range of technologies, can be delivered at times to best suit the learner


New technologies (web sites, VLEs, Apps) provide meaningful tools to engage young people with enterprise but, as such, need to be embedded in course programmes


Staff training and support is crucial in improving the quality of delivery – the use of enterprise champions can be an effective model


Staff training and development is needed to increase confidence and competence in the use of new technologies as tools for learning


The use of ‘mini enterprises’ or ‘social enterprise’ provide meaningful contexts for learning  but as delivery models to develop enterprise awareness and skills staff need a realistic approach as to what is feasible and achievable


The development of social enterprises can be an effective way of providing enterprise skills to student with learning needs and/or disabilities


Best practice in delivering enterprise in the curriculum  can be learned from all subject areas and types of provision across an organisation 





Skills for the future: Key messages





Organisations developing their own mini or social enterprises can provide opportunities for their own learners to develop enterprise skills – this can be particularly useful for learners with LLDD


Developing enterprise skills can be a means towards an end helping achieve elements of other key agendas, policies, strategies or targets


The development of enterprise skills is equally important for those progressing in to HE as it is to those progressing into employment


The use of the popular TV approach of the Dragon’s Den encourages the development of enterprise/entrepreneurship skills for business start up but also engages with the skills of existing entrepreneurs – such events can also be a high profile vehicle for promoting enterprise within the organisation and in the wider community


Existing Business agencies or support networks can provide invaluable support for the development of enterprise in, and across, the curriculum


People with the skills and knowledge to apply their trades in a self employed capacity will be more stable in the future employment market


Developing enterprise skills can also be a focus for adult learning providers in the community




















Other drivers for improving and developing enterprise: Key messages





Strategic approaches to collaboration and partnerships are crucial to improve information, knowledge and understanding about learning opportunities and progression for learners, advisers/employers and providers


A collective approach is a more appropriate than a competitive approach


Shared ownership of, and engagement with, new approaches to learning, including the development of enterprise skills, is important – this is particularly so in the context of men, women and young offenders.


Quality champions are a good way of harnessing learner voice











Developing practical experience of enterprise within vocational programmes better prepares students for employment and for business development





The engagement of senior management is crucial to the success of embedding enterprise in the curriculum





Enterprise skills can be built into the curriculum that are not only of value to personal development but have the potential to lead to self employment





The development of enterprise within the curriculum is of particular benefit to prison populations in helping harness the positive side of entrepreneurship, in increasing motivation and self esteem and in preparing offenders for opportunities through self employment





Improving delivery





New technologies (web sites, VLEs, Apps) provide meaningful tools to engage young people with enterprise but, as such, need to be embedded in course programmes





The use of ‘mini enterprises’ or ‘social enterprise’ provide meaningful contexts for learning  but as delivery models to develop enterprise awareness and skills staff need a realistic approach as to what is feasible and achievable





Best practice in delivering enterprise in the curriculum can be learned from all subject areas and types of provision across an organisation





Skills for the Future





The development of enterprise skills is equally important for those progressing in to HE as it is to those progressing into employment





Existing Business agencies or support networks can provide invaluable support for the development of enterprise in, and across, the curriculum





Developing enterprise skills can also be a focus for adult learning providers in the community








Other drivers for improving and developing enterprise





Strategic approaches to collaboration and partnerships are crucial to improve information, knowledge and understanding about learning opportunities and progression for learners, advisers/employers and providers





















































“Without question, the students are now far more aware of the workings associated with professional theatre companies and would be able to set up their own businesses based on the experience.  For some this would be a choice, for others, the experience would have led them away from this option, recognising this is not their strength.”  








“We are now planning to integrate this model with our future Skills for life delivery”








“Colleges are well placed to contribute to the development of a 'new entrepreneurship' and employability skills, led by education, in which social responsibility, environmental sustainability and the practice of ethical and moral frameworks become integral".





“It was also difficult making staff of the service aware of the ethos behind creating enterprise groups.  However once this was clearly understood the opportunities grew very fast.”  





“This experience alone has been of immense benefit, heightening their awareness of the need to constantly review and adapt in order to achieve and maintain any kind of artistic and commercial success.”  





“It was a joy to watch the students as they grew both as individuals and a team throughout the process.   It has been a great opportunity for them, the benefits of which will only become truly evident over a longer period of time.” 





“The project was viable and presented a fantastic opportunity for all engaged, notably against the current need for young entrepreneurs to embrace the arts sector.  It is hoped that through experiences and opportunities such as these a new generation will rise up and lead the creative sector through these troubled times, not just in terms of being able to survive, but to thrive.”













