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Support for Literacy, Language and Numeracy Programme

Introducing HMP North Sea Camp

HMP North Sea Camp is so named because in 1935, a group of young prisoners, along with prison staff, left HMP Stafford and walked across country to the North Sea coast. When they arrived after their long journey, they erected tents and started to build HMP North Sea Camp.

The ‘pioneer’ prisoners transported mud along miniature railway tracks to reclaim land from the sea. Today, this land is split into two sections: one worked by the prison farm and a larger portion under the management of the Royal Society for the Protection of Birds (RSPB).
HMP North Sea Camp is currently an adult male open prison, categorised as ‘D’ (the lowest security rating). Prison education is managed by Lincoln College, and classes and work-related learning activities take place in the education block and in classrooms within vocational workshops. Prisoners also work on a wide variety of areas within the prison, including the kitchen, farm and in buildings maintenance. Roughly 25 per cent of the 382 prisoners currently at HMP North Sea Camp work outside the prison, in paid or voluntary work. Work is a key aspect of prisoners’ rehabilitation into society and, as such, members of the education team are keen to extend their reach into work-related activities both inside and outside the prison, so that they can support prisoners to undertake work-related tasks with confidence and skill.
Activity processes, models and actions 

Starting point

HMP North Sea Camp’s Head of Learning and Skills, Paula Capindale and the Language, Literacy and Numeracy (LLN) Manager, Rachel Poll, applied to take part in the Support for LLN Programme partly to develop learning related to work and partly because they felt that education provision in the prison had become stale.

Working in a prison, it is easy to feel isolated from other education professionals in the wider learning and skills sector. Also, the nature of working in secure environments with little internet access and difficulties undertaking externally-delivered training can make it hard to keep up to date with new teaching and learning approaches. Rachel explained that, having recently come into post and casting fresh eyes over the old delivery, she immediately identified the need for change: “Learning was predominantly on a one-to-one basis and there was a focus on ‘teaching to test’, rather than LLN development as part of rehabilitating activities like work and vocational training.”
The management team wanted to ‘shake up’ learning and skills provision not only within the classrooms but also across the whole prison, including embedded LLN and ICT in the prison workshops. Ultimately, the team’s aim was to deliver embedded LLN and ICT across all work, including for prisoners doing paid and voluntary work in the community.

Objectives

With the help of their SfLLN Adviser, the team developed an action plan, which focused on two key objectives:

· To introduce more active and vocationally contextualised teaching and learning approaches in the classrooms and the workshops

· To develop a process for embedding LLN and ICT across all work-related activities in the prison, from the vocational workshops to areas such as the prison farm, the staff mess, and prisoners’ work in, for example, local charity shops).


As well as revitalising education provision and embedding maths, English and ICT into vocational training and work, the management team also wanted to introduce problem solving into all prison learning activities.

To help the team focus on the importance of introducing problem solving into all delivery, Rachel wrote a Functional Skills Strategy (see opposite), which they started in January 2011. It is important that all prisoners can use maths, English and ICT to solve work-related problems if they are to have a better chance of gaining and keeping work on release.

Teamwork

A partnership approach between teachers and vocational trainers to embed maths, English and ICT in the prison workshops was seen by the education management team as essential for success. This partnership was partly achieved through shared staff development activities. This proved very successful for identifying ways in which staff can situate prisoners’ LLN and ICT development in work-related contexts, as well as updating staff on effective teaching and learning approaches. Prior to staff training, vocational trainers were asked to record examples of problems that might be faced by someone working, for example, in the field of construction. These example scenarios were called ‘A day in the life of a...’ (… bricklayer, painter and decorator etc.) and will be used to help teachers who have little relevant occupational experience to contextualise teaching and learning activities.

The long-term goal at HMP North Sea Camp is to embed English, maths and ICT in all working contexts, so the team decided to develop a process of embedding that could be transferred into any working area. 

They used group flowcharting to do this (see the flowchart below) and emphasised the importance of the process being coordinated by occupational specialists where possible, so that scenarios used in embedded learning relate directly to work. 

Maths, English and ICT specialists will be responsible for developing teaching and learning activities that underpin vocational training and work. The new process is currently being implemented in the brickwork and painting and decorating workshops. Once this is complete, the process will be refined, as an action research cycle, and rolled out across other areas of work and training.

Important partners in future developments will include:

· Prison staff such as the farm manager and the kitchen manager

· Careers Information and Advice Service (CIAS) staff

· Resettlement staff 

· Local employers of prisoners working through Release on Temporary Licence (ROTL).
Embedding process flowchart


Challenges and solutions

The team at HMP North Sea Camp faced two key challenges when working towards their goals.

1. A change of culture was required to move away from worksheet-based teaching. This was achieved by delivering a staff training session on active approaches to teaching and learning which was attended by education staff and vocational trainers.
2. The small education team at HMP North Sea Camp were previously working across many areas of delivery: from maths, English and ICT to employability classes and vocational training. In one way, this was a benefit for the development work because it meant that adopting a whole organisation approach to development was easier than it might be in a larger prison. On the other hand, this proved challenging because staff lacked a focus on specific areas of teaching development. The LLN manager decided to streamline delivery to allow individual staff to focus on specific teaching areas. This will mean, for example, that maths, English and ICT staff working in the vocational workshops can learn more in depth about the vocational context they work in and ensure their classes accurately reflect this.

‘Workskills for construction’ poster

Outcomes

In order to measure the impact of the project work, the team will monitor learner success rates in the new qualifications. It is anticipated that learners undertaking Functional Skills qualifications will face more challenges than learners who have previously taken Adult Literacy and Numeracy qualifications at the same level. The team aim to achieve Functional Skills success rates that are in line with current Skills for Life success rates, despite the additional challenges these new qualifications entail.

In the long term, the team hope to transfer the new model for embedding maths, English and ICT across the whole prison. They would like to support prisoners working on the farm, in the mess and on temporary release in the community. If this is successful, it is hoped that it will help prisoners, even those not undertaking maths, English and ICT qualifications, to develop skills required for rehabilitation into society.

Future developments

The next steps for the team at HMP North Sea Camp will be to:

· fully implement the new process of embedded maths, English and ICT into vocational workshops

· transfer the embedding model across the prison regime
· quality-assure all learning and skills provision to ensure staff are successfully situating tasks in real working contexts and teaching actively.
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Paula Capindale, Head of Learning and Skills


Rachel Poll, Language, Literacy and Numeracy (LLN) Manager.








Case study – HMP North Sea Camp





Use vocational maths/ English/ ICT assessments to identify which learners require support to achieve vocational qualifications or take part in work activities.





Working together to embed maths, English and ICT across a prison regime








Induction





Classroom within a workshop at HMP North Sea Camp





Advice to others


Carry out collaborative staff training and bring together people from different areas of the prison, such as maths and English staff with vocational trainers.


Situate learning in realistic working contexts so that prisoners can immediately recognise the purpose of the subjects they are learning for their future life and work prospects.


Encourage teachers and trainers to use their creativity to develop embedded learning activities. For example, one of the teachers at HMP North Sea Camp is an artist and used her talents to develop a board game that enables prisoners to practise a wide range of English and maths in the context of employability topics. As Rachel explained, �“It is vital that you give teachers and trainers the freedom and know-how to be able to find what really motivates learners.”


Develop a process for embedding LLN and ICT that starts from vocational contexts and that can be transferred across all areas of the prison. Ensure vocational trainers take a lead role in this development.





Explain holistic contents of work/ vocational qualification units (i.e. including the underpinning maths, English and ICT). Develop ‘work-skill’ posters and visual charts showing percentage of maths, English and ICT covered on each course or during work. Use visuals to help ‘sell’ maths, English and �ICT qualifications.





Maths, English and ICT teachers to review ‘embedded skills’ covered and identify curriculum ‘gaps’ for learners wanting to do, e.g. Functional Skills qualifications.





See Appendix 5 – ‘Bloom’s Taxonomy’





Develop maths, English and/or ICT activities to build learners’ confidence and abilities to carry out work-related tasks. NB. Remember to work across Bloom’s Taxonomy and plan active learning tasks. Remember also that VTs take the lead on what’s relevant.





See Appendix 3 – example vocational assessments





Develop specific assessments for underpinning (embedded) maths, English and ICT needed for work and training. NB. Assessment activity should include problem solving in work-related scenarios.





Vocational trainers (VTs)/ workplace specialists work in partnership with maths/ English/ ICT teachers to identify underpinning Functional Skills. NB. VTs take the lead on what’s relevant.





See Appendix 1 – example work flow diagrams
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Break work context into step-by-step work flow





Break qualification down into units





Is a vocational qualification being delivered?





See Appendix 2 – example mapping grids





See Appendix 4 – example learning activities





See Appendix 6 – example vocational skill posters








Planning





Functional Skills Strategy at North Sea Camp





Entry Level


All Entry Level learners are now to have their learning accredited by Functional Skills OCR exams.





Levels 1 and 2


Learners who are with us only a very short time and will not achieve a Skills for Life qualification will complete a Unit accreditation (e.g. Using Writing for Meaning and Using Common Measures) that underpins Functional Skills.


Learners who are capable and have enough time to complete a Skills for Life qualification but not a Functional Skills end test should have their learning accredited by Skills for Life.


Learners who have enough time and are capable, should have their learning accredited by Functional Skills Level 1 and 2.





All learners will all be taught as if they are working towards Functional Skills, no matter how their learning will be accredited, which means teaching using scenarios, active learning, problem solving, etc.
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