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Literacy, language and numeracy health check:
A whole organisation approach to improving quality


B Operational plans 


Grading scale:

1 Fully developed

2 Mostly developed

3 Partially developed

4 Not started

	Quality statements
	Grading
	Things to think about
	Next steps

	1. An operational plan or set of plans is in place to ensure the delivery of the whole organisation approach to literacy, language and numeracy strategy and policy.


	
	Do your operational plans:

· include SMART
 targets?

· present a clear and consistent approach to deliver the strategy and reflect key strategic objectives? 

· link to self-assessment and development plans?

· have clear roles and responsibilities allocated for delivering planned actions?

· have realistic timescales within which particular activities are to be completed?

· contain realistic figures for income and costs and resources such as staffing?

· take potential risks into account?

Do related operational plans contain references to literacy, language and numeracy? Examples of these may include human resources; CPD; marketing; 

employer engagement; community liaison; information, advice and guidance; health and safety; and equality and diversity.
	

	2. The plan or set of plans includes actions to embed literacy, language and numeracy across all delivery.


	
	How are your plans disseminated to key staff, particularly to those who have the responsibility for driving the plan forward.? 

How do you give staff ownership of the actions within their areas of responsibility?

Have vocational staff been involved in writing the actions to embed literacy, language and numeracy in their curriculum  areas?
	

	3. A senior manager is involved in writing the plan and overseeing its delivery.
	
	
	

	4. Plans take partnership working into account.
	
	Do your plans include the role of your partners, for example:

· employers and 14–19 consortium partners?

· community groups?

· specialist services? 

How have you included them in drawing up your plans so that they take ownership of their roles in supporting literacy, language and numeracy? 

How do you support them in delivering their literacy, language and numeracy objectives? 

How do you monitor their progress towards and achievement of these objectives?
	

	5. Plans take account of external funding and opportunities available to support aspects of literacy, language and numeracy provision, including embedded programmes. 


	
	How do you ensure that relevant managers are aware of the funding methodologies and required documentation for:

· different literacy, language and numeracy delivery models such as embedded and blended?

· literacy, language and numeracy as an integral part of provision such as for the Diploma and Foundation Learning, OLASS 3, apprenticeships and Train to Gain (and successor programmes)?
Have you determined the most effective approach to delivering literacy, language and numeracy provision within your funding and staffing constraints?

Is this understanding used to support those designing programmes with staff/employers?
	

	6. Literacy, language and numeracy provision is adequately resourced and there are designated budgets to deliver literacy, language and numeracy programmes.


	
	Have you assessed the literacy, language and numeracy needs of your learners to ensure the organisation has sufficient specialist staff to meet these needs?

How have you considered the resourcing implications of all types of literacy, language and numeracy provision, for example:

· the allocation of time for collaborative planning and/or delivery for embedded programmes?

· the development of embedded materials and resources for blended delivery?

· workplace delivery which might involve small or one-to-one groups? 

· travel costs/time for practitioners?  
	


	7. Plans include actions to identify local literacy, language and numeracy needs in order to target recruitment and plan appropriate provision.


	
	Have you identified the literacy, language and numeracy needs of local employers and communities? 

Sources of labour market intelligence could include:

· local employment partnerships

· Job Centre Plus

· regional development agencies

· existing regional networks

· National Guidance Research Forum

· delivery teams’ intelligence on existing employers offering work experience or placements.
	

	8. Plans identify and target priority groups including people who are unemployed and on benefits; low- skilled adults in employment; prisoners and those supervised in the community; and other groups at risk of social exclusion.
	
	
	


	9. Headline and curriculum area targets are in place for recruitment, retention, achievement and success rates for all aspects of literacy, language and numeracy provision and are communicated to relevant staff.


	
	How do your targets reflect your local area needs analysis and local and national priorities such as the imperative to increase capacity in numeracy provision? 

To ensure ownership, you need to think carefully about who should be involved in setting the organisation’s literacy, language and numeracy targets. It is important to include those with:

· specialist knowledge in literacy, language and numeracy

· a responsibility for:

· capturing performance data

· achieving the targets 

· monitoring and evaluating progress towards achievement 
· planning and delivering embedded programmes.
How have your targets been informed by benchmarking data?

Are targets realistic yet challenging?  
Does your management information system generate the data that you require to monitor progress towards the targets?
Are there any unintended consequences of any      targets that may adversely affect learners, for example learners being accepted on to courses to meet recruitment targets when learners do not have the literacy, language and numeracy levels to succeed?

Who has been involved in setting literacy, language    and numeracy targets within each curriculum area?

Retention and achievement targets may relate to national tests, other literacy or numeracy qualifications, English for Speakers of Other Languages qualifications, functional skills qualifications, or non-accredited provision through RARPA
.
	

	10. Plans are reviewed and performance against targets is monitored and reported on regularly to the appropriate management forum.


	
	Are staff aware of their targets? How are they supported to reach them? 

Do you know how individual staff and teams are performing against their targets on a monthly basis?
If an area is exceeding its targets, how is good practice identified and shared?
Once you have evaluated the implementation of your plan, do you make recommendations that identify good practice and areas for improvement?
	


� Specific, measurable, attainable, realistic, timely


� Recognising and recording progress and achievement in non-accredited learning
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