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POST-16 EDUCATION REFORM IN ENGLAND
We live in a complex world with the nature of how we work fast changing.
Technological innovations like the development of AI and bots in the workplace
are changing the skill set we need to stay ahead of the curve and better shape
integrated societies.
In 2016, the government announced its Post-16 Skills Plan, introducing wideranging changes to education policy and qualifications in England, stating that
‘Reforming the skills system is one of the most important challenges we face as
a country. Getting it right is crucial to our future prosperity, and to the life chances
of millions of people’¹. The Skills Plan was followed up by the Review of post-16
qualifications at level 3 and below in England, launched in March 2019.
As part of the changes to the qualification landscape, the Department for
Education (DfE) is leading a Reform Programme for Functional Skills. The
main aim of the Reform Programme is to provide opportunities for all learners
to improve their maths and English skills in a contextualised and flexible way,
producing qualifications that are rigorous, challenging and well-taught.
The Education and Training Foundation (ETF) is supporting the roll-out of
the new Functional Skills qualifications by offering a workforce readiness
programme to all practitioners teaching and assessing the reformed
qualifications from September 2019. In partnership with sector bodies and
experts, like Creative Education, we have produced training packages, resources
and worked collaboratively with teachers and trainers to explore the changes and
challenges in the new content.
I am very pleased with the positive outcomes from the action research and
collaborative projects summarised in this guide and I hope that the projects
showcased here provide insights and help to disseminate effective practice
ideas.
IMKE DJOUADJ
Head of Maths and English
Education and Training Foundation

¹ https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/536043/
Post-16_Skills_Plan.pdf
Functional Skills Collaborative Projects: Getting Ready for the New Qualifications

02

FUNCTIONAL SKILLS COLLABORATIVE PROJECTS SUMMARY
The Education and Training Foundation’s “Making Maths and English Work
for All” found that there was a need to improve the relevance and content of
Functional Skills qualifications, making them more engaging for learners and
improving their recognition and credibility in the labour market. Following this
review, new qualifications were designed for launch in September 2019.
Ahead of this first delivery, Creative Education was commissioned to manage
15 collaborative projects that improved the readiness to deliver these new
Functional Skills specifications. Working with 34 providers from across the
education and charity sectors, our Functional Skills Collaborative Projects
Programme ran from September 2018 to June 2019 and directly or indirectly
engaged with almost 2,200 practitioners and learners.
Each of our project partnerships first identified an element of the new
specifications that was likely to present a challenge to their staff and learners.
These challenges ranged from the higher demands of the non-calculator paper to
the growing gap between ESOL qualifications and Functional Skills English. From
this base, each project developed an experimental approach that allowed them to
trial new ways of addressing these issues.
These approaches incorporated student-led learning, gamification techniques,
the creation of distance-friendly video materials, the deployment of phonics
and the embedding of English staff in vocational contexts, amongst others. By
the end of the experimental delivery period, each of our partnerships reported a
growth in their confidence relating to readiness to deliver Functional Skills and
whilst not all the experiments worked as hoped, every experiment stimulated new
ways of thinking about teaching approaches.
As we start the autumn term, these approaches have been incorporated into
other departments; they have been reformatted as interventions for use at key
points in the year, and they have been used to strengthen relationships between
partners and local employers. In this way, though the Collaborative Projects
have ended, they continue to improve practice, engage learners and increase the
recognition of Functional Skills with employers.
JOE MCLOUGHLIN
Project Manager, Functional Skills Collaborative Projects
Creative Education
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USING PEER FEEDBACK TO DEVELOP
MATHEMATICAL LITERACY IN THE
NEW FUNCTIONAL SKILLS
Activate Learning and EMBS Community College Ltd

BACKGROUND & INTENT
A major barrier for many Functional
Skills maths learners, irrespective of
whether English is their first language
or not, is literacy. The new maths
Functional Skills Specification requires
more, of both learners and teachers, in
terms of reading, understanding and
explanation, further disadvantaging
learners with literacy barriers in test
outcomes.
At EMBS and Activate Learning we
wanted to assess whether, for Entry
Level maths learners, applying a
methodology of systematic peer
feedback in response to written
explanations, would improve student
outcomes. The methodology we
chose was based on the work of Dr
Malcolm Swan for the DfE Standards
Unit and Stanford Professor Jo Boaler,
which showed that engaging learners
and getting them to think and talk
about mathematical ideas improved
confidence and results.

Learners with ESOL needs and low literacy
levels struggle with literacy in maths
Functional Skills; with teachers feeling illequipped to help.
ANNE HAIG-SMITH
Director, Activate Learning

with weak literacy skills. This is
further compounded by the fact that
Functional Skills maths teachers tend
not to be experts in developing literacy
skills amongst their learners.
We therefore engaged an external
trainer to work with our Functional
Skills maths teachers. The training
was specifically centred on
developing techniques which provided
opportunities for learners to discuss,
practice, critique and try alternative
methods to solving the problem
presented. These methods aimed
to stimulate increased oral debate
and explanations that could then be
translated into written answers to
test questions. Teachers were also
provided with an outline lesson plan to
trial in their classrooms and agreed to
supportive session observations.
We established baseline attitudes
and recorded the development of
teachers and learners through pre and
post intervention questionnaires and
focus groups. Targeting one element
of the new specifications, handling
information and data, we identified
pre-intervention and post-intervention
learner skills by analysing answers to
an exemplar test paper.

Following the intervention, baseline
scores improved by 12 – 14%.

OUR APPROACH

SUCCESSES & INCREMENTAL GAINS

As a project team we shared tasks
and responsibilities equally and
focused on Entry 3 and Entry 2
maths. Within the Entry Levels,
learners are expected to write clear
and accurate text to explain their
answers. Alongside the need to use
mathematical notations such as
diagrams, graphs and symbols, this
expectation is a considerable barrier
to ESOL learners and those learners

Our main success was that both
cohorts (consisting of 22 learners)
following the intervention over a
period of 8-12 weeks improved
their baseline scores by 12 – 14%,
with two E3 learners making a
significant improvement of 38% and
50%. We also saw an increase in
the time learners spent answering
questions, and when connected to
the improvement in the test scores,
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we realised that they were spending
longer reading and breaking down
the question as they had been taught,
rather than previously rushing and
guessing inaccurately.
Our session observations revealed
learners actively asking how to spell
mathematical terms, such as square
and hexagon. Some learners had
found the confidence to challenge
each other, pointing out errors.
Open dialogue and questioning was
however more apparent within our
ESOL cohort, as they were more
practiced and confident in speaking
to others. Indeed, discussion,
questioning and voicing opinions is a
feature of ESOL pedagogy. In contrast,
our study programme learners were
hesitant and reluctant to reason orally,
not trusting the response of their
peers and preferring to refer back to
the teacher.
The Functional Skills teachers
themselves valued the interventions
and being able to undertake their own
direct action research in preparation
for the reforms. Recently, so much
focus has been on GCSE and retakes,
it was therefore good to turn the
spotlight on Functional Skills and the
Functional Skills teaching staff. The
training and freedom to implement
new ideas also made our teachers
realise how much more they could do
within their teaching sessions.

One of the benefits was listening to the
rich conversations of learners providing
insights into understanding and revealing
misconceptions.
FRANCES MOODY
Development & Quality Manager, EMBS

CONCLUSION & NEXT STEPS
Tackling language and literacy
barriers to maths achievement is a
long standing issue at all levels and
although our intervention showed
positive results, it was only within one
topic area and over a relatively short
time period. Additionally, learners had
already completed at least 6 months
of their maths course. Therefore, our
results are not conclusive, however
using collaborative peer work
does seem to be a step in the right
direction. Any intervention which gets
learners thinking, questioning and
discussing has to be beneficial, even
if a lot of work still needs to be done
to improve confidence, fluency and
literacy levels in general. Indeed, when
asked, the majority of our learners
still felt that they were not good at
maths, even in spite of their positive
outcomes.
We will definitely continue and apply
collaborative working teaching
techniques to other maths topics
such as Number and Measure and
Shape and Space and will continue
to encourage our teachers to work
in action learning sets, where they
can gain confidence, develop their
skills and embed new ideas. This sort
of approach takes time for both the
teacher to master and the learner to
accept and change their attitudes
towards maths, attitudes that have
developed over many years. Building
specific language work into maths
Functional Skills sessions is however
a way forward.

FURTHER INFORMATION
For further information on anything
you have read here or if you would
be interested in hearing about taking
part in future project opportunities
please contact joe.mcloughlin@
creativeeducation.co.uk.
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AN UNFAMILIAR TOPIC – FOCUSING
ON EMBEDDING ENGLISH
FUNCTIONAL SKILLS ASSESSMENTS
FOR SPEAKING, LISTENING
AND COMMUNICATION WITHIN
VOCATIONAL SPECIALISMS

At Wiltshire College and Brooklands
College there is a strong emphasis on
creating excellence within teaching
and learning. In line with this, we
trialled a new approach to developing
students’ communication skills within
vocational provision. We did this by
asking vocational teachers to include
English Functional Skills Speaking,
Listening and Communication (SL&C)
activities in their delivery.
When preparing learners for SL&C
assessment, “unfamiliar topics” (as
detailed in the specification) are set
by English staff. Previously, these
topics were randomly chosen but we
recognised this approach to selection

Vocational Lead, Activate Learning

OUR APPROACH
Each college selected vocational
departments to work with, Health and
Social Care, Visual Arts and Motor
Vehicle at Wiltshire College and Health
and Social Care, Travel and Tourism
and Motor Vehicle at Brooklands
College. The departments themselves
each selected a tutor to participate in
the delivery of the SL&C. These tutors
received a Functional Skills training
session in order to prepare them and
were then assigned a Functional Skills
specialist who would support them
in developing SL&C opportunities,
including assessment opportunities
within their vocational delivery.

Brooklands College and Wiltshire College

BACKGROUND & INTENT

I think it is a brilliant idea and we can
develop a project from this because
the students need to develop their
communication skills.

as a missed opportunity to involve the
vocational teams.
Our project aim was therefore to
deliver and assess SL&C within
vocational areas, with the “unfamiliar
topic” coming from a subject or
experience that the learner was
already confident in.
We envisaged the benefits as
grounding SL&C within real-life
learning, which would therefore
appear more relevant and engaging
to learners. Our ultimate aim was to
eventually develop a whole college
approach towards embedding and
increase the overall understanding of
vocational staff of the demands of the
Functional Skills Curriculum.

We were concerned that there may be
resistance from the vocational tutors
because they might perceive this as
an additional workload. In practice, the
tutors we worked with were keen to
learn and appreciated the support of
an English specialist. In fact, such was
the enthusiasm of both the Health and
Social Care Department and the Visual
Arts Department at Wiltshire College;
they decided to completely embed the
SL&C within their vocational provision
without the input of an English
specialist.
The videoing of SL&C assessments
was a routine part of the Brooklands
College quality control and
standardisation activities and
Wiltshire College thought it would be a
good idea to adopt the same system.
This parity enabled us to evaluate the
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results of our intervention along with
the distribution of questionnaires and
focus groups. However, there was a
concern over the anxiety that being
videoed may cause and it is important
to recognise that an entire cohort
of Health and Social Care students
refused to participate in this aspect of
the project.
The vocational staff was responsible
for selecting a range of topics for their
students to choose from. In order
to minimise duplication of effort for
learners, staff were also asked to
re-visit their own specifications and
criteria. This involved the re-thinking
the way vocational evidence could
be submitted. For the Health and
Social Care tutors, to give an example,
it was agreed that a PowerPoint
presentation could be submitted as
this would satisfy the “written body of
evidence” criteria of that course and
the “presentation” requirement of the
SL&C criteria.

SUCCESSES & INCREMENTAL GAINS
The immediate benefit was a
stronger interdepartmental working
relationship. This new relationship
created a greater understanding of
the demands of Functional Skills. By
increasing awareness, vocational
tutors realised the relevance to their
own subject specialisms and how
achievement of their own criteria
could be linked with achievements
in English. The project also helped
vocational staff improve their
understanding of what constitutes a
good discussion or presentation and
what was expected of their learners
during the assessment of these
skills. For learners, it created that
essential link between English and real
vocationally-driven experiences and
also fulfilled two assessment tasks
with one activity, a win-win situation.
The downside of this was in the
case of the Health and Social Care

Department and the Visual Arts
Department at Wiltshire who opted
to go it alone. Their learner end
assessments met the vocational
criteria, but did not meet the strict
SL&C criteria. We learned from this
that, knowing what the SL&C criteria
are and understanding and applying
them with sufficient rigor are two
different things. Our learners will of
course have the opportunity to resit and our tutors will receive extra
support to amend this situation
moving forward.
The biggest success however lay
with the learners, whose confidence
and knowledge soared throughout
the project. This was especially true
with the Motor Vehicle learners at
both Brooklands College and Wiltshire
College where the translation of a
practical task into a presentation
and discussion exercise provided an
invaluable and memorable learning
experience.

we will also look at other aspects
of Functional Skills delivery such as
maths and again see where these can
fit within vocational delivery.
We realise, however, that this may
not be welcomed by all tutors or
departments and that there is still a lot
of work to be done.

FURTHER INFORMATION
For further information on anything
you have read here or if you would
be interested in hearing about taking
part in future project opportunities
please contact joe.mcloughlin@
creativeeducation.co.uk.

I got better at talking about stuff because I
know what it is all about.
Student, Brooklands College

CONCLUSION & NEXT STEPS
For both colleges, this is just the start
of a longer embedding journey which
we hope will ultimately culminate in
vocational staff developing the skills
to independently assess SL&C and
thus free up English tutors to focus on
SPAG, reading and writing skills. Each
partner initially started working with
three vocational departments but is
now looking to systematically increase
this over time across and ultimately
work with all vocational teams.
Having set a precedent with SL&C,
Functional Skills Collaborative Projects: Getting Ready for the New Qualifications
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TO TEST WHETHER THE USE OF
PUZZLES OR GAMES CAN HELP TO
DEVELOP LEVEL 1 MATHS LEARNERS
Bury College and Trafford College

BACKGROUND & INTENT
In readiness for the reformed Level 1
Mathematics Functional Skills noncalculator test, we realised that there
would be an even greater emphasis on
problem solving skills. Therefore, at
Bury and Trafford College we decided
to test whether the use of puzzles
or games (compared to our more
traditional teaching approaches) could
help learners develop the necessary
skills to access, attempt and solve the
Maths Level 1 questions.
The DfE subject content states that
learners underpinning skills, as well
as their mathematical ability, will be
tested. This implied that learners
would be provided with little or
no scaffolding in questions and
that information provided would
not necessarily use mathematical
language. Knowing our learners,
we realised that they would be put
off by questions that seemed too
complicated or required multiple

steps in order to complete, especially
without the aid of a calculator.
Encouraged by one of our maths
tutors, we believed that puzzles and
games could help learners develop
resilience with problem solving,
improve logical thinking, memory and
time taken to work out a solution. We
therefore agreed on 3 digital and 3
paper-based puzzles or games to be
piloted by our staff.

OUR APPROACH
Bury College and Trafford College
have a history of working together,
therefore it was relatively easy to get
together and schedule joint working
procedures. Bury focussed on paperbased puzzles that were handed in
after each lesson such as Sudoku,
Hanjie and Suguru. Trafford College
used a mixture of card-based games
such as Timetable Snap and Fraction
Action and electronic games such as
Hit the Button. To minimise costs, we
ensured that all puzzles and games
were free to use and download.
All students underwent a noncalculator initial and summative
assessment in order to evaluate the
success of the project. Alongside
this, both colleges tracked student
progress using Individual Learning
Plans. Tutors were also observed
in class to assess delivery. This
information on learner and staff
experience will be interpreted and will
inform and support future delivery.

The introduction of puzzles and
games has created a more engaging
learning environment, providing
learners with the confidence to
tackle difficult questions.

SUCCESSES & INCREMENTAL GAINS
This was a theory I wanted to test based on
my personal interest in completing maths
puzzles and my resilience to stick with it,
even when it seemed impossible.
MICHELLE ENTWISTLE
Team Leader – Functional Skills Maths, Bury College

The initial feedback from students
and teachers was mixed. Students
seemed to enjoy being in competition
and the distraction from ordinary
lessons, but were also very sensitive
to the age appropriateness of the
activities, as they did not want to
be seen to be engaging in a childish
games. Some found the games
too confusing with one teacher
commenting that what she thought
would take 10 minutes actually took
up the whole session.
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Ultimately, our successes were
identified through classroom
observation. Once students were
familiar with the games, our tutors
saw learners grow in confidence and
finish work in a timely manner, as they
could request the games once the set
tasks were completed.
Our tutors were also keen to engage
with the games and adapted their
lesson plans to allow for the activities
at the start of each session. They
would also research further fun
ways of motivating their learners,
which improved overall department
discussions and the sharing of
good practice and success stories.
Watching the learners play the games
also allowed the tutors to identify
and correct common mathematical
misconceptions as they occurred.
Classroom interactions between
learners improved as games were
completed in small groups or paired
activities. Mathematical discussions
were taking place as learners spotted
errors and were keen to try again
which showed a growing resilience
and an improvement in attitude
towards difficulties. Over the five week
span of the project, one tutor noticed
an improvement in mathematical
ability and the time taken to respond
across the entirety of their class.
During the initial assessments
learners showed a distinct reluctance
to attempt the questions, following
delivery of our initiative when retested all learners attempted all of the
questions. It is unclear whether we
can directly attribute these findings
to our introduction of puzzles and
games, as there were other variables
and contributory factors in play.
However, we have shown that the
introduction of puzzles and games
has created a more engaging
learning environment and if we have
influenced the resilience and resolve
of our learners, providing them

the confidence to tackle difficult
questions, then without a doubt this is
our biggest success.

Students initially refused to do an activity
which said age 7+ on the box. The same
game, taken out of the box, was successfully
introduced the following week.
CAROL SEVERN
Head of Maths, Trafford College

CONCLUSION & NEXT STEPS
As a result of the positive feedback
from both students and teachers,
every maths Functional Skills scheme
of work will include puzzles and/or
games moving forward. Interactive
challenges have been selected to help
improve students’ understanding of
number patterns and bonds, build
mental maths skills and develop
confidence and resilience.
The incorporation of fun activities and
choice, as to which games or puzzles,
should lead to improved engagement
and independent learning. By allowing
students to learn through trial and
error, we aim to build their resilience
and develop a ‘have a go attitude’,
something that is crucial when
it comes to tackling those more
demanding maths questions.

FURTHER INFORMATION
For further information on anything
you have read here or if you would
be interested in hearing about taking
part in future project opportunities
please contact joe.mcloughlin@
creativeeducation.co.uk.
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FUNCTIONAL SKILLS DEVELOPMENT
FOR HEALTHCARE ASSISTANTS
PROGRESSING INTO NURSING
APPRENTICESHIPS AND ASSOCIATES
Dynamic Training Ltd and Health Education England

BACKGROUND & INTENT
With changes in nurse education, and
increased emphasis on vocational
pathways into Higher Education, it
was essential that as an organisation
Dynamic Training Ltd looked to
contextualise, integrate and embed
Level 2 Functional Skills into the
Health Care Standards and our
delivery. Prior to this project, both
Vocational and Functional Skills
teams operated in relative isolation
and although clinically competent
and confident, literacy and numeracy
skills were sadly lacking among
apprentices.
Our long-term vision (with our partner
organisation Health Education
England) was to improve retention and
progression with the aim of achieving
a higher level of first-time Functional
Skills Level 2 achievers and reduce

the number of deferrals to HE. Our
immediate objective and intent was to
bring the Vocational Health Care and
Functional Skills teams together.

There was a real light bulb moment for
some, and you could tell they were ready to
embark on the adventure.
CHERYL HEAD
Tutor, Dynamic Training Ltd

OUR APPROACH
Our first priority was to plot where
Functional Skills appear in the
Adult Nursing Pathway in the Level
3 Diploma as part of the Clinical
Healthcare Support Apprenticeship

Programme. Unit 15 “Study Skills for
Senior Healthcare Support Workers”
was the next unit to be delivered
to our learners. This is where we
concentrated our efforts to embed
the English aspects of the curriculum,
focusing on Level 2 Speaking,
Listening and Communication.
A joint staff development day was
arranged to coincide with a course
review meeting where attendance
was mandatory. We disseminated
the project’s overt aims of learner
progression and timely achievement,
with the underlying aim of reducing
barriers for Health Care staff as
regards the delivery of Functional
Skills. We realised that the delivery
of Functional Skills within vocational
delivery would involve a paradigm
shift. Previously staff had been offered
support and recommended, and then
more formally requested, to sit the
Functional Skills tests themselves,
however overall uptake was very poor.
With this in mind we knew there
would be some resistance to our
suggestions and therefore by
using the staff development day to
demonstrate the English and maths
already naturally occurring within the
vocational delivery we helped to allay
fears and build confidence. Pre and
post questionnaires were distributed
at this point and later to capture
insights and reactions to this new
approach.
Ultimately, we had a Health Care
delivery team of 7 supported by 1
Functional Skills tutor delivering to 19
Clinical Health Apprentices.

After embedding the delivery of
English, our first cohort of 19 learners
sat their Speaking, Listening and
Communication Level 2 Functional
Skills assessment and all 19 passed.

Functional Skills Collaborative Projects: Getting Ready for the New Qualifications

10

SUCCESSES & INCREMENTAL GAINS
The main challenges of the project
centred on logistics and timing i.e.
who, what, where and when. These
included the time taken to research
and contextualise the resources and
get delivery staff on board and keep
them on board.
However, through persevering and
after embedding the delivery of
English, our first cohort of 19 learners
sat their Speaking, Listening and
Communication Level 2 Functional
Skills assessment and all 19 passed.
Added to this, our awarding
organisations took an interest in
the work we were doing, which has
opened up further discussions as to
how we can signpost Functional Skills
more effectively within vocational
delivery.
Employers are also a vital part of
this process and by embedding and
integrating the Speaking, Listening
and Communication Assessment
we reduced the time out of the
workplace. Further, by focusing Level
2 presentations and discussions on
workplace clinical competencies, we
were able to increase relevance for
the learner, employer and vocational
delivery staff.

showed a marked improvement
in attitude towards embedding
and contextualisation. Functional
Skills staff also feels validated and
expressed a greater connection to
the delivery of the Apprenticeship
Programme as a whole.
The impact of this work has been so
significant that other vocational areas
such as Business Administration and
Team Leading are taking an interest in
our project and therefore we intend to
appoint ‘Champions’ in each curricula
area to help carry our work forward.

hopefully lead towards progression
into HEIs and ultimately the workforce.

FURTHER INFORMATION
For further information on anything
you have read here or if you would
be interested in hearing about taking
part in future project opportunities
please contact joe.mcloughlin@
creativeeducation.co.uk.

I feel that the biggest benefit is that both
learners and staff members now see the
relevance and link to not only their jobs, but
everyday lives.
CHARLOTTE JIM
Functional Skills Tutor, Dynamic Training Ltd

CONCLUSION & NEXT STEPS

As an organisation we are now
working more closely together
with each team, Health Care and
Functional Skills, having developed a
better understanding of each other’s
delivery expectations and content.
This in turn has benefited the learner,
who now sees the relevance of the
Functional Skills assessments that
they are expected to complete to the
job they are training to do. This has
led to increased motivation amongst
learners.

Having established a precedent
within Unit 15 - Study Skills for Senior
Healthcare Support Workers of the
BTEC Level 3 Diploma in Healthcare
Support, we will now continue
with the other Units and look to
our other cohorts and vocational
areas. In particular, we will engage
with those cohorts where English is
not their first language and where
success rates have been particularly
poor. Apprenticeship delivery team
cohesion can only improve the
attitude, motivation and achievement
of learners. The challenge will be to
keep the channels of communication
open.

Equally, our survey revealed that
Vocational staff is now more
positive and confident in the
delivery of Functional Skills and

Qualified Nurses are in high demand
and this project and its continuation
has helped and is helping us embed
the necessary skills which will
Functional Skills Collaborative Projects: Getting Ready for the New Qualifications
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MATHS ACTIVATION PROJECT
Greater Brighton Metropolitan College and St John’s College

used concrete experience in the
workplace followed by supported
reflective observation to encourage
them to apply and transfer abstract
conceptualisation to other problem
solving scenarios and therefore
encourage independent active
experimentation.
This meant that we would enable
learners to learn maths in a relevant,
practical and fun way and hopefully
enable them to transfer their
practical knowledge to a paper-based
scenario. Through our employability
team we received buy-in from three
employers. Our maths teachers then
worked alongside these employers,
shadowing an employee to observe
and extract the maths skills and
processes habitually used.

BACKGROUND & INTENT
At St. John’s College, an Independent
Specialist Provider for young adults
19-25 with learning disabilities, we
identified that our learners were
underachieving in Functional Skills
maths compared to English at
Entry 3 – Level 2. Similarly, at our
project partner organisation (Greater
Brighton Metropolitan College), maths
Functional Skills achievement rates
were falling year on year compounded
by an increasingly high proportion
of students (approximately 40%)
being identified as having a learning
difficulty.
We believed our lack of success
could be attributed to a couple of
factors. Firstly, the increased focus on
advanced problem solving skills within
longer, multi-step questions. Secondly,
the fact that many of our learners,
particularly those on the autistic
spectrum, have difficulty imagining
the Functional Skills scenarios in
class and further difficulty applying
the concepts learned in one scenario
to another. We also realised that with
the new Functional Skills Reforms
and the continued emphasis on

problem solving and the mastery
and transferability of mathematical
concepts, that we needed to address
these issues sooner rather than later.
We therefore decided to try and
bring the wordier, mathematical
problem solving questions, typically
found in the Functional Skills end
assessments, to life in the workplace.

...many of our learners, particularly those
on the autistic spectrum have difficulty
imagining the functional scenarios in class
and further difficulty applying the concepts
learned in one scenario to another.
MARY BLEASDALE
Head of Learning, St John’s College

OUR APPROACH
We designed our intervention strategy
around David Kolb’s Experiential
Learning Model, where our learners

These observations were used to
design four, one and a half hour
teaching sessions. Twenty of our
learners from both organisations, then
took part in the maths sessions and
were given problems to solve inspired
by the live action puzzles similar to
those found in ‘Escape Rooms’.
Escape rooms are locked rooms
containing clues within locked boxes,
where players work together to solve
puzzles, to obtain the codes to unlock
the boxes and progress to the next
set of clues in order to accomplish a
particular goal, usually to escape from
the room within a limited amount of
time. It is important to remember
that in order to heighten learner
engagement the workplace scenarios
we selected were both aspirational
and relevant to our learners.
The clues we used were all maths
based, the answers to which were
used to crack combination locks
to reveal either further clues or a
prize. We placed the clues within the
workplace setting, with of course
the employers permission, or used
vocational settings, again working
with the vocational tutors. This helped
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create the correct atmosphere and
urgency with which learners were
expected to solve the clues.

60% of learners reported an increase
in confidence when it came to
tackling paper-based problem
solving questions.

sample assessment materials and
specification and so familiarised
themselves with the new content.
This proved to be a very effective way
to get them to engage and analyse
the changes, which in turn led to the
planning and editing of schemes
of work ready for September 2019.
Our tutors also felt that by observing
the learners it was easy to identify
knowledge gaps and these activities
would be good to use as part of our
initial assessment procedures.

FURTHER INFORMATION
For further information on anything
you have read here or if you would
be interested in hearing about taking
part in future project opportunities
please contact joe.mcloughlin@
creativeeducation.co.uk.

SUCCESSES & INCREMENTAL GAINS
All of our learners and tutors had fun.
By engaging with and completing
the ‘Escape Room’ workplace related
maths activities 60% of our learners
reported an increase in confidence
when it came to tackling paper-based
problem solving questions. They
thoroughly enjoyed the challenge,
excitement and tension, within a safe
environment, of having to solve the
problem to open the box and receive
a prize.
Teaching staff also noticed that focus
and concentration were higher within
the workplace settings than within
the classroom. Learners were also
more able to recall processes and
applications when reflecting back in
the classroom, compared to when
they had previously completed paper
based activities.
Using real life workplace or vocational
settings allowed learners to realise the
importance of the maths they were
learning and applying, and how these
skills would be important in order
to gain employment. The vocational
tutors involved in the scenarios also
said they better understood the
importance of promoting the maths
skills used and needed within their
specialisms and referencing them to
Functional Skills.

Learners having solved the clues and
released the reward were better able
to recall the maths they used. They
remembered what they had done from one
week to the next.
MARY BLEASDALE
Head of Learning, St John’s College

CONCLUSION & NEXT STEPS
Creating maths based problem solving
games with clues to be encrypted and
prizes to be unlocked has proven to be
such a success at both organisations
that we have a combination locked
box on reception where learners have
access to the clues and can try out
their answers at any time.
The ‘Escape Room’ type activity buys
into the psyche of our learners and
changes what would be a boring, not
worth the effort, perplexing chore into
a rewarding challenge. As a result we
have re-written the entire Entry 2 and
3 Functional Skills maths curriculum
embedding further employability
maths related puzzle activities.

In developing the sessions and
the clues, our tutors used the
new reformed Functional Skills
Functional Skills Collaborative Projects: Getting Ready for the New Qualifications
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A FUNCTIONAL SKILLS ENRICHMENT
TOOLKIT FOR ESOL LEARNERS
Hounslow Adult and Community Education and Learn Harrow

BACKGROUND & INTENT
At Hounslow Adult and Community
Education and Learn Harrow we
had a shared issue in that our ESOL
students progressing to Functional
Skills English and maths struggled to
achieve was because their language
experience is too narrow.
Our learners found the assessment
language challenging and lacked
the range of vocabulary and the
level of syntax required to express
themselves with sufficient clarity. Our
achievement rates within ESOL are
very high, but once our learners move
to the English Pathway (at Entry 3),
these rates fall significantly.
We identified one possible
contributing factor in that within
ESOL the themes and contexts are
familiar and practised, whereas within
Functional Skills the themes and
contexts are diverse and unknown
requiring a wider language experience
base.

Therefore, we decided to develop an
Enrichment Toolkit of key activities
that would help ESOL learners with
their wider cultural and situational
understanding, broadening their
language experience with the aim of
improving achievement.

ESOL learners are typically disadvantaged
by the themes, contexts and scenarios
of the Functional Skills qualifications, as
they are often far from their own personal
experience.
DR MARGARET JOOJO-RICHARDS
Department Manager Skills for Work and Life, Hounslow Adult
and Community Education

OUR APPROACH
Our teachers and managers knew
from experience that ESOL learners,
who are ‘immersed’ in an English

language environment, are more
successful in achieving both their
English and maths Functional Skills
qualifications. However, a significant
number of our learners’ exposure to
English is limited to the confines of
the classroom, as their first language
is understandably and predominantly
used within the home, with children
and within their social and cultural
environment.
Consequently, the difficulties regularly
encountered within Functional Skills
assessment tasks are rooted in the
inaccurate assumptions that all
learners will be familiar with certain
activities and issues. These include,
entertaining guests, family outings or
leisure activities (such as gardening
and orienteering), attending music
festivals and even paragliding which
have featured in both the English
and maths exams. One maths exam
question for example, referred to
parking on the hard shoulder on a
motorway, which was the source of
much hilarity with our ESOL students.
We therefore, decided to create an
Enrichment Toolkit, designed to
be used both in and outside of the
classroom, which would provide
an enhanced learning experience,
enabling learners from non-English
speaking backgrounds to acquire a
range of knowledge, language and
insights into issues and themes which
are idiomatic, local, national and
global.
Our specialists worked in pairs within
workshops to develop their ideas
using freely available resources such
as learning sites, apps, the news (both
print and electronic) and podcasts,
which would form the basis of the
toolkit. They then presented their
findings back to the whole group and
once agreed, trialled the resources
with their learners.
In addition, the creation of learning
journals was introduced as a means
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of getting learners to evidence the
work they had done outside of class.
Each learner provided their own folder
or notebook and was either tasked by
their tutor to research certain topics
or was left to discover and investigate
pre-agreed themes on their own.
Themes and topics ranged from news,
politics, vocational experiences and
social and popular media. Leaners
were then asked to feedback and
reflect on their learning with useful
vocabulary identified, expanded and
woven into different contexts.

Following the introduction of the
Enrichment Toolkit, 83% of tutors felt
that their learners were better placed
to pass their Functional Skills exams,
whilst 80% of learners said that they
really enjoyed using the toolkit.

SUCCESSES & INCREMENTAL GAINS
Our success is that we managed
to evidence, deepen and progress
our learners’ English language
experiences by creating resources and
setting tasks that motivated learners
to double the time spent outside of
the classroom environment, speaking,
reading, writing and listening to
English.
There were of course a few learners
across both organisations that
did not want to engage with the
resources or tasks due to work or
family commitments and were too
busy or simply too tired. However,
these learners were in the minority
and even so they benefited indirectly
through the regular ‘Show and Tell’
and ‘Market Stall’ activities, where
the other learners presented their
learning journals or discussed the use
of a particular app and what they had
discovered.

The apps were self-explanatory and
could be accessed on a range of
devices and in short stretches of time,
on buses while travelling, for example,
or at home during a few spare
moments once children were in bed.
The introduction of the learning
journals was a huge success,
providing a colourful, personal
record of discovery, learning and
development, where tutors could
feedback, focus on particular aspects
and get learners to expand by using
their own source material within new
constructs.
The pride learners felt in the
compilation of these journals was
evident by the care taken with layouts,
the researching of materials and
cutting and pasting of newspaper
and magazine articles and the
enthusiasm in which they related
and demonstrated their widening
vocabulary. The range of sources
used was also staggering from Mariah
Carey lyrics to Harry Potter to more
serious current affairs and even FGM
(female genital mutilation), but gave
an indication as to the personalisation
and effort put into these journals.
They valued their work and recognised
their own linguistic developments and
in turn their confidence grew.
The staff also enjoyed the experience
and confirmed the positive impact
the Enrichment Toolkit was having
on their learners. Improvements in
communication, clarity of expression,
informed opinions, better verb endings
and sentence construction were all
recognised to have strengthened over
course of project. With the effect that
83% of the tutors surveyed felt that
their learners were better placed to
pass their Functional Skills exams,
whilst 80% of learners said that they
really enjoyed using the toolkit and
compiling their journals and felt better
prepared.

I feel we are really starting to get
somewhere with developing the right kind of
resources.
Tutor, Functional Skills, Hounslow Adult and Community
Education

CONCLUSION & NEXT STEPS
Our intention is that the creation
of learner–led learning journals
becomes embedded into Functional
Skills delivery and accompanies the
learner through each level, providing
an invaluable rich resource for
reflection and development. We will
also continue to research and work
with apps and other distance learning
tools, adding to our Enrichment
Toolkit, enabling learners to expand
their English language horizon beyond
their immediate learning environment.

FURTHER INFORMATION
For further information on anything
you have read here or if you would
be interested in hearing about taking
part in future project opportunities
please contact joe.mcloughlin@
creativeeducation.co.uk.
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DEVELOPING AN EMPLOYERLED RESOURCE TO SUPPORT
FUNCTIONAL SKILLS DEVELOPMENT
AND ACHIEVEMENT WITHIN THE
WORK PLACE FOR HAIRDRESSING,
BARBERING AND BEAUTY THERAPY
APPRENTICESHIPS
Intuitions Ltd, Westrow Academy, True Beauty Academy and Contemporary 		
Hair Academy

Learners are not effectively engaged in the
development of Functional Skills within the
workplace.
MICHELLE OLIVER
Director, Intuitions Ltd

OUR APPROACH
Our primary objective was to make
our learners realise the relevance of
Functional Skills within the workplace,
which could not be achieved unless
our employers were prepared to
support the project. Our starting
point therefore was to work with our
employers and engage them with
Functional Skills.
We did this through an employer
education session followed by focus
groups. Having met and talked
with our employers, we developed
our resource. Collaboration and
communication between the partners
was key, therefore we set up a shared
communication facility which allowed
for joint resource development.

BACKGROUND & INTENT
Based in Yorkshire, Intuitions Ltd
working with Westrow Academy, True
Beauty Academy and Contemporary
Hair Academy realised that they and
their employers were not maximising
the value of integrated Functional
Skills within the workplace, with
learners not sufficiently challenged to
develop their maths and English skills
whilst on the job in hair salons and
beauty parlours.
This is the situation we aimed to
improve by developing an employerled workplace resource for Functional
Skills maths and English that reached

across the hair, barbering and
beauty sector to over 70 employers.
We hoped that this continued reenforcement and integration of
Functional Skills in the workplace
would have a positive, measureable
impact on our learners’ first time
achievement rate.

The resource, a paper-based booklet
entitled ‘Design the Perfect Stock
Room’, centred around the design and
fitting out of a workplace standard
stock room and included opportunities
for client communication, problem
solving, calculations, written reports,
evaluations and observations. These
were all areas that our employers had
highlighted as important and would
help build apprentice confidence and
positive attitudes.
English and maths Functional Skills
Level 1–2 sequenced activities were
embedded as far as possible and then
re-enforced within taught sessions.
Employer pre- and post-surveys were
collated to evaluate impact including
learner and tutor focus groups.
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The resource was to be completed
by the apprentice in the workplace.
Responsibility for assessing and
evaluating the apprentice’s work lay
solely with the employer.

75% of learners stated that being
mentored and supported by their
employers was invaluable.

a sense of a shared purpose that
between all parties: learners, training
providers and employers.

Most learners surveyed felt that working
with the employer motivated them to
complete the resource, as they would have
struggled to do it at home alone.
MICHELLE OLIVER
Director, Intuitions Ltd

SUCCESSES & INCREMENTAL GAINS
As training providers, our learning
as regards employers and their
understanding and appreciation of
Functional Skills has perhaps been
our biggest gain. It soon became very
apparent how little our employers
actually knew about Functional Skills.
They had assumed that basic salon
tasks such as mixing colour and
taking payments would be sufficient
for example to meet the maths
criteria and were surprised as to the
breadth and depth of content. Some
even found it quite challenging and
were unsure of how to support their
apprentices. In certain cases, this
frustration bubbled over, with one
employer stating that the intervention
was an inconvenience and that the
responsibility for Functional Skills
should remain firmly with the training
provider but fortunately they were in
the minority.
Over three quarters of our learners
stated that being mentored and
supported by their employers, through
the granting of time to complete
tasks within the workplace and the
provision of feedback was invaluable.
This section of our cohort also had a
positive response to the workbook.

CONCLUSION & NEXT STEPS
As a partnership and within the
timeframe, we were not able to
monitor the impact on learner firsttime achievement rates; however this
will be our next step. Having trialled
the workbook resource and taking
account of the feedback received we
will develop and further refine it.
At over 90 pages, the first iteration had
a positive impact but was perhaps
too large and too time consuming
and would benefit from a more
modular, multi-media approach with
shared employer and trainer feedback
responsibilities.

FURTHER INFORMATION
For further information on anything
you have read here or if you would
be interested in hearing about taking
part in future project opportunities
please contact joe.mcloughlin@
creativeeducation.co.uk.

Working collaboratively to tackle the
challenges of Functional Skills has
brought with it a better understanding,
improved working relationships and
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MATHS; REMASTERED FOR POSTCOMPULSORY EDUCATION
Kendal College and HMP Haverigg

BACKGROUND & INTENT
Post-16 Functional Skills
maths learners have a shared
experience of secondary education
underachievement. In a bid to improve
numeracy skills and maths Functional
Skills pass rates, we at Kendal College
wanted to develop, apply and adapt
our newly adopted maths mastery
techniques with offender learners at
HMP Haverigg.
The emphasis was on laying
foundation stones for numerical
competency that were sound and
allowed for progressive and sustained
learning. We recognised that the lack
of understanding of underpinning
mathematical concepts prevents
the application of knowledge to be
successfully transferred to different
contexts i.e. from the Functional Skills
learning environment to the vocational
and vice versa. This issue is what we
would be addressing.
The maths mastery techniques
(such as Singapore bar modelling

and sequencing mathematical steps
and processes) have already proven
to be effective in both primary and
secondary and we wanted to see if
the new resources being developed
at Kendal College would be similarly
effective within HMP Haverigg.
Focusing on woodwork, joinery,
painting and decorating and sewing,
vocational tutors, Functional Skills
tutors and HMP workshop instructors
were asked to work together in
the creation, trialing and testing
of mathematical resources within
workshop contexts, sharing best
practice and developing a community
of learning.

Learners often struggle to develop their
numeracy because core elements are not in
place or sufficiently consolidated.
SARAH ANDERSON
Head of Department English and Maths, Kendal College

OUR APPROACH
We believe that all learners are
capable of making progress with their
maths skills and we fully expected that
the development of mastery-based
approaches would enable learners to
re-engage with maths. Unfortunately,
our offender learners were not so
positive, with 70% saying that their
last experience of maths and English
was a negative one and, again, 70%
not seeing any connection between
maths and English skills and the jobs
they were doing in the workshops.
We therefore kicked off our initiative
with a series of specialist-delivered
CPD for our tutors and instructors on
the use of maths mastery techniques.
We then established cross-team
communities of enquiry, tasked with
developing and testing resources,
allowing for a research and evidencedbased approach to contextualised
maths delivery.
Focusing on HMP Haverigg, it became
apparent that our project approach
needed to overcome a number of
challenges. Primarily, we realised
that maths needed to be applied in
real, workplace situations in order for
learners to engage effectively with it. It
could not be limited to the Education
Hub which was separated from the
workshops. We also faced the issue
that the daily workshops were led by
instructors who were not qualified
tutors and were not necessarily overly
confident with maths skills outside of
their vocational area.
To compound matters, the Functional
Skills tutors felt that the workshops
were not a suitable environment
in which to deliver taught maths
sessions, due to the noise and
productivity levels.
Consequently, we decided to design
self-explanatory job sheets, which
exemplified the maths skills we
were looking to promote within the
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production of products that were
being assembled or built in the
workshops. CPD sessions for all staff
involved helped explain and diffuse
any issues and enabled the transition
of the resources from the Education
Hub to the workshops.

90% of learners now confidently
report that their experience of maths
and English was a positive one.

SUCCESSES & INCREMENTAL GAINS
Our successes have to be our learner
impact and engagement. The jobspecific job sheets proved invaluable.
They enabled learners to see the
maths they were using and being
taught, written down and explained
in direct relation to the practical work
that they were doing; producing a
sand sack or building a wooden door
frame.
There were distinct light bulb
moments where individual learners
actually realised, that yes they could
do maths and yes it was useful. Some
even made the connection with how
an ability to do maths could in fact
help them apply for and gain future
employment. The instructors observed
increased productivity and timely
completions with learners actually
asking each other for help, which
had an additional positive impact on
communication, socialisation and
wellbeing.
One male prisoner within the sand
sack workshop had even transferred
his newly acquired measuring, cutting
and sewing skills to making curtains
for his cell. The positive impact of
individual successes like these cannot
be underestimated even if they are
hard to quantify.

completely reversed with an incredible
90% now confidently reporting
that their experience of maths and
English was a positive one, with 70%
realising how maths skills related to
the jobs they were doing and that a
qualification may indeed be useful.
The next step for the offender-learners
was, however, more difficult. In
order to gain their maths Functional
Skills qualification, offender-learners
would have to opt out of the practical
workshops which ran 5 days a week
and paid £10 and choose to attend
the Education Hub which only ran on
designated days for a few hours and
paid £5 a week. This was a difficult
decision, but in the course of the
intervention 2 learners out of 20 did
take that decision, as they realised
that in spite of short term losses there
were long term gains.

CONCLUSION & NEXT STEPS
Establishing commonalities between
seemingly contrasting provision has
been highly beneficial for practitioners
and learners, with the sharing of best
practice enriching the delivery of both
project partners. We will therefore
continue to work together and develop
further joint practice initiatives for the
benefit of all our learners and staff.

FURTHER INFORMATION
For further information on anything
you have read here or if you would
be interested in hearing about taking
part in future project opportunities
please contact joe.mcloughlin@
creativeeducation.co.uk.

For our tutors and instructors, working
together has allowed for a more
collegiate environment, in which good
practice has been readily shared.
Instructors have gained teaching
skills, with the job sheets requiring and
asking for formative and summative
feedback. Elsewhere, our tutors
have welcomed the opportunity to
investigate the maths’ skills needed in
order to engage fully and successfully
in the workshops.

I had one prisoner complete his job sheets,
then went on to the Education Hub and
complete his Level 1 and 2 Functional Skills
qualifications. His motivation has soared
and is now set on finding a job when he gets
out.
Workshop Instructor, HMP Haverigg

Our initial survey results were
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IMPROVING FUNCTIONAL SKILLS
OUTCOMES THROUGH EMPLOYEE
ENGAGEMENT
Newham Sixth Form College (NewViC) and National Literacy Trust

the proven success of this initiative
that we based our activities.
The programme entails the learner
visiting an employer, with teaching
staff designing follow-on lesson plans
and volunteer employees mentoring
learners on- and off-site. Our focus
within the follow-on teaching sessions
was writing, as we felt that this is the
area in which our learners needed the
most support.
The volunteer mentors would be
asked to feedback on the learner’s
work identifying areas in which the
learner did well and where there was
room for improvement. It was felt
that the learners would take on board
and act on the mentor’s feedback in a
more positive manner than teacher or
peer led feedback.

BACKGROUND & INTENT
Newham Sixth Form College (NewVic)
teamed with the National Literacy
Trust. We aimed to increase learner
engagement in English Functional
Skills Level 1 by getting learners out of
the classroom and into the workplace,
where they could experience the
communication and writing skills
used in a real-life, workplace context.
As part of the experience volunteer
employees would e-mentor the
learners and support them in their
skills development.
This initiative formed the basis for
promoting a whole college approach
to raising literacy standards. Delivered
alongside staff CPD and in readiness
for the new Functional Skills Reform,
this initiative aimed to link Functional
Skills and workplace skills and
so begin to prepare learners for
employment.

Research shows that there is a statistically
significant positive relationship between
the numbers of employer contacts a person
between the ages of 14- 19 experiences and
their confidence in progressing towards
their career goals.
DR ANTHONY MANN
Director of Research and Policy, Education and Employers
Taskforce 2012
‘It’s who you meet: why employer contacts at school make a difference to
the employment prospects of young adults’

A programme of staff CPD was
also initiated in order to familiarise
lecturers from Newham Sixth Form
College (NewVic) and selected
colleges from London’s Sixth Form
Partnership, with the National Literacy
Trust’s intervention ideas and in
preparation for the new English
Functional Skills specifications.

The workplace experience was
invaluable. Being exposed to real
life, on-the-job experiences, learners
realised that Functional Skills was
not just confined to the classroom.

SUCCESSES & INCREMENTAL GAINS
OUR APPROACH
The National Literacy Trust provides
evidence-based CPD to help teachers
evaluate, plan and take action to
improve Functional Skills outcomes.
Words for Work, is the National
Literacy Trust’s flagship literacy and
employability programme and it is on

Our experience initially highlighted to
us that we were in fact dealing with
two quite distinct learner groups,
something that we were previously
aware of, but became more apparent
in the course of the programme.
The first group were our progressed
ESOL learners, who lacked English
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language skills due to circumstances
rather than any inability to learn and
who shared high aspirations and
were motivated to succeed. However,
these learners lacked confidence
and were often shy and reluctant to
communicate.
The second group were native English
speakers who had not succeeded
at school and displayed low level
English skills with a complete lack
of motivation to learn or progress.
However, these learners were
confident and quite vocal.
For the first group of learners, the
visit to Network Rail allowed them to
witness literacy skills being actively
used in the workplace. They valued the
learning and feedback they received
and gained from being put into a
position where they had to pose as
employees and reply to questions.
This later activity, in particular,
improved their confidence which had
a positive impact on their willingness
to communicate more widely.
The second group benefitted from
the intervention in a different way.
By being exposed to real life, on-thejob experiences they realised that
Functional Skills was not just confined
to the classroom. They also realised
that although they were fluent native
English speakers they needed to
be more aware of how to respond
and communicate in an appropriate
manner within different situations.
They also identified that they
potentially had and could develop the
skills that would allow them to work at
Network Rail.

How long do you need to type for and how
many emails do you send in a day, were some
of the questions from learners as they began
to link work skills to Functional Skills.
BILLIE DUNNE
Programme Manager Words for Work, National Literacy Trust

CONCLUSION & NEXT STEPS
The workplace experience was
invaluable and we were very lucky that
the National Literacy Trust arranged
for us to visit Network Rail. With
their help, we were able to plan and
organise such a visit, including the
follow up resources, which allowed
us to transfer the learning experience
back into the classroom.
At Newham Sixth Form College
(NewVic) we will continue to look
at recreating this type of employer
engagement experience and perhaps
introduce the activity early within
Functional Skills delivery before
learners become disengaged or
demotivated. The National Literacy
Trust will continue to use and adapt
the resources developed and offer
them out to other colleges across the
UK.
The evaluations will contribute to the
evidence base to ensure we continue
to reach those learners who perhaps
don’t realise the true value of English
skills as a way into employment.

FURTHER INFORMATION
For further information on anything
you have read here or if you would
be interested in hearing about taking
part in future project opportunities
please contact joe.mcloughlin@
creativeeducation.co.uk.
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IMPROVING LEVEL 2 ENGLISH
WRITING SKILLS USING ICT-LED
PROJECT BASED LEARNING
Nottingham College and Peterborough Regional College

OUR APPROACH
With the support from our Learning
Technologies Manager, we decided to
base the resource within our Padlet
portal, which is accessible from all
smart devices and transferable across
both Nottingham’s and Peterborough’s
online platforms.
We embedded tools to monitor test
scores, provide online feedback forms
and created a platform for realtime feedback from learners during
lessons. The embedded tools also
allowed us to evaluate engagement
and interaction.

BACKGROUND & INTENT
The Nottingham and Peterborough
Regional College partnership identified
a shared challenge: both colleges
serve a demographic with lower than
average regional and national success
rates. This presented a potentially
substantial risk in the transition to
the new more demanding Functional
Skills standards.
Evidence from both organisations
showed that learners responded
better to vocationally contextualised
resources and ICT-based delivery
methods, which foster curiosity and
encourage self-directed, autonomous
learning. Feedback from current
Functional Skills courses indicated
that learners did not respond well to a
teacher-led delivery model with tasks
set in isolation.

achievement. Alongside this, we
also wanted to support our staff
to feel better prepared to deliver
effective sessions in line with the
new Functional Skills requirements.
Therefore, focussing on Construction,
we developed a learner-led delivery
model; based around an online Level 2
English contextualised resource.

I really liked the project, because it was so
different from the way we usually learn.
We were allowed to design our towns and
because we were interested in what we had
done I found it easier to write the documents
because I knew what I had planned.
Student, Peterborough Regional College

The online resource “New Estate
of Mind’ consisted of 11 tasks
based around the planning of a
new housing estate. The content
was developed in response to
the new Functional Skills Level 2
English writing standards, although
we also incorporated elements of
reading, speaking listening and
communication and maths. Although
aimed at Level 2 learners, there was
no expectation that all content users
would be working at Level 2, therefore
scaffolding, tutor input and built-in
choices allowed for differentiation for
those who had a spikey profile or for
mixed ability groups.
In order to prepare staff for delivery,
we first asked them to self-assess
their digital skills. We felt that in order
to ensure successful implementation
and acceptance of our resource,
staff needed to feel confident in their
ability to deliver. Based on these initial
findings we held a CPD day to not only
launch the project but also to train
staff on how to successfully access
and interact with the resource. We
also spoke about the benefits that
this method of teaching could bring to
learning and assessment.

Our intention was to improve
learner engagement, ownership of
task, progression and, ultimately,
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SUCCESSES & INCREMENTAL GAINS
Our major success was the positive
way in which the project was received
by both staff and learners. There was
a consensus that the project engaged
learners and began to address those
issues of independent and responsible
learning, which we were keen to
promote.
Behaviour management was also
seen as less of an issue during the 4
week delivery period, but this could
have been due to the interest that the
project generated during its launch
and may not have any long-term
lasting impact.
The results of the initial ICT survey
revealed that the majority of staff
described their digital skills as either
exploring or developing. This could
have been due to a lack of confidence
or false modesty, but it did not hamper
delivery and, moving forward, has
helped us identify areas for future CPD
or JPD.
Another positive was that teachers
felt that they were able to spend
more time with those learners who
needed support, as the others were
gainfully engaged. This freeing up of
time allowed for better tutor-learner
relationships to develop and real
progress to be made. Peer support in
class was also seen to improve with
meaningful task related discussions
taking place between learners, where
previously there had been none.
Learners were observed clearly
enjoying being in control and working
at their own pace.

In some classes, learners who previously
hadn’t worked together, teamed up and
worked collectively and produced some
interesting results.
ODETTE SMEE
Functional Skills Tutor, Peterborough Regional College

CONCLUSION & NEXT STEPS
The ‘New Estate of Mind’ project
offered us a positive alternative
approach to Functional Skills English
delivery, even if there were aspects
that required tweaking following
implementation.
For instance, previous assumptions
over the availability of IT in
classrooms, the clarity of instructions
for tasks and time needed in order for
tasks to be completed requires extra
guidance and we need to continue to
work with and train our tutors in order
to maximise the effectiveness of the
project. Nevertheless, the concept
has proven itself to be a strong and
workable one.
Our next step is a giant one. Working
with curriculum managers, we want
to use the current project template,
contextualise it and send it collegewide for application in other vocational
areas.

FURTHER INFORMATION
For further information on anything
you have read here or if you would
be interested in hearing about taking
part in future project opportunities
please contact joe.mcloughlin@
creativeeducation.co.uk.
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GAINFULLY BRIDGING THE GAP
Peterborough Regional College and The King’s School

language qualification as an
alternative to GCSE that would be
more accessible to their lower level
learners.
Our Functional Skills tutors were
aware of what the reformed Entry
Level Standards as a combined
result of staff development activities
monitoring of the Pearson awarding
body bulletins. Despite this awareness,
their delivery confidence for this new
specification was very low.
Consequently, our tutors received
specialist phonics training from the
Shannon Trust, with 4 members of
staff given the opportunity to visit
a local specialist phonic school,
Langtoft Primary. This was in addition
to working with Kings School.

BACKGROUND & INTENT
The gap we wanted to bridge was the
phonics gap. Phonics forms a vital
part of the new English Functional
Skills Entry Level standards along with
a list of 300 words that Entry level
learners are expected to recognise,
read and spell by Entry 3.
We realised that as an organisation
Peterborough Regional College had
little to no experience in the teaching
or use of phonics to aid reading and
spelling. Therefore, in recognition
of this we partnered with The Kings
School, a local sixth form of a
high performing school, who had
considerable experience in teaching
and using phonics, albeit primary
phonics, within literacy.
Our first priority was to upskill
our staff. Secondly as a means of
focussing our enquiry and trialling
our newly acquired phonics skills, we
worked with a variety of vocational
Entry Level students who had yet to
pass their English Functional Skills
writing exam. We also specifically
wanted to know if using phonics with

this cohort of learners would improve
their spelling and the marks achieved
within the writing exam.

Utilise the experience of one organisation to
inform the inexperience of the other.

Our idea was through the use of a
system of flash cards, we would
test all learners and then focus on
phonemes (sounds) or graphemes
(letter combinations) of particular
difficulty, using what we had learned
so far to engage and motivate whilst
developing reading and spelling skills,
focussing initially on vocationally
relevant vocabulary.

TRISHA FRANKLIN
Curriculum Lead, Peterborough Regional College

We achieved a new 89% high pass
rate, compared to a non-phonics
intervention group of 52%.

OUR APPROACH
Our approach was to utilise the
expertise of Kings School to help
tutors at Peterborough Regional
College develop the relevant skills and
knowledge. As we were practically
starting from scratch, we needed to
amass a great deal of knowledge in
a short amount of time, particularly
with the September 2019 launch date
looming ever closer.
In return, we would introduce
Functional Skills to Kings’ School
tutors, who wanted an English

SUCCESSES & INCREMENTAL GAINS
Our first success was the quick
realisation that phonics delivered to
an entire class or cohort was not the
way to go. Our learners, although all at
Entry Level had a very mixed reaction
to our introduction of phonics. Some
ESOL learners found it especially
confusing, whilst other learners felt it
was too childish. Some learners did
respond positively, but were put off by
the predominantly mixed reactions in
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the class.
So we rethought the situation and
decided that a one-to-one or small
group intervention approach would
be preferable, similar to the model
we had observed at Langtoft Primary
School. This worked, allowing us to
tailor the phonics to the needs of the
learners by establishing their areas of
difficulty, differentiation at its best.
Questions around the age
appropriateness of resources also
arose and were something that
we needed to be considerate of.
Therefore, we set to work to develop
our own. As our tutors engaged
and familiarised themselves with
phonics and began to see some of
the progress their learners made,
confidence grew in the approach.
At the end of our 6 week delivery
period learners were set to sit their
Functional Skills Entry writing exam.
We achieved a new 89% high pass
rate, compared to a non-phonics
intervention group of 52%. On closer
inspection of where marks had
been awarded for SPAG, we found
that all SPAG marks awarded had
substantially increased.

basis, as this targeted approach
geared towards an individual learner’s
needs appears for us to be the most
successful.
We will also look to hold drop in
sessions, which means that learners
need not be taken out of their regular
classes in order to receive phonic
interventions.
Phonics does not suit all learners,
or indeed all practitioners, but it is
another tool in the toolbox to help
learners progress and successfully
tackle those ‘tricky words’ and when
well-used, as our first set of Entry
Level Writing Exam results show,
its positive impact of learning and
attainment is clear.

FURTHER INFORMATION
For further information on anything
you have read here or if you would
be interested in hearing about taking
part in future project opportunities
please contact joe.mcloughlin@
creativeeducation.co.uk.

Although we teach basic skills every day, I
had always thought of phonics as something
children did at primary school.
NATHALIE THATCHER
Tutor, Peterborough Regional College

CONCLUSION & NEXT STEPS
Our learning curve has been steep and
mainly through trial and error, with a
one size fits all approach definitely
not the way to go. We will therefore
continue to deliver phonics on a oneto-one or small group individualised
Functional Skills Collaborative Projects: Getting Ready for the New Qualifications
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READY FOR THE REFORMS

responses given. This allowed us to
identify existing areas of expertise
within our staff and select champions,
who could then support the delivery of
our internal CPD sessions – referred
to as ‘Lunch & Learn’. Having identified
strengths and weaknesses, we
buddied up practitioners who could
learn from each other. As we do with
our learners, an Individual Learning
Plan was created for each practitioner,
together with their line manager, with
targets set, progress monitored and
feedback given.

PM Training and E. Quality Training

BACKGROUND & INTENT
For PM Training and E.Quality Training
it was important that we prepare our
practitioners well in advance of the
Functional Skills Reforms coming in
September 2019. Our focus was on
Level 2 English and maths as this is
where we perceived that the greatest
changes and challenges would be,
for both our practitioners and our
learners.
Our starting point was to establish
how confident staff felt about
delivering the new reformed
specification and then provide
support and CPD through a range
of intervention activities. These
activities included a buddying
system, shadowing, peer observation
opportunities and the sharing of
best practice. The ETF Professional
Standards were at the core of our
activities, with practitioners made
aware of how they could develop their
own professional teaching practice.

In the lead up to the Reforms, monthly
‘Lunch & Learn’ sessions focussing on maths
and English up skilling were held for and by
staff.
LOUISE FORD
Tutor, PM Training

We also engaged with all available
external training opportunities such as
the Education and Training Foundation
Phonics training, our Awarding Body
NCFE webinars and local network
events. It was also clear that we would
have to re-write our schemes of work
and develop new resources in order to
deliver the new expanded content. As
new information emerged around the
Reforms we incorporated this into our
CPD Programme.
Ultimately we wanted to change the
way that we deliver the Functional
Skills curriculum to ensure that
we deliver the new content in the
most comprehensive, accessible
and engaging way for learners to
enable them to succeed and gain
employment.

OUR APPROACH
In order to achieve buy-in from staff
we hosted a ‘kick-start’ session, which
allowed us to outline our intentions,
but also enable our Functional Skills
staff to contribute ideas around how
they felt they would be best supported
and, in turn, they could best support
their learners.
To gauge confidence and ability to
deliver, we used the readily available
AELP Self-Assessment – Reformed
Functional Skills Maths and English
questionnaire. The results of which
were then analysed with topics
and themes collated based on the

SUCCESSES & INCREMENTAL GAINS
Our success was the collaborative
practice that emerged between
Functional Skills tutors and Vocational
tutors supporting and helping each
other. The Reforms were still going to
be a challenge, but they have become
a shared challenge.
Vocational tutors also got a sense
of how important their role was in
ensuring the successful delivery and
the role they had to play in embedding
the Functional Skills within their own
schemes of work. By completing the
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self-assessment questionnaire and
having access to the NCFE, Skills
Forward diagnostics, further support
was available to tutors who could
work at their own speed and tackle
gaps in their own knowledge in a safe
non-judgemental environment. Using
the ILPs helped create openness and
we applied our equality and diversity
policies and smart target setting with
our tutors, as we would do with our
learners.

at anytime and anywhere outside
of the classroom. We hoped that
this accessibility would positively
impact on homework and provide
opportunities for strong distancelearning. By creating a more dynamic
learning environment it was also
hoped that learners would become
more engaged and motivated and
therefore complete work in a more
timely fashion, hopefully leading to
higher achievement rates.

By identifying common shared
difficulties which were predominantly
linked with maths topics (i.e. fractions,
decimals, probability) we were able
to provide targeted support through
our Lunch & Learn sessions. Our
buddying system also allowed new
cross and inter-departmental working
relationships to develop, which
again promoted the relevance and
transference of Functional Skills,
enabling a more unified way of
working. It is hoped that eventually
our learners will also be able to see
the crossover and transference of
the maths and English skills they are
learning from one subject to the other.

The true success of our work will only
be realised post-September 2019
when our first cohort of learners sit
the new exams.

Referring to the new specifications
and as the sample assessment
materials were progressively released,
we were able to look at our resource
bank and decide what needed to
be added to improve teaching and
learning. It became clear that we
needed to not only think about
content but also the medium in which
the resources would be delivered
and the means by which they could
be accessed by learners. We also
realised that our use of technology
within delivery was not keeping with
developments in that field and there
was definitely more we could be
doing. Therefore, keen to improve but
aware of potential costs, we looked at
and developed our
‘Padlet’ as an effective but cost
free way of presenting tasks and
exercises that learners could access

We will continue to build and work
on what we have achieved so far
and learn from each other bringing
in external expertise when required,
therefore ensuring that we are best
prepared to support our learners ready
for September 2019 and beyond.

FURTHER INFORMATION
For further information on anything
you have read here or if you would
be interested in hearing about taking
part in future project opportunities
please contact joe.mcloughlin@
creativeeducation.co.uk.

Without the self-assessment and peer
support I wouldn’t have had the confidence
to engage with the programme.
Tutor, E. Quality Training

CONCLUSION & NEXT STEPS
Overall the new Reforms forced
us as organisations to re-assess
our strengths and weaknesses as
a Functional Skills delivery team,
which also meant including our
vocational staff. This in turn led to
the identification of opportunities to
create new resources and develop our
use of technology and so minimise
the potential threat to our learners
and tutors, the new specification
potentially represented.
Tutor delivery confidence has grown
and is continuing to grow, as we tackle
issues together in open discussions
and within supportive environments.
However, none of this could have
been achieved without the ongoing
enthusiasm, goodwill and dedication
of our tutors, both Functional Skills
and Vocational.
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NORTH WEST FUNCTIONAL SKILLS
INITIATIVE: GAMIFICATION
Reaseheath College and Wirral Metropolitan College

by offering learners incentives and
rewards.
It was paramount that we devise a
points and rewards system that was
attractive to our learners but also
easy for teachers to apply. We also
needed to ensure that our system was
targeted to improve the behaviours we
wanted to promote.
Therefore, at WMC, where we have
limited time with our learners (one
hour per week), we were particularly
interested in trying to get learners
engaged with homework i.e. offsite
learning.
At RH we concentrated on Entry
3 to Level 1 and looked at raising
engagement in non-calculator
tasks, as these form part of the
new FS assessments and would
prove particularly challenging to our
learners.

BACKGROUND & INTENT
At Reaseheath College (RH) and
Wirral Metropolitan College (WMC)
learner engagement in Functional
Skills (FS) was a shared issue, with a
lack of engagement resulting in low
attendance, poor behaviour and low
productivity in class. Although the FS
success rates at both colleges were
above national average, it was evident
that there were learners who had
the ability to achieve, but due to their
disengagement were not passing their
exams.
Working together, we decided to
investigate whether introducing
and developing the concept of
‘gamification’ into FS maths and
English lessons would lead to an
improvement in the desired learner
behaviours we wanted to cultivate.
Gamification is the use of game
design and mechanics applied to
non-game contexts such as FS with
the aim of increasing participation,
motivation, loyalty, compliance and

competition and has been used
successfully by companies like Cisco,
Uber, and Duolingo to help them
achieve strategic business objectives.
These were exactly the qualities we
wanted to bring out in our learners.

Gamification makes you get more involved in
the lesson and helps you to try and improve
your skills.
Student feedback response, Reaseheath College

OUR APPROACH
In both colleges we believed that
our lower level learners were falling
behind largely due to low selfesteem, confidence, and poor prior
educational experience. By introducing
gamification, a concept that they were
all familiar with and had grown up
with, we aimed to add value to lessons

We introduced our project at a joint
staff CPD day, where all the teachers
involved met and discussed how
gamification could be implemented
and what type of rewards system
would be most easy for staff to
manage and engaging to learners. As
both organisations wanted to promote
different behaviours, we adapted the
scoring and reward system to meet
our individual organisation’s needs
and available resources.
Both colleges agreed however, that
it was important that we didn’t just
reward outcomes and results as this
would demoralise those even further
who were already falling behind. We
therefore looked at soft skills and
employability skills and awarded
and deducted points for punctuality,
appropriate communication,
appropriate mobile phone use,
meeting deadlines and most
importantly, effort.
The importance of effort as a major
impactor on achievement was
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highlighted in the work by Carol Dweck
on Growth Mindsets. Points were also
deducted for negative behaviour.
There were a range of rewards; quick
wins were achieved on a weekly
basis with low value prizes such as
chocolate bars, and overall winners,
‘English and Maths Champions’, who
were rewarded with cash incentives
such as money on student cards and
gift cards. Score boards along with
the scoring system, were highly visible
and displayed in the classrooms to
increase competition.
In order to monitor the success of
our gamification strategy we carried
out student voice pre- and postproject surveys and in-class lesson
observations, which were then
evaluated.

One learner in particular exemplified
the success of gamification. Where
previously his homework completion
rate was 0%, during the project he
reached an amazing 100%.

SUCCESSES & INCREMENTAL GAINS
Our main success was that both
organisations noticed overall
improvement in homework return
rates. Prior to the intervention only
1 class out of 10 recorded any
homework being submitted. Following
the introduction of gamification, 7
classes out of 10 recorded homework
submissions.
We also used ClassDojo, a community
learning app that allowed learners to
submit work discretely online. This
was a great way of battling peer
pressure that left some learners
reluctant to be seen to be handing in
homework, do so discretely online.
One learner in particular exemplified

the success of gamification. Where
previously his homework completion
rate was 0%, during the project he
reached an amazing 100%.
However, there were notable gender
exceptions. All female groups showed
little to no engagement with the
initiative; whereas predominantly
male groups stereotypically seemed
to embrace the competitive element
more readily.
We recorded no improvement in
attendance, however, on a positive
note classroom observations showed
an increase in group cohesion,
improved in-class behaviour and
an improvement in dynamics
with increased energy levels. This
translated into improved engagement
and motivation with learners on task
and tutors free to give their attention
where it was needed rather than
constantly managing behaviour.
At the end of the project over 70% of
students agreed that they would like
gamification to be included in future
sessions, mainly because it was fun.

Teacher buy-in is also crucial, where
the allocation and awarding of points
needs to be consistent, just and
fair. Staff need to be trained and
learners informed as to the rules of
engagement, we therefore created
A ‘How to Guide’ to be shared with
all staff and for use across different
departments.
At both colleges we found
gamification to be a really useful
intervention, another tool in the tool
box, not to be used all year round, but
at those academic and seasonal pinch
points where engagement and focus
is low and we need to kick start the
learning process.

FURTHER INFORMATION
For further information on anything
you have read here or if you would
be interested in hearing about taking
part in future project opportunities
please contact joe.mcloughlin@
creativeeducation.co.uk.

The points system promoted effective
management of phone use and language,
enabling the teacher to move on quickly and
maintain pace.
LISA ALKINS
Teaching and Learning Coach, Reaseheath College

CONCLUSION & NEXT STEPS
Gamification is based on rewards and
we all like to be rewarded, which is the
premise of the concept. The choice of
rewards is crucial, though, and needs
to appeal to the learner and (from an
organisational point of view) needs to
be sustainable.
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DEVELOPING A HIGH QUALITY AND
SUSTAINABLE MODEL TO DELIVER
FUNCTIONAL SKILLS MATHS TO
APPRENTICES
Total People Ltd and The Growth Company

We also quickly realised that our
existing resources that worked in
face-to-face situations, didn’t translate
well to distance learning and therefore
we needed to rethink our approach
and looked at PowerPoint as our main
teaching medium. Again, we quickly
realised that the PowerPoints we
created were far too long and learners
quickly became disengaged, much to
the frustration of the tutors.

BACKGROUND & INTENT
This project wanted to challenge the
perceptions of both delivery staff and
learners that maths teaching and
learning had to be conducted faceto-face. Total People Ltd, together
with the Growth Company, aimed to
explore if the new Functional Skills
L2 Maths specifications could be
delivered effectively using distance
learning to apprentices in the
workplace.
We believed that using technologies
would enable our tutors to deliver
improved differentiated personalised
learning. This is particularly important
to our apprentices, who attend offthe-job training and are often in very
mixed ability groups. Our long term
aim was therefore to improve learner
stretch and challenge, engagement,
and ultimately progress and timely
completion.

choice, which was felt to be central
to differentiation and engagement.
However, first of all we had to prepare
the teaching staff and provide the
necessary support via training
sessions, peer learning and sharing
good practice – both our own and that
of other organisations. Tutors were
also provided with detailed delivery
plans and delivery material, as we
realised that a lack of confidence in
the benefits and methods of distance
learning would be a major barrier to
successful implementation. The main
benefit we promoted was that of time
saved. The learner can remain in the
workplace and the tutor does not have
to travel.

It became clear very quickly that the biggest
challenge was going to be equipping the
tutors with the skills, knowledge and
confidence to undertake distance learning.
FREDA WATSON
Functional Skills Manager, Total People

OUR APPROACH
Starting small, we selected two
key Level 2 maths areas to focus
on (averages and percentages &
fractions) and developed a process
map that detailed topics and delivery
methods that spanned from from
diagnostic assessment to end test.

Tutors also learned that they needed
to react and respond quickly, as
pauses and time required for thinking
or accessing resources seemed
interminable when communicating via
Skype and learners had low attention
spans and were therefore easily
distracted.
We also needed to ensure that our
employers and assessors were
informed so that we could address
any issues that they may have. The
issues that did arise were mainly
practical; where our apprentices were
unable to neither log-on nor access
the recommended websites, nor find a
suitable quiet place to learn.

We hoped to provide learners with
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SUCCESSES & INCREMENTAL GAINS

CONCLUSION & NEXT STEPS

During our training session we
provided tutors with the opportunity to
voice their fears, enabling managers
to understand the tutor’s perspective
and address them. Fears were
mainly centred on loss of control
and concerns that learners may
feel isolated. By providing support,
information and guidance, we helped
overcome the initial resistance to
the adoption of an online distance
learning model and build positive
relationships between managers and
tutors.

One of the challenges of doing a
project like this has been changing
mindsets. There was a real risk of
alienation due to change aversion
and perceived difficulties from our
tutors, apprentices and employers.
The setting the scene, creation of and
revisions to the learning materials and
the training of staff took far longer
than expected and therefore the actual
project delivery time was far shorter
than expected.

An unexpected gain has been the
interest generated across all staff
in future digital innovation and
experimentation, such as the use of
MS Forms for automated assessment,
Class Notebook and Instagram.
By providing peer support learning
opportunities for our tutors such
as trialling Skype and modelling the
resources on each other within a
safe environment, confidence and
competence grew, which accelerated
the success of tutor adoption.
Our learners however reported that
they missed the face-to-face delivery,
but that could be because that is what
they are used to and change is always
difficult. Some said, technological
issues aside, that following revisions
to the materials used, they did
find it useful; however with exams
approaching a face to face more
personal approach was still preferable.

Nevertheless, when these matters
were resolved and distance learning
was working well, the benefits to
learners as regards independence,
time saved and speed of progress
are noticeable. Getting teachers to
share, practice on and learn from each
other is we believe the best way to
launch any new teaching and learning
initiative and we will continue to
develop our online distance learning
programme.

FURTHER INFORMATION
For further information on anything
you have read here, please contact
Total People Training at totalpeople.
co.uk.
If you would be interested in hearing
about or taking part in future project
opportunities, please contact joe.
mcloughlin@creativeeducation.
co.uk.

I need to find other approaches to thread
through the session as some of my usual
ploys do not transfer to the ‘distance’
medium.
Tutor, Functional Skills, Growth Company
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EMBEDDING FUNCTIONAL SKILLS
IN A VOCATIONAL CONTEXT TO
INCREASE MOTIVATION AND
ACHIEVEMENT OF APPRENTICES

Time out in the field working one to one
leaves little time for tutors to sit down after
a training session and read and research a
resource.
BETTY KELLY
Allocations Manager, UKTD

UK Training and Development (UKTD) and The National Extension College
OUR APPROACH
First and foremost, we wanted our
vocational tutors to feel confident in
their delivery of the new Functional
Skills Standards. We also wanted to
explore the benefits of collaboration
between our two organisations and
learn from our different delivery
methods.

BACKGROUND & INTENT
At UK Training and Development
(UKTD) our Hairdressing and
Barbering Apprentices struggle with
English and maths and do not see
their relevance within the workplace.
Consequently, Functional Skills tends
to be relegated to the very end of
the apprentice’s learning journey,
making timely completion difficult. To
compound the challenges, Functional
Skills are taught alongside Equality
and Diversity, Prevent, British Values
and Safeguarding plus the essential
theoretical part of the course, all
within the workplace.
Our tutors deliver on a one-to-one
basis for 3 hours a month over a
period of 12 to 24 months depending
on the course and learner needs. The
restrictive delivery time, heavy content,
accompanied by a lack of learner

motivation proves to be a constant
and increasing challenge.
In addition, the new Reforms were set
to put more pressure on an already
burgeoning situation. Therefore,
working together, our Functional
Skills department at UKTD and
expert distance learning provider the
National Extension College, decided
to create support resources, that
would primarily help tutors familiarise
themselves with the new Functional
Skills specifications and develop
real-life resources which could be
accessed remotely.

To support our tutors with the
Reforms and knowing the time
pressures they are under, we created a
summary of the new Functional Skills
Specifications. We focussed on and
highlighted the changes, so that our
tutors received a succinct overview
and did not have to waste time doing
their own research.
As a starting point for our resource
development, our employers
had remarked that they felt their
apprentices lacked the confident
communication skills with which to
engage clients, which we felt was
something we could support and
explore within the Speaking Listening
and Communication element of the
English specification.
We also realised that open and closed
questioning techniques featured
strongly in the teaching, learning
and assessment of the new reforms
and with the advice and help of the
National Extension College decided
to develop a video resource, which
our tutors could create and use
immediately with their learners.
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As UKTD tutors had little to
no experience of creating and
using video, a “How to Guide” for
smartphone videos was produced
and a training session planned. We
would use the videos to evidence and
demonstrate contextualised learning,
share good practice and record
student successes. We also felt that
the use of real-life videos, shot within
their own settings, using their peers
and themselves, would help with
learner engagement and motivation.
These resources would then form the
basis of an online bank of materials
that learners could access remotely
and tutors could add to.

SUCCESSES & INCREMENTAL GAINS
From our interviews with staff
we realised that readiness for the
reforms meant that they would need
a succession of CPD events where
we unpicked the criteria and looked
at how we could practically prepare
our learners, although the summary
proved to be a handy go-to-guide.
We also realised that future training
events need to be practical, with ideas
and resources ready to be put into
practice and not reliant on post-event
follow-up or development work.
Similarly videoing in a busy salon was
not as straightforward as it may seem
and we were glad of the National
Extension College’s expertise, as their
instruction prevented us from making
some very basic time consuming
mistakes, such as remembering to
inform clients, learners and employers
beforehand that we were going to
video and providing a storyboard
outline of what we were actually
looking for.
We also realised that having created
the correct environment in which to
video, and controlled the variables
such as sound and light etc., we
were then faced with uploading

difficulties due to internet speeds and
technical compatibility issues. These
frustrations then disengaged learners
and tutors alike, therefore we quickly
learned that we need to fill in waiting
times with other activities.
Our learners seemed to enjoy the
experience once they had relaxed in
to it and by watching the videos, they
could instantly self and peer assess,
and realise where improvements
could be made, such as using open
questions to get and keep clients
talking, using persuasive language to
build client confidence, create rapport
and correct body language.

FURTHER INFORMATION
For further information on anything
you have read here or if you would
be interested in hearing about taking
part in future project opportunities
please contact joe.mcloughlin@
creativeeducation.co.uk.

Remember that if you’re filming real case
studies in real employment situations
you’re not going to get Oscar-winning
performances! That’s not the idea.
Creating video resources in the workplace – How to Guide, The
National Extension College

CONCLUSION & NEXT STEPS
Through working with The National
Extension College we have accessed
and realised resources that we
otherwise would not have had the
confidence to use. By starting to build
a bank of distance learning resources
in support of the Functional Skills
Reforms and undergone training
well in advance of the September
introduction date, we are working
towards easing the pressure on tutors
and will continue to do so.
The new specifications are a challenge
for all, but collaborative working and
learning across organisations, tutors,
employers and learners is the best
way to meet those challenges head
on.
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