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Literacy, language and numeracy health check:
A whole organisation approach to improving quality


H. Curriculum design and delivery 


Grading scale:

1 Fully developed

2 Mostly developed

3 Partially developed

4 Not started
	Quality statement
	Grading
	Things to think about
	Next steps

	1. All learners have the opportunity to develop their literacy, language and numeracy skills either on discrete programmes or as an integral part of all programmes and to prepare for qualifications where appropriate.
	
	How does your marketing material promote the importance of literacy, language and numeracy skills?

How is this entitlement reflected in your organisation’s literacy, language and numeracy policy?

See Section C Policies and procedures and Section F Information, advice and guidance, and marketing and learner recruitment.
	

	2. Rigorous initial assessment of literacy, language and numeracy skills is carried out with all learners on programmes at level 2 and below.


	
	Are the tools you are using up to date, reliable, able to assess learners up to level 2, and mapped to the Skills for Life/functional skills standards?

As numeracy is a national priority
, are you ensuring that all learners are assessed for numeracy as well as for literacy/language? Are ESOL/literacy learners also assessed for numeracy and offered provision where appropriate?

How do you ensure that the initial assessment methods and tools you use reflect the learning context so that learners and employers can see the relevance of this process?

How do you ensure that those delivering initial assessment have the necessary skills to make this an engaging experience for the learner and something that is done with the learner rather than to them?

Are learners given timely and constructive feedback from initial assessment?

Are the outcomes of initial assessment linked to learner entitlement to literacy, language and numeracy support?
	

	3. Diagnostic assessment of literacy, language and numeracy skills is carried out with all learners accessing literacy, language and numeracy support and is an integral part of a learner’s programme.


	
	How do you ensure that the diagnostic assessment methods and tools reflect the learning context so that learners can see the relevance of this process?

How are you ensuring that staff carrying out the diagnostic assessment have the skills to use assessment outcomes to plan individual and group learning; monitor progress; and use literacy, language and numeracy diagnostic assessment tools creatively and flexibly?
How are literacy, language and numeracy learning targets embedded into the learning context which may relate, for example, to the workplace, vocational learning and employability skills development?
	


	4. All staff involved in curriculum design and delivery are aware of their learners’ literacy, language and numeracy skills levels and adapt their teaching to take account of these.


	
	What training are you providing to ensure all staff understand: 

· the importance of literacy, language and numeracy to learners’ chances of success 

· how to access and make sense of initial and diagnostic assessment outcomes and use these to support literacy, language and numeracy skills development 

· the need to include literacy, language and numeracy targets on individual learning plans, training plans and assessment plans

· how to refer learners for specialist literacy, language and numeracy support? 

How are you identifying the literacy, language and numeracy skills of your staff and supporting them to achieve a level 2?

Do staff have access to dyslexia specialists or speech and language therapists to advice on appropriate teaching and learning strategies for those learners who have identified additional learning needs?

See Section G Human resource strategy and continuing professional development planning.
	

	5. Learner induction programmes promote sound literacy, language and numeracy skills as essential to the development of learners’ professional identity and success and provide information and guidance for them on literacy, language and numeracy support available. 
	
	Have you identified literacy, language and numeracy champions among your vocational, workplace or prison staff?

See Section F Information, advice and guidance, marketing and learner recruitment.

	

	6. The embedded approach to literacy, language and numeracy skills development is promoted by senior managers and understood and supported by all programme managers, practitioners and support staff, and learners. 
	
	What training are you providing to ensure all staff understand embedding and the resource and support implications?

How are you making sure that learners buy into literacy, language and numeracy embedded into their main programmes?
	

	7. Partnership working between literacy, language and numeracy and ‘other’ vocational, workplace, employability, prison or community-learning staff is an organisational expectation and is strategically supported and resourced.
	
	How do you ensure that you have an appropriate combination of vocational and other staff and literacy, language and numeracy experts working on the design and delivery of embedded programmes to ensure that both are fully supported?

What opportunities are there for vocational/ other staff and literacy, language and numeracy experts to gain an understanding of each other’s specialist area, vital for successful embedding?
	

	8. Those designing and delivering embedded programmes work together to identify the literacy, language and numeracy skills vital to success, for example in the vocational learning or job role.
	
	How do you timetable your provision to ensure adequate opportunites for collaborative working?

How do you involve employers in identifying the literacy, language and numeracy skills crucial to their business performance? Do you include literacy, language and numeracy in the training needs analysis?

How do you manage additional or learning support staff to ensure learners with additional learning needs, learning difficulties and/or disabilities are supported to improve their literacy, language and numeracy skills?
	

	9. Those designing and delivering embedded programmes work together to design active learning activities that develop literacy, language and numeracy skills in a range of practical, vocational/workplace contexts.
	
	How do you work with employers to identify opportunities for learners to practise their literacy, language and numeracy skills in the workplace? 

How can you use your subject learning coaches, advanced skills practitioners, E-guides and learning support practitioners to support the design and delivery of embedded programmes?
	

	10. Learners can access flexible embedded and discrete learning programmes, for example with elements of distance/e-learning.
	
	How are you developing staff skills to design and deliver flexible delivery models?

What are the resource implications of offering flexible delivery models?


	

	11. Learners have opportunities to develop literacy, language and numeracy skills via materials relevant to vocational/employability/ community programmes or to their workplace.
	
	
	

	12. Programme documents such as individual learning/training/ assessment plans, tutorial and review pro forma, schemes of work and session plans signpost opportunities to develop and/or assess literacy, language and numeracy skills.
	
	
	

	13. Tutorial provision and/or learner reviews on all programmes include opportunities to discuss and review literacy, language and numeracy achievements and needs.


	
	What training/support is there to make sure that all staff carrying out reviews and/or tutorials have the skills to include a focus on literacy, language and numeracy?

See Section F Information, advice and guidance, marketing and learner recruitment and Section G Human resource strategy and continuing professional development planning.
	

	14. Learners are supported to prepare for literacy, language and numeracy qualifications. 
	
	Do you signpost learners to online test preparation materials such as ‘The Learner Route’ on the Move On website
? 

Do you provide drop-in test preparation workshops?
	


	15. Learners have the opportunity to take literacy, language and numeracy qualifications at a time and place that is convenient to them and, where relevant, to their employer. 
	
	
	

	16. The organisation provides transitional programmes and ongoing support to enable learners to progress from discrete literacy, language and numeracy programmes to vocational or academic programmes or employment.
	
	See Section F Information, advice and guidance, marketing and learner recruitment

	


� Correct at the time of writing


� � HYPERLINK "http://www.move-on.org.uk" �www.move-on.org.uk� 
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