Post-16 Citizenship Support Programme: CPD resources
Topic 4: Learner Voice and Post-16 Citizenship
Aims

· To clarify the aims and purpose of citizenship education
· To raise awareness of the benefits of citizenship for students and college
· To examine the relevance of citizenship for the learner involvement strategy of the college
· To illustrate some active techniques which develop citizenship skills through learner involvement
Background

In June 2007, the Learning and Skills Council published its handbook, ‘Developing a learner involvement strategy’.  This aimed to put into practice the recommendation in the FE White Paper, Further Education: Raising skills, improving life chances (DfES, 2006), that all providers of further education should develop a strategy to involve learners, as part of personalisation of learning and as a way of raising the quality of provision. 
The learner involvement initiative provides opportunities to enhance the outcomes described in Every Child Matters, which underlines the importance of giving children and young people a voice and aims to address four key challenges:

· how to engage more young people in positive activities and empower them to shape the services they receive

· how to encourage more young people to volunteer and become involved in their communities

· how to provide better information, advice and guidance to young people to help them make informed choices about their lives, and

· how to provide better and more personalised intensive support for each young person who has serious problems or gets into trouble.
Citizenship supports the Learner Involvement Strategy by providing opportunities for the development of the skills and knowledge necessary for learners use their voice effectively.
Preparation and further reading

The following resources are essential background reading for trainers wanting to run this CPD session.

Developing a learner involvement strategy: a handbook for the further education sector (
LSC June 2007) – the policy framework from government
Listening to learners? Citizenship and learner voice, LSIS, 2009 – a set of DVD clips and discussion activities based on four organisational case studies of learner voice, downloadable from www.post16citizenship.org.
Play your part. Post-16 citizenship guidance (QCA, 2004) – provides a comprehensive summary of best practice in post-16 citizenship education.

The CPD activities

There are seven activities included in this CPD resource, accompanied by a PowerPoint presentation with notes. 

	No
	Activity
	Description
	Resources
	Estimated time

	1
	Arguments icebreaker
	An opening activity that addresses some of the arguments against allowing learners a voice
	Handout 1
	20 minutes

	2
	Examples of citizenship
	A discussion activity to consider real examples of projects and decide (a) whether the projects involve real citizenship activity and (b) the extent of youth participation
	Handouts 2, 3, 4 and 5
	40 minutes

	3
	Paper carousel
	An activity which addresses some key questions about provision of learner voice
	Flipchart paper and marker pens
	40 minutes

	4
	Good practice principles
	A sorting exercise to prioritise good practice principles
	Handout 6
	35 minutes

	5
	Case studies of practice
	Viewing and discussing a selection of video clips on different aspects of learner voice
	Video clips from Listening to learners? Citizenship and learner voice (see further reading above)
	45 minutes

	6
	Self-assessment, review and development
	
	
	


Activity 1: Arguments icebreaker

Aims

· To find out what participants think about learner voice

· To confront arguments against learners having a voice

· To encourage participants to talk to each other and share their experiences of learner voice

Method

· Participants work in threes and take on one of three roles: Arguer, Counter-arguer and Observer.
· Give each group of three a set of cards copied and cut up from Handout 1. These are placed face down on the table.
· The Arguer picks up a card and reads it to the Counter-arguer, who has to quickly make a counter argument and to give a reason. The observer scores this as follows: one point for a relevant point, two points for a reason to support that point. The Arguer replies with additional points and reasons to support the case he/she is making. Slide 2 can be used as a reminder of the scoring system.
· Roles now switch. The new Arguer picks up the next card and the game continues until each of the three has had two turns.
· The activity does not need de-briefing, since its purpose is to have fun and to raise some of the issues that will be explored during the training session.
Handout 1: Argument cards – for icebreaker


(Photocopy on to card and cut up)

(
	A. 

Young people are not mature enough, and do not have enough experience, to make decisions on issues such as staff appointments.

	If learners are consulted on their education, they may just criticise staff who have given them low marks in the past or have challenged them.



	Student councils will always be dominated by articulate, high-achieving young people. This will further alienate those students who are less confident.

	Young people are not interested in having a say in college life. They just want to get their qualifications, have a good time and leave.

	Much of the business of college committees involves confidential matters which students cannot be trusted to know about.


	Staff are often not consulted about college decisions. Let’s get them involved before we worry about student involvement.




Activity 2: Examples of citizenship

Aims

· To help participants clarify what citizenship entails

· To consider some examples of projects to assess whether real citizenship has taken place

· To consider the same examples and assess the extent of youth participation

· To emphasise that learner voice and citizenship are not identical.
Method

· In this activity, participants are asked to consider firstly which of the examples show real citizenship activity and, secondly, the extent of youth participation involved in each. Slide x on the PowerPoint presentation outlines what a genuine citizenship activity should include and how it is different from personal education or simple volunteering. 

· Put participants into mall groups and give each  set of cards (copied and cut up from Handout 2) outlining case studies 1 – 4. Show slide x and ask groups to decide whether real citizenship learning is taking place in each case study. A feedback sheet (Handout 3) is provided for your use. 

· You could take the activity further by asking groups to say how projects which were not ‘real citizenship’ could be adapted.
· Give out Handouts 4 and 5 and explain Roger Hart’s Ladder of Participation. Ask participants to decide where they would place each case study on the ladder. The examples shown are a deliberate mix of degrees of participation and extent of real citizenship learning. The aim is to stress that citizenship and learner voice can support each other, but are not identical.
Handout 2: Is it citizenship? What degree of participation is involved?

(
	1. A district council wishes to consult young people on a new community plan. Members of a youth group work with council officials to plan a programme of consultation events for young people in the area. They create a series of ‘voxpop’ clips of young people’s views on a series of local issues to stimulate discussion at the events. The events are fronted by the youth group members, who facilitate voting on aspects of the community plan. Council members and officials attend the event and receive a report from the young organisers. This is included in material that influences decision making.


	2. A college is hosting a visit from some education officials from overseas who are interested in looking at learner involvement strategies. The senior managers are keen to show off the best practice. Six students are selected from the college parliament to meet the visitors and talk to them about college strategies for involving them in decision-making. The students are given a list of questions that they may be asked and encouraged to practice their answers. When the visitors arrive, the students meet them and take them to the meeting room, where they talk to the visitors without staff being present. 

	3. A group of young people have heard about an earthquake which has caused huge damage in an Asian country. They are upset that the disaster appears to be getting little media attention, and so they decide to organise a fund-raising event in the college. After getting permission from the college principal, they plan, organise and run a talent contest after college hours. The contest is publicised around the college. Contestants and audience pay a fee to attend and local businesses donate prizes for winners. Staff attend to help out with crowd management and security. The event is a great success and raises £500 to donate to charities involved in the rescue and rebuilding work following the earthquake.


	4. A group of students take part in a citizenship project that has been set up by staff. It involves students in carrying out research into local views on CCTV cameras in the town centre. The students visit the CCTV control centre and talk to the officials there. They also interview local police officers, councillors and residents, using a questionnaire provided. Later the college hosts a ‘Question Time’ at which other students can ask a panel of councillors, police and politicians about the use of CCTV in the area. The panel has been organised by staff, but chaired by a student and the students in the audience prepare their own questions.




Handout 3: Feedback on Handout 2
	1. A district council wishes to consult young people on a new community plan. Members of a youth group work with council officials to plan a programme of consultation events for young people in the area. They create a series of ‘voxpop’ clips of young people’s views on a series of local issues to stimulate discussion at the events. The events are fronted by the youth group members, who facilitate voting on aspects of the community plan. Council members and officials attend the event and receive a report from the young organisers. This is included in material that influences decision making.

Feedback:

This is an excellent example of citizenship because it involves young people in using citizenship skills such as negotiation and advocacy. It develops new knowledge in that both the organisers and the audience learn more about local decision-making processes.

It shows a high degree of participation by young people, although the project is initiated by adults so probably is at step 6 on the ladder of participation, but shows aspects of 8.
	2. A college is hosting a visit from some education officials from overseas who are interested in looking at learner involvement strategies. The senior managers are keen to show off the best practice. Six students are selected from the college parliament to meet the visitors and talk to them about college strategies for involving them in decision-making. The students are given a list of questions that they may be asked and encouraged to practice their answers. When the visitors arrive, the students meet them and take them to the meeting room, where they talk to the visitors without staff being present. 

Feedback:

This is not a good example of citizenship education since the young people are unlikely to learn very much new political knowledge. They are also not using citizenship skills, even though they will be communicating and may well gain in confidence.

The degree of participation is probably around step 4 in that the young people are told what their role will be and informed about its purpose.

	3. A group of young people have heard about an earthquake which has caused huge damage in an Asian country. They are upset that the disaster appears to be getting little media attention, and so they decide to organise a fund-raising event in the college. After getting permission from the college principal, they plan, organise and run a talent contest after college hours. The contest is publicised around the college. Contestants and audience pay a fee to attend and local businesses donate prizes for winners. Staff attend to help out with crowd management and security. The event is a great success and raises £500 to donate to charities involved in the rescue and rebuilding work following the earthquake.

Feedback:

Fundraising on its own does not always develop citizenship skills and knowledge. As it stands, the project is not real citizenship. If the students had carried out some investigation into why the earthquake received too little media attention, or indeed whether the loss if life could have been prevented by, for example, better housing, then citizenship learning would have taken place.

The degree of participation is high. This is a good example of step 7, where young people initiate a project and adults support it.
	4. A group of students take part in a citizenship project that has been set up by staff. It involves students in carrying out research into local views on CCTV cameras in the town centre. The students visit the CCTV control centre and talk to the officials there. They also interview local police officers, councillors and residents, using a questionnaire provided. Later the college hosts a ‘Question Time’ at which other students can ask a panel of councillors, police and politicians about the use of CCTV in the area. The panel has been organised by staff in consultation with students, and chaired by a student. The students in the audience prepare their own questions to put to the panel. 

Feedback:

This is a good example of citizenship since the young people use a variety of citizenship skills and learn a great deal about CCTV in the area and local views. They also have a chance to put their own views.

The degree of participation shows elements of steps 5 and 6, since young people are consulted, but the project is initiated and designed by adults.


Handout 4:  The ‘ladder of participation’

Roger Hart
 devised the ‘ladder of participation’ to show the different ways in which adults and young people can work together. The bottom of the ladder involves a situation in which young people are involved, but have no significant input into the event. This situation usually occurs when adults want to create an illusion of youth involvement. The aim is to move up the ladder as appropriate, although it is in the interests of the event and the young people if their involvement reflects participation at level four and upwards.
	
	8. Young people-initiated, shared decisions with adults


	

	
	
	

	
	7. Young people-initiated and directed


	

	
	
	

	
	6. Adult-initiated, shared decisions with young people


	

	
	
	

	
	5. Consulted and informed


	

	
	
	

	
	4. Assigned but informed


	

	
	
	

	
	3. Tokenism


	

	
	
	

	
	2. Decoration


	

	
	
	

	
	1. Manipulation


	

	
	
	


Handout 5:  Degrees of participation

8) Young people-initiated, shared decisions with adults
This happens when projects or programs are initiated by young people and decision-making is shared between young people and adults. These projects empower young people while at the same time enabling them to access and learn from the life experience and expertise of adults. 
7) Young people-initiated and directed 
This step is when young people initiate and direct a project or program. Adults are involved only in a supportive role. Young people have less opportunity to learn from adults’ experience.
 
6) Adult-initiated, shared decisions with young people
This occurs when projects or programmes are initiated by adults but the decision-making is shared with the young people. 
 
5) Consulted and informed 
In this situation, the young people are informed about how their input will be used and the outcomes of the decisions made by adults. Sometimes young people give advice on projects or programs designed and run by adults.
 

4) Assigned but informed 
This is where young people are assigned a specific role and informed about how and why they are being involved. 
3) Tokenism 
Sometimes young people appear to be given a voice, but in fact have little or no choice about what they do or how they participate. 
2) Decoration 
This happens when young people are used to help or "bolster" a cause in a relatively indirect way, although adults do not pretend that the cause is inspired by young people.
 

1) Manipulation 
In this situation, adults use young people to support causes and pretend that the causes are inspired by young people. 
 

Activity 3: Paper carousel

Aims

· To encourage discussion of some of the key questions on learner voice
· To provide a model of an activity that requires learners to reflect on the views of everyone

Method

· Put participants into four groups and seat each group at a table. Provide a different coloured marker pen for each group.
· Provide a large sheet of flipchart paper for each group, with one of the following questions written at the top of each:
· What genuine citizenship knowledge and understanding can be developed through giving learners a voice?
· How can young people acquire the skills they need to have an effective voice?
· What are the features of effective learner involvement strategies?
· What factors might prevent young people from having a genuine voice?
· Allow each group a fixed period of time (say five minutes) to discuss their question and write their own reply to the question on the sheet, leaving room for others to write theirs later.
· When the time is up, clap loudly and ask groups to move the sheet to the next table. Each group then discusses the next question, reads what the previous group have written and add their own comments.
· You can allow less time towards the end, since there will be fewer new comments to add to the sheets. Make sure that each group receives the question it started with at the end.
· Facilitate a whole group discussion on each question, with each group feeding back the main points on their sheet.
Activity 4: Good practice principles

Aims
· To enable participants to consider principles of good practice in provision of learner voice

· To discuss the relative importance of each principle.

Method
· Make copies of Handout 6 and cut up the statements. Give small groups (2/3 people) a set of statements and ask them to put the statements in order of importance.

· Allow about 20 minutes for the discussion and then ‘snowball’ groups into large ones of 4/6. Ask them to compare their rankings and discuss reasons.

·  Get feedback from each group, saying which statements they put first and second, and then which statement they put last.

· Facilitate a discussion about the importance of the principles and whether any have been omitted.
Handout 6:  Giving young people a voice: good practice principles
Whichever method is used to give young people a voice, and whatever the topic of the consultation, there are some important principles that should be followed if the young people are to gain new skills and knowledge and to feel genuinely involved.
	A. Some training and support may be needed so that the young people have the confidence to take a full part. This could involve training in how to put forward informed opinions supported by argument or evidence. 



	B. The purpose of the consultation activity should be clearly explained so that learners know what is going on and why they are there. They will also need to be clearly briefed on the issues under discussion so that they come properly informed and prepared. It may be hard for them to respond immediately to new information.



	C. Young people want to be involved in decision-making on a wide range of issues, including those relating to policy and strategy. Too often they are restricted to discussion of more trivial topics, such as parties, lockers and toilets.



	D. It is important to create the right environment if there is to be a meeting or discussion group. The meeting place should be pleasant and welcoming and refreshments should be provided. Timings of meetings should take account of the needs of different learners. In colleges, it might not be a good idea to set consultation activities up at the beginning of the day. In training organisations, trainees have to consider employers’ requirements. In schools some activities might be best carried out during lessons. 



	E. The atmosphere during consultations should be relaxed and time given to let people get to know each other. It is important that learners feel confident to express their opinions and views honestly. They should not be excluded from the discussion through the use of jargon.



	F. It is important the young people receive some explanation of what has happened as a result of the discussions and decisions that were taken, and how their input helped shape the outcome. This feedback should be given as soon as possible.



	G. The young people involved should have the opportunity to identify and recognise their own learning from the activity and receive some recognition for their contribution particularly if this is over an extended period of time. The recognition could be in the form of certificates or witness statements as part of a record of achievement. 



	H. It is important to ensure that there is equality of opportunity to be involved and that all groups are represented, in terms of gender, ethnicity and disability. 



	I. Having a clear policy about student/learner voice can underline the commitment of senior management, and make a public statement about the ethos of the organisation. 




Activity 5: Case studies of practice

Aims

· To enable discussion of issues raised by real case studies of practice

· To provide examples from different contexts of post-16 provision

Methods

· Access the video clips and booklet ‘Listening to learners? Citizenship and learner voice’  from www.post16citizenship.org.  Select one of the following case studies, depending on the context of the session:
Clip 2a: A range of opportunities at Oaklands College (Sixth form college), Part 1: Introductions  - 8 minutes 9 seconds
Clip 2b: Consultation on the curriculum at Bishop’s Hatfield Girls’ School (School sixth form) – 9 minutes 29 seconds
Clip 2c: Developing a learner forum at Fareport Training Organisation (Training provider specialising in foundation learning) – 10 minutes 20 seconds
Clip 2d: A whole-organisation approach at Lewisham College (FE College) – 11 minutes 32 seconds
· View the relevant clip and discuss the following questions with the whole group:
· What provision for learner voice is made by this organisation?

· What difficulties might the organisation face?

· What benefits might this approach bring for learners and the organisation?

· What strengths and weaknesses of this approach can you identify?

· Are any of the principles of good practice illustrated?

· Would this approach work in your organisation? If not, why not?

· Clips 4c, 4d, 4e, 4f are each 3-minute videos made by learners in four different organisations. View each of these and consider whether this approach to learner voice might work in the participants’ own organisation.
Activity 6: Self-assessment, review and development

For a comprehensive approach to self-assessment, review and development

of post-16 citizenship within an organisation see: 

Creating a citizenship-rich organisation: an e-toolkit
This toolkit aims to help you assess the provision of citizenship education across your whole organisation. It provides you with self-assessment tools which give you feedback on your strengths and areas for improvement. Where you wish to develop your provision, making the organisation 'citizenship-rich', it supplies information, suggestions and links to other guidance on the Post-16 citizenship website.

www.excellencegateway.org.uk/citizenship-etoolkit
� Roger A Hart, Children’s participation: from tokenism to citizenship, Innocenti Essay 4, UNICEF International Child Development Centre, Florence, Italy, 1992
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