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This guide has been created by specialist English practitioners with considerable experience of delivering GCSE English Language across a wide range of abilities, including low-level learners, in the further education sector. 

The aim of this guide is to provide resources and ideas that will encourage low-level learners, with a grade two or below at GCSE, to read fluently and write effectively. 

This resource focuses on the basic skills required for low-level learners to be able to improve their skills in:

critical reading and comprehension
creative writing.

For each of these skills, there will be a range of pedagogies, activities and tasks that will support low-level learners to learn and progress. These resources and pedagogies aim to guide teachers to deliver engaging and effective lessons to learners who struggle with the basic skills of the GCSE English Language curriculum.






















Profiles of low-level learners

How do low-level learners present? 

The attainment gap between low-level learners and their more successful peers is one of the most insidious social injustices in the developed world. It is a significant factor in the growing inequality of our societies. For this reason, narrowing the gap is a top priority. Seventy-three percent of children living in homes with over 200 books in them say they are very confident at reading, and only 12% do not enjoy reading (The Reading Agency, n.d.).

Low-level learners can struggle to read the most basic paragraphs, sentences, and words. Vocabulary can be a constant challenge, even basic vocabulary can be a problem; therefore, reading to understand becomes a very challenging task. Low-level learners need the vocabulary to express themselves, and without this, they find it difficult to put their ideas down on paper. For some, their handwriting is ineligible as words cannot be deciphered, sentences do not make sense, and their punctuation is non-existent. 

Also, some low-level learners do not read and only employ the lexis used by their family and social circle. Research from 2015 found that 18% of 15-year olds in England and Scotland do not have the minimum expected level of literacy that will ensure they thrive in today’s society (The Reading Agency, n.d.), and a year later it was discovered that, by their final year of compulsory schooling, “the reading skills of children from disadvantaged backgrounds [in England] are on average almost three years behind those from the most affluent homes” (The Reading Agency, n.d.).

Additionally, there are learners who struggle to achieve a high grade in GCSE English Language because their first language is not English. This does present a different low-level learner profile than those whose first language is English. These low-level learners are often learners that are new to the English language and speak other languages as their first/native language. The term ESOL (English for Speakers of Other Languages) is used in further education to describe learners whose first language is not English. Learners will progress from school with the term EAL (English as an Additional Language). The next section has further information on supporting ESOL and EAL learners. 

You may also encounter learners who have not been in the education system at all as they have recently arrived in the United Kingdom. Some of these learners may have experience of education. However, some may never have attended school at all or may have had a disrupted or different quality of education due to personal circumstances, conflict, or the economic and political situations within their country. 

There are some lower-level learners that will find English challenging because they have been diagnosed with additional needs and come with an EHCP (Education, Health and Care Plan). Some will present with additional needs but have no diagnosis or EHCP. Learners with an EHCP should be supported by the additional needs team at your organisation and have an individual support plan which will outline their needs and ways in which you can support them and enable them to access learning within your lessons. As an English teacher it is important you access supporting documents and information about your learners’ needs to ensure you are providing them with the support they need. Where learners present with additional needs but have not been diagnosed, you will still need to employ strategies and support them and should flag any concerns with your additional needs support team, personal tutors, carers, and the learner, where appropriate, so they can seek further support. 

This guide will support teachers to offer a range of teaching strategies including scaffolding, modelling, reviewing, questioning, personalisation, and assessment. For most learners, it is essential that there is clear understanding of their needs so effective and impactful lessons can be delivered.

supporting esol (EAL) learners with reading and writing skills


Learners who have English as an additional language will often make errors in writing or struggle with comprehension of English in areas that are not included or supported in the GCSE curriculum. 

You should be mindful that often errors in writing correlate with the interference of the learners’ first language (often referred to as their L1). The book Learner English (Swan & Smith, 2001) is a useful reference text to use if you have learners with different first languages in your classes. It highlights where learners might make common errors based on the structure and format of their first language, for example Polish speakers do not use articles (a, an, and the) so when they write and speak in English, they do not always use these words or struggle to understand the correct usage. Learners may need extra information and support around this content so they can recognise and practise the grammar they were not previously aware of. 

ESOL/EAL learners may need extra support with the following:

· vocabulary and spelling 
· tenses
· omission or incorrect use of articles (a, an, the)
· correct punctuation
· word order and sentence structure (compound and complex sentences)
· pronunciation
· prepositions
· adding detail using adjectives, comparatives, and superlatives
· understanding questions and instructions and following them correctly
· recognition and use of correct layout and features of different types of text. 

A range of useful resources to support ESOL/EAL learners are available below.

If you have access to extra support in your organisation, learners can be referred to small group and one-to-one support to work on specific language difficulties independently; as well as the support you provide for them in class. 









the impact of the covid 19 pandemic on learners

The most common barrier for the present day is the impact of Covid 19 pandemic on learning.

A commentary from HM Chief Inspector, Amanda Spielman, outlined that:

“Children and learners have slipped back in their learning to varying degrees since the first national lockdown in March 2020. Some have coped well in the face of restrictions, while others have been particularly hard hit largely because of the interplay between their circumstances and the impact of the pandemic.

Inspectors found children’s experiences were not necessarily determined by privilege or deprivation. Rather, those who are coping well have good support structures around them and have benefited from quality time spent with families and carers. This includes children from all backgrounds, including those within the care system, some of whom who saw relationships with carers improve” (Ofsted, 2020).

During the pandemic, not all the curriculum was covered so learners missed a lot of learning. Learner engagement was weaker as learners did not always have access to online lessons. The impact of this was that learners were not gaining as much knowledge as learners in the previous year.

Learners learnt to become distracted and deemed to do work that they were made more accountable to. For example, live online lessons were identified as having more of an impact than lessons where work was set and learners were asked to get on with it! The effect of this was that surface learning was taking place but there was less deeper learning of the topic and, therefore, learners were less likely to apply their new knowledge to a different context. The impact of this was that learners were forgetting how to learn, how to remember, and how to recall knowledge.


Exam guidance: aqa gcse english language

Supporting Low-Level Learners to Progress 
 
The following guide focuses on the skills required for AQA GCSE English Language assessments. 

These assessments have been designed to inspire and motivate learners, providing appropriate stretch and challenge while ensuring, as far as possible, that the assessments and texts are accessible to the full range of learners. 

This resource will focus on pedagogies and activities to support low-level learners to develop the skills they need to read, understand, and analyse a wide range of different texts as well as to write clearly, coherently, and accurately using a range of vocabulary and sentence structures. 
  

Curriculum Intent to Support Exam-Based Programmes 
 
To support low-level learners to achieve, the spiral curriculum supports the delivery of exam-based programmes as even the most complex material, if properly structured and presented, can be understood by low-level learners.  
 
The key features of the spiral curriculum based on Bruner's (1960) work are:  
 
· low-level learners revisit topic and skills throughout their year at college  
· the complexity of the topic increases with each revisit 
· new learning has a relationship with old learning and is put in context with the old information.  
 
Therefore, the information is reinforced and solidified each time the low-level learner revisits the subject matter. The spiral curriculum allows a logical progression from simplistic ideas to complicated ideas. Low-level learners, throughout this guide, are encouraged to revisit, revise, and then apply prior knowledge to new knowledge.
  

[bookmark: _Hlk99375453]Pedagogical Approach to Support Exam-Based Programmes
  
The pedagogical approach of interleaving (Rohrer, 2012)is implemented throughout this guide. This approach reinforces retrieval practice and therefore, improves the learner's ability to store information in the long-term memory. Interleaving will encourage learners to not only retrieve information but to make clear connections between prior and new knowledge encouraging a deeper learning. This approach enables low-level learners to learn and understand the knowledge and skills needed to pass the exam. 


further reading 

AQA | GCSE English Language Specification

AQA | GCSE English Language: Examiner report: Paper 1 Explorations in creative reading and writing

Auralcrave | The effects of social media on education

Cambridge Assessment | Aspects of Writing 

Claire Collins Consultancy | The OTLA 7 (English and Maths) Action Research Programme

EdSurge Podcast | Students Are Distracted. What Can Educators Do About It?

Demos | Creative Reading: Young people, reading and public libraries (written by John Holden)

LSE | Pupils lost a third of their expected learning during COVID-19, with Wales and Scotland even further behind

NFER | Covid-19: Cost of missed learning has been greater for some year groups, new analysis warns

ReviseSociology | Sociological Explanations of Educational Underachievement

Ruth Dann | Assessment as learning: blurring the boundaries of assessment and learning for theory, policy and practices (Journal article available from Taylor & Francis Online: Assessment in Education: Principles, Policy & Practice)



useful resources 


American Educator | Principles of Instruction: Research-Based Strategies That All Teachers Should Know (written by Barak Rosenshine)

BBC Teach: Skillswise | English for adults

Teachinghistory.org | Lower Level Learners: Teaching Their Way

Teachit | Resources for teachers 

Tes | Together, we build trusted education solutions

The Bell Foundation | Great Idea: DARTS

The ETF | CPD for English teachers and trainers

The ETF | Outstanding Teaching, Learning and Assessment: Final Report on the OTLA Phase 7 (English) Project – Resilience (Sheffield College)

Useful Resources to Support ESOL/EAL Learners

Grammar

All Things Grammar | All Things Grammar: 1500+ Quality ESL Worksheets and Videos from A to Z

Englisch-hilfen.de | English Grammar Exercises

Raymond Murphy | English Grammar in Use Book (2019) 

The ETF Booking | Developing grammar for reading and writing  

Spelling and Vocabulary

BBC Teach: Skillswise | Spelling 

Collins | Cobuild English Dictionary for Advanced Learners (2017)

Longman | Photo Dictionary British English (Photo Dictionaries) (2001)

Michael McCarthy & Felicity O’Dell | English Vocabulary in Use (2010)

Recommended General ESOL Resources and Self-Study Websites

British Council | LearnEnglish: English for work: business (English online course)

British Council | LearnEnglishTeens 

Linguahouse.com | Innovation in Learning: Resources and tools for ESL teachers, students and language schools

One Stop English | Homepage

The ETF: Excellence Gateway | English for Speakers of Other Languages

Further Training from the ETF

The ETF Booking | Words are crucial: developing vocabulary for fluency in reading

The ETF Booking | Words are magnificent: increasing learners' word building and vocabulary skills




subject area – critical reading and comprehension  

This next section of the guide will explore a range of resources and approaches to help you support low-level learners develop their critical reading and comprehension skills. These resources and approaches will examine:

· creative lesson starts to engage low-level learner in reading
· reading to understand by scaffolding – chunking the text
· reading to understand by modelling – highlighting and annotating
· reading to understand by identifying language techniques
· reading to understand by identifying structural techniques
· reading to understand with comprehension
· writing frames to answer reading questions
· colour connotations to symbolise ideas
· reading to understand/comprehension using DARTS (Directed Activities Related to Texts)
· reading for pleasure 
· vocabulary.


creative lesson starts to engage low-level learners  


A little bit of time planning lesson starts is time well spent. If lesson starts are fun and creative, the tone is set for an effective and impactful lesson.

Low-level learners who struggle to engage with learning the new skills required to achieve a higher grade in English Language need to have activities that are creative and fun. One of the biggest issues that some learners have is their ability to read the words they are expected to. This does not mean these learners cannot engage in high cognition – it just means they need to be supported with engaging activities that introduce a new range of vocabulary. The more the learners are supported to learn unfamiliar words, the more confident they will become and the more likely they will attempt to read difficult words.


Pedagogies for Creative Lesson Starts

Below are three examples of creative lesson starts using digital tools that are free to access:

Example 1 – Using Wordwall for creative starters: 

Wordwall is an uncomplicated way to create teaching resources. Wordwall can be used to create both interactive and printable activities. They can be played individually by the learners or be teacher-led with learners taking turns at the front of the class.

To use Wordwall:

Create an account and use Wordwall with learners to engage in learning new vocabulary. It is easy to use as learners can play on an interactive whiteboard. Learners must change their state by moving around the classroom to play the game. The games can be played in teams so could be used to create a competition. 




                               [image: ]



Example 2 – Using word searches to encourage understanding of the extract the learners are about to read: 

The Word Finder has a variety of tools designed to help teachers and learners. The generators can create worksheets for the learners to use and these can be either interactive or printed.

To use this resource:

Create an account at The Word Finder and then select an extract, identifying the words low-level learners would benefit from understanding.

[image: ]

Create the game and the learners can play.

[image: ]

The learners can then put the words into a table and research the meanings.

This activity will help learners to understand the vocabulary before they start to read the extract, therefore, they will be in a stronger position than if they had not learnt the words.

Example 3 – Mindmapping using Visuwords: 

Visuwords represents language visually and helps learners to see vocabulary visually. This can encourage learners to make links and connections between words, helping them to remember a wider range of vocabulary. This is a modern dictionary for a modern world.

To use this interactive resource:

First create an account with Visuwords. Low-level learners can input a word, and Visuwords will make connections between the word the learner has chosen and other words of similar meaning. The words are colour-coded, and these codes identify the word class (verbs, adjectives, nouns, etc.).

Below is an example of inputting the word ‘torture’ and the connections it makes:

[image: ]





Impact

The impact of starter activities will set a positive tone. Activities which engage low-level learners, gets them thinking and provides a clear focus on learning, create a purposeful atmosphere in which learners are ready and willing to work. 


Supporting the Exam Criteria

These starter activities will support the learner to develop their vocabulary which will improve their ability to respond to all the questions on the exam paper.


Other Useful Resources

Jisc | Supporting learners with learning disabilities and difficulties

Teach Middle East | 10 Lesson starters every teacher should try






reading to understand by scaffolding  

Reading to understand means reading with a purpose, so something can be done with the information. 

For low-level learners this can be daunting task. One way to support learners to read to understand is to break down the text by introducing short paragraphs and then slowly build them up. 

Rosenshine & Meister (1992) suggest the more effective teachers recognise the need to deal with the limitations of the working memory and succeed in breaking down concepts and procedures into small steps. This activity will demonstrate how you can break down an extract to support learning.

Learners can be assessed by asking them to complete summaries, through discussion, or by answering questions about the text. 


Pedagogical Approach to Reading to Understand: Chunking the Text

Below is an example of chunking the text:

The learner reads the text and then answers questions or summarises their understanding of what they have read.

Extract from Harry Potter and the Philosopher’s Stone by J. K. Rowling (2014):

“For a famous place, it was very dark and shabby. A few old women were sitting in a corner, drinking tiny glasses of sherry. One of them was smoking a long pipe. A little man in a top hat was talking to the old bartender, who was quite bald and looked like a toothless walnut. The low buzz of chatter stopped when they walked in. Everyone seemed to know Hagrid; they waved and smiled at him, and the bartender reached for a glass, saying, "The usual, Hagrid?"”

Suggested questions:

1. Who was sitting in the corner? A few old women
2. Who was bald and looked like toothless walnut? The old bartender

Then ask learners to write a summary.

Example of a learner response:

‘This is a very strange pub which is filled with weird people. It is obvious that Hagrid has been before because the people in the pub know him.’ 

Here is an example of an extract that is more complicated to understand. The aim of this is to see if the learner has progressed. The teacher can then assess understanding by reading the learner’s summary.

Extract from Game of Thrones (2016):

“The dry heat blasted through the door as it was dragged open. With it came the unescapable, corroding scent of burnt flesh. Tyrion stepped through into the concrete darkness that melted away at the presence of his torch. He hesitated. Did he really want to go through with this suggestion? Varys stood patiently behind him, curious perhaps as to whether he had the courage to proceed. He slid his foot forward and onto the first step…”

Suggested questions:

1. Who stepped into the darkness? Tyrion
2. Who stood behind him? Varys

Then ask the learner to write a summary:

Example of a learner summarising the extract:

‘Tyrion is in a ridiculously hot and dangerous place as he can smell flesh burning. It is obvious that Tyrion is unsure of where he is as he is extremely cautious of moving forward.’


Impact

The learner must read the text to answer the question, so they are developing their reading skills and because the text is short, they are not daunted by it. 


reading to understand by modelling  

An effective way to support learners to read more effectively is to model how to read in more depth. Proving models can enable learners to see physical representations of how to complete the task.

Low-level learners struggle to read large amounts of text. However, many young people read regularly as their lives are full of what is happening on social media. The effect of learners reading social media posts is they can only read tiny amounts and, of course, about what interests them. To overcome this, you need to teach learners how to read to understand new material. 


Pedagogical Approach to Reading to Understand: Highlighting and Annotating

One pedagogy is to model to learners how to read word-by-word or sentence-by-sentence. The teacher can model this by demonstrating how to highlight the words and then annotate their meaning; learners can then practise.

The learner reads the extract and then highlights interesting words or words they do not understand. The learner then researches the words, either using a dictionary or by googling them. 
The learner then makes comments about the words, an example of this would be asking the learner to explain the meaning. Understanding can then be checked and feedback given.

An example of a learner reading, highlighting and annotating text is given below:


[image: ]
(Taken from Sherrington, 2019)

Impact

The impact of this activity is that the learner begins to acquire a greater range of vocabulary and a more accurate understanding of what they are reading. This, in turn, allows the learner to write about the writer’s choices of words in a more meaningful way. 


reading to understand by identifying language techniques

A great way to engage learners and at the same time develop their understanding of language techniques is by encouraging them to play a variety of activities. The pedagogy of recalling information is an effective way of making sure that information moves into the long-term memory.

Having fun with language is an effective way to engage learners with new knowledge. This can be delivered through a quiz and this creates competition. Set a timer and give learners two minutes to respond to each question. There are some great platforms for quizzes, such as:

· Nearpod
· Mentimeter
· Kahoot
· Quizizz


To create more complexity to the activity, learners can then apply their knowledge to an activity, that includes an extract, and demonstrate that they can pick out language techniques. Even though this is a fun activity; the most important part of the quiz is the time to assess the learners understanding. This can be done by, for example, building in an assessment criterion where learners can self-assess their own understanding by checking their responses to the quiz.


Pedagogical Approach to Reading to Understand by Identifying Language Techniques

An example of using games to engage learners is Nearpod, as seen below:

[image: ]

To play this game, learners need to join the teacher’s Nearpod class. The learners then try to match the appropriate pair. The teacher can see how many attempts each learner is taking and so gaps in knowledge can be identified immediately.

This game can then be transferred to the learner's workbook where they can fill in the table. To develop this, learners can then identify these language techniques in a piece of writing. This activity can be timed and could be run as a competition.


Impact

The impact of using repetition is that it encourages the learner to be able to retrieve and remember information. It is important to remember that as soon as information is learnt, it becomes second nature to the learner and prepares them for the exam.


Useful Resource

Jon Tait | Teaching Rebooted: Using the science of learning to transform classroom practice (Book: published by Bloomsbury, 2020)


reading to understand by identifying language techniques

Structural techniques, for a lot of learners, are difficult to grasp as they need to understand the whole extract. To engage learners, the extract can be broken down into segments. The breaking down of the extract encourages the learner to engage. 


Pedagogical Approach to Reading to Understand Structural Techniques

This activity is effective in demonstrating how a writer creates an interesting journey for the reader, from the beginning to the end by breaking it down into segments. For this activity to work effectively for low-level learners, it is key to choose an extract that has lots of paragraphs so the learner can identify lots of shifts in focus, and they can then pick out the ones they understand. The example below uses colour to show how the extract could be broken down.

To help learners remember the subject terminology before they start the activity, they can use a mnemonic. Below is an example of one:

S – Setting
T – Time
O – Opening
P – Perspective
A – Atmosphere
S – Shift of focus
E – Ending
C – Character

The aim is to encourage the learners to write this down before they attempt to answer a structural question. This will give the learner something to refer and give them a starting point. 

To create a structural technique activity, first choose an extract and print it out on A3 paper then cut it up into paragraphs. Create a range of cards with the structural terminology on – laminate these so the activity can be repeated. For example:

	Shift of focus
	The learner then uses this to identify the shift



An example of this is to use The Midnight Library. Each paragraph is cut up. The learners then place them into the correct order. Once in the correct order, learners attempt to identify the shifts in focus by placing the cards, with the structural terminology, alongside the appropriate paragraph.

	
The Midnight Library

Twenty-seven hours before she decided to die, Nora Seed sat on her dilapidated grey sofa scrolling through other people’s happy lives, waiting for something to happen. And then, out of nowhere, something actually did. 

Someone, for whatever peculiar reason, rang her black doorbell. 

She wondered for a moment if she shouldn’t get the door at all. She was, after all, already in her nightclothes even though it was only nine p.m. She felt self-conscious about her over-sized ECO WORRIER T-shirt and her red tartan pyjama bottoms. 

She put on her muted grey slippers, to be slightly more civilised, and discovered that the person at the door was a man, and one she recognised. He was tall and gangly and boyish, with a kind face, but his blue eyes were sharp and bright, like they could see through things. 
It was good to see him, if a little surprising, especially as he was wearing sports gear and he looked hot and sweaty despite the cold, rainy weather. The juxtaposition between them made her feel even more slovenly than she had done five seconds earlier. 

But she’d been feeling lonely. And though she’d studied enough existential philosophy to believe loneliness was a fundamental part of being a human in an essentially meaningless universe, it was good to see him.

A few weeks ago she’d been sat playing her electric piano and he’d run down Bancroft Avenue and had seen her in the window here at 33A and given her a little wave. He had once – years ago – asked her out for a coffee. Maybe he was about to do that again.


	Nine and a half hours before she decided to die, Nora arrived late for her afternoon shift at String Theory. 

Nine hours before she decided to die, Nora wandered around Bedford aimlessly. The town was a conveyor belt of despair. The pebble-dashed sports centre where her dead dad once watched her swim lengths of the pool, the Mexican restaurant where she’d taken Dan for fajitas, the hospital where her mum had her treatment.

Eight hours before she decided to die, Nora entered the newsagents. 

Seven hours before she decided to die, Nora was in free fall and she had no one to talk to.

Five hours before she decided to die, as she began walking home, her phone vibrated in her hand.


	00:00:00 
At first the mist was so pervasive that she could see nothing else, until slowly she saw pillars appear on either side of her. She was standing on a path, some kind of colonnade. The columns were brain-grey, with specks of brilliant blue. The misty vapours cleared, like spirits wanting to be unwatched, and a shape emerged.



(Taken from Haig, 2020)

When the learners have identified the techniques associated with the shift, they can then transfer this knowledge to their workbooks. They can create a table, identifying how the writer shifts the focus and explain the effect. This builds onto the complexity of the task and encourages the learner to progress. This is a good example of interleaving as the learner moves from a simple task to a more complex task.

[image: ]


Impact

The impact of using visual representation is that it will help learners to remember it by making stronger connections.


Useful Resources and Further Reading

Champion Your Parenting | Using Visuals to Support Learning

Allan Paivio | Mental Representations: A dual coding approach

Doug Rohrer | Interleaving Helps Students Distinguish among Similar Concepts


reading to understand with comprehension

Understanding an extract can be difficult for a learner with a low-level reading age. To encourage learners to read in more depth, it can be effective to incorporate a game where the learner does not realise they are reading. The learners must engage in reading if they are to win the game. As they read, they are learning to be creative with ideas for stories and are acquiring an interesting vocabulary and building their confidence.

Games can be played in any setting, online or in the classroom, and offer many ways to learn so it is useful to have access to a platform as well as a paper-based choice. Games can engage learners, helping them to connect new and prior knowledge.


Pedagogical Approach to Reading to Understand Comprehension Questions: Bronze, Silver, and Gold

A game such as Snakes and Ladders can be an effective way to engage learners without learners feeling the pressure of not being able to respond to the question correctly in a Q&A format. 

To play Snakes and Ladders, learners are given an extract and a set of questions to answer. One approach is to categorise the questions so that the activity can build in complexity. These questions can be made into sets of bronze, silver, and gold. The low-level learners can start with the bronze section and then as they build up their skills, they can move to the silver section. This will give the learner the opportunity to progress to a higher level as they develop their understanding of the extract.

As the learners improve and become more confident, they can devise their own questions for the game. This will improve their understanding of the extract and develop their comprehension skills. This will encourage the learner to identify not only explicit information but to look for implicit information as they search for challenging questions to ask. This will help them to understand what inference is.

[image: ]
(Taken from Sharples, 2019)


Impact

The impact of this is that learners will begin to develop their comprehension skills while having fun.


writing frames to answer reading questions

Low-level learners often have limited strategies for learning how to learn. To support low-level learners, it is important to choose strategies that will help to solve problems. For learners to answer comprehension questions to an appropriate level for GCSE English Language, it requires them to write in paragraphs. These paragraphs need to include point, evidence, and an effect (PEE).

Comprehension for low-level learners can feel incredibly challenging, so the use of a writing frame will help them to respond effectively to exam questions, teaching them the steps that are required to answer the questions well.

Writing frames are useful way to scaffold learning. These will help learners to break down their answers into separate parts. Learners can focus on each part of the PEE paragraph, and then, with practise, they will learn what they need to do to answer each section of the question. For low-level learners this helps to take the fear away as they will not have to respond as a whole; the learner can focus on each part at a time (Gibbons, 2015).


Pedagogical Approach to Writing Frames to Answer Reading Questions

The writing frame below incorporates a PEE paragraph: point, evidence, and effect. The aim is that the learner will fill in the blank spaces by reading an extract that the teacher has identified as a suitable level for the learner. 

This will encourage learners to respond to questions that they might think are too difficult to attempt. The writing frame supports the learner to, firstly, think about a point that answers the question; then to seek out evidence from the extract. When the learner has completed these sections, they can then begin to analyse the sentences, phrases, and words attempting to suggest the writer’s meaning. This will help them to create a response that will award marks. The more the learners repeat this activity, the more familiar they will be with it, their confidence will grow, and they will attempt to respond to more as they will be able to remember the frame.

[image: ]
(Taken from The Bell Foundation (2017))


Impact

The impact of scaffolding the learning is that the learners will have time to learn each part and make connections between each section. 


Useful Resource

The Bell Foundation | Great Idea: Speaking and Writing Frames


colour connotations to symbolise ideas

Many extracts that learners are given to read for their GCSE English Language exam will contain colour descriptions. For low-level learners, focusing on colour can be effective to gain marks. Games can be designed to incorporate colour connotations and learners can play until they have made clear connections between what colour can symbolise.

Low-level learners who are struggling to analyse vocabulary because they do not understand the meaning of the words can be supported to develop their skills by focusing on colour. Using colour while learning is known to improve memory and helps to retain and recall information. 

The Psychology of Color: How Do Colors Influence Learning? (shiftelearning.com)

 Human Mind and Body (2013): http://humannhealth.com/effect-of-different-colors-on-human-mind-and-body/243/8/ [Online]
 
In many GCSE extracts there is a reference to colour, for example:

	Mr Fisher remembered a time – surely, not so long ago – when books were golden, when imaginations soared, when the world was filled with stories which ran like gazelles and pounced like tigers and exploded like rockets, illuminating minds and hearts. He had seen it happen; had seen whole classes swept away in the fever. In those days, there were heroes; there were dragons and dinosaurs; there were space adventurers and soldiers of fortune and giant apes. In those days, thought Mr Fisher, we dreamed in colour, though films were in black and white, and good always triumphed in the end.

(Harris, 2004)




Low-level learners can pick out colours, by highlighting them and then they can focus on what the colour could symbolise. In the example above the learner can use the word ‘golden’ to suggest that books were more precious.


Pedagogical Approach to Using Colour Connotation to Symbolise Ideas

Learners can spin the wheel and then when it lands on a colour, a discussion can be initiated. Gradually, colours can be introduced into sentences and then paragraphs as learners can explain what colours symbolise. 

[image: ]


Impact

The impact of using colour will help learners to remember and recall information. 


Useful Resources and Further Reading

Human N Health | Effect of Different Colors on Human Mind and Body

Sh!ft | The Psychology of Color: How Do Colors Influence Learning?

Jon Tait | Teaching Rebooted: Using the science of learning to transform classroom practice (Book: published by Bloomsbury, 2020)


reading to understand/comprehension using darts (directed activities related to texts)

“The term ‘DARTs’ was popularised by Lunzer and Gardner in the late 1970s and 1980s, and their work on the complexity of understanding a text was influential amongst EAL practitioners (Lunzer and Gardner 1979)”. (The Bell Foundation, n.d.)

DARTs enable learners to engage and interact with a text. Often when a learner is reading a text if they do not fully understand it they can miss key meaning. DARTs help low-level and ESOL learners better comprehend a text. 


Pedagogical Approach to DARTS (Directed Activities Related to Texts)

DARTs can include a range of activities using modified and unmodified texts. When you introduce a new text to learners it is useful to present it using a DART. 

Useful examples include:

Gap fill or cloze activity: Gap fills take out key words in a text and ask learners to replace the words. You can differentiate this by offering the text to read or listen to or give learners a set of words to use. Gap fills can target particular aspects of the text, so for comprehension you might choose key words or phrases that denote facts and information in the text or for more grammatical analysis you may omit a certain word class like verbs or adjectives. 

Gap fills can be created manually by deleting text and leaving gaps on a document but also digitally using tools like Wordwall. See example below:

[image: ]


Ordering a text: Presenting a text jumbled up or cut up and asking learners to reconstruct it makes them read the text in more detail to make sense of it. 

You can take a printout of a text and cut it into pieces then give this to learners individually or in pairs to put together in the correct order. This can be done as a physical cut-up activity or by presenting a text jumbled and labelled and asking learners to write the labels in the correct order. You can also do this digitally on a PowerPoint or SMART board or by using Wordwall:

[image: ]


True or false: True or false statements can be constructed about any text and learners tasked to identify which are correct. This requires learners to read closely for meaning. You can assess and feedback true or false with a game where learners write ‘true’ or ‘false’ on mini whiteboards or do hands up for true to quickly check learning across the class.


Impact

Learners will better understand the text as a whole. Learners interact with the text further and, therefore, have more accurate comprehension of the text, its meaning and structure.

Useful Resources

British Council | TeachingEnglish: Interacting with texts – Directed activities related to texts (DARTs)

Demos | Creative Reading: Young people, reading and public libraries (written by John Holden)

Wordwall | The easy way to create your own teaching resources


reading for pleasure

Lots of learners may not have developed a love, or even a like, for reading. Parents and carers may struggle with reading, and it may not be something that has been a priority in learners' lives for many reasons. GCSE English Language requires learners to have experience of reading extensive texts and learners who do not read for pleasure may be at a significant disadvantage. Encouraging reading for pleasure within your classes and across the courses you provide is key to enabling learners to progress with their English. 

“Evidence suggests that there is a positive relationship between reading frequency, reading enjoyment and attainment (Clark 2011; Clark and Douglas 2011).” (DfE, 2012)


Pedagogical Approach to Reading for Pleasure

There are number of activities and strategies you can use to encourage learners to read for pleasure. Improving and encouraging access to books, discussion of texts, and having a choice of texts are all key factors in encouraging reading for pleasure. Some of ideas are listed below. 

Take your class to your organisation’s library: Plan a lesson at the start of the year where learners get the chance to explore your organisation’s library, read and work within it. 

Library quizzes or quests (quizzes where learners move around a space to find answers by looking and asking questions) can be a useful way of getting learners to explore and find out key information about how to use the library as well as finding books or texts the learners might show interest in. 

You can also plan in regular trips to borrow and renew books. You can spend some time at the library while learners explore and borrow and encourage learners to sit with their books and read while waiting. This will build good habits that will hopefully continue out of the classroom. 

Another engaging activity for learning to use a library can be an escape room style task where learners have to work together and break codes using information they find in the library. 

Trips to external libraries: Organise a trip to a local library that learners can use out of lessons and ensure you explore all the free services on offer there. 

Learners might be attracted by free WIFI, loans of DVDs and eBooks as well as local services like the Citizens Advice Bureau and council services that sometimes operate from libraries. Consider trips to bigger city libraries with notable architecture and spaces. Some learners will have never been to these places so it can expand their options and offer them safe spaces to read, study, and learn, particularly if home does not provide that. 

Classroom library – mixed levels: Have a set of interesting mixed-level books and texts (do not forget magazines, newspapers and graphic novels) on display in class; learners might see something of interest, and it also means you always have something to hand should a learner ‘forget’ their book for class. 

Readers for ESOL learners: For ESOL learners your library may have specialist ‘readers’ which are levelled books written in simplified English for those learning the language. These are a great starting point for learners. If your library does not stock these, speak to your librarian as they have budgets to buy in books for learners and may be able to order what you require. 

Readers for low-level learners: Quickreads are excellent for low-level learners, they are often written by famous authors and are simplified versions of popular novels. 

Time to read: Plan in time to read in your lessons. Ten to fifteen minutes at the start or end of sessions routinely builds up reading stamina and can make a huge difference. 

Talk about books: Discuss the books and texts you are all reading. Set up discussion pairs and groups to run through questions about books regularly, learners are more likely to read if books are recommended or talked about.

Display: Create an eye-catching display of the covers of books and sections of text that teachers and learners are reading to promote and further encourage informal discussion. 

Challenge and competition: Engage learners in the reading challenges set each year by the Reading Agency. Your organisation and local libraries will have information on these and often offer incentives and prizes for completion. You can read about successful engagement with reading challenges from a variety of learners on the Reading Agency’s Six Book Challenge case studies website.

Reading/book groups – independent and supported: Some learners (with a little encouragement) will be able to set up their own book groups. If you work in a college, you might ask the enrichment services team whether they offer this already then you can promote this in your class. 

You could hold book groups within or outside your lessons. A ‘banned book club’ can work well looking at the books that have been banned in different countries or from curriculums in the past. There are lots of scope for discussion, opinion, and debate about how they presented challenge.


Impact
Learners have better reading skills, increased vocabulary, and knowledge of types, structures and meanings of different texts. Learners engage more with reading tasks and are more confident readers.


vocabulary

Low-level learners may have a much more limited range and use of vocabulary and can often get stuck on individual words which can stop them from recognising the gist of a text or specific meaning.

Pre-teaching complex vocabulary can be useful as it enables learners to better understand a full text once they have decoded and found the meaning of individual key words.


Pedagogical Approach to Vocabulary

It is possible to pre-teach vocabulary in a number of ways:

Matching activities: Type out a list of key words from a text or task and their meanings, create into a matching activity by jumbling up and asking learners to annotate with lines or cut up and match together for a more kinaesthetic version. There are some useful digital tools that do this for you like Wordwall or Quizlet where you can turn words and definitions into matching activities, flash cards, games, and classroom quizzes. A couple of examples with links are shown below:

[image: ]
Wordwall Match up

[image: ]
Quizlet

Glossary: Provide learners with a list of key words and their meaning. This could be given ahead of lessons to revise for homework to enable learners to come to class more prepared.

Learner dictionary: Ask learners to create their own dictionary of words. Whenever they find a new word in lessons, give them time to record it in their books or phones, find a definition from a dictionary, translate it, draw a picture and write it in a sentence. It might seem like a lot to do with one word but in order to learn new words learners need to use them in different ways. 

A simple table like this works well for learners as they acquire new vocabulary:

[image: ]

You could also include word class and phonetic pronunciation for ESOL learners to help them understand how the word works in a sentence and how to say it.


Impact

Learners feel more confident approaching reading and writing a text. Learners are able to infer more meaning from reading texts and able to add more detail to their writing.


Further Training from the ETF

The ETF Booking | Words are crucial: developing vocabulary for fluency in reading

The ETF Booking | Words are magnificent: increasing learners' word building and vocabulary skills






supporting the exam criteria

The above reading activities will support the learner to improve their understanding of what they need to read in the exam. This will mean they will be able to decipher the meaning of the text and answer the reading section.


subject area – an introduction to writing skills  


The next section of the guide will introduce a range of resources and approaches to help you support low-level learners with their writing skills. The resources and approaches will explore:

· [bookmark: _Hlk99456663]mind mapping and bullet points
· experimenting with structure in both creative and non-fiction writing (including discourse markers, tense, and flashbacks)
· intriguing a reader through using implicit and explicit information
· simple, compound, and complex sentences
· topic sentences
· paragraphs
· punctuation for impact
· imaginative writing (including connotations, adjectives and metaphors) / building a narrative
· description (word classes)
· varying vocabulary
· genre / audience
· narrative and dialogue
· basics of writing an article
· basics of writing a letter
· basic of writing a speech
· formal and informal language.



mind mapping and bullet points

Low-level learners, like all learners, work better when their work is planned and focused and when they are prepared to communicate with peers/educators. Mind mapping has several benefits that will support learners, such as:

· it helps remember and recall information
· it helps learn new concepts
· it is a fun way of learning
· it makes complex ideas easier to understand
· it improves presenting
· it boosts creativity
· it improves productivity
· it is flexible. 

Another format for planning can be making lists via bullet points. This method of planning works well for many learners. This process, again, has its benefits and will support planning as:

· it is direct and to the point
· it can be used in chronological order
· it improves the ability to scan read.

Pedagogical Approach to Mind Mapping

Using a device such as a mind map will allow a learner to create a visual aid. They are an effective way to explore note taking and they can be used as a study tool to place ideas in a logical format, helping learners to see how ideas interlink together. The teacher can advise the learner to start in the centre with the main concept (this can be words or an image) and then use this main idea to branch off to other ones, showing learners how to differentiate between subtopics.

[image: ]

(Virtual Library, n.d.)


Impact

Using a visual aid such as mind maps and bullet points to organise and generate ideas, learners will be planning their work, communicating and devising ideas in a personalised way.


Useful Resources

Discovery Education UK | Punctuation: Punctuating a bullet point list (KS2)

Virtual Library | Mind Maps and Lotus Charts


experimenting with structure in both creative and non-fiction writing (including discourse markers, tense and flashbacks)

When planning a narrative or analysing structure within a piece of text (extract), it can be useful to use a plot diagram. For low-level learners it is good to provide a visual aid they can highlight or annotate. Freytag’s Pyramid (1863) is a learner-friendly diagram to follow, providing clear discourse markers to allow writing to flow. This will also signpost and demonstrate the joining of ideas. Please see diagram below:

[image: ]

Freytag’s Pyramid (1863)


Pedagogical Approaches to Experimenting with Structure in Both Creative and Non-Fiction Writing (including Discourse Markers, Tense, and Flashbacks)

The features to look out for within an extract or included in a narrative are noted below, and they can be used to support low-level learners’ writing of their own narrative piece:

· What happens at the start
· What happens before the middle section of the extract/narrative
· What happens in the middle
· What happens after the climax/middle, the most interesting part of the extract/text
· What happens at the end.

Discussing the learners’ structure for a narrative they have created using the pyramid to collate their own ideas is a great planning tool. 

Using an extract to then highlight the features of structure, again following the diagram above, will support the development of a well-structured narrative.

Observe Structure

Learners can observe the start, climax, and the end of a film; this is an excellent resource to highlight the feature's structure. Use a template for recording the structure, such as:

[image: ]
(Taken from Tes, 2018)


Films clips such the ones listed below can provide excellent examples of features such as establishing character / tone for the low-level learners and even show narrative ellipsis for learners with a good grasp of terminology. 

UP – Favorite Pixar's Up scene ever - Ellie and Carl's relationship through time, Sad scene (xXJEashXx, 2010)

Jaws – Jaws (1975) - Get out of the Water Scene (2/10) | Movieclips (Movieclips, 2011)

Women in Black – The Woman in Black - Opening Scene - Daniel Radcliffe Movie (2012) HD (Movieclips Trailers, 2012)

Discourse Markers

These are words and phrases that are used to develop, manage, and organise the structure of discourse / narrative. These are also known as linking words, linking phrases, or sentence connectors. 

When planning structure/layout, it is good to discuss beforehand what suitable discourse markers could be used to enhance writing skills. If learners are planning results in eight paragraphs, then seven linking words should be prepared. Please see image below that will help learners to identify these keywords:

[image: ]
(Taken from Englishan, n.d.)


Impact

Low-level learners will understand the basics of structure, discourse markers and features of a text, helping them both to analyse extracts and to enhance their own plans / plots for creative writing, alongside writing a plethora of non-fiction forms.


intriguing a reader through using implicit and explicit information

To teach the difference between explicit and implicit, first define both terms and give examples (just like you do with any concepts). For example:  
 
· Explicit information is what you generally can see or hear and is accurate 

· Implicit information cannot be seen or heard but can be implied or inferred.


Pedagogical Approaches to Intriguing a Reader Through Using Implicit and Explicit Information

Low-level learners will require short pieces of text to analyse implicit and explicit meaning. Creating a simple table to enter examples into is a useful tool to highlight explicit and implicit meanings. 

[image: ]

Scaffold this further by introducing text, for example:

[image: ]
(Extract from novel by Morpurgo, 2003)


Impact

Learners will understand the meaning of explicit and implicit terms and how these can be used within their own writing. This can be expanded on, such as discussing what can be inferred/implied via implicit information.


simple, compound and complex sentences

Low-level non-ESOL learners may be frustrated with having to learn to write as well as speak English. The first hurdle is to help them to understand that spoken and written English are vastly different in construction. Some similarities between the two can be useful in helping learners understand aspects of English (such as the similarity between structuring an anecdote and structuring a narrative). To connect two items in speech, we could alternate between discussing them, and in writing we would use conjunctions. To add related information, we could simply keep talking, but in writing a complex sentence would be preferable. ESOL learners may of course be learning the construction of sentences at the same time as learning the language, which could either positively or negatively affect the approach.


Pedagogical Approaches to Simple, Compound, and Complex Sentences

Learners may not even have previously considered what a sentence is. Asking them questions in class or asking them to complete answers for a handout can be helpful in establishing how much learners know about sentences. 

[image: ]

To develop their understanding of these concepts, learners can then be given simple examples like the following, and an accompanying discussion of what impact different types of sentences have can help them to see the benefits of varying their sentence types.

[image: ]

Learners may identify that the simple sentence a) communicates what has happened and b) makes an impact because it is simple / short. They can then look at the compound sentence and recognise that a joining word will add a related short sentence to show a connection between the two of them and make a sentence more detailed, and that a complex sentence is a way of wording this in which there is no conjunction. The Facultyweb website is good for simple explanations of sentence types and functions.

Generating their own simple sentences is the next step. Learners can be encouraged to speak and then write answers to questions like this:

Teacher: What was the first thing you did this morning?

Learner: I woke up.

Teacher: What did you then do?

Learner: I got out of bed.

The teacher can then explain that these responses are both simple sentences and ask learners how they would combine them so that their writing has more variety than simple sentence constructions being repeated. Inevitably, one learner will suggest linking them with an ‘and’. If these have already been written next to each other both on the board and in books then the full stop can be wiped out or turned into an ‘and’, so that what was:

I woke up. I got out of bed.

Now turns into:

I woke up and I got out of bed.

The syntax of rap, grime and drill music can be useful in showing learners how superfluous words get in the way and, therefore, can be removed, such as in this couplet from Dave’s Starlight (Omoregie, 2022) which contains one pronoun:
[image: ]
but would traditionally have two pronouns:
[image: ]
and so, some learners may identify that the repetition of the pronoun is unnecessary and amend the original:

I got out of bed and put my slippers on.

The two events have now been conflated, and the learner is now free to use a shorter sentence later in that paragraph that really does make an impact.

It can be worth pausing focus on sentence types after compound sentences have been explored and returning to it after punctuation has been covered as many complex sentences use commas. But the above example can be added to with a simple subordinate clause to make it complex:

Slowly, I got out of bed and put my slippers on.

The alarm went off, I woke up and got out of bed.

Devising their own subordinate clauses to add to one of the following main clauses / simple sentences can be useful for learners:

I waited for the train

The piano was heavy

She got the job

Sentence type is often tied up with sentence length. Learners can be told that the majority of simple sentences are short and the majority of complex ones longer. Making a simple sentence:

The road felt strangely familiar.

complex by adding a subordinate clause in the middle:

The road, which I had never walked down before, felt strangely familiar.

can be a starter activity that demonstrates to learners that they can be more experimental with their sentence forms and that information does not have to be presented in the exact order it occurs to them in their heads. This is foregrounding experimentations with structure such as starting with what is happening now and then flashing back to the beginning of the day to make the story more appealing for the reader.

A slightly longer task that encourages learners to try out a range of sentence types under the same topic is:

[image: ]

Examples can be given either in feedback alongside learners’ more impressive efforts or before the task to give learners an idea of the standard:

[image: ]


Impact

The aim is not just for learners to be more comfortable with the rules of sentence demarcation and varying sentence type for impact, but to build it into their writing practice as they go rather than saving it all at the end when proofreading.


topic sentences

Once learners have mastered the basics of structuring sentences, they need to focus on building up to paragraphs. 

For low-level learners (and a vast number of teenagers in general), the challenge will be getting them to elaborate on concepts beyond a single thought or line of text. To overcome this, teachers can introduce the concept of topic sentences. The first ‘topic’ sentence is the central idea that is then built upon. Further content can be added to justify or explain. This can be introduced through looking at examples in texts. Also, through getting learners to make a statement like ‘I support Manchester United’ and then producing three reasons why (and these will then become sentences).




Pedagogical Approaches to Topic Sentences

Taking ownership of their own created topic sentences works well. Starting with examples of stories and non-fiction texts that have their topic sentences highlighted then the ideas that come under them, using bullet pointing is helpful. 

This paragraph from the beginning of Twilight (Meyer, 2008) can be read:

I didn’t sleep well that night, even after I was done crying. The constant whooshing of the rain and wind across the roof wouldn’t fade into the background. I pulled the faded old quilt over my head, and later added the pillow, too. But I couldn’t fall asleep until after midnight, when the rain finally settled into a quieter drizzle.

then re-read to explore the main topic or event of the paragraph, that Bella did not sleep well:

I didn’t sleep well that night, even after I was done crying. The constant whooshing of the rain and wind across the roof wouldn’t fade into the background. I pulled the faded old quilt over my head, and later added the pillow, too. But I couldn’t fall asleep until after midnight, when the rain finally settled into a quieter drizzle.

then explain to learners that the first sentence of a paragraph is nearly always the topic sentence, and that the following sentences will be adding more information to that:

I didn’t sleep well that night, even after I was done crying. 1. The noise of the weather was loud and constant The constant whooshing of the rain and wind across the roof wouldn’t fade into the background. 2. She tried pulling things over her head to block out the noise. I pulled the faded old quilt over my head, and later added the pillow, too. 3. It was only after many hours, when the rain became quieter, that she did eventually sleep. But I couldn’t fall asleep until after midnight, when the rain finally settled into a quieter drizzle.

Once shown examples of this, learners can try their own, either with exercises like the following:
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Or with their own (carefully vetted!) examples that arise out of simple Q&A discussions held in class, for example:

Teacher: Did you have a good or a bad weekend?

Learner: I had a good weekend.

Teacher: What was the best thing that happened?

Learner: I went bowling and I got a strike! It was great.

Teacher: What else happened that was good?

Learner: I also liked hanging out with my mates afterwards.

These can be typed or written on the board during the conversation with simple notes / annotations added to demonstrate to learners that often they naturally speak in topic and elaborative sentences anyway, particularly during anecdotes and turn-taking conversations on a central topic:

Teacher: Did you have a good or a bad weekend? 
 
Learner: I had a good weekend. Topic sentence
 
Teacher: What was the best thing that happened? 
 
Learner: I went bowling and I got a strike! Sentence 2

It was great. Sentence 3
 
Teacher: What else happened that was good? 
 
Learner: I also liked hanging out with my mates afterwards. Sentence 4

The result is simple but a great template upon which to build up to a longer and more detailed paragraph which could read:

I had a good weekend. I went bowling and I got a strike! It was great. I also liked hanging out with my mates afterwards.

This is a good way of getting learners to extend content and ideas, but it can also be used to encourage writing for particular genre or effect, such as creating suspense. Learners can be given an intriguing line like the opening sentence of Alice Sebold's novel The Almost Moon (2007):

When all is said and done, killing my mother came easily.

and then elaborate on it with their own content, perhaps made up of their own speculations or class discussions of what the two characters involved in the sentence are like. These topic sentences are the ‘training wheels’ of paragraph writing, and the idea is that eventually learners will be able to come up with their own topic sentences / paragraphs through unfacilitated methods.


Impact

The impact here is for the learner to be able to identify and explain what they want their paragraph to be about. 


paragraphs 

Low-level learners have extremely varied interpretations of what a paragraph is and clarifying this before they start writing them is essential. A significant number of learners see paragraphing as a chore, and something that needs to be done for the sake of it, rather than it having a purpose that helps the structure of their writing and which makes it more engaging.

The importance of paragraphing should be encouraged: 

· letters cannot be more than one paragraph
· stories can use one-line paragraphs for dramatic impact. 


Pedagogical Approaches to Paragraphs

COPY NEEDED


punctuation for impact

Learners can find learning punctuation rules tiresome, and there are indeed many of them, particularly for commas. Arguably the two most important things they need to learn are how to use punctuation for impact, and how to use it accurately to demarcate clauses and sentences. 
 
When low-level learners first start writing, some will use no punctuation at all, particularly if they are most used to working on their phone or on laptops with punctuation and spellchecker turned off. 


Pedagogical Approaches to Punctuation for Impact

Presenting an example, as below, as a task to the class by asking them to identify how it could be more accurate:

[image: ]

will inevitably lead to suggestions of either full stops after ‘down’ and ‘board’, which is accurate and to be praised, or of commas after these same words. Such ‘comma splicing’, it should be explained to the learners, is not only inaccurate but confusing to the reader. 

Gentle dispelling of the myth that a comma is for when you take a breath (rather than the truth; which is that it is the other way around – we take a breath when reading it, but it is there to add or separate information) is encouraged here. 

Helpful examples, as below, and accessible activity combinations are available from Your Dictionary:

[image: ]

 [image: ][image: ]
(Taken from Your Dictionary, n.d.)

The above ‘teacher entered the classroom’ task can be expanded upon to include whole paragraphs, and, of course, to allow learners to put in a wide range of punctuation marks, not just full stops. 

Using an extract from a book can be both instructive and entertaining; however, a possible downside could be that some learners may feel when presented with the original version that they have ‘got it wrong’. If their punctuation is accurate but lends the text a different meaning, it should be made clear to learners that there is absolutely nothing wrong with their response as the combination of syntax and content is subjective and therefore great to experiment with. 

To generate a class discussion on the uses of commas that can be continued and added to (with notes taken) via supplementary slides such as:

[image: ][image: ]

Punctuation will be a focus throughout the academic year but can also be revisited in specific lessons that focus in more detail on the functions of individual punctuation marks.
 
Reiteration of the rules will lead to learners trying out usage of these punctuation marks in their own sentences, which is especially instructive with comparatively rarely used ones such as the colon and semicolon. 
 
Following this, a next step could be to ask learners to create their own entirely original sentence constructions with accurate and effective use of particular punctuation.
 
Moving on to using punctuation for impact, where sometimes we are simply talking about conveying meaning rather than having a big dramatic effect. There’s the famous example of:
 
Let’s eat, grandma!
 
having a very different and troubling meaning when the comma is removed:
 
Let’s eat grandma!
 
And the less famous:
 
A woman without her man is nothing
 
This second phrase makes a great starter activity as there are so many different interpretations open to a class of learners who are simply asked to insert punctuation, from the slightly different (but both insulting):
 
A woman without her man is nothing!

and

A woman, without her man, is nothing.
 
to a definition-style sentence with a completely different meaning:
 
A woman: without her, man is nothing.
 
This can also be extended so that learners can experiment with spacing and capitalisation (the latter especially important in GCSE marking), resulting in things like:

A woman without Herman is nothing!
 
This is a good introduction to learners of the importance of context when considering punctuation use, and how it can range from respectful through to persuasive and inappropriate. A simple ‘match punctuation mark to what it suggests’ grid can make another good starter:
 
	He is dead! 
	There is a mystery or more to say  

	He is dead? 
	Unsure  

	He is dead. 
	Excited in a good or bad way 

	He is dead… 
	It is serious 


 
With the answers being:

	He is dead! 
	Excited in a good or bad way 

	He is dead? 
	Unsure 

	He is dead. 
	It is serious 

	He is dead… 
	There is a mystery or more to say




Impact

The aim is for learners to consider their punctuation usage as they are writing or to be able to review it for greater accuracy and impact when proofreading or redrafting.



imaginative writing

Low-level learners are increasingly moving away from traditional narratives and many learners prefer quick bursts of information to the comparatively detailed imaginative writing pieces academic courses ask them to produce. Generating information and ideas can prove challenging for learners, and teachers need to help them develop these skills to be successful in GCSE English Language.


Pedagogical Approaches to Imaginative Writing

Learners are relying more and more on visuals and less and less on words. Stimulating their imagination with an image and asking them to write down what they notice or associate with it can be the start of a plan for future writing, and a class discussion can generate further ideas or word choices. So this picture:
 
[image: ]
(Taken from PhotographyLife, 2022)

might lead to a learner writing down:
 
1. Boy
2. Column
3. Building

The learner could then be asked to join the dots between these nouns with other words, specifically verbs:

The boy looked up at the column as he walked past the building.

Explain to learners that this is imagery – we can see in our mind what they are describing, and they are bringing the image to life through words.

One way to demonstrate to learners how much there is in an image and available for them to describe or turn into part of the narrative is to split the image into a grid, number the squares and give pairs of learners a number that corresponds to the box. They then have to identify individual things within their box number. So this:
 
[image: ]
(Taken from PhotographyLife, 2022)

could lead to three different pairs of learners coming up with:

	Box No: 1.

Open window
Closed window
Lamp
Stripy column
Non-stripy column
Beige wall
	Box No: 2.

Boy’s hair
Boy’s neck
Moulding – anchor?
Windows
Wall

	Box No: 3.

Girl
Stripy top
Stripy column
Taller column




This way a much wider range of things is spotted, and these can be shared with the class afterwards. Learners will then see not just how useful it is to employ an image as a starting point for ideas, but also just how much there is within an image that they might have at first missed (many learners fail to notice the girl on the column unless the image is split into a grid, for example).

Learners may now have one or two sentences, such as:

The boy looked up at the column as he walked past the building. He saw the girl with the stripy top on the top of another column.

They can now start to add detail through adjectives, some of which will be present in the image, some of which will rely on their speculation. A short Q&A with a learner could generate this response:

Teacher: What colour do you think the girl’s eyes are?

Learner: Blue

Teacher: Is she is short or tall?

Learner: Short

Learners can now add this detail into their sentence:

He saw the short, blue-eyed girl with the stripy top on the top of another column.

Employing colour is a great way of creating imagery and expanding the imagination of learners through discussing connotations and associations of these colours. Using colour boards like the one from Ingrid’s blog, shown below, can help learners be even more imaginative and specific. 

[image: ]
(Adapted from Ingrid’s Notes, 2014)

The visual aid above can be displayed while learners adapt their above sentences to something like:

He saw the short girl with sapphire-coloured eyes on the top of another column. She was wearing a stripy top.

It can also be good for establishing a character from scratch, with the following questions:

Teacher: Is your character male or female?

Learner: Female

Teacher: What colour is her hair?

Learner: Red

Teacher: Light or dark?

Learner: Dark

Teacher: Where is she?

Learner: In the forest.

Teacher: What is the nearest thing she is stood near?

Learner: A tree.

Teacher: What colour is it?

Learner: Lime green.

Which can then lead to a sentence along the lines of:

The lady with mahogany hair leaned against a lime green tree in the forest.

Shades from colour boards can also be used to start learners off in the completion of this grid, which will then give them at least two promising imagery-based phrases they could use as a starting point:

[image: ]

This task also helps learners combine adjectives and nouns:

[image: ]
[image: ]

Which then leads onto a story-planning task, beginning with learners taking their favourite phrase from above and pasting it into the opening line:

[image: ]
[image: ]

Using a sentence starter can help learners make their descriptions more imaginative by framing them around a specific context:

[image: ]

This is then combined with an image:

[image: ]
(Taken from Serbinski, 2017)

to create a sentence that, even if it does have a list-like feel, is as filled with colour as the image is and which also brings in adjectives like ‘healthy’ and ‘delicious’.

Many of these activity types can be combined into one by using a unifying topic that helps learners build up ideas incrementally, as in this ‘water handout’ that leads learners from identifying their associations with a word or topic to them writing a small piece:

[image: ]
[image: ]
[bookmark: _Hlk99532790](Pictures taken from Pool and Spa, 2022; CommonFloor.com, 2022; Ashley, 2022; Rattan, 2022)

For even more specific story prompts, many of which will inspire learners to use their imagination to convey emotion, the website Once Upon A Picture has many excellent images and associated questions. Some of these images such as those shown below can be put on a PowerPoint slide and numbered 1 to 8:

[image: ]
(Taken from Once Upon A Picture, n.d.)

Learners are then given a number and a slip of paper with the corresponding questions to that image on it. They can also be given a colour copy of the image if they wish. These are stuck in their books and they write down their answers. So a picture like this:

[image: ]
(Taken from Once Upon A Picture, n.d.)

is accompanied by questions like these:

[image: ]
(Taken from Once Upon A Picture, n.d.)

The answering of these will result in bullet point notes that you can ask a learner about. It can yield impressive results to ask a learner when in a story this image happens. Is it at the end? If it is, ask them what they think has happened before. If it is in the middle, what happens immediately before and afterwards? Learners now have a structure that they can expand on using similar methods to those detailed above.


Impact

The impact of this is that the learners can write in detail creating more imagery.

descriptive writing

Low-level learners may simply say what they see rather than adding descriptive features. As teachers your job is to show learners that giving extra information is a good thing and not ‘waffling’ or unnecessary – and they can always take out information later if it does not work. 

Description involves going into detail to create imagery and elevating writing beyond comparatively simplistic sentences that do not enable learners to achieve higher GCSE grades. 


Pedagogical Approaches to Description

Learners first need to understand that they do have the ability to describe as they do it every day. Some basic word class exploration can make them aware of this:

Teacher: So how was your birthday?

Learner: Pretty cool

Teacher: So ‘pretty’ is your descriptive word and an adjective, and ‘cool’ is telling us how ‘pretty’ it was so you are using it as an adverb! You have two descriptive words in a short sentence, which is great.

There is not a pressure to make every single sentence dynamic and exciting, but when writing sentences like the one below learners can be encouraged to pause after conjunctions like ‘I went to the shop and’ and consider if they have told us what shop it is and what mood they were in when approaching it.

For low-levels learners it can be a good idea to consider feelings and gain adjectives in that way:

Teacher: How did you feel on your birthday?

Learner: I felt happy.

Then use these as a springboard for more detail and content. It is also worth remembering that these descriptive techniques are not just to be used for creative pieces, but they can benefit a letter of complaint, a persuasive article etc. When learners have shown that they can craft phrases and sentences of description, they will be ready to try writing paragraphs. Learners can use the rules as seen in imaginative writing above and build a response that develops a narrative or argument as it progresses.

Learners can be reminded that one of the reasons they are using detail is so that they can engage and make more of an impression on the reader. This can be built upon slowly, with the teacher asking real-life questions to prompt verbal responses from the learner that then become written responses, such as:

1. What is this?
2. What am I doing?

With the answers being:

1. A pen
2. Holding a pen

So, put that into a sentence:             

The man is holding a pen

So now that the learner has this sentence, you can look at bringing word classes into it to make it more engaging. You can do this with further questions or imperatives:

1. So, tell us something about the man.    
2. And how is he holding the pen?

This could generate responses like:

1. The man is tall
2. Tightly

So now the sentence is:

The tall man is tightly holding a pen.

The topic has now subtly moved away from the teacher and the classroom context, and now we have an interesting sentence with a character (a tall male) that we can start to picture (so imagery is being used) and also one that we are beginning to infer things about, such as:

1. If he is tall, is he also imposing and does he loom over you?
2. Perhaps he is clutching the pen tightly because he is nervous? Maybe it is his favourite pen?

This is giving more word choices for description (words like ‘imposing’ or ‘clutching’ could be added to these sentences) but also gives more ideas for content that can help learners who struggle with thinking of things to write about beyond one single line or concept.

Depending on the learner level / stage in their learning, learners can be made aware of the names of the word classes they are using, which could make simple exercises like the following more effective.

The word ‘tightly’ is an adverb. If we put different adverbs after the word ‘laughed’, we can have a lot of interesting results:

The man laughed gently

The man laughed cruelly.
Encourage learners to explore these different characterisations that are achieved by simply changing one word. This can involve adding the dialogue that goes with it, explaining what happens next or describing a feature of his face as he laughs.


Impact

Learners will be able to elaborate on verbs and nouns in texts with additional words that show how something is done or what a thing looks like.


varying vocabulary

Vocabulary “plays a fundamental role in the reading process” (WETA Public Broadcasting, 2022). There is a significant number of low-level learners whose vocabulary will be limited by their circumstances. Their increasing use of image-based apps like TikTok, Instagram, Snapchat, WhatsApp, and Messenger means they are also using words less in their communication.


Pedagogical Approaches to Varying Vocabulary

A good way to start varying vocabulary is by getting the whole class to find as many synonyms as they can for ‘good’ and ‘bad’. Some learners may struggle doing this on their own, and it can work better as a pair activity.

During feedback, show learners how much more expressive ‘joyous’ and ‘rancid’ can be than the more typical alternatives. Ask learners to rank their own and the class’ synonyms for ‘good’ and ‘bad’ going by strength, 1 being low impact and 10 being high:

1. Nice
2. Pleasant
3. OK
4. Decent
5. Great
6. Wonderful
7. Brilliant
8. Amazing
9. Superb
10. Perfect

These lists will naturally be subjective and may generate some debate, but the general point is that the first three or four will be high-frequency lexis (commonly used words) and those after them slightly more low-frequency (words less likely to be used every day). 

Learners will now have ten words that all roughly mean the same thing: i.e. something positive. If they are aiming for an upbeat tone to their writing, they can now use at least three words for a semantic field of positivity and avoid repeating the same word over and over. Although, of course, semantically these words are all different, so creating and discussing a list like this can also be effective in showing learners which words will achieve just the right impact they are looking for.

This works especially well with verbs – ask learners to generate alternatives to words such as ‘running’, for example:

Sprinting
Jogging
Pelting
Dashing
Bolting

These can then be ranked in terms of speed and urgency this time, and by using a sentence starter like ‘She was’ learners can try out some alternatives and add their ideas of what the character’s situation is using both connotations and adverbs:

	Sentence start
	Verb
	Connotations
	Adverb

	

She was
	sprinting
	Fast
	quickly

	
	whizzing
	Going by in a blur
	(by) dramatically

	
	jogging
	Gently exercising
	leisurely

	
	trotting
	Animalistic
	slowly



After a few tasks like this, learners will start to see the benefit of either starting a paragraph with or simply having the whole paragraph along the lines of ‘the girl sprinted to the park’, instead of ‘the girl ran to the park’, as the former can hint / suggest a lot more and this can give learners more to go on for the rest of the paragraph.

BBC Bitesize (n.d.) suggests learners inspire their vocabulary by choosing a scenario and mood, and then putting related word choices into a sentence:

[image: ]

Here are two starter activity ideas. 

Firstly, a variant on Nonia Gao’s (n.d.) ‘Wall dictionary’ on the British Council’s website, which can be useful as a recurring starter. This could simply be recorded in books if you want to save on plastic pockets and paper. A topic is given – such as love, cold or nature – and learners have to think of as many words as they can that is a synonym of that word. The challenge is to get more than fifteen and to do one beginning with A, one beginning with B etc.

Secondly, the Thesaurus Game, which is especially helpful for the planning stages of a story or a CV / personal statement:

[image: ]
(Taken from Kautzer, 2016)


Impact

Learners will be able to vary their lexical choices for greater impact, creating written texts that are engaging, and avoid overuse of high-frequency lexis.


focusing on genre

Low-level learners may neither read nor even experience narratives very often and may first encounter genres of writing in their lessons exploring and analysing fiction texts. 

Film plots are an excellent way of exploring genre tropes and ideas, from highlighting words or events that suit a particular mood or tone to discussing the predictability of an ending. At GCSE level this is becoming increasingly relevant to analytical exam questions, for example: 

[image: ]
(Taken from AQA, 2020)

Which is essentially asking the learners to understand the genre traits of psychological thrillers and ghost stories in order to consider their response. Teachers need to ensure learners can recognise and compare common plot elements and build upon these to anticipate what might or ‘should’ happen. 

This part of analysis could be taught in tandem with creative writing, as learners will need to consider what the reader expects or experiences when planning and writing directly for them. Asking questions about genre such as what we expect from it and what we would be surprised by can have results that are just as unexpected. 

For example, a learner telling a teacher that they hated Victorian fiction and wished it had more robots in it then combining those two ideas into a remarkable story firmly in the steampunk genre, a genre they had never heard of before. Genre needn’t be constraining; learners often have a lot of fun playing with and breaking new ground with it, but it does help if they know what those rules are before they rip them up!


Pedagogical Approach to Genre

A simple way to explore genre is to experiment with using semantic fields to help shape both it and tone. First ask learners to come up with three words under the same theme or topic:

List three romantic words: 
Love, gentle, kiss

and then encourage them to expand this into a sentence:

The love she felt for them was so deep: she gathered them into her arms in a gentle embrace and gave them a tender kiss.

This is either becoming a romantic story or a romantic line in a story, but it already has a clearly soft tone to it that really makes an impact and suits genre.

Then we ask learners to:

Now list three violent words:
Stab, slice, pain

which could become:

I was feeling uneasy. I picked up the knife to slice some pieces of chicken, but the meat slipped and my effort was more of a stab. My stomach lurched as I tried to stop it falling on the floor, tearing my ligament and causing myself immense pain. The light flickered, and there was a sudden knock at the door.

Here we have a less conventional horror set-up, but those words which seemed obviously suited to a slasher-style horror have instead been used to create unease and foreshadowing.

The ’three words’ idea can also work in reverse. Give pairs of learners a genre and three starting words:

Fantasy
Dragon
Witch
Spell

and ask them to discuss ideas for a story using these words / concepts as a starting point. They will make notes on this, and ‘pitch’ it to the class in a feedback session, with teacher praise quick to highlight the strength of their imaginative leaps between the given nouns. Learners may produce something like:

The witch met the dragon and cast a spell on it.

The underlined words show the learner’s own creative contributions, which even in a short sentence contain two definite articles, two verbs and a preposition, not to mention the fact that what was once three isolated nouns is now a summary of either a whole story or a paragraph. This can be used to highlight to learners that they have not just begun planning a story – they are planning a story in a specific genre. Learners’ imaginations can be built upon here with specific questions inspired by genre traits:

1. Does the witch know other magical people?
2. Why was it necessary to cast a spell on the dragon?
3. What was the spell?
4. What is the route to the dragon’s lair like?

It can also be useful to watch clips from clearly defined genre fare and ask learners to make notes specific to, for example, horror, as in this Universal Pictures All-Access YouTube clip about Jaws or a tear-inducing romance like Binge Society’s clip of Dear John.

If their notes are more focussed on the effects on the viewer, then learners may end up with words like:

Lovers
Separated
War
Emotive
Misunderstanding
Sympathy
See both sides

Which they can then use and build into their own story that incorporates these elements and feelings into their own creative piece.


Impact

For learners to link concepts like enjoyment of a text and expected reader impact with genre, and for them to understand how it can be harnessed to make their writing more effective.


narrative and dialogue

Differentiating between narrative and dialogue can be difficult for low-level learners, and the presentation of a story containing both can be particularly challenging. 

In analysis, learners frequently forget to put quotation marks either side of words taken from a text and making it clear that speech has occurred. A healthy mix between dialogue and narrative is encouraged, and if learners can recognise that they will be making a different impact on their readers with ‘“I am hungry,” the man said’ and ‘the man was hungry’, then their writing style is on the way to becoming richer and more varied.


Pedagogical Approaches to Narrative and Dialogue

Using a script, such as the opening of Encanto (Bush & Castro Smith, 2021), and watching a clip alongside it can be helpful in showing learners how dialogue and narrative can work alongside each other. Ask learners to answer the following questions:

1. What is happening? 
2. What is said? 

The answers here will be along the lines of:

1. There is a candle in a window. An old lady stands next to a little girl.
2. The old lady says, “Open your eyes”.

Help learners adapt these notes into something slightly more formal, partly through playing with tense and grammar (so ‘An old lady stands next to a little girl’ becomes ‘The old lady stood next to the little girl’). Inference questions can help this further transform into something more story-like, for example ‘The old lady stood next to her granddaughter’.

Then ask learners to factor in the dialogue (and additional detail like adverbs):

The old lady stood next to her granddaughter.

“Open your eyes,” the grandmother said gently.

They both watched the candle flicker for a moment.

Ways for this to be built upon include learners abandoning the actual script and coming up with their own continuations of and rejoinders to this, similar to the varying vocabulary and descriptive exercises previously covered in the sections above, and changing the language features like grammatical person and tense.

When starting a new line of dialogue, it can be easier to ask learners to line-drop instead of indent, as indents (particularly in handwriting) can often be so negligible as to seemingly not exist, causing confusion in the reader and potentially losing many marks in tasks for GCSE English Language exams.

Consequences can be good for generating a scenario with at least two examples of turn-taking with dialogue, for example :

[image: ]
(Taken from Penandpapergames.com, 2022)

Learners complete the above, and then isolate their answers for 4 – 8:

He said: Hi.
She said: Hello.
He said: How long have you been here?
She said: A while.

They can then put the pronoun and verb after the dialogue and add speech marks:

“Hi,” he said.
“Hello,” she said.

To avoid repetition, learners can be encouraged to switch alternate ‘saids’ for words like ‘replied’. Then ask them to write the equivalent of stage directions for gestures, etc. between the dialogue:

She lowered her eyes.
“A while,” she said.

Finally, ask them to mix pronouns with nouns and place at least one adverb next to a verb:

Chloe lowered her eyes.
“A while,” she said, nervously.

Ending up with something like:

Clive walked in confidently.
“Hi,” he said.
“Hello,” she replied.
“How long have you been here?”
Chloe lowered her eyes.
“A while,” she said nervously.

Less confident learners can do this with a pre-given dialogue where they fill in the gaps, in a way that is similar to the Encanto task but more narrative-based, for example:

[image: ]
(Taken from King, 1986)

Learners will come up with a wide variety of differing responses that can be proofread for grammar and cohesion afterwards, but which will hopefully be a more engaging and accurate narrative / dialogue combination. They can then be given the original and be shocked by what it is (Stephen King’s It, if they hadn’t already guessed):

[image: ]
(Taken from King, 1986)


Impact

The goal is for learners to understand the benefits of mixing dialogue and narrative within a story, and to practise experimenting with adding words and ideas to both of these. There will be subtle suggestions given in both text examples and through feedback / facilitation, such as the fact that you can have more than one sentence in dialogue.


Useful Resource

Pen & the Pad | Dialogue vs. Narrative in a Novel


basics of writing an article

Layout and content are aspects of articles that learners find challenging. Outlining a plan before creating the final article will support and encourage the learner to engage.

The layout and content of an article includes the following:

· Title – must be descriptive and direct. Encourage learners to use two or three words and include alliteration

· Strapline – a few sentences regarding the topic of the article

· Opening – engaging the reader or outlining the main point of the article

· Middle – a series of paragraphs that go into more detail

· End – a concluding paragraph that draws the points together. 

To help learners understand the basics of articles, good starting points are class discussions. Discussion topics could include:

[image: ]
(Taken from Tes, 2021a)

As well as what is important to the learner:

[image: ]
(Taken from Tes, 2021a)

Pedagogical Approaches to Writing an Article

[bookmark: _Hlk99543209]Explore the structure of an article on the whiteboard. Include the title, subheadings and a summary paragraph, with the central content being inspired by topics that the learners are interested in. Support these ideas with effective headlines, devices to be used within articles, and other examples of techniques that can be used to enhance witing skills. 

Plan the structure and provide an example of this on the whiteboard. Seeing the process take place will allow the learners to further their own understanding through questions.

[image: ]
(Taken from Tes, 2021a)

Scaffolding the task provides a supportive approach, allowing learners to ask questions and see a model answer that will give them a clearer idea of what an article will look like.

[image: ]
(Taken from Tes, 2021a)

To further build the skills for writing an article with low-level learners, who are trying to create an engaging article, another idea would be to use a newspaper, cut it up and then ask the learners to put it together in the right order.

They would then have a visual image of what an article looked like and that would help them to produce their own.


Impact

The impact of this would be that the learners will be able to understand the basic features of an article, discuss a topic of interest and start forming their ideas into a layout following a standard format.


Useful Resources

BBC Bitesize | Non-fiction and transactional writing

Mr Bruff | GCSE English Language: Writing An Article

Skills Workshop | How to write an article (written by Anne-Marie O’Reilly)


using visual imagery to write a letter

An important aspect of writing a letter is to consider layout. Firstly, the learner needs to decide if this will be a formal or informal letter. 

Learners can use visual imagery to support their understanding of the difference in formal and informal tone. An example of this would be to cut up a formal and an informal letter and ask the learners to put them back together in the correct order.

The learners can then look at the language, have an open discussion, and define which of the letters supports formal language and which supports informal language:

Dear Sir/Madam – formal 

Hi/Hello – informal

Then they could explore the features of a formal letter and the steps of how to write one, such as:

· Step 1: Write the contact information and date. All formal letters start with the contact information and date
· Step 2: Write the salutation (Dear sir / Dear Mrs Smith)
· Step 3: Write the body of the letter
· Step 4: Write the complimentary close (Yours faithfully / Yours sincerely).

Providing low-level learners with a starter paragraph will support and encourage them to them make a start.


Pedagogical Approaches to Writing a Letter

Select a topic that learners can respond to, such as:

[image: ]

Provide a clear starter which allows learners to agree/disagree.

Follow on from this by providing (and discussing, if necessary) connectives and a variety of example techniques that learners can employ to increase their writing skills.


Impact

Learners will be able to identify the difference between formal and informal language, as well as follow a letter format while including examples of English techniques.


Useful Resources

BBC Bitesize | Writing non-fiction

Kahoot | Homepage

Mr Bruff | GCSE English Language: Writing A Letter

Skills Workshop | Letter writing pack


basics of writing a speech

To introduce learners to basic speech writing, the steps outlined below will be helpful:

· generate a discussion based on what learners feel a speech consists of
· explore features of speeches and incorporate layout into this too
· devise a plan that gives the learner a format to follow, this could be supported with a short video, such as Emma Watson’s famous speech on Gender Equality to the United Nations
· hold an open discussion about this, highlighting the features and structure of the speech. 

Then, let learners decide their topic for their speech. The layout should follow:

· beginning – Welcome/ Good Morning / Hello Listeners – capture the audience
· middle – is the main content, address the audience – encourage direct address, rhetorical questions, and short snappy sentences 
· ending – does anyone have any questions, thank you for listening.

Pedagogical Approach to Writing a Speech

Low-level learners prefer to see documentation within a learner-friendly format. Providing a resource on A3 paper for each table to support group work helps ease the pressure. Peer assessment is also an effective tool. 

To help learners understand the basics, layout and structure of writing a speech, issue something as simple as this layout below:

[image: ]
(Taken from Tes, 2021b)

Using a topical subject can help the learners to be more familiar with their subject, which will enable them to engage but also highlight English devices with ease. 

Current topics could include racism in football. Gareth Southgate (the England football manager) issued a very emotive speech after the Euros. Allow your learners to take ownership of their own ideas about what he says and how he does this. 

Using supportive evidence to help devise a speech works well; again, use resources and topics the learner is familiar with. Here are some social media comments that have been used to support ideas:

[image: ]


Impact

Learners will become familiar with speech writing, understand a basic format through layout and observe live speeches to highlight aspects of speech such as tone, direct address, and rhetorical questions.


Useful Resources

BBC Bitesize | Writing non-fiction

Mr Bruff | GCSE English Language: Writing A Speech

Skills Workshop | Write a speech (L2 Functional English)


formal and informal language

It is vital that learners understand when to use formal and informal language. 

Learners need to know that formal is used when communicating with people you do not know very well. Suggestions for occasions when formal language is used include:

· interviews 
· staff meetings
· complaining
· when dealing with a customer.

Informal language is used in more relaxed social situations, such as:

· meeting with friends 
· talking with family members
· joining in with extracurricular activities.

Researching scenarios where formal and informal language are used will highlight formal and informal features and vocabulary. Transfer these skills further into a written piece, including either (or both) formal and informal English.


Pedagogical Approach to Formal and Informal Language

Speaking and listening tasks will support and clarify the understanding of formal and informal language terminology. 

Learners can be asked to create a formal presentation researching an unknown topic and formalise this via PowerPoint. This lends itself to use formal standard English. 

For an informal discussion, learners could hold a group conversation based on a topic, such as the positives and negatives of social media. This allows the learners to observe the difference between the two. 

Another approach is for learners to observe two videos, such as:

Interview Questions and Answers! (How to PASS a JOB INTERVIEW!) - YouTube

David Tennant is Catherine Tate's new English teacher! | Comic Relief - BBC - YouTube

Learners can create a table before observing both videos and extract examples of formal and informal language to place into the appropriate columns. 

As an extension, this can then cross-reference with written/standard English writing tasks, expanding on sentences or using English devices to enhance writing skills. For example:
[image: ]

Learners can discuss text messages and share examples of (appropriate!) informal language. They can then change these text messages to standard English during discussions or as a written exercise. Here is an example of colloquial text language that can be formalised:
 
[image: ]


Impact

Learners will become familiar with formal and informal terms. The impact is that they expand on this within their own writing skills, combining this with several English digital devices to develop their writing skills.


Useful Resource

BBC Bitesize | Formal and Informal 


supporting the exam criteria

The above writing activities will support the learner to improve their ability to write clearly and concisely. This will mean they will be able to write with confidence and attempt to complete the writing section of the exam paper.
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Rising action Falling action

Exposition Denouement
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BEGINNING

How is the scene sef2
What characters are infroduced and when?
How would you describe the fone? E.g. Exciling, mysterious, tense etc.

MIDDLE

How does the story develop?

Do we get asense that something inferesting might happen? (Which quotation(s)
show ihisg)

END

Is there a cimaxz
Does the story become more inferesfing?
How does the story end?
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Discourse Markers
[ roraaang | Por e | por seqencin |

also moreover, therefore, thus, firstly, at first, first of

furthermore, consequently, hence, all, in the first place, to

additionally, besides, ~ asa result begin with, in the

in addition beginning, once upon a
time, secondly, thirdly,
subsequently, earlier,
meanwhile, later,

afterwards
For contrasting | For giving examples
similarly, likewise, in however, although, for example, for
the same way, whereas, despite this  instance, such as,

fact, on onehand, on  namely, in other words
the other hand, on the

contrary, still,

nonetheless, instead,

alternatively, in

contrast

on the whole, in the past, not so

general, broadly long ago, recently,
speaking, as a rule, in

most cases

@) Fb/englishanofficial & www.englishan.com
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TRY TO IDENTIFY AND ANNOTATE WHICGH OF THE SENTENCES
BELOW CONTAIN EXPLICIT OR IMPLICIT INFORMATION. SOME
SENTENGES MAY CONTAIN BOTH.

Extract from Private Peaceful by Michael Morpurgo

1 was once told in Sunday school that a church tower reaches up skywards because it

is a promise of Heaven. Church towers are different in France. It was the first thing |

noticed when | came here, when | changed my world of home for my world of war.
In comparison the church towers at home seem almost squat, hiding themselves
away i the folds of the fields. Here there are no folds in the fields, only wide open

plains, scarcely a hill in sight.And instead of church towers they have spires that

thrust themselves skyward like a child putting his hand up in class, longing to be
noticed. But God, if there is one, notices nothing here. He has long since abandoned
this place and all of us who live here.There are not many steeples left now. | have

seen the one in Albert, hanging down like a broken promise.
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btarter: Your thoughts on sentence:

What s a sentence?

How long should a sentence be?

How would you separate two sentences?

How would you link two sentences?

What common

k you make when using sentences?
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SIMPLE SENTENCE - | ate the pie.
COMPOUND SENTENCE - | ate the pie but it did not taste nice.

COMPLEX SENTENCE — The pie that | ate did not taste very nice.
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How . wanna take pics with the belts and the ring

But don't help in the gym?
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How you wann take pics with the belts and the ring

But you don't help in the gym?
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Now write the opening paragraph of your response to this exam-style question

‘Write about a time when you, or someone you know, got a new
pet.

Try to use at least one:
— Simple sentence

— Compound sentence
— Complex sentence

— Minor sentence
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Single clause sentence — My dog is cute.

Compound sentence (co-ordinate clause) ~ We first saw him in July but we
couldn”’  tbuy him until September.

Complex sentence (subordinate clause) ~ Despite him not being a puppy when
we got him, he is still incredibly playful.

Minor sentence — So sweet.




image32.png
Topicsentences

1. The lesson was long.

2. The teacher was missing.
3. The match was cancelled.
4. The TV was broken.

5. I sat down and cried.
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1. The teacher entered the classroom and asked her learners to sit down
she wrote the topic on the board the learners copied it into their books
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Itis incorrect to join two independent clauses with a comma. This error is called a comma splice. For example:
I went to the mall, Jane was there.

“I went to the mall” is an independent clause that can stand alone as its own sentence. "Jane was there" is also an
independent clause. It is grammatically incorrect to link these two sentences with a comma.
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o
1love going to the movies, it 5o fun.

She took the boy's cookies away, that was mean.
The teacher was angry, the students were too loud.
I think he's in love, he acts so weird now.

She was sad when the cat ran away, she doesn't
want to get a new one.

We went to the store, we bought milk.

1 often walk the dogs on the beach, they love
splashing in the waves.

I can't wait to go on vacation, it will be hot and
sunny.
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ove going to the movies. It so fun.

She took the boy's cookies away. That was mean.

The teacher was angry. The students were too loud.

Ithink he's in love. He acts so weird now.

She was sad when the cat ran away. She doesn't
want to get a new one.

We went the to the store. We bought

Ioften walk the dogs on the beach. They love:
splashing in the waves.

I can't wait to go on vacation. It will be hot and
sunny.
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What use does the comma have?

+ Second in importance only to the full stop

+ Helps separate sentences into
understandable sections

+ Breaks up long sentences into small points
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What use does the comma have?
Lists
« Separates items in a list of three or more
« Eg. We say ‘bread and butter’, but ‘bread,

butter and cheese’.

Why is there no comma at the end?
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spruce mint

denim pistachio

red
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scarlet wine brick

apple chiffon salt 1 coconut
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currant blush  candy  lipstick frost  porcelain  parchment rice
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Shades / variants Things that are this | Adjective Compound ‘Nouns that could be
colour adjective placed after this
adjective
Grey | Graphite, Pewter, Silver, | Smoke Smoky Smoky grey Eyes
Slate, Flint, Ash, Shadow,
Lead
Blue
Green
Red
White
Black
Pink
Yellow

Orange
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Young Tall Dark-haired Man

Sheep

Food

Song

Dream
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The

(first adjective) (second adjective) (third adjective)

(your noun)  (now choose a verb)

(rest of sentence / paragraph)
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S Write down this opening. Then, when we switch
- slides, describe what you see in the image, its
colours, what it makes you feel, its connotations.

It seemed like hours until lunchtime. When it finally
came, he looked down at the plate and saw...
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1. t(our associations with water (words to describe it, uses for it etc)
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2. Choose an image

R f

ol Tk

3. How does this image make you feel? Describe the image ina

sentence
4. List five adjectives that expand on this feeling

5. Write two paragraphs, each with at least four sentences in them,
using and building upon 1, 3 and 4.
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* What can you see? What do you think? What do you wonder? [See think wonder!
* How could you describe this setting? Consider the following:

What materials can you see?

The texture of each brick

The carvings. shapes and patterns

The level of cleanliness and the condition of objects

The light and shadows

* Where does the secret passage lead?

* Whyisit lined with books?

« Why is one book (in the foreground) burning?

* What is the man doing? Who is he?

« Who else knows about the secret passage?

* Why does it need to be secret?

« What is the key for (hanging on the wall on the right)?

« Why do the clocks show different times?

« What do you think is on the front of the secret door? What would people see when it was closed?
« Use this setting, and this character. in your own story.

o 0o o0 o0 o
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Setting
City
Jungle

Desert

Mood

Happy
Sad

Determined

Mountains Hopeful

Beach

Excited

Example vocabulary
A bright sun glinted from the skyscraper windows...
The baboons’ plaintive cries pierced our hearts...
The sand burned, the dust stung; but we marched on regardless...

Small white cloudlets hovered so close to our heads we felt we could
touch them...

Crabs scuttled hither and thither, children squealed in delight...
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Thesaurus game directions e

Are you tall? Shy? Determined? Then you might also be lanky, reserved, and
tenacious! These are synonyms, words having the same or nearly the same

meaning as another. Use your thesaurus to play this fun synonym game.

1. For this activity, write down 10 adjectives that describe your
personality, physical appearance, temperament, or character. (If you
choose words from this list of character traits, make sure to change
nouns to adjectives. For example, change optimism to optimistic, loyalty
to loyal, etc.)

2. Next, use your thesaurus to find a synonym for each of the 10 words.

3. If the synonym is unfamiliar to you, use your dictionary to make sure
you're using the word correctly.

4. Challenge yourself to choose new or less familiar words of at least

three syllables.
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A student said, 'l wasn't at all surprised by the disappearance of the stranger child at the
end of the extract. The writer has left us in no doubt that she s just part of Rosie's
imagination.”

To what extent do you agree?
In your response, you could:

« consider the disappearance of the stranger child

« evaluate how the writer presents the stranger child

« support your response with references to the text.
[20 marks]
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Consequences

1. (boy's name)

2. met (gir's name)

3. in/at/on (where they met)

4. He said (what he said)

5. She said (what she said)

6. He (what he did)

7. She (what she did)

8. The consequence was (what happened)
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‘Want your boat, Georgie?’
“I'sure do,’

“I sure do.” That's good! That's very good! And how about a balloon?’

‘Well... sure!”
“I'm not supposed to take stuff from strangers. My dad said so.’

“Very wise of your dad. Very wise indeed. Therefore I will introduce myself. , Georgie,
am Mr Bob Gray...
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‘Want your boat, Georgie?’ The clown smiled.

George smiled back. He couldn’t help it; it was the kind of smile you just had to answer.
‘I'sure do, he said.

The clown laughed. “I sure do." That's good! That's very good! And how about a
balloon?

‘Well... sure!’ He reached forward... and then drew his hand reluctantly back. 'm not
supposed to take stuff from strangers. My dad said so.

“Very wise of your dad, the clown in the stormdrain said, smiling. How, George
wondered, could I have thought his eyes were yellow? They were a bright, dancing blue,
the color of his mom's eyes, and Bill's. ‘Very wise indeed. Therefore I wil introduce
myself. I, Georgie, am Mr Bob Gray, also known as Pennywise the Dancing Clown.
Pennywise, meet George Denborough. George, meet Pennywise. And now we know each
other. I'm not a stranger to you, and you're not a stranger to me. Kee-rect?’
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Writing Newspaper Articles

Why do people read
newspapers? What purposes
do they serve?

Who would you most expect
to see reading a newspaper

and why? Who are the typical
audiences for newspapers?

What different kinds of texts
do you get within a
newspaper? Why is there a
mixture like this? What are
some of the conventions you
expect to see in a newspaper
and why?
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Think of a topic that’s important to you

The environmentand
climate change

¥

/AEES,

Educationand
school

Sometimes that can be hard to do when you are put on the spot, but these
areas might help you think of something:

Think (2 minutes)
Pair (2 minutes)
Share (3 minutes)
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Plan out your article so it has a
clear structure

Vit newspaper or mogatne ik s
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Conclusion:
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Opening Paragraph

“The opening of any newspaper articl is inegral

to the restof the content. It introduces to the
reader the focus and central opinions of the
artcle and hooks them into reading the st of
the piece.

Every day we see reports on the news
about how the ice caps are melting, that the
airis being filled with dangerous gases ke
carbon dioxide and how the world planetis
heating.

difference.

Use the example below to help

You write out the opening
paragraph to your newspaper
article.

Catchy first sentence to hook the I
readerin

Directly address the reader to get
them to think about their own
opinions.

Sum up the areas the artcle will
fookat in response to the
question being asked.





image2.png
EDUCATION & TRAINING
FOUNDATION




image64.png
Write a persuasive letter to the government
based on Rashford and Sterling’s campaigns

Connectives

Opening: Initially, To begin with, Firstl
How to start the letter pening v € Y

Adding ideas: Moreover, Furthermore, In addition, Similarly

Dear Boris Johnson, Contrasting ideas: However, On the other hand, On the contrary, Despite this...

Iam writing to discuss with you the issue of the recent anti poverty campaign that has caused much
controversy in the press lately. Frankly, | feel you should have intervened. Throughout my letter | hope to persuade you on
why this should be the case.

Dear Boris Johnson,

1'am writing to discuss with you about the recent campaigns that Rashford and Sterling have promoted that
have surprisingly caused much debate in the press lately. Frankly, | feel you the government have been wrongly criticised
and too much praise has gone towards overpaid footballers, who have more money than sense! Throughout my letter | will
highlight the positive aspects that you have delivered, such as the roll out of the recent vaccine.
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Question

The two sentences below both use Standard English to give the
same information. Which sentence do you think suits the context
of a news report aimed at a young audience best and why?

1. The bomb broke the windows of nearby buildings.
2. The blast shattered the windows of nearby buildings.
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At war with World of Warcraft: an addict tells his story.

Former video game addict, Ryan Van Cleave) almost lost everything as his lfe became
constmed by gaming. At the height of his addiction, Ryan Van Cleave had lttle time for his

real life. World of Warcraft, a fantasy role-play computer game, dominated everything
wife and children, his job as an English teacher. Before classes or late at night while his

family slept, he would squeeze in time on his computer. He would often eat alone at the
computer.

leaving the other free to work the keyboard and mouse.

To Ryan Van Cleave, World of Warcraft seemed better than everyday life, especially when
that life involved constantly arguing with his wife about how much time he spent on the
computer. “Playing World of Warcraft made me feel like 2 god,” Van Cleave wrote. “I had

total control and could do what | wanted few real consequences. The real world, in
Comparison) made me feel Useless " World of Warcraft had entered Van Cleave’s life seven

years before. Life for the Van Cleaves should have been perfect. He had landed his dream job
and his wife, Victoria, was pregnant. But already gaming was taking its toll: he and his wife

e

Daniel Cooper
® v
Tells us that he almost lost everything because he was
playing too many games

Daniel Cooper
® v
Shows that he is too busy playing games so he can't cook
food

it Cocper
® v

Shows he prefers the gaming world rather than the real world
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W Instructions

Obijects, colours
and sounds can
be used to
represent a

A human quality
isattributed to 2
thing or an idea.

Personification

Strong ideas are
created in the
mind of the

a purpose.

Simile

Student Preview

Aword that
sounds like a

There is where
words that are.
not normally
associated are

together.

The first letter of
the word is

This is where a

establishes.

things.
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Task 3: What do you remember about structural techniques?

STOPASEC

What is the structural
technique?

Example of the
structural effect

What is the effect of this
in the extract?

Setting the scene

It was good to see him, if
alittle surprising,
especially as he was
wearing sports gear and
he looked hot and sweaty
despite the cold, rainy
weather.

The two characters met
with complete opposite
personalities one being
more extroverted than
v.m other and Nora Is

d and the guy
s ms happy

Time

Nine and a half hours
before she decided to die,
Nora arrived late for her
afternoon shift at String
Theory.

Even though Nora Is on
a countdown, time
doesn't feel that
important, it sounds like
Nora doesn't care If she
is late or not

Opening

Twenty-seven hours
before she decided to die

This is where we first
see the countdown and
where the story starts

Perspective

Atfirst the mist was so
pervasive that she could
see nothing else, untll
slowly she saw pillars
appear on either side of
her.

We saw the mist
through Nora’s eyes.
giving us a mysterious
atmosphere. This
shows us Nora's
perspective of the
unknown area

Neal Jack
10:29 16 Nov

highiighting how depressed Nora Is

Neal Jack
10:30 16 Nov

Because she doesn't care that she is late for work
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Analysing Language

The writer uses powerful imagery to describe

This suggests that

The writer zooms in on the

This would feel

” emphasises

because
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I am happy to join with you today in what will
go down in history as the greatest for

in the history of our nation.
Five score years ago, a great American, in whose
shadow we stand today, signed the
Emancipation Proclamation. This
decree came as a great beacon light of hope to
millions of Negro slaves who had been seared

in the flames of withering . It came as a

joyous daybreak to end the long night of their

@ { Submit Answers ‘ 0] ::
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joyous daybreak to
end the long night
of their captivity.

dramatize a
shameful condition.

1am happy to join with

you today in what will go
down in history as the
greatest demonstration

American society and
finds himself an exile
in his own land. So we

have come here today to

This momentous
decree came as a great
beacon light of hope to

But one hundred years
later, the Negro still

is not free. One hundred

years later, the life of the

Emancipation Proclamation.

millions of Negro slaves

who had been seared in

the flames of withering
injustice. It came as a

material prosperity. One

hundred years later, the

Negro is still languishing
in the corners of

Five score years ago, a
great American, in whose
symbolic shadow we
stand today, signed the

Negro is still sadly crippled
by the manacles of
segregation and the chains
of discrimination. One

for freedom in the

history of our nation.

hundred years later, the
Negro lives on a lonely
island of poverty in the
midst of a vast ocean of
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Alliteration Describing words

A question designed to make the reader
think-it does not require an answer
Two or more words starting

with the same letter or sound

Adjectives

Simile

A triplet of adjectives or similar ideas

Words to replace nouns (inclusive
includes words such as 'you' or 'we')

Hyperbole Exaggeration for effect

Pronouns What the writer thinks or believes

Words or phrases to describe how, when and
where something happens (usually end in -ly)

Rule of three Comparing two things using 'like' or 'as'

|
|
|
|
Adverbs ’
|
|
|
|
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