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Final Report - Post-16 Phonics Approaches and Neuro Diverse/LDD
learners: Building an appetite for spelling

Myerscough College

Get the appetite for spelling!
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This project aimed to implement a Post-16 Phonics approach for a cohort of post-
16 learners with Neuro diverse or LDD needs, by building a positive learning
environment in order to increase appetite for spelling. A 5-week spelling challenge
was devised focusing on improving mindset and appetite for spelling.

Summary

Myerscough College and University Centre is one of the leading land-based and
sports-specialist institutions in the UK. It also has a flourishing Foundation Learning
area with over 180 students with Neuro Diverse, Learning Difficulty or Disability
(LDD) needs and Social, Emotional and Mental Health needs.

From an initial analysis and observation of the learners that would be involved, it was
clear that there were gaps in phonics knowledge. It was decided therefore that the
approach taken would need to include tasks that enabled the gaps to be visible and
identified and the sessions to have sufficient flexibility to attempt to fill those gaps,
ensuring a solid foundation for post-16+ activities to be trialled.

A 5-week spelling challenge was devised focusing on improving mindset and
appetite for spelling with a potential aim to improve capability. Each session would
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use an initial task to help drive out gaps in phoneme/grapheme correspondences
and enable knowledge build, if required before post-16+ tasks would be introduced.
An initial data gather identified capability and mindset towards spelling, which was
then re-taken at the end.

The key stakeholders in the project were Shelley Nicholson (Foundation Learning
English teacher) and four support staff, who were supporting students in the classes
included in the project cohort.

Rationale

Post-16 Phonics was designed for older learners who come to spelling with
knowledge of life and prior experience of language. However, learners with Neuro
Diverse and LDD issues have not always had this prior knowledge and understanding
or have gaps in their basic code as a result. These gaps can range from single letter
phoneme knowledge and simple phoneme/grapheme correspondences to basic
code plus and complex phoneme/grapheme correspondences. However, the
emphasis needed to be based on the Post-16 Phonics premise that where possible,
we focus on the learners’ oral knowledge and work with graphemes in the context of
the whole word and not through isolated phonic sounds.

With this in mind, the project aimed to test the success of a Post-16 Phonics
approach with neuro-diverse learners and identify the best way to take this forward
for optimum learning and the potential for increased capability for this type of
learner. This would include phonics knowledge-building activities when required, and
post-16 activities identified from the Post-16 Phonics toolkit.

The project also looked at ways to promote a more positive mindset towards
spelling and whether this would create a greater appetite and confidence in
attempting to spell and thus aid and improve capability.

Approach

As the project focused on both developing capability and mindset it was important to
set up a positive learning environment, where attempts to spell were praised and
staff used positive language and reinforcement, encouraging students to do the
same.

A total of four classes and 50 students took part.

Key assumptions about the approach included:

o Repetition of tasks/processes each week taking place to support both memory
retention and ensure learners identified the link in the tasks they were doing, as it
built on their prior learning week on week.

e Differentiated tasks would be available for differing learner levels and stretch and
challenge.

e Learners would reflect each week and note down their thoughts and mindset in
relation to the session and/or spelling.
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The project approach was a five-week reflective learning programme that focused on
spelling ability and the use of words in context, utilising Post-16 Phonics tasks.

Each week consisted of:

e Letter or digraph of the week

e An activity from the Post-16 Phonics toolkit (Figure 10c-1)
o Reflection on the lesson

In addition:

e Week Tincluded an initial data gather (capability and mindset) — see Figure 10c-2,
whilst

e Week 5 included an end data capture (as above).

For more detailed information please see:

e Appendix 1 — Phonics Scheme of Work (SoW)

e Appendix 2 — Data gather and assessment resources
e Appendix 3 — Session Resources

Professional learning: Evidence of changes in teaching, learning and assessment
practices

Professional values and attributes

The key professional learning outcome was the greater need for a flexible approach
to phonics, ensuring learner need was met to ensure progression. This requires
increased confidence from teacher and support staff to adapt their approach if
current practice isn't achieving the required outcome whilst maintaining the positive
learning environment and an atmosphere where it is acceptable to make mistakes.

Professional knowledge and understanding

Working collaboratively with support colleagues emphasised the need for up-to-date
knowledge and practice of the phonics arena and the appetite to share the
knowledge in a 360-degree approach with the sharing knowledge with support and
vice versa. Obtaining up-to-date phonics knowledge of both initial (Department of
Education & Skills, 2007) and Post-16 Phonics approaches (UCL IoE and
ccConsultancy for the Education & Training Foundation, 2019) ensured
understanding of how phonics knowledge is built in the primary sector and how that
differs from the Post-16 Phonics toolkit. The Project drew on these sources to help
fill any learner gaps in phonics knowledge with appropriate practices for the cohort.
Whilst the premise of teaching the words and not isolated graphemes was the
preferred method, isolated phonic sounds had to be used to ensure understanding.

Professional skills

Developing the combination of a positive learning environment and a

reflective approach established an action research set. This was successful as
thoughts and data gathered on a weekly basis from all sources
(teacher/support/student) informed the following week’s plan and highlighted any
adapted practices (teaching/learning/assessment) required.
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Evidence of improved collaboration and changes in organisational practices

The increased collaboration between teacher and support staff enabled a positive
environment to be built that helped students to progress or improve their mindset
towards spelling. The consistency of support allowed clearer relationships to be built
and increased value in all staff views and purpose in sessions. Improved confidence
about the role of support staff in the session had a positive impact on the attitude
and appetite of the students.

As a result, the following key factors will be implemented:
1. Scheme of work will be updated for the area cohort to include:
e Initial assessment of spelling ability, to ascertain phonic gaps, with adaptability
in the teaching/support styles
e Reflective approach to learning and assessment embedded in the process, with

a view to gathering:

e Views from students, support staff and teachers on the learning approach to
ensure expectations are met and all are valued as having a contribution
towards the practice in the classroom.

e Both student and staff mindset towards assessment that allow innovative
approaches to be identified.

NB: This practice would work best with consistency of support in the class to
ensure relationship build and confidence in all parties.

2. Mindset shift to a natural positive learning environment to ensure this is the
baseline expected at all times. This is to include sharing thinking on positive
language and approach, to ensure inclusivity of all in the classroom environment
and a positive learner environment by building an attitude that it is ok to make
mistakes, as we can learn from them.

Evidence of improvement in learners’ achievements, retention and progression

Teacher perspective

The teacher perceived a large improvement in appetite towards spelling. The
learners became keener, as the weeks progressed, to attempt to spell words. They
actively prepared to participate by asking what the letter of the week was, or for
wipe-boards and pens, so they were ready. Learners who initially refused to try
became more readily involved and started writing words on the wipe-boards. This
was because of the positive learning environment and attitude of all staff involved,
as the emphasis was on trying rather than spelling a word correctly first time. Also,
repetition of spelling practice improved students’ confidence and aided retention
though required flexibility of approach and phonics knowledge, from staff, to ensure
understanding. So improved spelling, however minimal, was a by-product.

See Appendix 5 for the teacher’s reflection and diary.
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Support staff perspective

All four support staff who were involved supported the teacher view and noted
observation of an improvement of the students’ confidence, mindset and appetite
towards spelling.

In addition, support staff felt that they were able to allow these students more
independence to complete the work themselves as the weeks progressed, as prior
knowledge was being retained and used.

See Appendix 4 for responses from the Support staff reflective journals.

Student perspective

Overall reflective feedback from students who participated was very positive and all
responded that they felt more confident about trying to spell. For a closer inspection
of improvement three students were selected as case studies (Appendix 6).

Findings

Findings showed that students with prior knowledge of basic phonics were better
able to take on board Post-16 Phonics and progress. The project identified those
with gaps in basic phonics code and allowed practices and approaches to be
amended to allow all students to have the option for progression.

In addition, using a reflective approach encompassing all involved (students, support
staff, teacher) enabled a greater buy-in from all parties as it increased value in the
learning environment and an improved mindset towards spelling.

Learning from this project

e There is benefit to allocating time to really focus on improving spelling ability with
Neuro Diverse LDD learners. Given time constraints in lessons, these learners
often end up copying the words spelt for them so this allowed the freedom to spell
for themselves. Support staff reiterated the value as they saw the improvement, in
both confidence and ability, outside the English classroom.

e Implementing a reflective practice was beneficial in the classroom by enabling
greater buy-in to the tasks and activities of all involved, as they felt they were
influencing what happened next. As all parties were invited to reflect and give
feedback, the way forward was developed with a clearer idea of what is required
to meet learner needs. Post project, a clearer idea of the reflective focus is
understood and some areas of reflection would change to ensure that.

e Place more value on the knowledge and experience of support staff and give them
a greater say in the classroom environment. This helps with reflection of what
went well as support staff are working more closely with the learners and get a
clearer picture of the effectiveness of the tasks and activities. Their participation
also ensured a positive and effective learning environment.
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The letter of the week activity showed repetition of tasks does have a positive
impact. It ensured that learners knew what to expect and enabled any initial
apprehension about spelling to be overcome through task familiarity. It also made
learners think about vocabulary and prompted them to try to spell the words. This
drew on their knowledge of phoneme/grapheme correspondences and helped to
identify any gaps. As we analysed the board as a class, no learner felt singled out,
and as the positive environment was embedded over time, learners were increasingly
happy to talk through spelling mistakes. This allowed for flexible teaching to fill gaps
in phoneme and/or grapheme knowledge. It also enabled peer learning because of
the differences in verbal vocabulary of learners, so it stretched and challenged other
learners to spell words they weren’t able to verbalise themselves. It also opened up
other opportunities for English teaching, such as use of capital letters and using
words in context.
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Appendix 1- Scheme of Work: Phonics Project-Spelling challenge

Session | Topic Session Breakdown Objectives Success criteria Teaching
(*) to indicate if knowledge build (*KB) LTS
or post 16+ (*P16) phonics task

1 Introduction to the 1. (*KB) Board challenge focusing on a | By the end of the session, e Buy in of students to the 1

challenge letter of the week. This was the letter | learners will have: challenge
‘e’ and used to encourage vocabulary, e Positive language being used
as learners were encouraged to write | ® Completed the mind-set in the classroom
Initial Data capture the words they knew that started with starand page 1/week | ,  gyccessful interaction with

this letter. This encouraged learners one of the reflective the initial task and
to think about their verbal vocabulary diary willingness to put words on
and also encouraged an increased * Demonstrated their the board
appetite to attempt spelling thus spelling gbility by e Completion of the initial data
allowing the positive learning completing the gather tasks.
environment to be invoked and assessment
encouraged.

2. Mind-set star completed to assess .
initial thoughts and appetite of KB knowledge bu|!d -
students towards spelling. task/s thét would identify

3. A spelling assessment based on the | @MY 9apsin
expected style for functional skills phoneme/grapheme
using the words set for the relevant correspondences and allow
functional skills level (E1-E3). This is thoge t_o .be worked on by
to gather the initial capability level of the |r1d|V|duaI or class, as
students and give the foundation for required.
progression.

4. Aninitial reflection on thoughts and
appetite towards spelling.
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Session | Topic Session Breakdown Objectives Success criteria Teaching
(*) to indicate if knowledge build (*KB) hours
or post 16+ (*P16) phonics task

2 Syllable knowledge and | 1. (*KB) Board challenge focusing on a By the end of the session, e Participation in the learning 1

building letter of the week, the letter ‘f'. Thisis a learners will have: tasks involved.
repeated task to improve confidence e Leaners using positive
level through repetition of action. (See * Demonstrated their language regarding the
Week 1) knowledge of environment and spelling
2. (*KB or recap depending on group) . ?;I)I(Ieal‘tb;etsleast one * Identifying words and
Syllable knowledge: Interactive teach to ) focusing on vocabulary they
I multi-syllable word know and learn from peers
encourage students to identify the on their wipe-board
number of syllables in a word and thus e Identified the rather. .
break down the components to aid labl tent f e Attempting to spell words
spelling. syllable content tor without fear of being wrong.
at least 3 words
3. (*P16) Syllable task: Differentiated e Completed week
task to identify the number of syllables in two of their
words, with a stretch and challenge task reflective journal
to come up with their own words based
on an expected number of syllables.
(Extension task: For E2 and above to use
the words in context and produce
sentences)
4. Weekly reflection based on the
session.
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Session | Topic Session Breakdown Objectives Success criteria Teaching
(*) to indicate if knowledge build (*KB) or post 16+ hours
(*P16) phonics task
3 Syllable 1. (*KB) Board challenge focusing on a letter of the e Demonstrate your ¢ Spelling mistakes made 1
combining and | week, the letter ‘g’. This is a repeated task to improve spelling ability by and accepted, then used
word endings. | confidence level through repetition of action. (See Week completing the as a point for class
1) syllable combining learning.
task and endings e Actively identifying words
2. (+P16) Syllable combining: Group spelling challenge task and offering responses to
using wipe boards and differentiated words. Group are e Spell at least one spellings for tasks 1-3.
given a word and encouraged to identify the number of word using post it e Active and willing
syllables and attempt to spell it. Words selected start notes participation in all the
with the letter of the week for familiarity and at least one | ® Complete a mind- learning tasks involved.
should be selected from the board. This is introduced setstarandweek | o  Applying words they have
orally and then worked though in writing on the board. th;lee of your | speltin context
NB: Extension: Ask learners to use the word in context. retiective journa (X\ftr::wlpl))(c/ir\?glg)e;))ell words
. - " [ ]
(Orally and in writing, where appropriate) without fear of being
3. (KB/*P16) Word endings: Interactive session looking wrong.
at words identified in the board challenge and how we
could change their usage by adding different endings.
4. (*P16) Word Endings task: Differentiated task to
consider which endings could be added to words.
(Extension task: For E1 verbal discussion about using
the words in context. For E2 and above to use the words
in context and produce sentences)
5. Mind-set star completed to assess current thoughts
and appetite of students towards spelling.
6. Weekly reflection based on the session. (Ask to
complete in break if run out of time)
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Session | Topic Session Breakdown Objectives Success criteria Teaching
(*) to indicate if knowledge build (*KB) or post 16+ hours
(*P16) phonics task
4 Syllable 1. (*KB) Board challenge focusing on a digraph of the e Demonstrate your ¢ Spelling mistakes made 1

combining and | week, ‘ch’. This is a repeated task to improve confidence spelling ability by and accepted, then used

word stretching | level through repetition of action. (See Week 1) completing as a point for class

or sorting 2. (+P16) Syllable combining: Group spelling challenge correqtly 2 syllable Iear‘nlng.‘ .
using wipe boards and differentiated words. Group are CO?b('j’:j'T‘g word(jS * Actively identifying words
given a word and encouraged to identify the number of | _ gn I? llng enaings and offering responses to
syllables and attempt to spell it. Words selected start pell at 'east one spe‘lllngs for ngks 1-3.
with the digraph of the week (ch) for familiarity and at word using postit | e Active and willing
least one should be selected from the board. This is . gote's | 3 part|c;|pat|on n all the
introduced orally and then worked though in writing on orting at least Iearnlpg tasks involved.
the board. NB: Extension 1: Add different endings to the words to the * Applying words they have
word, where relevant, to consolidate previous weeks correct grapheme speltin context
task. 2: Ask learners to use the word in context. (Orally sound (verbally/written)
and in writing, where appropriate) * Complete week  Attempting to spell words

four of your without fear of being
3. Differentiated exercise: reflective journal wrong.
For E1/E2 students- Word stretching using post it notes
to build word links. (Resources: pre written post its) NB:
Extension: Ask learners to use the words in context,
written where possible.
For E3 — word sorting using post it's and grouping
words under the different phonic sounds for ‘ea’. NB:
Extension: Ask learners to use the words in context,
written where possible.
4. Weekly reflection based on the session. (Ask to
complete in break if run out of time)
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‘ea’ and this could be anywhere in the word.

2. (+P16) Syllable combining: Group spelling challenge
using wipe boards and differentiated words. Group are
given a word and encouraged to identify the number of
syllables and attempt to spell it. Words selected include
the digraphs (‘th’ for E1/2 and ‘ea’ for E3) for familiarity and
at least one should be selected from the board. This is
introduced orally and then worked though in writing on the
board. NB: Extension 1: Add different endings to the word,
where relevant. 2: Ask learners to use the word in context.
(Orally and in writing, where appropriate)

3. A re-take of the initial spelling assessment based on the
expected style for functional skills using the words set for
the relevant functional skills level (E1-E3). This is to gather
the current/end capability level of students and allow
assessment of progress.

4. Mind-set star completed to assess current thoughts and
end appetite of students towards spelling.

5. Weekly reflection based on the session. (Ask to
complete in break if run out of time)

6. Final reflection based on thoughts on spelling and
confidence levels. (Ask to complete in break if run out of
time)

combining words
and add endings
Demonstrate
your spelling
ability by
completing the
task

Complete the
mind-set star
and the final
page of the
reflective diary

Active and willing
participation in all the
learning tasks involved.
Applying words they have
spelt in context
(verbally/written)
Attempting to spell words
without fear of being wrong.
Completion of the end data
gather tasks.

Session | Topic Session Breakdown Objectives Success criteria Teaching
(*) to indicate if knowledge build (*KB) or post 16+ (*P16) —
phonics task

5 Syllable 1. (*KB) Board challenge focusing on a digraph of the Apply your Spelling mistakes made and | 1

combining week. This is a repeated task to improve confidence level spelling accepted, then used as a
and end data | through repetition of action. (See Week 1) knowledge to point for class learning.
capture However, this week the digraph is ‘th’ for E1/2 and can be correcltly ) Actively ifientifying words
at the beginning or end of the word. For E3 the digraph is complete and offering responses to
syllable spellings for tasks 1-3.
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Appendix 2 - Data Gather [ Assessment Resources
1. Mind-set Star

SPELLING MINDSET

I . I will always try to spell a word.
| am good at spelling.

6 — | will try to spell every word

6 — 1 can spell all the words | am | am asked

asked to

5
4
3
2

NWBR WU

1- | won’t try at all

—SUR O —

Spelling is a useful skill.
6-Very useful

~——0 60 0E @ Q<

L Spelling is important to me.

6 — Very important

()]

5
4 4
3 3
2 2
1- 1 — Not useful at all

O®EOLE®E| EE®W®EW@®

Not important at all
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2a. Reflective Diary (E1-E2 learners)

REFLECTIVE

[ shink about haw | can improve.

REFLECTIVE
JOURNAL

SPELLING

NAME:

PPPPP



E@ REFLECTIVE JOURNAL !

INITIAL |Date:

'L_;g REFLECTIVE JOURNAL !

'FINAL | Date:

I think spelling is... [easy/hard and why?)

I think spellingis....

What could make spelling easier?

Do you feel more confident trying to spell
words?

Why?

OTLA Phase 6 (English) - Post-16 Phonics Approaches and Neuro Diverse/LDD learners (Myerscough College)

Pagel7



E@ REFLECTIVE JOURNAL !

DATE:

Cﬂﬁ REFLECTIVE JOURNAL !

DATE: |

In class today |...

In class today |...

It went....

| felt....

It went....

| felt....

Next time | will...

MNext time | will...
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2b. Reflective Diary (E3 learners)

REFLECTIVE

JOURNAL
REFLECTIVE

| think about haw | can improve.

SPELLING

NAME:
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E@ REFLECTIVE JOURNAL ! Eﬁ REFLECTIVE JOURNAL !
INITIAL | Date: 'FINAL | Date:
I think spelling Is... (easy/hard and why?) | think spelling is...
Will you try to spell a ward If you don't know Do you have strategles you can use to try and
it? Why or why not? spell a word? What are they?
What could make spelling easier? Da you feel more confident trying to spell
words? Why?
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E‘ﬁ{ REFLECTIVE JOURNAL ! Gﬁ" REFLECTIVE JOURNAL !
DATE: | DATE: |
What did | do in today’slesson? Think spelling! What did | doin today's lesson? Think spelling!
How did it go? How did it go?
How did | feel about it? How did | feel about it?
What can | do differently next time? What can | do differently next time?
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3a. Initial / Summative assessment (El-learners)

NAME:

Choose the correct word to complete each sentence.

Write the word in the gap.

The first one has been done for you.

Example:

What is his name?

2. ltis a nice

his
hiss

hiz

me a question?

3. My sister is

years old.

assk
ask
asc

dai
day
dae

for
forr
four
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4. The hill is very

high
hi
hih

5. 1 have sweets?

many
meny
mani

6. His family is

por
poor
porr

7.1 he is brave.

think
fink
thinc

8. time is it?

wat
watt
what
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3b. Initial / Summative assessment (E2-learners)

NAME:

Choose the correct word to complete each sentence.
Write the word in the gap.

The first one has been done for you.

Example: subbject

That's my favourite subject. | subbjekt
subject

subjeckt

addres
address
adress
adres

1. This is my

2.1 a fish. court
cort

caught
corte

3. My brother is yearsold. | forteen

forrteen
fourteen
fortean

4. The washing is broken.

macheen
mashine
machine
masheen

OTLA Phase 6 (English) - Post-16 Phonics Approaches and Neuro Diverse/LDD learners (Myerscough College)
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5. What

does he play?

6. | | will clean my room.

7. Check your is correct.
8. I have one in my tea.
9.1 he was older.

10. The was very happy.

OTLA Phase 6 (English) - Post-16 Phonics Approaches and Neuro Diverse/LDD learners (Myerscough College)

posishun
pozitian
position
porsition

promise
promiss
promis

promizz

centence
sentence
sentens

centense

suga
shuga
sugar
shugar

thort
forght
thought
fort

wooman
woman
wuman
womn
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3c. Initial / Summative assessment (E3-learners)

NAME:

Choose the correct word to complete each sentence.
Write the word in the gap.

The first one has been done for you.

Example: colage

| go to college on Mondays. | college
colaj
collage

appreciate
apreciate

apreesiate
appreesiat

1. I really my teacher.

2. | want to join the .| comitee
committee

commity
comeety

3. Can | borrow your ? | dicshunery

diktionery
dikshunary
dictionary

4. | would him as clever. discribe

descrybe
describe
deskribe
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5. Your is very important.
6. What does he play?
7.1 hope we for the cup.
8. 1 am hoping to a present.
9.1 have one in my coffee.
10. I hit my with a hammer.

OTLA Phase 6 (English) - Post-16 Phonics Approaches and Neuro Diverse/LDD learners (Myerscough College)

education

eduekation
educashun
edukashon

posishun
pozitian
position
porsition

gwalifie
kwalify
qualefie
qualify

reseeve
recieve
receive
reeseive

suga
shuga
sugar
shugar

fumb
thum
fumm
thumb




Appendix 3 - Class resources
1. Week 2-Differentiated Syllables task (based on Post 16+ Syllables task)

SYLLABLESEI

1. Put the words into the correct column, based on the number of syllables in
each word.

WORDS |1 Syllable | 2 Syllables | 3 Syllables

can

hello

many

together

Monday

2. Now come up with your own words based on the number of syllables
showing.

SYLLABLES WORDS
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SYLLABLES E2

1. Put the words into the correct column, based on the number of syllables in

each word.

WORDS 1
Syllable

2

3

Syllables | Syllables

4
Syllables

letter

everything

guide

probably

idea

musical

2. Now come up with your own words based on the number of syllables

showing.

SYLLABLES

WORDS

W NN
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SYLLABLES E3

1. Put the words into the correct column, based on the number of syllables in

each word.
WORDS 1 2 3 4 5
Syllable | Syllables | Syllables | Syllables | Syllables
bargain
position

qualification

experience

cough

community

therefore

2. Now come up with your own words based on the number of syllables

showing.

SYLLABLES

WORDS

1

Ol M| WO WO N N
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2. Week 3-Differentiated Word Endings task (based on Post 16+ Endings task)
WORD ENDINGS

See the word endings in the box below.

ed in er

1. Look at the words below, which endings can you add to each word to make a new
word?

E.g. rain = rained or raining
aim
fill
heat
play
sign
wash

2. Are there any other endings you can add to the word/s to make a new word?

3. Can you think of any other words that you can add any of these endings too?

4. Pick a word and write a sentence using it, then pick another.

(This can be the original word or the word with its new ending.)

Entry 1
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WORD ENDINGS

1. Read the word endings in the box below.

ed ing
er ment

2. Use the words below, and decide which endings you add to each word to make a
new word? E.g. rain = rained or raining

allow
dress
employ
form
lock
ring

2. Are there any other endings you can add to the word/s to make a new word?

3. Can you think of any other words that you can add any of these endings too?

4. For each word, write a sentence using it correctly.

(This can be the original word or the word with its new ending.)

Entry 2
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WORD ENDINGS

1. Read the word endings in the box below.

ed

iIng er
ly ment

2. Use the words below, and decide which endings you add to each word to make a

new word? E.g. rain =

rained or raining

board

employ

encourage

mournful

order

proof

utter

2. Are there any other endings you can add to the word/s to make a new word?

3. Can you think of any other words that you can add any of these endings too?

4. For each word, write a sentence using it correctly.

(This can be the original word or the word with its new ending.)

Entry 3
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3. Week 4 - Word Stretching task E1/2 (based on Post 16+ Word stretching task)

. y |
Stretching

Let's do this.. -
WORD STRETCHING

Write these letters on a post it and
se.e how many words you can make.

d¥i¢Tiwé

S
©

4, Word Sorting E3 (based on Post 16+ Word sorting task)

Let's do this.. 77§
WORD SORTING

Look at the words on the post its, which
one does the ea (grapheme) sound like?
-~ - -

beach bread break

Match them under the word with
the same sound.
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Appendix 4 - Support Staff Reflective Diaries

REFLECTIVE JOURNAL ﬂ!

INITIAL | Date: 13U \q

Are you aware of phonics and phonic strategies to
use in the classroom with students?

"\
ES/ NO
What strategies have you used or are aware of?
Sppered shadarts Wit QUanies  Sing

O PUBMICE  oud shmdegre | prealomalg
L‘\.@v\ladﬁg_ C%f’.dvqus, pharono , edc |

Have you heard of post 16+ phonics?

YES /NO

If so, what is your understanding of it?

REFLECTIVE JOURNAL [!

i

How confident do you feel about supporting
students to improve their spelling and mind-set
towards spelling and why?

Spelling:

haurde owfldol a’ ‘waye pre o

3 uﬁ L Sere _Wse-n:Ls ¢ spetlig
Spelling d-set:

AN\ . Hope . o ecoumge o

o g Ao s?@!m_i oad Lol o€
Coufcd o+ oo U, LQ,_—,N_,CS d):gLre;Jt: Q{Ce_l—éﬁl

What could help you feel more confident about
using phonics and phonics strategies when
supporting students?

T ose wa oo on s&ajegiej
CE:‘— post- L &udeste
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REFLECTIVE JOURNAL g

DATE: D - M9

What task was undertaken?

WM.

What did you do to support the student/s?
{Note the different ways and any changes in Yyour support})

Bleadad swowds, SEuandiap  onk
+o e o Wl A = shadods
o weor |

Soaas Shacloadc oolod oo S‘"b"\fj
e V\N_l:‘if_'t}O@\.i'ci‘Z»

REFLECTIVE JOURNAL E

—
What frustrated you about the task? Your support?

Ne qﬁ,usk'n:hw‘ .

What did you like about the task? Your support?
Eﬁ&gﬁd LN wWaghg Bhades s g

,},__j o ool Seweadoe oo octifove
L\;:?iQ ot boot M’T’b\% COn .

What would you differently next time?
{(The task and/or your support)

Poce Wole vie o souad tioks
LW booe & dncreos mczabbxtcwj

c A Sp_,ej_klkﬁsﬂ
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REFLECTIVE JOURNAL g

EE=1N YV P s

REFLECTIVE JOURNAL g

What task was undertaken?
SthLaJoLQ s

What did you do to support the student/s?
{Note the different ways and any changes in your support)

Do use_ T hoennl A QLij
ot o 5:th(LbLQ§

Ok Qo\c,Ou.l’_ﬂg.e_d a0 Yo i be_
cb:)u_.g

trioads  &w palucde boowd g
L/{E—»‘l'e_i._;«:tﬁ ‘rﬂa

i

Lo waokal g hio}e;k@",

What frustrated you about the task? Your support?
o Lo alatoxg |

fetle r couodr 4w b woned®

What did you like about the task? Your support?
Suppou oy Yoo v 4o koo wWonado
el SEnaaAD bwecx_buig wieids CiD._A_.\._:\

1o Spell thoun . Give poedive fwodiecou.

What would you differently next time?
{The task and/or your support)

@Aﬁaﬁ_ﬁ Prcu:in' e
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REFLECTIVE JOURNAL g

_L ' i REFLECTIVE JOURNAL
DATE: —
> 27-\.149 7 [ What frustrat by
[ What task was underiakens 1 | ated you about the task? Your support? —’
g ants § eACLLJ&ﬁS ) poad o howelor 4 Lo clo st o of

MLQL?% of- vooucls cud  poodadch

- : 255
exasple ~ed - g — tiomt What would you differently next time?
Sappede of 4o e (The task and/or yo :
A cowpleode wxsolosioanl your support)
oo = . - ;
_ d_&z‘z’lﬁ A fere kra te of B comue Moo  cuotmar  cocclen Fo  pachice
S - {\u"l‘:w I
What did i ’
= vou like about the task? Your support? Fper V= R N~ T TV A A Chasond
Heqeel  Suwpporhiig  Hesr W cheas Shadorts
MACD[.Q_)’Q‘!T‘.LACJLA_J:: axal  couplothda of
el slhoo 4.
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REFLECTIVE JOURNAL E 36/ REFLECTIVE JOURNAL g
DATE: flz - (T What frustrated you about the task? Your support?
What task was undertaken? ] _.’a.m,«gut ‘o e  Leas ﬂcoct r Viguad,

rwa;i& ae-cchxg - Aife_rcunt sourd (o tavoleed  Shaclonfr asa  Werkad fogetiar
Co Soed pPOSE . notes o

e dlﬂg&p@mt STV, 1) c:isa_af.‘f«.c{_«:-\ﬁ BN, L PCL—UQ ¢+ ST o QCWASMM
O~ . wWvle Co deaca g’

What did you do to support the student/s?
(Note the different ways and any changes in your support)

Gbu_.o\,\ﬂ%gd Shhdats 4o ecad ok
N < o oo 41‘1"."2 A What would you differently next time?
SGaads - S?ﬁ: LWI:_D 3_:3 (The task and/or your support)

A ffere s & Froups Wotkod  (a paus '\\aﬁhﬁl 4o e peads L5 dnchiw dato Lo p

Sorae. woaded ssre :suﬂgarl— fan ottass, L conhinlod peckico

?‘Uhat did you like about the task? Your support?

Otosannjﬂ Shadestg J‘U"\ﬂ o Sowud
cd By S R Tl ve A2
Alfferesks Sounde o ouplehor of
e |
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REFLECTIVE JOURNAL g

DATE:

& 129

What task was undertaken?
A ovd s |
TN N N r S L T =T

SO AL S’i\:“e:iciu\_ﬂ vt fost it wotec

What did you do to support the student/s?
(Note the different ways and any changes in your support)

S/xppamked ROVNEETE S N ;TL&I&LL:A_.?) ok

SOCALS Al Wi ' | TTen et
Stledied SomeT & wned esde B —
€A —vng — er

albing” ank  aoeds [ [;;DS{:CLA'G‘F&EIMSD

REFLECTIVE JOURNAL g

What frustrated You about the task? Yo

|
Pos-g.i,by Morsg ' Mmuoefia  @r Hne
fast & e Shdads |

ur support?

What did you like about the task? Your support?

Notved sone shdon fr had teienidsareqf
POl (ann prervuoag wieg le |, SO wiere
able

What would you differently next time?
(The task and/or your support)

n’\&ﬂbn_ P ACeuSUBl o Moo ulos,
Post ,pf@uﬁ:;w—&,'&q s Wlheaa o.ddx,g‘o)

e L S USU S |
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REFLECTIVE JOURNAL g

DATE: 2.1 g

REFLECTIVE JOURNAL E

What task was undertaken? i

fwe shavk, old  onobuer LASLoN owg |

What did you do to support the student/s?
(Note the different ways and any changes in your su pport)

M&d&wﬁ@\ ro0 J o’g,mdﬂf\i&
J;\bguragldm 4o koo ot .

What frustrated you about the task? Your support?

SN S danks needed  wuere Ao,
cad. S0

Nuone EJ»QLL&J\%\;S vAedle .

What did you like about the task? Your support?
T e s shadots wee abla
4o Wk 0 dest  wase
LL\ADJE.-H:LLCM_C\_S .

What would you differently next time?
(The task and/or your support)

& 1o Le.-‘cu&a:b —fcjl;‘t".s
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REFLECTIVE JOURNAL E T
Fm !'ﬁ REFLECTIVE JOURNAL
L |Date:
- L2 (9 Ha
- . : Has your confidence grown in sy '
rl';‘n.-rmg the project, what phonic strategies, if any Improve their spelling and mind-::totmng SdtUdent.s to
ta\f; vou had to use in the classroom to ensure 'f s0 how? | owards speling,
: ;.1? e‘r:/ts understand what they are being asked to Spelling: Z
I Ce_“\_ . . . -
aq&mfg{dh :RJ?SMM&“\S o s M{&dﬁ;m g o 'LV‘\_ W
i L » ‘@-"ek odeaied  ty “tuo < &l
ot ] 8 P e ||| Sudeis T e
: {{:s Eﬁﬂtt&d? W onks A ) mmmd_sen
ol p d : - oo
Seiic \ i‘-&LCf:LcLuC‘_ﬂ ond  (epun ol A wsre pm‘tﬂr\u‘e A fi-mw.ﬁj
o dcreose Aues - E:AMM? " @fm wds ord ukowlk% o 50
' Aot O fdang : ’
(P~ Moving forward, what -
Which post 16+ phonics t = . _ , _a could help you to improve
effective ? askdid you think was most vg[;;- Phene Stfateg|eg when supporting students?
KS Lo W umh . ) rhio.
M&‘:ﬁ o -ltdwucjwrzg_ W pock ks P ™ nesvpozde
e S w;-t-‘efilmm(d_q, to  wWod ced e ais b Ili@.»m- ? kogp
s ey (eog S BF e alesg “4p s clode pertonatly B e
%kra:le;ﬁ‘w_,q oINS | S«.ﬁppsﬁt 40 Shuolonk

ShuderdsS  were abole fo Sooy waevd s
ond £22  owd fwey  were waden
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2. Reflective Diary - Support Staff 2

REFLECTIVE JOURNAL g

L/ REFLECTIVE JOURNAL !

INITIAL | Date: I,&[._lhq How confident do you feel about supporting

students to improve their spelling and mind-set

towards spelling and why?

Spelling: | f{eel confident- bur do feel ndft
2ncbghn  he i3 gpeat  helping shudenig

/ NO o rproue Mhese  slkllg

Are you aware of phonics and phonic strategies to
use in the classroom with students?

What strategies ha u used or are aware of? i
Yes, bor these  heve beern w wibn ey tege Slgr)ellmg Mind-set: hﬂ%nab
us — Storh wibh  sherk Y Aevlung  forwerd Vo ¢ efg eir

1 daddven 9 Mnd 8¢ Youwerde spelling buﬂjarhflj

vowel Soumds  Gng Consoncn b <sdunc15 Prem wn slhveles s o IP tren Lo

Hren movingy lbo prachse bwo [ Havee leHen become more C;Jng—ubmlr' wiee s Japellers

blends . - What could help you feel more confident about
Have you heard of post 16+ phonics? using phonics and phonics strategies when

Y ES / 6 supporting students?
) -~ G bBlager incive inbo swc,lfe_ﬁtts \o

If so, what is your understandi ity

help™ post 16 2 ddsla yp wih
No une}mm\dmj of 1k ot cssume mfmnj Afficolines

Stmileridnes of obove
- G \.-u_e,\;,'-.:j Sess\an on ph&ﬂ\c_i

So et tae sWodeanle jmn o firmer
Uf\éus‘i’cnéunj )
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REFLECTIVE JOURNAL g .36/ REFLECTIVE JOURNAL g

DATE: 3]0 1 19 What frustrated you about the task? Your support?

What task was undertaken? AdE of Yhne shodedts | ocled  Conprdence
5\9&\11.’\3 (_hc—.,‘l.lena{g LN SP&'U\““_CJ '

and  Weren b L..;L,'LJunj-
Vo complele Some of the ‘taglks .,
What did you do to Support the student/s?
(Note the different ways and any changes in your support)
- Sﬁbﬁd sl

oot wWods - ‘nre,c'nunj thenn
\nbo S:j\%'lolab.

What would you differently next time?
- Supfbo{"hna one) enufuraﬂma shudenls (The task and/or your support)
Yo Comnplete ol spelline chalenge N&’hlﬂﬁ
Ll\:' ORsSegs M\f ‘Ph&l"‘l.\('_ "L_I‘IOVJ le d C&Q ‘G-“-Cj -
fneir Coahdence orogund s .
What did you like about the tas
The Shodenls

k? Your support?
enjoyed fhe toslka

and Ynese

|
Set
were Seb o meel Hherr
needs . The Yulor Yal\le d choul -S{Je,u“l'-“jj
g remened posdnve.  havoughout |
The sSwdenbs were  renunded Fact & wes
sV Vo mcliie mistolies  cnd adk be clole
.'U'U bl‘lj'i:l._;k A== VLY d =
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REFLECTIVE JOURNAL g REFLECTIVE JOURNAL |

| om——
EATE:' 2ol e l_'W'hat frustrated you about the task? Your support?
What task was undertaken? Move hme Neelds oy spenk  for
Lecrm v alecu b 53“‘3301‘% - é‘"‘ffﬁ"‘?-‘“}' e  spellan el € o e
Sevnds wikhin a word | 3 o -
Te ol oot |

What did you do to Support the student/s?
{Note the different ways and any changes in Your support)

6uppor'r Shudenvy, Varec e down

BN different- rviords
What would you differently next time?
C,e.rbn\nﬂj &.:j\.lclo‘le& Wiun o wlerel (The task and/or your su pport)

%mlémj Yreir  phonic \Lmnwleég—e_ |

What did you like about the task? Your support?

The  ‘osle wes  vened  oned
’\.—_p,vpk e  Sluden g vbereste o) |

Twe cbmosphere 1y C.Ll\AJths vey
Posdnve  wibhm Phe clogs vowaa
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REFLECTIV :
. E JOURNAL .62/ REFLECTIVE JOURNAL g
DATE: .
: Hrhafia [ What fr
ust
What task was undertaken? J Aot rated you about the task? Your support?
word b . A e LRV L cnae tjcru j nen g Ll
udov S"lme_'rc.‘fhﬂj Jd= Louresn Se cllered how 0 e
. pro s o
What did you do t '
(Note th O support the student/s?

e different ways and any changes in Your support)
:)UP?G ved  shuden Vg

o Frine of

wards
.-’C|b_| ~
| . What i i
Lootied "ok word  exbemen Subfrxes o0 - ~h tas:vo:ld you differently next time?
- tj - and/or your support)
Mo yis ,

(‘«Eﬁpe ) Yo oulg) SenYencesy L~ e wordl g ! -.:}'!:'i S omne

What did you like about the task? Your support?

Fun less ujn'nf\j. uétnj 190:.\‘ Js

miesadv ¢
veleucny - u.s.nnj Hne wievds "

uaor Ti--" on  tengen

sentenceg
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REFLECTIVE JOURNAL E

DATE: Hl e

REFLECTIVE JOURNAL ﬂg

What task was undertaken?

Merd Sor'hnj - \Gmuﬁj ok ¥he d&fym’r’
Soeund s for ea™ | Vo Post Wk Nndb et

Sovked reom ey 3 C‘}»lf‘fe_;’g-“i"_ SoULMcks

What did you do to support the student/s?

(Note the different ways and any changes in your support)
f’r\w—uf'ofje_d e shudenk o recd oub the
Orfferent
o

words confeinine ‘e anmgd

helen o Phe d'-ﬁle,rwr sounds

What frustrated you about the task? Your support?

Mece time  needs o be dediccled

o s .S.u"-:)_j%.d’

Spe.Uunj \s chrvnecd i commumcclron
ond  \es CL dweck 1mp=’:~c'{' O N
e_,mp\ojmﬂrdr opporiunlaes |

What did you like about the task? Your support?

Tm Shodenls con fdence hes Sr’ oW oves

Me poet U Wweelce an o Meny slhudenlk
Whe were Uf"lNLaUul"lj o P’nﬁfj&fj{' Lnnhc.,"l'lj
e now 2nMavcicshe -

cloout gn\cj'us,‘h G

Wenbing bo  tonprgue. Phear nowiledge |
" 4 J

What would you differently next time?
(The task and/or your suppport)
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REFLECTIVE JOURNAL g

FINAL Date: iz

During the project, what phonic strategies, if any,
have you had to use in the classroom to ensure
students understand what they are being asked to
do? .
% veo\Nang  wWovd g dows Moo by jl'l cloleg Cumeof
Semekiey o Shevt vowel fcensoncn r Soun
How has this impacted? Proehsing  bwo | Haree lept 2.
blends | Lo Ny cl
Svifives - wovd  Eaehn 4.8
vl s OVl v e i L-"\::_Ju

=

Which post 16+ phonics task did you think was most
effective ?

T M P‘n-e_j Gre old effechve ond Sheuld
ol We uwse d by Comnp limenk ecch dbvers . One

v&ﬁ%mﬁj WAL ade  sode odd Shudevils,
Y s

REFLECTIVE JOURNAL g

Has your confidence grown in supporting students to
improve their spelling and mind-set towards spelling,
if so how? |

Spelling: I
Hen, f-nd. n awul whoel e

o g ".c‘_r.‘.;c:\.u'l.e_c:cjnﬂ

Slodemt lonews

Gnd  then building
e
Spelling Mind-set:

Voheve Qﬁjij{‘_.C} 3 tur\j sShudenls  become
Much more. tonfudent  ovew Flre peek (p weeks
Their Wwnowledge h es lnorecsed e d "Lqej Gre

Doeve ed by o e CVE. 0 GO )

Moving forward,that could heiﬁjyou to improve
your phonic strategies when Supporting students?

‘I"Ul.’ Vver HC,-II’H f"\j
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3. Reflective Diary - Support Staff 3

REFLECTIVE JOURNAL !

INITIAL | Date: /2 Il 9.

Are you aware of phonics and phonic strategies to
use in the classroom with students?

N - r "
I'm not suie 0+ ohek thay are ¢ alied
I

[~k | -

L A | I - il |

QL IO abouwk founding owt |1
Worcly cunch CP|: t"._‘-ﬂ(‘j oy (; 0 nto |
Evyllololes . ; |

Have you heard of post 16+ phonics?

YES /(INO) ‘

If so, what is your understanding of it?

ﬁ? REFLECTIVE JOURNAL B

How confident do you feel about su pporting
students to improve their spelling and mind-set
towards spelling and why?

Spelling: [ {01 Guite conficlank buk
Chhin kK that §tu clown k Q N FE clo nok

nWawe enough hpae to Wovrk on Claar

Spelling Mind-set:

\ o, C .r_m.f—-.':;’\im't' "\'J"Un I»’VL.L?( (=1 aTA

Spelling cund
Stuclenks cund

%P:’_.Uu' »"\Cj /Jif.“lmor\:.(ls .

21N IIyCJ \_r o Il\ .._'\r' :ju'-: Wy ©

A Pro ving heir conk rlomrf
WARTa leg o rining

What could help you feel more confident about
using phonics and phonics strategies when
supporting students? '

- Lecarninmg nhore ebouk difftorent

Qkrakegie]
-

- ,Dginj fofe phonic? Rork 1

Clans Wit

- hearnin abouk aifferentickine
Phovic “Tank ¢ For different
?LUCLQDL Culi_):-l-k!é.{_:

8{1 'u‘-.d-&.u"d\ s
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i

REFLECTIVE JOURNAL I!

REFLECTIVE JOURNAL g

DATE: 13’} A / e I What frustrated you about the task? Your support?
What task was undertaken? - Somu huwdants wesre not ver y
Spra,uq N ﬂ?q;k Conbidonk aloouk Their g PQJJ__ @
SPE'J“J".ﬂﬁ\-?‘Jﬂ.CuU.EA;\j& abilitien cond did not dlo tiag
teskS G Rwelh 0w Thay b wlel

What did you do to support the student/s?

howe o
(Note the different ways and any changes in your support OnL .
= , il - Some stucdlents needoed Moie
= S 0uund ‘Cj ouk wor dg Stk-pport ancdc 1t was diflicudt to

QIve CARIYONO Ziowu Yin Bwe to cougel
What would you differently next H’r\ﬁet?c‘ok‘g el
(The task and/or your support)

T éncouraqge Studanks to Qcm‘xp‘ﬁﬁ
Spelhin a-hmkm_ﬂae. to o best

by i .
Of nwiv cloilitie) =1 Ploss addrSteund o 9.0k
— Broke downr task inskruckon § to thwe diff erent Students and tha
o wuncherstan aling

Suppor T t_L’LU]‘ quite So Wil be
able to adaplb my Strclctﬁ'm
— Tihhare NYe V) OLS{DDd_ varieky of C»gcr:c::rdin.du;r

toanik § to lKeep Uha §budonts 1nteroptid - | waill 't?ﬁ to work @ity thg Samo
Yrowp of S‘L’L\_diaa.\b) i each Clan
Sa | Caun \I‘ﬁﬂﬁDh’rdQ Cne Euppoft ij

the. tutor ( G |
COranN o Y DoSICing n . = )
f'Ca Mo b ady ¢ t\w (.“?r[{“(ﬁ_{} . 1*'\.;'0»_&1‘ [‘-Q_c’ wing  can [ Know g ) bﬁ_ftﬁf’.

e : P i f i el . .
LW ST GRS TeyTponced wwatt—toSeppert—

What did you like about the task? ??ur support?

Tha kowks were mkro ducad by
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Lo

REFLECTIVE JOURNAL g

DATE:

EJTQKP/H};D].

REFLECTIVE JOURNAL i!

What task was undertaken?

S‘#“Q_bka% - bmal«-{irlm_tj oord s

to be able bo Spell Waem nore
J?ous‘il%_

What did you do to support the student/s?
(Note the different ways and any changes in your support)

-lUned ackions (Ciapp[n obot e_’c-‘;)
to break words ints Syllables
= [ngrjg_(_‘;.lg__d CCok in gbr uckion s

~ Pronpted ftudenty o ftewy on ke

What frustrated you about the task? Your support?
— | chd not fje/t Fo work 1o/t tiha
Sana ftudank( Qn tia weelk
belore Adue to lea, Support gtakt
being in the roonm cmd thesefore
't Wes difficudt o provide
Chem 10N tha Stfw\j;@ Hmu.,
Guined | .S'ffrc_;g taoany .

What did you like about the task? Your support?
~Ever \yona emjfo:_f ecl 3{2,{?{ v nvolne ol
" the ackiony (Cf%pf::\j . fobot )

- St_»tdmio wepre g ety More Conhclant
(1 B g@ﬂa(\\j ele rd\:?n

Lo lnain U/uuf
here broken  1nto -ﬁfnabre,g,

What would you differently next time?
(The task and/or your support)

-1 now Kinow epen Monag ¢ tudeaty
N tha Growp amad wndleretand
More abeous tlha Spelli
Soilities ool (ol be alble

to be nopa ConFickoan t Wity
e QLL{)IOOPCI Pr’Uu'l'CU?.O{,
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REFLECTIVE JOURNAL E | s/ REFLECTIVE JOURNAL M
o5 a )

e ] v

What frustrated you about the task? Your support?
What task was undertaken? o

—r
[heore | mere Some ¢ Ao,

slnletla q < -
® O Bl thanto re e
MNMaole ¢ v r
What did you do to support the student/s? Co P‘QJUH 3 Mo aliF A t
(Note the different ways and any changes in your support) r Ylaann

“'-—SOLMJ\. d\i-.-’lg. euC 'LQ'D('"C«'LO

- I{'__»\{\Cc:;wrc:ﬂ e_d & tkACL_&‘_).;\JL)ﬁ g o) PC}—( t'fc_q’xﬁ
g PLL{;\"E@ Worcly on tho b oaraof

— En C.owa_gﬁx:l cbudaen s to thnw

What would you differently next time?
(The task and/or your support)

<
—Iry to SRemda wAnpe o
obouk SLL.lr-"]f—ixeg‘ o Woray : r&
RN ¢budaents 1onho. e
What did you like about the task? Your support? Otr I r
: A LAY - M '

Fhair lan’v:éx?

—dudents wOere st
Mo (ooccl

Fhe Worda

TR o\ Voy e L@r%‘rlg.
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REFLECTIVE JOURNAL g

REFLECTIVE JOURNAL g

[ a0 ."I | 2 ||' | S _J What frustrated yYou about the task? Your Support?
What task was undertaken?

I fedt tihax Sorme teownlyrS haa to
C h ]-'“\ior C‘ Q,_
Steet i 'r"lj wor s

be rughod due to lagk o f
- Hwe in tia lerro
pport the student/s? ﬁ@_-lcl'ec Tire
and any changes in your support) Yha
- Somdff’ﬁ oul |sords
Emcowot_c].«\\j Ctuclents to Spiit
Wordy nto Syllabien

= Rorom,phe_d ftucddanl, o Conploke. - wowu d NNo.
tok¢ to tha best of tha

,eﬁ Fha
Che enal pf

What did you do to su
(Note the different ways

J.Ou\xno;_i at
lersonm

What would you differently next time?
(The task and/or your support)

e Luere hhno re Loay

18 ckbrh‘f;-\il QIL’\OU\S N tiao Provided o4 ting
What did you likeaboutthetask?\foursuppor‘t? 2nck of g lerr on o

~l cownd Ceo ot t e \SEMOLQIA’\./QI Conmplatn Tt ibc,wnc(i.n

laeqpe Prciﬁ'“%’“ﬁ XN e ir

SIQQ/L,U 9 oAk ey
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REFLECTIVE JOURNAL !

Jﬂﬂf:hhahq

REFLECTIVE JOURNAL M
| : —

What frustrated You about the task? Your support?

What task was undertaken?
Spetling Tasle |

gioo_,ww Chcu\,k.o_wfje, [F{mﬂ)

;u::tattﬁid you do to support the student/s?
e the different ways and any changes in your support)

— Sounding ocuk oraL
_ QQPECA_J:G_ Ccn s ;ﬁSE’rucﬁDmﬁ
- PFDr‘V\,ptiad Studon s, to SE‘mf
ON ktanik
~ Procgin tw e O
: }?{; § T \zto o m‘\ﬁuf

r

— | fer

—V Bhink thare couldl ha no
Ii:)e_g,a_n Ge ok aore fc-\f\,prouﬂamlt
| £ hae SesvVon Continue o J
for More Weg kg -

! in cx,k:. Che cbu A enf
Gy 1ose Thee pnews Skilg £

What would you differ -
entl
(The task and/or your sup ¢ : Yy next time?

— No *:"v‘ﬂ,zsj )

What did you like about the task? Your support?
~- | Coukd ¢op Stu Aentg S own chin
Ouk Dords Mmore €GR ) j
- C L’\uxokmvt/) ere nore Cc;jr\ (H doant
LA tWhoir g P&M‘v’j}f,
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REFLECTIVE JOURNAL B

Has your config n de o

Hasy ence grown in sy i n

e ' : Pporting sty

mprove theijr spelling and mind-set towards spﬂ*lil:;nt
g!

hat th if so how?
do? Soiin at they are being asked to Spelling: ., < |
| Séng b .
S’CPQFCL'\\—?GC}LUt Lo>ord g Join bc‘«ck} - Ve Tiven folt that
\j O bc::_s,ch W) G Not the

Brecuinyg/ R0 dn 9k
T weral) tag ri9ne Gppro Wkt 1
\ Culak | - QCMJ © 't doey 1o
|| | speling Minds At e OH

How has this impacted?

Some gt
| welank¢ (o,
Streuy e ’Lt?_.dq Crheng | QW‘I NoW @ ok Mo confidank
e WHore o Spelling word, N woin Stvakegier amd |tk thil
o s Q’I L_:"CJ SP 14 Conk nee (gb Th
effective ? Phonies task did you think was most
SDW’WO]'h — |
"9 euk and : lear '
Hordo\?ﬂt-o Sqlios gt‘@&ktvg More. o rmall phamlt QHE &ED%
Why? e - 1 Coul d clo Conmg T\QE_QFG_Q{,:}'@.
ar
ON Prowan @M.CLUM MG e/(u_j

e ¢ ’
USin tctiz%mto Py “92g2d
9 flonn to breai® to — Sthharin -
2 word) r of best Practice

ClowR
Englich tuwrorg -
;_‘\/ Md E'LLIOPDF )
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4, Reflective Diary - Support Staff 4

REFLECTIVE JOURNAL g

INITIAL | Date: 2 o\v\\=\

Are you aware of phonics and phonic strategies to
use in the classroom with students?

YES /(NO

What strategies have you used or are aware of?

Oedoa o Lpema i oS e e
LSO '@\Agy;\.)s_ﬁﬁ

u-_...l\-';k}u“i:\— e o oy,

Have you heard of post 16+ phonics?

YES /NO

If so, what is your understanding of it?

= T T = e e

c\c:nru

B T W A T N - VR

s e M_DC#LBS

v SR TN, S NoEEN S ag e @\Q;_S.

[36] REFLECTIVE JOURNAL E

How confident do you feel about supporting
students to improve their spelling and mind-set
towards spelling and why?

Spelling:

CD e N Se TRNERS e C;S';r._}c.?;x—\c..j

T 2" e O SN ChoraEh, NS ST -
Spelling Mind-set:
o VA e e, S22 u_-f‘u-\.c..f\\,\i} S - ‘%.'\—m\&xx)r

C oo e 1\_.5 Aoty S Q(S‘J

What could help you feel more confident about

using phonics and phonics strategies when
supporting students?

%M,@_} Neuo A e e e
‘;bwic_:_—,,_us‘,a_g B e E_E\GGMD\M%

S ™ RS L
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REFLECTIVE JOURNAL l!

%ﬁ REELECTIVE JOURNAL E

DATE: DN W\

What task was undertaken?

N\ @i m-.\) = 'ES{\ SIS

e N W
{EJ“\\\&JBL&%' 7 ONONENE NSy WO PO BN o Sgo Pl

What did you do to support the student/s?
(Note the different ways and any changes in your support)

e -r':»"t_,“c\-_h\ AT C:"_\'T—\QQCE;}\ SO, N

Gl — SR NN \(‘fi—‘;‘—:‘b

.\ W -V P
e, - -«_-x\—w\’ C_},,_S\\c{}@\t& PR L e Sy

What frustrated you about the task? Your support?

oD \caé::,\‘k_\.v\ﬂ—\\-‘l = L. VN
= cewoss O Sor s
EDRAALs DAsk e N SCRe S esmAns
Trentesn N QS‘QQ“N\ \M\\_{

S 2 Ay

What did you like about the task? Your support?

\\. \-'x L. »—""ﬁ'r.'.q.q_—.-_-,\r"'.\\\m&_- “‘:}\.M Per—o
.
o e

NNAaQQ ey ™=
C D e TNAR Ry
PN e T iy aIThe- B
l S hva - SOWESSes

What would you differently next time?
(The task and/or your support)

%mmm:\_&-}q_ o= \‘*-4"-'(- ' R e Wl — 1

e @R
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REFLECTIVE JOURNAL !

[

DATE: 271 v\

REELECTIVE JOURNAL E

What task was undertaken?
MDD %é,:};\nmb_g

What did you do to support the student/s?
(Note the different ways and any changes in your support)
S ;;_Eg;.;- P e P S e WP, W S
. - y L4 L ﬁk .
W e %c—:-._ﬂ_.--;-:;\.rvk.—\s.% s ST RO R
= & Mowass O N

What frustrated you about the task? Your support?
e, BN NS S SN0

AN A St e AN el L ey NnanA
N N O «'w_c}:\ﬂﬁ

T e S% Sy wwes B T_g)_\-‘(p\\’\\f\gy:} = %&:.,_Q?GJA&-
~= '?\\_le%" e e T — -:"‘\“_‘-CS?\\.

What did you like about the task? Your support?
VAN e Daex Naaee Shodsnde e
A Lodm Vomord 3 L__),-m\c__s:'\.s.}.c!\
v, v N o™ G o
CASDSN Thea  SNSRESeanX P TV e S
NG i, e S RS N T Ly T

What would you differently next time?
{The task and/or your support)

= -r-\c:n-mrf—k_'%ﬁ__ e o S, N N N

Lt Y N — s~ N Do e ~ s

= et me s G TS
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REFLECTIVE JOURNAL g

U(K AR

What task was undertaken?
e T S —NE

E‘b%fﬁd&:&q\r{\“cj s RS

What did you do to support the student/s?
{Note the different ways and any changes in your support)

NS ANAS o ’\.\&m_b NrSasoa_ ‘:;‘F*:\/\Q!h

m.\\..r\;:)l
%\mr-‘s.-.ﬁﬂﬁ AN S e Sesn s,
Ao~

N e &\5\\&}\—_-.\3_3 .

What did you like about the task? Your support?
AN NC W MrEas e NeSso NS g

\-\“\ﬁ" =3 Mo E T N R Ny
L_ks_:l\“b:} L o ol W G,

NNANWT 2R Vo SN o
e = P

REFLECTIVE JOURNAL g

What frustrated you about the task? Your support?

s ea E= TNENPS NP, Y frand C?.:;-;%Q.—c—\:m‘\j\

M e "s‘i\n-.__r.-__ N N o o G-L“*C:_CR.JC)NS

‘\”\Cihra_ LT-\“

SO ~ S oS

What would you differently next time?
{The task and/or your support)

Clvne. Oua Fca.\cu&ms ere-
Mo \e=Nuers s \..Qp_rﬁmmz\)_\) ‘12-3

&;{;‘Q.G_r‘—‘\ WJ:_—\,,U\S LR e P m-s;__‘
N, ~, -
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[/ REFLECTIVE JOURNAL ]!

NN\ A

Tﬂg REFLECTIVE JOURNAL

IM !
]

What task was undertaken?

%%_ =5 w-n_-:h Q\rQL\Q;\ Qg
_W ., Y :":.\—J‘&\._,& -

What did you do to support the student/s?
{Note the different ways and any changes in your support)

o cBcee S 28 S QL—“—"‘Q\QP«—\r
\WW@:\

What frustrated you about the task? Your support?

Lo cmve—sn. TN S D A . DR S S S
e L= e TSN O\xs;c;w ey,
S =rs - eSS cdta ShoSendS Coodad
o Tavsm e O e elooed s
"59:.;\\1&..&!3? CR—D e e TSRS =Y
e S coXk oo iy TNNSTYENTe S
have SHad @ X Loncoedroh Soecshees o)
NS waedoha o W-es QO soup

What did you like about the task? Your support?

N "\-\;\f"x—c-'?-n)\ NS U LS-'\—‘C::&.._:Q‘_—-&
S SNz SWeacSan 8oy N e
‘-’-‘5‘—’3‘-"‘-"\4—1& SN N EBRE, we e
SV =0 s SOSOLNm S ek Oy
el SN e P, N N~ T

What would you differently next time?
{The task and/or your support)

g oo L-'f.\r\:J\\rx L R, "’\\c\.o.if Q»-‘_\{"\S\xﬁﬂfj

U Vs NONRD o\ SNy
OGRS
C s Naa SO =y S -

p NSS ey~ s ?(.Q_S.Sw_ta

O v
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REFLECTIVE JOURNAL g

Date: \~ \\2)\\e\

During the project, what phonic strategies, if any,
have you had to use in the classroom to ensure
students understand what they are being asked to
do?
AR SN & SouSerky o Sheoo
R R P et s L N N e
SSana UK vewmy N o TN 28 g "
HOW has this impacted? <
Ve Nexs D2 E™S T, Do o), Nl
o S == e N o e 3‘7\__;1__
eANNNAS O A \rcana S e

Has your confidence grown in supporting students to
improve their spelling and mind-set towards spelling,
if so how?

(=2 - | I
Spelling Mind-set:
Ve A D v e NVaomos. o >
‘(_-ﬂ"-\x-r-.\-fx\——v—t} e \{A_.f;;\._;._ e ™y, ?}‘{)Q.-\\ ~5
T NSS SUdm  Seer e 2 e o \'-“—“'“‘3““;)3

On N

Which post 16+ phonics task did you think was most
effective ?

N SO o o Nedsica s S Dha
s s SR osdcvoa, | ouS e %Db&_ﬂ_ M
T e

Whv?tr%\.«ﬁ =
Leeooia N e SN oS e N

N =
= e \w-\c;x_:m_
™S %QQSLSLN::) s o T VN WLV

S e si s e eSS L

AT Seka WSaoo~deng

Moving forward, what could help you to improve
your phonic strategies when supporting students?

R P 3 Pl ut-.\a.r\_e-) 8

N Shodasgas anal

\_A_')C-Ln.ﬁb e Cf:v(-&?{:d‘—*_\'( = v

S BN
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Appendix 5 - Teacher Reflections

REFLECTIVE
JOURNAL

REFLECTIVE

N3

Ihlkb t how I can impro

TEACHER
NAME: Shelley Nicholson




G@ REFLECTIVE JOURNAL !

INITIAL | Date: 13.11.19

G@ REFLECTIVE JOURNAL !

What are your initial expectations for the phonics

project?

1. 1am hoping that the outcomes will give me a dearer
stesar on how to take phonics forward for thes type of
learnars,

2. Ananswer as to whether post 16+ phonscs ls correct for
this type of learner and that the strategses work and
are benefaal to the progress and growth of thase
learnars,

3. Some bevel of prograssion for all the karners involvad,
in edthar capability or mind-set fappetite for spealling.

What strategies are you planning to use and why?

I'm plannlng to use a numbser of strategles and tasks takan
from tha Post 16+ phonics handbook, and approach the
learning and recap with a questioning approach to gauge
what understanding they have currently. Fromthis | intend
to be flexible and knowdedge budd KB If nesads be.
Howewer, am expecting that there will be gaps in phonic
knowidadga, particularly with the lower baval (E1) kearners, so
I may have to add in more knowledge build or adapt my
methods for thes, Hintend to start the challenge with a task
they have done before, which & a board challenge
vacabulary bullder, so there s farmaliarity.

How confident do you feel about leading on phonics
learning and guiding students to improve their
spelling and mind-set towards spelling and why?

Spelling:
I'm feeling apprehensive about the Post 16+ phanics
tasks and approach re waords not sounds, as it's new

and 1I'mn still learning, alsa, if 1will e able to fill amy
gaps in phonic knowledge and enable progression.
Spelling Mind-set:

| feel quite confident re mind-set, The support staff
and | have discussed the approach to this and feel
Between us we can achieve a positive leaming
environment thus enabling all to improwve their
mindset and appetite.

What could help you feel more confident about

using phonics and phonics strategies when teaching
studenks?

More research into both Post 16+ and Letters and
sounds (Primary curric approach) so | can have maore
flexibility in my approach,

Speak to staff with more phonics knowledge and
knowledge share.
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IG@ REFLECTIVE JOURNAL !

SESSION DATE: |13.11.13

G@ REFLECTIVE JOURNAL !

Expectations:

I’'m hoping the karners will buy in to the challange and they
readily participate in the task and the initial data gather.
Also, that the board challenge will fee farmdkar and will hedp

tham to accapt that wa are foousing on speling.

SESSION DATE: |20.11.13

Reflection:

All 4 sessions went relatively well, Thare were a nomber of
kaarners that dadn’t want to engage as it was spelling,
havsraver we (support staff and ryself) gently encouraged
tham to try.

The board challanga worked well as a knowledge builder as
it mat Post 16+ as it focusad onwords not sounds however
it identifiad the gapsin learnar knowledge,

The mind-set star was difficult to cornplete for the kearners
as | felt a nember ware putting what thay thought we
wianted to sea, This was the same in the raflective diaras so
wa encouraged them to be truthful and put hows they really
falt. This seamead to work as some did put down thoughts
that showed all was not great in thesr thinking at the
momsant,

Expectations:

Thas kesson | was introdwoang a post 16+ task keoking at
syllables, hownavar | need to first ascertain knowledges of
gyllables. I'rexpecting all will know what a syllable .

Reflection:

Viery Few learners were able to work out syllables so | had 1o
teach the knowledge. However | then had to change tactics
and incorporate the dapping method for syllablas as the
learnars were not abds to break the words down verbally
and say how many syllables there were. | tried to Introduce
ather ways of breaking that | felt were more appropriate to
a post 16 learner &.g. humming the word, however thes
didn't wark.,

e the clapping method weas introduced the learnars wers
fle wath syllabec breakdown and worked well with the PLE
gyllable task.

Mext week | need to nsake sure | have tactics up vy sheeve in
casa this happans again with other knowladga araas,
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IG@ REFLECTIVE JOURNAL !

SESSION DATE: |27.1L19

Eﬂ@ REFLECTIVE JOURNAL !

Expectations:

I’m hoping the karners will have retained the syllable
knowledge from last weak so they can gat involyad in
syllable cormbaning and endings tasks.

I'r hoplng there & a change in mind-set when the stars are
completad and thara will ba some traval on the confidenca
in thelr spelling abditses.

SESSION DATE: | 041213

Reflection:

The board challanga weant well and learnars are asking or
kxoking for pens and boards to participata, Howawver when
wie started the syllable cormbining task, most learnars could
st remember what a syllable was untll | dapped. S0 need
to maka sura thara is somathing | can do for each task
Jknowdadge build to ensure they can recall the kearning,
The spalling combaning want wellin 3l sessaons as lusad it
it T0 Weays, one 1o practice spelling and share knowdedge
of the words but also to improve the learning environment
by showang it's ok if they didn't spell al the word correcthy it
wias about trying and prasang tha syllabac [parts that they
did get right.

Waord ending fsuffoes weent really well as we worked on it
orally as a group to start wath and the support staff were
involved in coming wp with words and thinking about
andings, 5o it created a action learning set,

Expectations:

In this kasson | differentiated betweeen the E1/2 groups and
the E3 group as was mtroducing a more diffcult concapt, |
aim expacting the kwer kevel sessson to go ok and there to
be retentlon from last wesk. However | | 'was more nervous
about the E3 kesson as we weare keoking at digraph ea and
the different phonemes it has.

Reflection:

Learmer refention was good In all sessions, howvever still
nesded to clap regarding syllables for the E1 and some of
the E2s, sothey could racall what they wara doing.

Wiord stratching worked really well 55 the learnars enjoyad
working with the post it notes and ordering them. (P16+
task sothat's good).

The word sorting task went better than | hoped as the E3s
graspad the concept of the different phone for the same
graphamsa, Itwas very noisy asthey were all saying the
words aboud however it wias a fun sesslon that was clarifled
with them using the words in context.

1wl definitely use both of these tasks with learners as they

both workad really waall,
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w REFLECTIVE JOURNAL !

SESSION DATE: | 11.12.19
Expectations:

I’'m nervous about this kesson as after we have practiced
spelling with the syllable combining it was the end data
gather to see if the approaches had created progression.,
RE: Mind-sat: | have visibly seen the appetite improve and
kearners are asking prior to the lessonwhat the ketter/s will
be on the board.

Reflection:

All 4 sessions went really well at the start, the learners are
engaged and actrvely particaipating in the board challenge
and the syllable combining. Thelr memory retention was
good today as | didn't have to remind anyone what syllables
vrere or suffixes they immediately clapped and got on with
it.

The spelling task assessment was met with no objection and
all learners just accepted it and undertook it without
comment. None of us helped the learners so they could be
independent, except for certan learners whose reading
ability isn't strong enough. | was happy with the approach
taken and the learner involvement.
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E@ REFLECTIVE JOURNAL !

FINAL | Date:11.12.19

Eﬂ@ REFLECTIVE JOURNAL !

Onid the project meet your initial expectations?

Yes for all 3 of my inthial expectations.

Explain how?

1. lam chaarer about phonecs practices in the classroom and
fesal I have more flexibility in approach, Through the project |
hawve realisad that there will be phonics knovidedge
differentiation and 1wl have to add in knowledge bulld
where possible to filll in gaps,

2. ¥es, post 16+ phonacs works with thesa learnars,
particularhy if thay ara higher level (E3), howsavar this might
Include practicas that are rmore relevant to indtial phonlcs
learmers e.g. clappang syllables because it need to be
straightforward for soma kearners,

3, Al learnars invodved prograssed in some way, not abways
a huge progression but some movement and all bacame
risere confident in their own spalling abilities.

Which post 16+ phonics task did you think was maost
effective 7

Syllable combining: the building of words by breaking down
the sounds.

Wihy?

Learnars engaged well with this, once thay undarstood the
concept and how it relates to spelling words, They saw tha
bensafit of breaking the word down and approaching thje
spedhing through each syllaba,

Has your confidence grown in teaching students to
improve their spelling and mind-set towards spelling,
if so how?

spelling:

e, massively, | feal guite competant in including speliing
tasks {post 16+] into my classes and hawve done s0 mora
readdy In all rmy classes, mainstrean and NDSLDD classas,
I feed far maore confident at bedng flexible In my approach
and being able to come up with ways 1o bulld gaps in
phonics knowledge e.g. building knowledge of
phoneme/graphamsa corraspondencas

Spelling Mind-set:

I faeld Bka it has consolidated the practcas | usa to bk
confldencs and that 1and the support staff are using the
right approachto bullding confidence and appetita,

Moving forwarnd, what could help you to improve
your phonic strategies when teaching students?

| think continued upskill in phonics practices, utilising
the post 16+ toolkit and locking at improving Basic
code for phonics,

Building my own toolkit for strategies to use in the
classroom, including resources to support it.
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Appendix 6 - Case Studies

Case Study 1: 21-year-old male with a genetic disorder and significant learning
difficulties—Working towards Entry Level 1 Functional skills

Reflective thoughts

The learner’s key thought at the initial stage was he could not spell as he just copies
words others write down for him, albeit from him communicating the words verbally.
As a result, the learner was encouraged to write and attempt to spell independently.
The learner’s final reflective comment, when discussed with him, was that spelling
was good but hurt his hand, because he wasn’t used to using it as much. Most
importantly, he felt more confident in spelling for himself.

] REFLECTIVE JOURNAL !!

g@ REFLECTIVE JOURNAL l!

REFLECTVE || fwa

Date: {3 |||

DATE: ) ¢

M

JOURNAL ||| hord tecdtite

| think spelling is... (easy/hard and why?)

e col “) Jﬂg
\

In class to\d'/ ay l...

S ahen || Sbonlngy
v
W
What could make spelling easier? Ifelt...
PPick e mopy,.
SPELLING
NAME, st

REFLECTIVE JOURNAL _
Hg l

| DATE: I

In class today |...
(hplu (P abenseicen
0 Lhem :

It went....

ety

| felt....

clod b

Next time | will...

WP @ N ore

&

7 ;—Vb REFLECTIVE JOURNAL u
DATE: [ B

)

\Q

In class today |...

2011 1 nod

=

| Itwent....

uia | |

| felt....

Jco QL

Next time | will...

Y e

H}@ REFLECTIVE JOURNAL M
’PATE' \ %f‘j/\' f"ﬂ@

| In class today ...

NI \Q

It went....

WY
©©©§

et

Next time | will,..

JE] REFLECTIVE JOURNAL ﬂ!

FINAL |Date:

I think spelling is....

Do you feel more confident trying to spell
words?
Why?

Voot
N @}v_kﬂ@

L W
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Spelling capability

In the first attempt at the assessment, at the start of the project, this learner

correctly selected 3 words out of 10, with some support from a member of staff.
Completing the same assessment at the end of the project, this learner correctly

selected 3 words out of 10 (2 of which were different words to the initial
assessment), however this was completed independently, showing an improvement

in his capability, particularly to work unaided.

Initial data (Initial assessment)-13.11.19

1300009
SPELLING CHALLENGE — INITIAL 1 SPELLING CHALLENGE — INITIAL 1
NAME:  Case Shudsy I Mo Qsse sy ment :-_n:l_a_n_
eI 5. | have i sweets.
menj meny
Choose the correct word to complete each sentence. mani
Write the word in the gap. B
The first one has been done for you. 6. His familyis PO . por
Example: his poor |
What is _his_ name? .
hlss pﬂrr
L hiz
% ) ‘ assk ‘
1. O ¥ me a question? ask 7.1 4nin™  heisbrave. think
asc fink
2.1tisanice bOS . dai thine |
day
[ dae 8. b@ﬁtime isit? wat
3. My sister is i\_ L yearsold. “for vt
for what
T
four ‘
& |
4.The hillis very 11 {81 . i o
hi :‘3
hih
End data (Retake of initial assessment) - 11.12.19
SPELLING C - '
HALLENGE ~ INITIAL1 | I.12.19 SPELLING CHALLENGE — INITIAL 1
NAME: ““se Shoa | . /. ) '
e O many |
] " sweets.
Choose 5.1have [ [ 1 ~IS{eek meny
ose the correct word to complete each sentence. mani
Write the word in the gap. )
The first one has been d Y AN
one for you. 6. His family is [ Oglf por
Example: M K
is
What is _his name? hi l poor
— iss
porr
|I hiz__ | ‘
L Ay v . |..;s-5k_7-
rL—) L Meaquestion? | [ , i
[ask | — ﬂ ({n Fpei .
7.1 ] [he is brave. think
lasc | A i
L35C _ | fink ‘
. . b~ I o ]
2.ltisanice (/) I ‘ dai ‘| | thinc
day
| L b O
d | \ o 1
Y - Leee | 8. \\-"JL-/"‘) (time is it? rwat l
- My sister is O /i — -
=% [ jyears old. [for | watt
I‘ forr I‘ what |
| four |
4.The hillisvery ) | high 7|
[hi |
Lhin |
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Mind-set mapping

This learner started out with a positive mind-set towards spelling however he didn’t
feel it was important to him. This is supported by his reflective view that he didn't
spell he just copied. However, as he was allowed to write and spell himself, the
importance he attached to spelling increased. In addition, his confidence improved in
his own ability to spell as he was undertaking the work independently.

Case Study 1 - Mind-set Chart

Q4: Spelling is important to me.

Q3: Spelling is a useful skill

Q2: | will always try to spell a word

Q1l:1am good at spelling

[

o

1 2 3 4 5

[e)]
~

End ®Mid M Initial

Teacher/Support staff comments

This learner has very poor fine motor skills and as a result he often doesn’t get the
time needed to work independently. So, it was important to let him try this.

In addition, there were significant gaps in his phoneme/grapheme correspondences
due in no little part to his limited verbal communicative ability, however he
responded well to working on those gaps and looking at words that applied those

gaps.

Whilst the improvements weren't substantial, it was all his own work. The confidence
he had as a result of being given the opportunity was tremendous and his appetite to
try was impressive. In sessions, he was very keen to be involved and always asked
for a wipe-board and pen so he could participate.
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Case study 2: 20-year-old female with Cerebral Palsy - working towards Entry

Level 2 Functional skills.

Reflective thoughts

The learner’s key thought at the initial stage was she finds it easy and hard but using
whiteboards or electronic equipment, e.g. I-pads, helps with writing. Due to tiredness
after working hard in the lesson, the learner had the rest of her reflective comments

scribed for her. However, her final comment was she thinks spelling is important and
she feels more confident about trying to spell.

L]  REFLECTIVE JOURNAL '!
H )

U] REFLECTIVE JOURNAL u

REFLECTIVE JOURNAL !

REFLEC‘"VE INITIAL | Date: 1~ - 4 DATE: D6 () 1y DATE:
i g i In class today I... @+ D o
gll;nbspellmg|s...(easy/hard and why?) Cjass ‘i fy\ >fkg>{ £ W A oy Ay Inclass today I... | © <> 1, ¢ W\,
RIT I AT RMLNERNY Y (2aln Wey\ RRNE
Find. ¢ Mo &y & Qoug N )
I & by 10y Sy b ¢
Vit Ny $§
N d\rk ’
ltwent.. (3 b ltwent...( ).
n - H 1 " [
What)wgld make spelling easier? ISfelt,,,, \Y“‘E \'h&\}\ \Q,‘\"\“T Ifelt....z, N
A a/‘_n (Y S A7 — o Mg \A (it
. \ﬁ\l&\\\\b l/\/{ [18)]
- \ U .
V\(K; Cor g N
LR R i
37 2\ o \ Nexttime lwill..  opn vq _adin et Next time | will...
SPELLING el et | || Wt Fae,
NAVE 5

| 4] REFLECTIVE JOURNAL l!

“,;’@ REFLECTIVE JOURNAL E

DATE: [ nz(4

In class today I...

Made wWevdS from lettess

[.] REFLECTIVE JOURNAL l!

DATE: | whizva  [FINAL Date: 1)1\
In class today 1... olic) €N vocell ond 5 I think spelling is....
endungl

Next time | will...
’T?j Lo mee nare o els

andl winke ny Seton(as -

Next time I will... +vo col Uk WADTE
Wods an tua word as | could
only JaPeeN s O‘F =

Oud tle leters et on looard Speig Cvallenge Importan b
ward enclings
‘| It went.... It went.... |
Cjaooﬁ . c.r.
| felt.... | felt.... aod Do you feel more confident trying to spell
< g words?
Why?
“e =
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Spelling capability

In the first attempt at the assessment, at the start of the project, this learner
correctly selected 4 words out of 10. Completing the same assessment at the end of
the project, this learner correctly selected 6 words out of 10. This was particularly

good as the final assessment was completed independently.

Initial data (Initial assessment)-13.11.19

SPELLING CHALLENGE — INITIAL 2
NAME: Case _(,.\_,._-,.._.\ 2 nNac ASsest T
Choose the correct word to complete each sentence.
Write the word in the gap.
The first one has been done for you.

Example:

Subbject
That’s my favourite subject. subbjekt
subject
R subjeckt
o LE\ "> addres
1. This is my . address
adress
| adres
218 ™ afish. Mo [ court
cort
caught
i corte
3. My brotheris 1 vearsold. [ forteen
forrteen
fourteen
d‘_ fortean
4. The washing /=% M 1™ is broken. macheen
mashine
machine [
| masheen

End data (Retake of initial assessment) - 11.12.19

SPELLING CHALLENGE — INITIAL 2

NAME: _coase stvod 2 Piaac

AES €58 AT

Choose the correct word to complete each sentence.
Write the word in the gap.

The first one has been done for you.

Example:

| Subbject |
That's my favourite subject. I subbjekt
| subject
| subjeckt |
1 [an
1. This is my L‘J el / | addres |
- address
adress
| adres ‘
court ]
cort
caught |
‘ corte |
K e
3. My brother is 1</ (Jr“-‘\4 \vearsold. [forreen
| forrteen
fourteen |
fortean
\{‘ |
4. The washing N\\Q‘S*‘fpﬁs broken. | macheen l
| mashine ‘

machine
—_—
| mashee |

i LTty

SPELLING CHALLENEE —INITIAL 2

5. What _BO5™ 1 1 does he play?

o

6.1_ ' © "0 & 1will clean my room.

e

.= _is correct.

pozitian
F position

promise
promiss
promis

promizz
7. Check your _~ centence
sentence
sentence
centense

*

8.l have one ™9 ¢, in my tea.

suga
shuga
sugar

| shugar
-~

9.1 5\ de  he was older. thort
forght
thought

fort
w

oy Th
w Ty
was very happy.

10. The _

wooman
woman
wuman
womn

SPELLING CHALLENGE — INITIAL 2

Pt

= posishun
- ([ ?
5.What (7.7 o does he play? W pozitian

position
i

| porsition
6.1 Pf’ﬁ o e 1 will clean my room.

promise
—_—
promiss
promis

promizz

centence
sentence
e
sentens

7. Check your J /1 12, Ny s correct.

centense

r
f
8. lhaveone il 9% inmytea.

R | suga

| shuga

|
| sugar

thort
forght
thought
fort
| wooman
waman

s
wuman
womn

he was older. /

2.1 THo

v

10. The W émoo ™ was very happy.

6( 108+
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Mind-set mapping

Again, this learner scored better as time went on. She was quite confident in her own
ability, which increased further as the project progressed. Whilst her appetite to spell
was good throughout, by the end her appetite was at the highest level, confirming
that the positive learning environment had worked for her.

Case Study 2 - Mindset Chart

Q4: Spelling is important to me.

Q3: Spelling is a useful skill

Q2: | will always try to spell a word

Q1l:1am good at spelling

o

1 2 3 4

wv
[e)]
~

End ®Mid M Initial

Teacher/Support staff comments

Despite this learner having limited to moderate communicative ability her
phoneme/grapheme correspondences were good, so limited work was required to
bridge gaps in knowledge such as more complex graphemes that had similar
phonemic sound e.g. sh/ch.

This learner gets tired very easily from trying to write but was eager to attempt to do
this for herself. The learner proposed that she work on the spelling aspect herself
but had members of staff scribe her reflective diary. This is typical of her
independent nature and appetite to learn and as a result she made good progress
throughout.
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Case study 3: 23-year-old male with general development delay a genetic
disorder and significant learning difficulties - working towards Entry Level 2

Functional skills (SR)

Reflective thoughts

The learner’s key thoughts at the initial stage was that big words are hard to spell
and he needs more help to do so. In discussion, this meant he wanted staff to help
him more with forming the words. His final reflective comments stated spelling was
good and he felt more confident trying to spell words himself.

REFLECTIVE JOURNAL ! L_@ REFLECTIVE JOURNAL ! ] RerecTvesouRaL !
Ty = l L — . = =
REFLECTWE INITIAL | Datez |2~ | |~ 19 | |DATE (0| DATE: .+ ™
j 0 U RNAL I think spelling s... easy/hard and why?) Inclass today . In class today 1. (&\\ i F}L\\.\ L\a(,
[ ] :
hat bio Lol
0 r\) voypelt It wen... Itwent,.. 000§
What could make spelling easier? Ifelt... [felt... \/\ i \ 0 06
hofehy(p |
SPELL’ NC' Next time [ will,, Next time | will...
NAME: cse 50y 8
B —

[dli] REFLECTIVE JOURNAL
e,

FINAL |Date: 1| * 'd

I think spelling is....

MO0 ¢
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A BNV
ﬁ\@ q\’)\’u\@‘m
It went.... It went....
7004 0l
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, M©
Next time | will... Next time | will
(o betel &O%@FU‘F"
1

Do you feel more confident trying to spell
words?
Why?
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Spelling capability

In the first attempt at the assessment, at the start of the project, this learner
correctly selected 2 words out of 10, however he only attempted 4 of the questions

and refused to do anymore. Completing the same assessment at the end of the

project, he answered all the questions and correctly selected 6 words out of 10. Of
the 4 questions he answered initially, on this attempt he got 3 of them correct. On
closer analysis, he could have scored two higher as he missed letters from the word
but looking at the options, he could only be spelling the correct words.

Initial data (Initial assessment)-13.11.19

SPFLLING CHAI'I FNGE — INITIAL 2

i Tiee ¢

NAME Case Sauod S ~

Choose the correct word to complete each sentence.

Write the word in the gap.

The first one has been done for you.

Example:

That's my favourite subject.

1. Thisismyidg | & 50 .

2100 0L afish,

3. My brother is E E:ﬁ— 2 Q,ﬁ years old.

4. The washing V\'@ ) GG 5his broken.

Subbject
subbjekt

subject

_subjeckt

w

L%

”

~

| addres
address
adress
adres

court |
cort
caught

—
corte
L

‘| forteen— |
forrteen
fourteen

| fortean |
macheen
mashine
machine
masheen

End data (Retake of initial assessment - 11.12.19

SPELLING CHALLENGE -

NAME: Chase stuoy 3

(=R -

INITIAL 2
LlQ

Choose the correct word to complete each sentence.

Write the word in the gap.

The first one has been done for you.

Example:

That’s my favourite subject.

1. This is my (|

2,15 nY .afish.

3. My brother is « 0\l ¢

4. The washing ACH

VEbbjec( |
subbjekt |

subject

sub_jeckt

__years old.

. is broken.

addres
address
adress
adres

court

cort

caught ‘
corte |

| forteen
forrteen
fourteen
fortean

macheen
mashine
machine
masheen |

Repsee) b cb-
bwis Lude

5. What

7. Check your

8.1 have one

10. The b’ 2 §

SPELLING CHALLENGE — INITIAL 2

posishun

pozitian

position
| porsition

5. What ____does he play?

6.1 I will clean my room.

promiss
promis

promizz

7. Check your is correct. centence
sentence
sentence

centense

8. | have one in my tea. suga
shuga
sugar

shugar

thort
forght
thought
fort

9.1___ hewasolder.

wooman
woman
wuman
womn

10. The _ . was very happy.

1'lu

SPELLING CHALLENGE — INITIAL 2

posishun |

pozitian |
position

porsition |
J

|| does he play?

LI will clean my room. .
v promise

promiss

promis

promizz
is correct. centence
sentence
sentens
centense |
inmy tea. * suga ]
shuga
suga
shugar

thort

forght
thought

fort |

he was older. ¥

1
wooman

woman
wuman
womn

was very happy.

OTLA Phase 6 (English) - Post-16 Phonics Approaches and Neuro Diverse/LDD learners (Myerscough College)

promise

Page 75



Mind-set mapping

This learner showed they understood the usefulness and importance of spelling but
was negative and under-confident about their own ability. Whilst their confidence in

their own ability to spell improved, their appetite towards spelling improved

massively, showing that the positive learning environment had worked in this case.

Case Study 3: Mindset Chart

Q4: Spelling is important to me.

Q2: | will always try to spell a word

Q1l:1am good at spelling

o

1 2 3 4

End EMid M Initial

Teacher/Support staff comments

At the start, this learner, from observation, commented in a way he thought we
wanted to hear e.g. he would verbally agree to do what was asked. However, we
realised he was quite anxious about spelling when he refused to complete the
spelling assessment. His understanding was good and he had very good

[e)]

phoneme/grapheme correspondences, however his anxiety and lack of confidence in
his spelling ability impacted greatly on his spelling success. Working with the staff

available and with lots of positive reinforcement, his confidence grew in his own
ability to try and by the end he was actively asking to do more spelling tasks and
attempting to spell without requiring encouragement, increasing his spelling

Success.
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