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Final report - Meeting Individual Learners’ Needs: The Promotion 
and Development of Strategies for Individualised Learning 
The Royal Borough of Kensington and Chelsea 

 

Active learning strategies are encouraged in FE, but how can practitioners 
determine whether the strategies they employ are helpful for pre-entry and ESOL 
learners? This project used learner feedback to select, pilot and reflect upon the 
effectiveness of different active learning techniques for pre-entry level and ESOL 
learners.  

Summary 

RBKC currently subcontracts adult learning with eleven organisations. Practitioners 
from four organisations - Kensington and Chelsea College (FE College), Clement 
James, Westway and Nova New Opportunities (third sector organisations) 
conducted mini-action research projects with learners within their own settings. It 
was important to collect and ask learners for feedback about what they would like 
more of in class, what they wanted less of and what they wanted to continue. The 
feedback was organised and collected by tutors in a range of different ways. This 
participatory approach informed the active learning strategies and skills to be tested 
by the tutors. 
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Figure 5c-1: Feedback collected on an interactive whiteboard 

 

Figure 5c-2: Feedback collected on a flipchart 

Rationale 

In-house and external observations and a recent Ofsted report indicated that some 
opportunities for involving learners in lessons were missed. In these lessons, 
opportunities to make use of learners’ prior knowledge and life experiences (their 
schematic knowledge) needed exploration. This is especially important for English 
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teaching and learning, where ‘every act of comprehension involves one’s knowledge 
of the world as well’ (Stott, 2007).  

Work was also required to reduce teacher talk time and develop opportunities for 
personalised and active learning. 

Tutors need encouragement and support to embed opportunities for independent 
learning, so learners can develop skills that help maintain a joy of learning whilst also 
continually improving their prospects. This was particularly important for RBKC, as 
tutors often work off-site in community centres, away from managers and 
colleagues.  

The aim of this project was to use action research to explore how the challenges 
highlighted above could be met. In order to do this, we set the following objectives:  
• To develop a community of practice, where positive and trusting relationships are 

built between organisations, managers and tutors. 
• To create opportunities for tutors to develop their skills through peer-to-peer 

working and reflection.  
• To enable tutors to access and generate a range of strategies and active learning 

techniques to meet learner's individual needs, helping build confidence and 
independent learning skills.  

Approach 

The Project Leader selected a team of seven tutors and four managers to promote 
and develop strategies for individualised learning. The team engaged with regular 
project and tutor meetings, and completed a programme of professional 
development, including action research training and training in various active 
learning strategies (e.g. phonetic approaches, flipped learning; assessment for/as 
learning; active reading techniques).  

Managers and tutors alike were encouraged to undertake research, with the 
experiential learning cycle (Kolb, 1984) explored as a potential model of reflection. A 
tutor from a previous ETF peer exchange project shared active learning strategies 
she had already trialled, helping tutors decide which strategies they wanted to 
explore with learners.  

A learner feedback tool was then disseminated for learners to complete called ‘Stop, 
Start, Continue’ (see Appendix 2). This was designed as a quick exercise, often 
undertaken with the tutor away from the classroom so as not to influence the 
learners. Data was also collected from questionnaires, practice observations, videos 
of learner feedback, learner evaluations and tutor reflections (see Appendices). 

The Tutors decided and chose from learner feedback which techniques for active 
learning they would like to try. They gathered evidence from their sessions as to how 
effective the techniques were regarding learner engagement and confidence.  
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Professional learning: Evidence of changes in teaching, learning and assessment 
practices 

Sue Davidoff and Owen van den Berg (1990) suggest four steps for action research: 
plan, teach/ act, observe and reflect. The project used this as a basis to develop 
tutors’ own action research, helping them take responsibility for their own 
development, CPD needs and planning. Critical friendships and peer observations 
were also encouraged; valuable opportunities for tutors to analyse and learn from 
one another’s practice. 

Tutors used learner feedback to assess what learners would like more of, using this 
feedback to select active learning techniques. Challenges around gathering learner 
feedback included: difficulties accessing online questionnaires; time constraints; 
learners having the confidence and analytical skills to communicate what they 
wanted. Such challenges demanded contextualised approaches so learners could 
fully participate.  

For example, one tutor used translation to overcome low levels of English with their 
pre-entry class. Learner feedback was often not what was expected too. For 
instance, some learners, when asked how they liked to learn, stated they would like 
more input from the tutor. At times, tutors also observed learners feeling 
uncomfortable providing feedback about teaching strategies: 

“Student’s didn’t want to fill in anything from ‘Stop’ part of activity. Found it 
uncomfortable.”  

ESOL Tutor 

The examples above illuminate important cultural considerations, for participatory 
research and regarding learner reception to active learning strategies. 

Nevertheless, the results from engaging with what learners want more of and 
trialling the active learning strategies were overwhelmingly positive. Tutors used a 
range of active learning strategies and developed a series of innovative resources, 
including: a chant for spelling based on phonics, discussion storyboards, spelling 
strategy PowerPoints, learner question and answer review sessions, peer 
assessment tools).  

Feedback from tutors included: 
On using a chant for spelling based on phonics:  

“This exercise helps students to be much more independent when studying a new 
word. They learn how to practise, to check and correct the word by themselves, 
and not with the help of the teacher as usual. This is a huge step, especially for 
pre-entry ESOL students.” 

On using grammar self-access material to accelerate learner progress:  
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“I started it a bit late into term. Starting from the beginning of the term would have 
given me more time to plan and the learners more time to practise the skill.”  

On using a spelling strategy game:  

“In this short game learners really had to work with their memory and find 
techniques to ‘fix’ the spelling in their minds – and put the strategies we had 
talked about into practice. There was a noticeable improvement after just three 
attempts – you could see learners really trying to look for clues in each word. 
Before this they would rely on writing the word down and assuming that by writing 
it, they would remember it. This game helped train them into thinking about the 
spellings, which is a crucial stage in remembering them for the next time they need 
to use them. The learners also enjoyed it – especially as the formula began to feel 
‘familiar.’ 

Towards the end of the project, team participants described, summarised and 
evaluated their participation and identified changes in their teaching, learning and 
assessment practices. Tutors recognised the value of using more active learning 
techniques with their learners and developing their own skills. Learners felt more 
engaged and had a role in steering sessions, often becoming the tutor. Pre-entry 
learners worked on their own to practise their spelling without being dependent on 
the tutor (See Appendix 2 – Tutor 5).  

Tutors recognised that using active learning techniques leads to a role of facilitator 
rather than knowledge giver. This correlates with the theory of participatory ESOL 
(Reflect ESOL, 2012) that stems from the work of Paulo Freire (Freire Institute, 2020), 
a need to move away from a fixed ‘knowledge giving’ model to one which empowers 
learners. 

Tutors need to see themselves as part of the learning process, and as learners 
themselves; learning becomes an active dialogue between tutor and learner. Freire 
advocated a critical pedagogy, where learners were transformed and empowered by 
the learning, they were involved in. 

Evidence of improved collaboration and changes in organisational practices 

Monthly team meetings, especially those held off-site, offered opportunity for 
practitioners to meet, collaborate and share their findings. Bespoke in-house and 
external CPD opportunities for managers and tutors during the project also offered 
an excellent basis for development.  

The sharing of knowledge and experience by tutors has resulted in a more open and 
collaborative way of working. They have recognised the value of action research and 
using different techniques in their classes as well as how much more progress 
learners can make when they are more independent. 
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A tutor’s reflections on using a peer assessment spelling gap resource: 

“The learners commented that this was very useful – especially seeing all the 
sentences typed up in the correct form. It’s satisfying for them to get their own 
efforts offered back as learning texts.” 

A tutor’s reflections on using a spelling chant strategy: 

“90% of learners at stage 2 can remember and write words 85% correctly, huge 
improvement. The sound really helps them remember their spelling.” 

A tutor’s reflections on getting learners to write their own Trip Advisor review:  

“Students were very enthusiastic about this style of activity so from their point of 
view I think it worked well. Given their equal enthusiasm for practising spelling I 
might ask them to make a list of spellings from the text and devise a test for 
another student – or incorporate these into a Kahoot quiz, which are also very 
popular with this group of students.” 

This is especially important for Community Adult learners who are often on the first 
steps of their learning journey and been identified as hard to reach. Developing 
independent learning skills and techniques and reducing learners’ dependency on the 
tutor can build resilience which can help them in their daily lives. This will also give 
them the skills to access information about other courses, employment and 
voluntary opportunities.  The success of implementing active learning techniques in 
a pre-entry ESOL class proves that it is never too early or indeed challenging to build 
independent learning skills.  

The active learning strategies trialled, developed and refined through reflection, have 
generated a bank of resources, shared across the service at tutor meetings and 
through peer observations. Resources will also be piloted in other subjects (e.g. in 
maths and ICT as embedded English). A tutor’s toolkit of collaboratively designed 
resources will also be developed. This will be the foundation for an online bank of 
resources for adult community learning tutors. 

The action research experiences will be shared with other tutors, hopefully 
encouraging them to also share techniques, challenges and strategies.  
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Evidence of improvement in learners’ achievements, retention and progression 
The strategies and resources developed within the project have enabled learners to 
engage in active learning techniques and activities. This has led to increased 
confidence and greater engagement with learning, especially when activities 
reflected real-life situations and schematic knowledge could be elicited: 

“The learners felt they had contributed to steering the classes. The mini teach 
before each class taught the learners new skills, which they were able to put into 
practice straight away. Learners agreed the different themes were an interesting 
way to build on their conversational skills” 

Entry Level 3 ESOL teacher. 

A pre-entry ESOL tutor reported using a phonics-based spelling chant resulted in 
correct spellings from one letter correct to three or four. Most of the learners can 
remember and write the word at an earlier stage than previously. This significantly 
improves the speed at which learners make progress. 

An Entry Level 3 literacy tutor reflected that a peer spelling gap fill activity gave some 
unexpected results: 

“It turned out to be useful in all sorts of (some unexpected!) ways – throwing up 
interesting examples of grammar mistakes and making the learners contextualise 
spellings to show they had understood the meaning. I did the feedback by typing 
up all the examples (anonymously) and encouraging learners to try and spot the 
errors and then handing them out a sheet of the correct versions. For ESOL 
learners in particular this highlighted common area of difficulty and helped them 
see what they needed to work on.” 

An Entry Level 3 ESOL tutor used and adapted grammar resources to practise 
speaking and compare the past simple and present perfect with a roleplay. This 
made the learners more active participants. The tutor fed back that learners 
responded positively and planned to use ‘Stop, Start, Continue’ to engage learners in 
co-constructing lesson objectives and planning schemes of work. 

“Do as a group activity and vote on which ones they want more of. Students 
respond positively to this.” 

An Entry Level 2 ESOL tutor used regular self-access grammar quizzes as an active 
learning strategy. The tutor reported learners’ increased engagement and 
progression. 

“Doing this project allowed me to focus part of the lesson on improving a skill that 
learners wanted to excel or get extra practice on. Learners were engaged and 
looking forward to this part of the lesson and undertook extra practise away from 
class.” 
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A Level 1 Functional Skills tutor reflected that her use of a PowerPoint to provide 
strategies for learning spellings showed ESOL learners do not find mnemonics 
useful as they find them too hard to decode. They were more interested in rules, root 
words and etymology to support them with their spelling.  

“I discovered that ESOL origin students really aren’t interested in mnemonics (or 
rather, they find them too hard to decode) and as this group is almost entirely 
ESOL based I would probably not use mnemonics. Given their interest in rules and 
groups I am wondering about doing more on root words and etymology to explain 
how some spellings in English have come about.” 

An Entry Level 2 ESOL tutor discovered learners wanted to speak better English for 
work. Learners were asked to research their home countries' festivals and produce a 
presentation for their class. The tutor found this approach very rewarding; learners 
became the teacher and enjoyed sharing information about their homelands with the 
rest of the class.  

Figure 5c-3 shows learner work produced after a session on which suffix to use? – 
tion, -sion, -ssion or -cian. The learners came up with sentences on the whiteboard 
using words ending in ‘shun’ sounds such as –tion. The tutor noticed that this active 
approach to learning spelling yielded greater progression than more passive 
approaches.  

 

Figure 5c-3: Learner work on which suffix to use 
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Learning from this project 

Active learning techniques can be used with pre-entry and ESOL learners, improving 
resilience as learners develop and practise independent skills. As well as 
accelerating learner progress, active learning develops skills for outside the 
classroom; for employment, accessing healthcare and further education. Our project 
revealed how learners built their confidence through active learning techniques, for 
example through role-play to practise speaking and listening. 

Tutors value action research as a way of addressing issues in their sessions; the 
process of reflection helps refine and develop teaching and learning.  

Tutors like to work, reflect and develop their skills using a range of different 
strategies. A prescribed approach does not always work. This was evident from the 
different methods used to collect learner feedback. An online questionnaire would 
have provided easier data to analyse but most tutors chose less technical methods. 
This was also evident from tutors attending CPD and adapting resources, ‘pinching 
and personalising’ for learners. 

Collecting reliable feedback from learners is often challenging and learners in a 
community environment can be new at finding their learner voice - they need support 
with this. Feedback from learners was at times at odds with the project focus of 
developing independent learner strategies. In two classes, learners stated they 
wanted more tutor talk and listening to the tutor. This raised important questions 
regarding cultural factors e.g. learners’ need to please the tutor; language barriers 
affecting communicating opinions and conveying critical thinking; differences in 
‘accepted’ teaching and learning practices.  

Some of the challenges of collecting learner feedback were overcome by our 
community learning tutors, who used translation to support learners to engage. This 
improved the reliability of the learner feedback, particularly in the pre-entry ESOL 
classes. 
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Appendix 1 – Learner Case Studies 
Melissa’s case studies 

Case study A 
A completed ESOL level 1 last year and is now studying Level 1 Functional Skills 
English. English is her third language, after Arabic and French. She is the mother of 
two young children and wishes to improve her English so that she can apply for an 
Access to midwifery course. A is a very committed student with excellent 
attendance who practises in her spare time using Moodle and IXL 
www.uk.ixl.com/ela/ 

A is on track to pass her reading exam this month and the writing exam in March. 

 

Case study B 
B is a Functional Skills English Level 1 student who is also studying Functional Skills 
Maths at college to improve his career prospects. He had to abandon his studies 
early on last year due to work commitments but has maintained good attendance 
since enrolling this year. His first language is Arabic, and he struggles with English 
grammar and spelling but is making good progress, in preparation for the reading 
exam next week and the writing exam in March. 

Laura’s Case Study 

Asma felt that the new activity really helped her memorising the words faster and 
better than usual. Speaking the words while writing them it’s major. She likes the fact 
that she can do it at home without the help of the teacher, therefore feeling not only 
more independent but also much more motivated and confident. 

She can also see improvements within other peers in her class. She has started 
doing it with simple sentences now (my head hurts/I don’t feel well) and it works too. 

 

http://www.uk.ixl.com/ela/
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Appendix 2 - Tutor Reports and Reflections 
Tutor 1 

Tutor’s reflection for OTLA English Project 

(to be completed after session) 

What did you feel went well with this technique/activity? 

Spelling strategies – using 2 PowerPoints on tricky spellings from Skills Workshop 
with L1 FS English students, mostly from ESOL backgrounds. 

The PowerPoint suggests various strategies for learning these spellings and tests 
them by multiple choice. The strategies are using colour for double consonants, 
using rules, using mnemonics, small word inside big word, using copy/cover/write 
method. 

The choices of tricky words are good – ranging from where to put double 
consonants and when not to and the level of challenge was appropriate for this 
group. 

The students engaged with the rule-based strategy (‘I before e except after c’) and 
it was an opportunity to put lots of examples on the whiteboard, which led to an 
interesting discussion about exceptions. Some students also liked the small word 
within a larger word strategy, which is very effective for commonly misspelled 
words such as ‘definitely’. 

I felt the PowerPoint in itself did not test student understanding or recall 
particularly well so I printed out (and where necessary corrected) the slides and 
made them into double-sided quiz cards so students could work in pairs and test 
each other. I find this works better than targeted questions or first to answer as 
students can take more time to choose the correct answer and if they make a 
mistake it encourages the other student to try and explain why. 

Is there anything you would change about this technique/activity if you had to 
teach it again? 

I would add similar words to the list of words and extend the peer testing to see if 
students could apply what they had learned to groups of words. The word list was 
well chosen but only one or two examples per spelling problem. 

With the learner’s/observer’s feedback in mind, is there anything you would do 
differently in the future? How will you go about doing this? 

I discovered that ESOL-origin students really aren’t interested in mnemonics (or 
rather, they find them too hard to decode) and as this group is almost entirely 
ESOL based I would probably not use mnemonics. Given their interest in rules and 
groups I am wondering about doing more on root words and etymology to explain 
how some spellings in English have come about. 
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Any other comments? 

The peer testing cards are very useful for testing recall at the end of the session 
but also make a good starter activity the following week or even a few weeks later. 

I didn’t use the copy/cover type strategy with this activity, but we have used it as 
an end of term review activity where students go through past work and pick out 
spelling errors that they can practise. Again, this puts the emphasis on students 
taking responsibility for learning spelling, rather than wholly on the teacher. 

 

Tutor 2 

Tutor’s reflection for OTLA English Project 

(to be completed after session) 

What did you feel went well with this technique/activity? 

Story reading followed by functional writing – trip advisor review.  

I felt this activity went really well in terms of encouraging students to read a piece 
of fiction and help expand their vocabulary. This was shown in the ‘trip advisor’ 
style reviews that they wrote afterwards. The ‘Quick Reads’ version of ‘A High 
Wind in Nevis’ by Alexander McCall Smith had the appropriate level of challenge 
and a lot of new vocabulary. The tone of the story appealed to my learners who 
are mostly from an ESOL background and enjoyed the ‘English’ humour as they put 
it. All students participated in reading parts of the story aloud and answered 
questions on each section. They were keen to understand new vocabulary and 
also used it as an opportunity to check their pronunciation of new words. 
Questions after each section checked their comprehension to ensure they could 
follow the next stage of the story. 

The writing exercise asked them to imagine they were a guest in the hotel in the 
story and to write a trip advisor style review. This enabled us to recap the layout 
and tone of these online reviews, but it also worked well in terms of students 
incorporating some of the new vocabulary and descriptions into their writing.  

Is there anything you would change about this technique/activity if you had to 
teach it again? 

I might try the reciprocal reading approach to make it more student-led. 

With the learner’s/observer’s feedback in mind, is there anything you would do 
differently in the future? How will you go about doing this? 

Students were very enthusiastic about this style of activity so from their point of 
view I think it worked well. Given their equal enthusiasm for practising spelling I 
might ask them to make a list of spellings from the text and devise a test for 
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another student – or incorporate these into a Kahoot quiz, which are also very 
popular with this group of students. 

Any other comments?  

I tried to follow up this task with a guided book review session, but this proved 
very challenging for level 1 learners at this stage. In future I would wait until term 2 
before introducing the review and use it as a persuasive writing exercise. 

 

Tutor 3 

Tutor’s reflection for OTLA English Project 

(to be completed after session) 

What did you feel went well with this technique/activity? 

Doing this project allowed me to focus part of the lesson on improving a skill that 
learners wanted to excel or get extra practice on. Learners were engaged and 
looking forward to this part of the lesson and undertook extra practice away from 
class. 

Is there anything you would change about this technique/activity if you had to 
teach it again? 

I started it a bit late into the term. Starting from the beginning of the term would 
have given me more time to plan and the learners more time to practice the skill. 

With the learner’s/observer’s feedback in mind, is there anything you would do 
differently in the future? How will you go about doing this? 

Start from the beginning of the term. 

Maybe try to incorporate two skills rather than one over the term. 

Any other comments? 

The learners thoroughly enjoyed this project. 
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Tutor 4 

RBK&C ADULT LEARNING ACTION RESEARCH PROJECT:  
WESTWAY LEARNING 

Tutor  Diane O’Connor 
Level  ESOL E3 
Class  Bridging 

Project dates: 08/11 – 29/11 (2-hour Friday class) 

STAGE 1 Project Introduction & Next Steps 

The learners were introduced to the project: 

The project aim was to find out from the Ls what skill they would like to do more of 
in class. Subsequent classes would be designed to reflect the Ls feedback. In the 
case of the E3-Bridging class, the remaining 3 classes of the 10-week course, would 
be dedicated to the project – approximately six hours. The Ls were encouraged to 
take ownership of the project by helping steer the content. 

To begin with, the learners were asked to produce 2 spidergrams:  

1. What I like to do I class 
2. What I would like to do more of in class 

During the course, the learners had been taught the benefits of using Spidergrams to 
capture ideas plan their work, so this was a good opportunity for them to 
demonstrate their Spidergram skills. 

The table below shows the relevant responses and ideas. Other ‘likes’ and requests 
included wishing the course period or classes were longer, enjoying making friends, 
and being able to speak openly. 

What I like to do I class What I would like to do more of in 
class 

Group conversation Group activities 

Discuss/argue with my classmates New vocabulary 

Pronunciation Speaking 

Presentations Conversation 

Speaking Presentations 

Listening To express myself clearly 

Spelling tests Listening 
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Handwriting Grammar 

Tenses  Reading 

Reading Open my heart 

 

Based on the Spidergrams & subsequent discussion, it was agreed that the project 
would focus on Speaking & Listening with each class concentrating on a different 
theme: 

1. Discussion 
2. Debate 
3. Role play 

 

STAGE 2: DISCUSSION: World Kindness Day (WKD) 

To determine the Discussion topic, the Ls reviewed the November Inclusion Calendar 
which had been used each week to highlight an important date that represented 
some aspect of EID. The Ls discussed the various options and decided on World 
Kindness Day (WKD). For homework, the Ls were tasked with researching WKD in 
preparation for the discussion the following week. 

The following week four of the five Ls present, handed in their WKD research notes, 
one of which contained a spidergram. In preparation, the Ls practised interrupting 
techniques to use to make sure that no one person dominated the discussion, and 
everyone was able to make a contribution. The Ls were provided with a handout of 
‘interruption’ phrases and sentence starters; additional prompts were left on display 
on the AI screen. To rehearse, I spoke without pausing, and the Ls were encouraged 
to interrupt me using the prompts. In my class notes, I included questions that I 
could ask to help steer the discussion. 
Three Ls were absent from the class, two of which were especially lively individuals 
who would have been good contributors. However, those present engaged well, 
enjoyed the activity and found it useful. For homework the Ls were given a list of 
acts-of-kindness and asked to undertake a three to report back on in the next class, 
which they did. 
At the end of the class, the Ls suggested ideas for the debate that would be taking 
place the following week. Everyone came up with good ideas, but the topic ‘should 
children be allowed to have a mobile phone?’ received the most votes and was 
agreed on for the debate. 
 
STAGE 3: DEBATE:  Should children under 13 be allowed to have a mobile 

phone? 
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At the beginning of the class, the learners were shown a debate between Johnston 
and Corbyn and an AI presentation which reinforced how a debate is much like a 
tennis game, going back and forth.  

The learners then discussed what age-limit they should impose for the children and 
agreed on ‘under 13’. Before starting, I elicited examples for both sides of the 
argument and had my own list to help steer the debate as needed. The Ls then drew 
straws to see whether they would be on the ‘for’ or ‘against’ side. Two tables facing 
each other were set up in the middle of the classroom. I moderated and wrote up the 
for and against ideas on a flip chart. The ‘for’ side won the debate.  

Had there been more time I would have switched the team roles as the Ls took to the 
debate with enthusiasm and thought it a good way to practise their S&L skills. They 
additionally said they found the discussion prompts from the previous week helpful 
in maintaining a smooth exchange of ideas and contrasting viewpoints.  

 

STAGE 4: ROLE PLAY:  Book a holiday in a high street travel agents’ shop. 

The class began by recapping the techniques previously learnt and used in the both 
the discussion and debate. The learners then worked in pairs on an activity where a 
dialogue, similar to the one they were going to have, was put into order.  

Everybody had the opportunity to work in a pair either in the role of the travel agent 
or the person booking the holiday. The learners participated in the role-play 
enthusiastically and also used the opportunity to use the turn-taking skills we had 
previously reviewed 

The project finished with an assessment undertaken by the six learners who were 
present for the class. One of the absent learners had previously attended an 
interview resulting in the offer of a job which she started straight away. 

From my perspective, the project ran with great success. The learners felt that they 
had contributed to steering the classes and the mini teach before each class taught 
the Ls new skills which they were able to put into practice straight away. The 
learners also agreed that the different themes were an interesting way to build on 
their conversational skills. 

Diane O’Connor  
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How much did you enjoy 
the following S&L 
activities? 

A lot A little  Not 
much 

Not at all Absent 

Discussion: World 
Kindness Day 

4    2 

Debate: Should children 
under 13 be allowed 
mobile phones? 

4    2 

Role Play: booking a 
holiday in a Travel 
Agents Shop 

6     

 

How useful for your 
English learning were 
the activities? 

Very 
useful 

A little  Not 
much 

Not at all Absent 

Discussion: World 
Kindness Day 

4 

 

   2 

Debate: Should children 
under 13 be allowed 
mobile phones? 

4    2 

Role Play: booking a 
holiday in a Travel 
Agents Shop 

6     

 

Did participating in the 
activities increase your 
confidence? 

A lot A little  Not much Not at all 

6    

 

At the beginning of the 
project, you created 
spidergrams to illustrate your 
English learning priorities. Do 
you think that the activities 
met YOUR priorities? 

A lot A little  Not much Not at all 

6    
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Do you feel like you had a say 
in how the activities were 
selected e.g. the discussion 
topic & the debate topic? 

Yes A little  Not much Not at all 

6    
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Tutor 5 

Action Research Project 
Westway Trust - Laura Kehdi 

1. Group profile 

I am currently teaching ESOL pre-entry at Westway Trust and I just love it, as it is very 
rewarding. I have based my research on a pre-entry group of lovely and international 
students. I teach them on Mondays and Wednesdays, for two hours and a half per 
lesson. Each student has a different background, nationality and age. Most of them 
are illiterate and have learning difficulties due to their old age and impairments. 
Many of them speak Arabic as their first language, others speak Portuguese, Spanish 
and Farsi.  

2. Feedback from learners 

I have asked my learners what they like about my lessons, what they don’t like, and 
what they would like to continue doing. As they are beginners, I did this by talking to 
them directly (using translation when necessary), and by taking notes. The response 
didn’t surprise me at all, as they were all very happy and enthusiastic about what we 
are currently doing, as always. In general, they all want to keep trying to learn how to 
read and write a certain word. In essence, they want to become literate, which is 
what I have been trying to do since I have started teaching them in September 2018. 
Therefore, I have decided to try a new technique that I came across at the RBKC 
Phonics Training in November. This approach caught my attention as it was 
something so simple but useful at the same time. I had never thought of it before, 
and I felt it could have helped my students very much when it comes to learning a 
new word, especially when writing and reading it.  

3. Teaching strategy: Copy, copy, copy, no copy, check! 

The technique that I have tried out with my students is focused on copying words 
while speaking them at the same time. So, while a student is writing one word, it is 
extremely helpful to speak the sound of each letter instead of being silent. However, 
notice that it is the sound of the word that we are taking in consideration, not the 
name of the letters. So, for example, with the word “cook”, students would say k-ʊ-k 
(c-oo-k), and not see-ou-ou-key / c-o-o-k.  

I shared this strategy with my students, as a new way of practising and learning a 
new word while becoming more independent. In fact, they can use it anytime and 
anywhere, without the teacher‘s help. However, I felt that just copying the words 
wouldn’t have been enough for them to understand and to check how much they 
have actually learned. Therefore, I developed the following exercise, using the 
technique as the first step. 

Copy, copy, copy, no copy, check! 
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Premises: students have to choose one word that they want to learn and copy it only 
once on a piece of paper.  

STEP 1 Copy copy copy 

Students copy the word multiple times and speak the sound of the word at the same 
time, writing and speaking must be concurrently. It is advised to copy the same word 
at least 10 times.  

STEP 2 No copy 

Students cover the sheet where they have copied the word many times. In another 
sheet, they try to write the word without copying, just one time.  

STEP 3 Check! 

Students compare the word they have written without copying (step 2) with the 
original word (step 1). Students can see if the word is correct, how many letters were 
right and how many were wrong. Doing so, they can see by themselves what was 
good and what they still have to practise.  

Repeat this cycle as many times as needed with the same word. Once, students feel 
confident with the word chosen, they can change it and start all over again with 
another word. Make sure you stress the name of the steps copy, copy, copy, no copy, 
check! like a sort of a chant, as it is very helpful for students to memorise the 
sequence of the exercise, promoting learners’ independence. You are welcome to 
help yourself with body language.  

4. Teacher’s feedback 
 

4.1 Difficulties 

I have encountered a few situations that might occur while or after teaching 
them the exercise. It is helpful to be aware of these problems, to avoid 
disappointment.  

 SS might not be aware nor confident enough with the pronunciation of the 
word. Make sure the teacher does a lot of drilling first and records the 
word with the student’s phone to help them and to promote self-study.  

 SS might start spelling the word (name of the letters) instead of speaking 
the sound of it. For example, with the word “cook”, students would say see-
ow-ow-key / c-o-o-k, but actually they must say k-ʊ-k (c-oo-k). 

 SS might struggle with speaking the sound of the word and 
copying/writing it at the same time. For example, some of them might 
have just started copying the first letter but finished to pronounce the 
whole word already. Teacher must show SS a few examples on the board 
first, and the stress the fact that writing and speaking must be 
concurrently. 

 Many SS forget to continue speaking after a while. They get back to what 
they used to do, which was copying without any sound. Make sure the 
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teacher always monitors and encourages SS to persist with the nature of 
the exercise.  

 SS might struggle with remembering the chant at first. Make sure to 
reinforce this as it helps SS to be independent, knowing what to do without 
any help. Without the chant, it is extremely difficult for SS to remember 
what to do at every stage, especially at their level.  

 

4.2 Positive outcome 

I am very pleased with the outcome of the activity. I could see huge 
improvements in every student!  

 Most of the students can remember and write the word at stage 2 100% 
correctly. I was impressed on how much copying while speaking the 
sound of the word, could help SS on memorising it. Incredible!  

 A few other SS might not write the word completely correctly but still, I 
saw a huge improvement in my group. Sometimes from one letter correct 
to three or four. 

 Speaking the word is key. The sound itself massively helps SS at stage 2, 
when they have to remember the spelling of the word without copying it. 
SS have combined and memorised the letter and the sound together, 
therefore this helps them with remembering each letter of the word when 
saying it.  

 Nevertheless, this exercise helps students to be much more independent 
when studying a new word. They learn how to practise, to check and 
correct the word by themselves, and not with the help of the teacher as 
usual. This is a huge step, especially for illiterate pre-entry ESOL students.   

Case Study 

Asma felt that the new activity really helped her memorising the words faster and 
better than usual. Speaking the words while writing them it’s major. She likes the fact 
that she can do it at home without the help of the teacher, therefore feeling not only 
more independent but also much more motivated and confident. 

She can also see improvements within other peers in her class. She has started 
doing it with simple sentences now (my head hurts/I don’t feel well) and it works 
too.  

5. Conclusions 

I am truly pleased on the very positive results I had with my group. I believe that 
having included the technique in this three-stages cycle improved the outcome even 
more. This activity works very well not only when it comes to helping students, 
especially illiterate ones, to learn and practise a new word, but also to promote self-
study. I have designed it for pre-entry learners, but it can be adapted and used with 
higher levels too. For example, instead of learning one word, students might want to 
practise a whole sentence. Time-wise, it can be done in 5 minutes or in 15, do it as 
much as it is needed, I would say.  
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I am grateful for having had the opportunity to work on such an enjoyable and 
important project. I hope that many teachers will find this activity useful and efficient 
as I did, and that they will use it to help students to become literate and more 
independent.   
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Tutor 6 – Amin 
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Appendix 3 - Examples of learner work and feedback 
Learner work – example 1 
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Learner work – example 2 
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Learner feedback sheet – example 1 
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Learner work – example 3 
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Learner work – example 4 
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Learner feedback – example 2 
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Learner work – example 5 
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Appendix 4 - Resources developed during the project 
1. Student questionnaire 
 

Rhonda 

Student Questionnaire 

1. Name: ____________________________________________________ 

2. Age:                _________________________________________ 

3. Nationality _______________________________________________ 

4. First language / other languages : 
______________________________________ 

5. Job: _______________________________________________________ 

6. Hobbies and interests: I  l i k e  _____________________________________ 

7. Why are you learning English? _____________________________________ 

8. How long have you been studying English ? ________________________ 

9. Have you completed:  

Primary school? Yes/No 

Secondary School? Yes/ No 

University? (undergraduate) Yes/ No 

University? (postgraduate) Yes/ No 

10. When you learn, do you like:  (Circle as many as you like)   
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Seeing pictures             speaking in groups            watching DVDs or short videos 

 

games and competitions             standing up and moving around                     

 

listening to songs                  taking notes                  writing on the whiteboard 

 

listening to the teacher                                     doing dramatization and role-plays 

 

repeating new words after the teacher                               
 
 
                                                           using computers and technology 
 
 

                                           working on your own 
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2. Learner feedback forms 
https://forms.office.com/Pages/DesignPage.aspx?origin=shell#FormId=FcHYU
H3lUOjujtAfK8NiJANHY3tyzBMr9QiATkuSgBUOTZLQVpMSjcwVlhVRUhSVkJaU
DJRRjdVRi4u 

 
 
 
 

 
 
 

https://forms.office.com/Pages/DesignPage.aspx?origin=shell#FormId=FcHYUH3lUOjujtAfK8NiJANHY3tyzBMr9QiATkuSgBUOTZLQVpMSjcwVlhVRUhSVkJaUDJRRjdVRi4u
https://forms.office.com/Pages/DesignPage.aspx?origin=shell#FormId=FcHYUH3lUOjujtAfK8NiJANHY3tyzBMr9QiATkuSgBUOTZLQVpMSjcwVlhVRUhSVkJaUDJRRjdVRi4u
https://forms.office.com/Pages/DesignPage.aspx?origin=shell#FormId=FcHYUH3lUOjujtAfK8NiJANHY3tyzBMr9QiATkuSgBUOTZLQVpMSjcwVlhVRUhSVkJaUDJRRjdVRi4u
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3. Exploring active strategies for teaching and learning 
https://www.teachingenglish.org.uk/article/action-research-stop-start-continue 

 

 
 
 
 
 
 

https://www.teachingenglish.org.uk/article/action-research-stop-start-continue
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4. Tutor reflection sheet 
Tutor’s reflection for OTLA English Project 
(to be completed after session) 

What did you feel went well with this technique/activity? 
 
 
 
 
 
 
 
 
 

Is there anything you would change about this technique/activity if you had to 
teach it again? 
 
 
 
 
 
 
 
 

With the learner’s/observer’s feedback in mind, is there anything you would do 
differently in the future? How will you go about doing this? 
 
 
 
 
 
 
  

Any other comments? 
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Appendix 5 – Further tutor reflections and examples of learner 
work 
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OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 61 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 62 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 63 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 64 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 65 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 66 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 67 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 68 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 69 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 70 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 71 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 72 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 73 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 74 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 75 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 76 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 77 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 78 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 79 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 80 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 81 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 82 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 83 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 84 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 85 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 86 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 87 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 88 

 



 
OTLA Phase 6 (English) – Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 89 

The Cleverness of Ladies by Alexander McCall Smith  
'A High Wind in Nevis' 
 

Marlin House sits on top of a hill above an old port on the Caribbean island of 
Nevis. It was built in the late 1950s by a retired doctor, who wanted a retreat on that 
part of the island and who enjoyed giving parties. A celebrated American writer 
would come to these parties, when he was in residence at his luxurious villa further 
up the coast, along with other well-known and glamorous people who were passing 
through. The doctor was a generous host, and the maker of a legendary rum punch. 

 
 
When the doctor died, his son ignored the place, and the house fell into disrepair. 

The thick, jungle-like vegetation that covered the hillside was meant to be kept in 
check by a gardener, but this gardener's sight was bad and became steadily worse. 
Either he did not see the creepers that were beginning to cover the terrace, or he had 
given up what must have been an unequal battle. Plants grew quickly there. Then 
there were the high winds - 'the breeze' as the locals called it - which tore down trees 
and branches, and the rains - the warm, pelting rain that clogged the storm drains. 

 
 
When the house was eventually put up for sale, it attracted the attention of a 

couple who happened to be motoring along the coast road in an old Volkswagen car. 
The man, a small, rather insignificant-looking person, was Dutch. The woman, who 
was taller and more powerfully built, was from Trinidad and of mixed ancestry. 

 
 
They had met in a club in Miami, the Blue Cocktail, and decided to cast their lot in 

with each other. Marcus, the Dutchman, had spent ten years as a schoolteacher on 
the island of Cura9ao, and wanted to stay in the Caribbean. Georgina, the 
Trinidadian, was undecided about returning, but she wanted to travel with Marcus. 
Now, rather against her will, she was falling in love again with a world that she had 
not very long ago left with such eagerness. 

 
 
They had seen the retired doctor's house from the road below, from where they 

could just make out the top of its roof. On impulse, Georgina, at the wheel of the old 
Volkswagen, had turned up the narrow, potholed track that led up the hillside. 

 
 
'You never know,' she said. 'When we get to the top we might see a For Sale sign.' 
 
 
'And?' asked Marcus. 
 
 
'And then we buy it and turn it into a hotel,' said Georgina abruptly. 'What else?' 
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Georgina had a vaguely angry way of talking, as if challenging the person to 

whom she was speaking to argue with her. This manner, Marcus had discovered, did 
not conceal a sweet personality - in fact, she was by nature irritable. But he was 
smitten, and would hear nothing against her. 'My ever-so-slightly angry Georgina,' he 
said to her. Georgina snapped back, 'What exactly do you mean by that?' 

 
 
They had to drive slowly up the track, and at one point Marcus had to get out of 

the car and attempt to move a tree branch that had fallen and blocked the road. 
Georgina remained in the car, tapping the steering wheel with her fingers as she 
watched her friend's futile efforts. Eventually, after several fruitless minutes, she got 
out of the car, lifted up the branch and shifted it to the side of the road. 

 
 
'You're truly magnificent, ' said Marcus. 
 
 
'And you're truly weak,' said Georgina, getting back into the car. 
 
 
They drove on. There, on the rusted ironwork gate at the foot of the drive that led 

to Marlin House, was a sign that said 'For Sale'. They parked the Volkswagen and 
walked up the drive. A pair of birds of prey circled overhead on the currents of wind 
from the headland; the fronds of great coconut palms moved like fans against the 
sky. 

 
 
'Our hotel,' said Georgina. 
 
 
The hotel opened its doors three months later. The house, rescued from ruin just 

in time, had been renewed from floor to ceiling. Georgina oversaw all of the work, 
criticising the carpenters, scolding the upholsterers, snapping at the electrician. 
Marcus looked after the kitchen: ordering pots and pans and catering ovens, 
planning recipes, and contacting suppliers of eggs and vegetables. 

 
 
'That bossy woman,' complained one of the carpenters to a friend. 'She too much 

trouble, man. One day a coconut go fall on her head!' 
 
 
'Even the Lord, he frighten' of her,' said another. 'People come stay in that place, 

they see her, they run fast, jump in sea.' 
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When everything was ready, or slightly before, the guests started to arrive. They 
were generally enchanted with their lodgings. The view from the terrace, over the 
treetops to a sea of an impossible blue, took their breath away. Guests sat there, 
their feet up on the terrace parapet, the warm breeze in their hair, sipping at the rum 
cocktails which the barman brought on a silver tray. They walked down to the beach 
and swam in the breakers; they watched the highly coloured fishing boats, painted in 
bright blues and greens, nose out into the waves and then, in the evenings, Marcus's 
carefully planned dinners rounded off the day. Everything seemed perfect, from the 
guests' point of view, except for the management. 

 
 
The running of a hotel inevitably brings requests from the guests. Nothing is ever 

quite right for everybody: one guest will want a larger towel; another will wonder why 
there is no fridge in the room; and so on. The usual hotel owners will listen to these 
complaints and make an effort to deal with the problem. Larger towels may be 
found, or at least promised. Fridges can be held out as a possibility, even if 
realistically they are not. The important thing, as any hotelier will tell you, is that the 
guest should feel that their request is a reasonable one and that something will be 
done to attend to it. 

 
 
But at Marlin House it was different. 'What do you need a fridge for?' was 

Georgina's response to a guest who liked the idea of keeping a supply of cold milk in 
the room. 

 
 
'Because the milk curdles so quickly in this heat. It would be nice to make tea in 

the room.' 
 
 
'Plenty of milk in the kitchen. Go ask for it there.' 
 
 
'Well, could we at least have some biscuits in the room? To snack on?' 
 
 
'Food in the rooms brings cockroaches.' 
 

 
Georgina's fierce reputation grew. 'A delightful setting,' wrote one travel writer, 

'which is well worth a visit if you are in that part of the Caribbean. The rooms are 
comfortable and the Caribbean-style cuisine delicious. But do not engage with the 
management on any issue.' 
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Such comments served only to fuel curiosity, and people started to choose the 
hotel in order to experience at first hand Georgina's highly individual style. Usually 
they were not disappointed. In fact, they delighted in the disgrace into which an 
inappropriate request or suggestion cast them. The hotel was becoming legendary. 

 
 
Georgina's famous look of disapproval could be imitated over the dinner table 

but never equalled. Her thunderous expression when a female guest was unwise 
enough to ask Marcus, in the middle of a party, to dance with her was talked about 
for months. 

 
 
At the end of their first five years in the hotel, Marcus and Georgina decided to 

hold a New Year's Eve party to celebrate the success of the hotel and the new year 
itself. Word got out, and it was not long before all the rooms were taken for the new 
year holiday. Reviewing their bookings, Marcus smiled with pleasure at the thought 
of what this would do for the hotel's finances, but Georgina frowned. Although she 
never admitted it to Marcus, guests annoyed her. They were so needy, so helpless. 
They made stupidly fussy requests. They never seemed pleased with what you gave 
them. Their conversation was so dull, their questions so childish. 

 
 
'If I'm asked again about those humming birds, I shall scream,' she said one day. 

To the next guest who asked her, 'What are those lovely little birds with their long 
tails? The ones that hover in front of the flowers? Look, there's one now!', she replied, 
'Small vultures/ and turned on her heel. 

 
 
'That was rather unkind’ said Marcus, who had witnessed the incident. 
 
 
'Don't talk to me about it’ said Georgina, with her discouraging face which was so 

much part of her character. 'Just don't.' 
 
 
The New Year's Eve party was attended not only by the resident guests, but by 

people from the area. Some guests remembered the retired doctor, his parties, and 
the American writer who came to them. 'He would have loved this,' they said. 'He 
loved a party.' 

 
 
'Frightful man’ said Georgina. 
 
 
'Oh, did you ever meet him?' 
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'Certainly not.' 
 
 
They had brought in a three-piece band from the town, and the musicians played 

on the terrace while people stood at the parapet and looked down at the lights of the 
town and, beyond the town, to the sea. It was a windy night, but the air was warm 
and scented with the flowers that grew in the windward section of the garden. Down 
in the darkness below, from time to time somebody would send up a firework rocket 
that would break into a cone of falling stars, and the people on the terrace would 
clap or whistle in admiration. 

 
As the old year faded into the new, champagne was opened and the guests broke 

into a rendition of 'Auld Lang Syne', linking hands and stepping backwards and 
forwards on the creaky planks of the terrace. Georgina sat to one side. She looked 
disapproving for some reason, as if the ending of the old year was a personal affront 
or a private loss. 

 
 
Then she went out, by herself, glass in hand, and stood on the lawn under one of 

the swaying coconut trees. Marcus saw her from the terrace and called out, but his 
voice was swallowed by a strong gust of wind. It was the same gust of wind that 
dislodged a large coconut, which fell directly on Georgina's head. 

 
 
There was a shout from the terrace. 'Georgina's down . . .' Then a rush as the 

guests made their way to the lawn. Georgina lay there, unconscious. A nurse among 
the guests reached down and took her pulse. 'She's been knocked out,' she said. 'Get 
her inside.' 

 
 
They put her to bed while they telephoned for an ambulance. Nobody answered 

at the other end, and so they tried the number of a local doctor. He said, 'I've been at 
a party. I'm not sure if I can drive . . .' But he agreed to come, and when he arrived 
two hours later, with a small cut on his face that nobody asked about, Georgina had 
already come round. 

 
 
'I hope everyone enjoyed themselves,' she said. 'I would not like to think that I had 

spoiled the party.' 
 
 
Marcus looked at her in surprise. His surprise continued the next morning when 

Georgina, back on her feet, went round the hotel wishing everybody a happy new 
year and asking them whether there was anything she could do for them. 
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'Somebody's made a new year's resolution,' muttered one of the guests. 'It won't 
last.' 

 
 
Marcus was astonished at the change in Georgina's character. 'She's not the 

same anymore,' he said. 'Georgina used to be so forceful, so ... well, so firm. Now 
she's . . . well, a bit . . . well, you know what I mean.' 

 
 
It continued like that for at least a month. Then one morning Georgina came back 

from a short walk in the neighbouring coconut grove. She snapped at the chef and 
immediately after that was very sharp with one of the guests, who had told her that 
his coffee was cold. 

 
 
Overhearing this, Marcus felt his heart leap with pleasure. She's back, he thought. 

My ever-so-slightly irritable Georgina is back! 
 
 
He looked out of the window. The wind, that warm wind from the west, had 

started again, making the coconut palms sway backwards and forwards against the 
sky, gently, but enough to dislodge the fruit, sending it earthwards. 
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