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Final report - Meeting Individual Learners’ Needs: The Promotion
and Development of Strategies for Individualised Learning

The Royal Borough of Kensington and Chelsea

“Give a student a fish lesson
. . feed them for that time

.. teach a student how
to fish learn..

..feed them
for LIFE!

www.ogilviedesign.co.uk

Active learning strategies are encouraged in FE, but how can practitioners
determine whether the strategies they employ are helpful for pre-entry and ESOL
learners? This project used learner feedback to select, pilot and reflect upon the
effectiveness of different active learning techniques for pre-entry level and ESOL
learners.

Summary

RBKC currently subcontracts adult learning with eleven organisations. Practitioners
from four organisations - Kensington and Chelsea College (FE College), Clement
James, Westway and Nova New Opportunities (third sector organisations)
conducted mini-action research projects with learners within their own settings. It
was important to collect and ask learners for feedback about what they would like
more of in class, what they wanted less of and what they wanted to continue. The
feedback was organised and collected by tutors in a range of different ways. This
participatory approach informed the active learning strategies and skills to be tested
by the tutors.
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Figure 5c-2: Feedback collected on a flipchart

Rationale

In-house and external observations and a recent Ofsted report indicated that some
opportunities for involving learners in lessons were missed. In these lessons,
opportunities to make use of learners’ prior knowledge and life experiences (their
schematic knowledge) needed exploration. This is especially important for English
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teaching and learning, where ‘every act of comprehension involves one’s knowledge
of the world as well’ (Stott, 2007).

Work was also required to reduce teacher talk time and develop opportunities for
personalised and active learning.

Tutors need encouragement and support to embed opportunities for independent
learning, so learners can develop skills that help maintain a joy of learning whilst also
continually improving their prospects. This was particularly important for RBKC, as
tutors often work off-site in community centres, away from managers and
colleagues.

The aim of this project was to use action research to explore how the challenges

highlighted above could be met. In order to do this, we set the following objectives:

e To develop a community of practice, where positive and trusting relationships are
built between organisations, managers and tutors.

e To create opportunities for tutors to develop their skills through peer-to-peer
working and reflection.

e To enable tutors to access and generate a range of strategies and active learning
techniques to meet learner's individual needs, helping build confidence and
independent learning skills.

Approach

The Project Leader selected a team of seven tutors and four managers to promote
and develop strategies for individualised learning. The team engaged with regular
project and tutor meetings, and completed a programme of professional
development, including action research training and training in various active
learning strategies (e.g. phonetic approaches, flipped learning; assessment for/as
learning; active reading techniques).

Managers and tutors alike were encouraged to undertake research, with the
experiential learning cycle (Kolb, 1984) explored as a potential model of reflection. A
tutor from a previous ETF peer exchange project shared active learning strategies
she had already trialled, helping tutors decide which strategies they wanted to
explore with learners.

A learner feedback tool was then disseminated for learners to complete called ‘Stop,
Start, Continue’ (see Appendix 2). This was designed as a quick exercise, often
undertaken with the tutor away from the classroom so as not to influence the
learners. Data was also collected from questionnaires, practice observations, videos
of learner feedback, learner evaluations and tutor reflections (see Appendices).

The Tutors decided and chose from learner feedback which techniques for active
learning they would like to try. They gathered evidence from their sessions as to how
effective the techniques were regarding learner engagement and confidence.
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Professional learning: Evidence of changes in teaching, learning and assessment
practices

Sue Davidoff and Owen van den Berg (1990) suggest four steps for action research:
plan, teach/ act, observe and reflect. The project used this as a basis to develop
tutors’ own action research, helping them take responsibility for their own
development, CPD needs and planning. Critical friendships and peer observations
were also encouraged; valuable opportunities for tutors to analyse and learn from
one another’s practice.

Tutors used learner feedback to assess what learners would like more of, using this
feedback to select active learning techniques. Challenges around gathering learner
feedback included: difficulties accessing online questionnaires; time constraints;
learners having the confidence and analytical skills to communicate what they
wanted. Such challenges demanded contextualised approaches so learners could
fully participate.

For example, one tutor used translation to overcome low levels of English with their
pre-entry class. Learner feedback was often not what was expected too. For
instance, some learners, when asked how they liked to learn, stated they would like
more input from the tutor. At times, tutors also observed learners feeling
uncomfortable providing feedback about teaching strategies:

“Student’s didn’t want to fill in anything from ‘Stop’ part of activity. Found it
uncomfortable.”

ESOL Tutor

The examples above illuminate important cultural considerations, for participatory
research and regarding learner reception to active learning strategies.

Nevertheless, the results from engaging with what learners want more of and
trialling the active learning strategies were overwhelmingly positive. Tutors used a
range of active learning strategies and developed a series of innovative resources,
including: a chant for spelling based on phonics, discussion storyboards, spelling
strategy PowerPoints, learner question and answer review sessions, peer
assessment tools).

Feedback from tutors included:

On using a chant for spelling based on phonics:

“This exercise helps students to be much more independent when studying a new
word. They learn how to practise, to check and correct the word by themselves,
and not with the help of the teacher as usual. This is a huge step, especially for
pre-entry ESOL students.”

On using grammar self-access material to accelerate learner progress:
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“I started it a bit late into term. Starting from the beginning of the term would have
given me more time to plan and the learners more time to practise the skill.”

On using a spelling strategy game:

“In this short game learners really had to work with their memory and find
techniques to ‘fix’ the spelling in their minds — and put the strategies we had
talked about into practice. There was a noticeable improvement after just three
attempts — you could see learners really trying to look for clues in each word.
Before this they would rely on writing the word down and assuming that by writing
it, they would remember it. This game helped train them into thinking about the
spellings, which is a crucial stage in remembering them for the next time they need
to use them. The learners also enjoyed it — especially as the formula began to feel
‘familiar.’

Towards the end of the project, team participants described, summarised and
evaluated their participation and identified changes in their teaching, learning and
assessment practices. Tutors recognised the value of using more active learning
techniques with their learners and developing their own skills. Learners felt more
engaged and had a role in steering sessions, often becoming the tutor. Pre-entry
learners worked on their own to practise their spelling without being dependent on
the tutor (See Appendix 2 — Tutor 5).

Tutors recognised that using active learning techniques leads to a role of facilitator
rather than knowledge giver. This correlates with the theory of participatory ESOL
(Reflect ESOL, 2012) that stems from the work of Paulo Freire (Freire Institute, 2020),
a need to move away from a fixed ‘knowledge giving’ model to one which empowers
learners.

Tutors need to see themselves as part of the learning process, and as learners
themselves; learning becomes an active dialogue between tutor and learner. Freire
advocated a critical pedagogy, where learners were transformed and empowered by
the learning, they were involved in.

Evidence of improved collaboration and changes in organisational practices

Monthly team meetings, especially those held off-site, offered opportunity for
practitioners to meet, collaborate and share their findings. Bespoke in-house and
external CPD opportunities for managers and tutors during the project also offered
an excellent basis for development.

The sharing of knowledge and experience by tutors has resulted in a more open and
collaborative way of working. They have recognised the value of action research and
using different techniques in their classes as well as how much more progress
learners can make when they are more independent.
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A tutor’s reflections on using a peer assessment spelling gap resource:

“The learners commented that this was very useful — especially seeing all the
sentences typed up in the correct form. It’s satisfying for them to get their own
efforts offered back as learning texts.”

A tutor’s reflections on using a spelling chant strategy:

“90% of learners at stage 2 can remember and write words 85% correctly, huge
improvement. The sound really helps them remember their spelling.”

A tutor’s reflections on getting learners to write their own Trip Advisor review:

“Students were very enthusiastic about this style of activity so from their point of
view | think it worked well. Given their equal enthusiasm for practising spelling |
might ask them to make a list of spellings from the text and devise a test for
another student - or incorporate these into a Kahoot quiz, which are also very
popular with this group of students.”

This is especially important for Community Adult learners who are often on the first
steps of their learning journey and been identified as hard to reach. Developing
independent learning skills and techniques and reducing learners’ dependency on the
tutor can build resilience which can help them in their daily lives. This will also give
them the skills to access information about other courses, employment and
voluntary opportunities. The success of implementing active learning techniques in
a pre-entry ESOL class proves that it is never too early or indeed challenging to build
independent learning skills.

The active learning strategies trialled, developed and refined through reflection, have
generated a bank of resources, shared across the service at tutor meetings and
through peer observations. Resources will also be piloted in other subjects (e.g. in
maths and ICT as embedded English). A tutor’s toolkit of collaboratively designed
resources will also be developed. This will be the foundation for an online bank of
resources for adult community learning tutors.

The action research experiences will be shared with other tutors, hopefully
encouraging them to also share techniques, challenges and strategies.
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Evidence of improvement in learners’ achievements, retention and progression

The strategies and resources developed within the project have enabled learners to
engage in active learning techniques and activities. This has led to increased
confidence and greater engagement with learning, especially when activities
reflected real-life situations and schematic knowledge could be elicited:

“The learners felt they had contributed to steering the classes. The mini teach
before each class taught the learners new skills, which they were able to put into
practice straight away. Learners agreed the different themes were an interesting
way to build on their conversational skills”

Entry Level 3 ESOL teacher.

A pre-entry ESOL tutor reported using a phonics-based spelling chant resulted in
correct spellings from one letter correct to three or four. Most of the learners can
remember and write the word at an earlier stage than previously. This significantly
improves the speed at which learners make progress.

An Entry Level 3 literacy tutor reflected that a peer spelling gap fill activity gave some
unexpected results:

“It turned out to be useful in all sorts of (some unexpected!) ways — throwing up
interesting examples of grammar mistakes and making the learners contextualise
spellings to show they had understood the meaning. | did the feedback by typing
up all the examples (anonymously) and encouraging learners to try and spot the
errors and then handing them out a sheet of the correct versions. For ESOL
learners in particular this highlighted common area of difficulty and helped them
see what they needed to work on.”

An Entry Level 3 ESOL tutor used and adapted grammar resources to practise
speaking and compare the past simple and present perfect with a roleplay. This
made the learners more active participants. The tutor fed back that learners
responded positively and planned to use ‘Stop, Start, Continue’ to engage learners in
co-constructing lesson objectives and planning schemes of work.

“Do as a group activity and vote on which ones they want more of. Students
respond positively to this.”

An Entry Level 2 ESOL tutor used regular self-access grammar quizzes as an active
learning strategy. The tutor reported learners’ increased engagement and
progression.

“Doing this project allowed me to focus part of the lesson on improving a skill that
learners wanted to excel or get extra practice on. Learners were engaged and
looking forward to this part of the lesson and undertook extra practise away from
class.”
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A Level 1 Functional Skills tutor reflected that her use of a PowerPoint to provide
strategies for learning spellings showed ESOL learners do not find mnemonics
useful as they find them too hard to decode. They were more interested in rules, root
words and etymology to support them with their spelling.

“I discovered that ESOL origin students really aren’t interested in mnemonics (or
rather, they find them too hard to decode) and as this group is almost entirely
ESOL based | would probably not use mnemonics. Given their interest in rules and
groups | am wondering about doing more on root words and etymology to explain
how some spellings in English have come about.”

An Entry Level 2 ESOL tutor discovered learners wanted to speak better English for
work. Learners were asked to research their home countries' festivals and produce a
presentation for their class. The tutor found this approach very rewarding; learners
became the teacher and enjoyed sharing information about their homelands with the
rest of the class.

Figure 5¢-3 shows learner work produced after a session on which suffix to use? -
tion, -sion, -ssion or -cian. The learners came up with sentences on the whiteboard
using words ending in ‘shun’ sounds such as —tion. The tutor noticed that this active
approach to learning spelling yielded greater progression than more passive
approaches.

oan
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Figure 5c-3: Learner work on which suffix to use
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Learning from this project

Active learning techniques can be used with pre-entry and ESOL learners, improving
resilience as learners develop and practise independent skills. As well as
accelerating learner progress, active learning develops skills for outside the
classroom; for employment, accessing healthcare and further education. Our project
revealed how learners built their confidence through active learning techniques, for
example through role-play to practise speaking and listening.

Tutors value action research as a way of addressing issues in their sessions; the
process of reflection helps refine and develop teaching and learning.

Tutors like to work, reflect and develop their skills using a range of different
strategies. A prescribed approach does not always work. This was evident from the
different methods used to collect learner feedback. An online questionnaire would
have provided easier data to analyse but most tutors chose less technical methods.
This was also evident from tutors attending CPD and adapting resources, ‘pinching
and personalising’ for learners.

Collecting reliable feedback from learners is often challenging and learners in a
community environment can be new at finding their learner voice - they need support
with this. Feedback from learners was at times at odds with the project focus of
developing independent learner strategies. In two classes, learners stated they
wanted more tutor talk and listening to the tutor. This raised important questions
regarding cultural factors e.g. learners’ need to please the tutor; language barriers
affecting communicating opinions and conveying critical thinking; differences in
‘accepted’ teaching and learning practices.

Some of the challenges of collecting learner feedback were overcome by our
community learning tutors, who used translation to support learners to engage. This
improved the reliability of the learner feedback, particularly in the pre-entry ESOL
classes.

OTLA Phase 6 (English) - Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Pagell



Appendix 1- Learner Case Studies
Melissa's case studies

Case study A

A completed ESOL level 1 last year and is now studying Level 1 Functional Skills
English. English is her third language, after Arabic and French. She is the mother of
two young children and wishes to improve her English so that she can apply for an
Access to midwifery course. A is a very committed student with excellent
attendance who practises in her spare time using Moodle and IXL
www.uk.ixl.com/ela/

A is on track to pass her reading exam this month and the writing exam in March.

Case study B

B is a Functional Skills English Level 1 student who is also studying Functional Skills
Maths at college to improve his career prospects. He had to abandon his studies
early on last year due to work commitments but has maintained good attendance
since enrolling this year. His first language is Arabic, and he struggles with English
grammar and spelling but is making good progress, in preparation for the reading
exam next week and the writing exam in March.

Laura's Case Study

Asma felt that the new activity really helped her memorising the words faster and
better than usual. Speaking the words while writing them it's major. She likes the fact
that she can do it at home without the help of the teacher, therefore feeling not only
more independent but also much more motivated and confident.

She can also see improvements within other peers in her class. She has started
doing it with simple sentences now (my head hurts/I don't feel well) and it works too.
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Appendix 2 - Tutor Reports and Reflections
Tutor |

Tutor's reflection for OTLA English Project
(to be completed after session)

What did you feel went well with this technique/activity?

Spelling strategies — using 2 PowerPoints on tricky spellings from Skills Workshop
with L1 FS English students, mostly from ESOL backgrounds.

The PowerPoint suggests various strategies for learning these spellings and tests
them by multiple choice. The strategies are using colour for double consonants,
using rules, using mnemonics, small word inside big word, using copy/cover/write
method.

The choices of tricky words are good - ranging from where to put double
consonants and when not to and the level of challenge was appropriate for this

group.
The students engaged with the rule-based strategy ('l before e except after c’) and
it was an opportunity to put lots of examples on the whiteboard, which led to an
interesting discussion about exceptions. Some students also liked the small word
within a larger word strategy, which is very effective for commonly misspelled
words such as ‘definitely’.

| felt the PowerPoint in itself did not test student understanding or recall
particularly well so | printed out (and where necessary corrected) the slides and
made them into double-sided quiz cards so students could work in pairs and test
each other. | find this works better than targeted questions or first to answer as
students can take more time to choose the correct answer and if they make a
mistake it encourages the other student to try and explain why.

Is there anything you would change about this technique/activity if you had to
teach it again?

| would add similar words to the list of words and extend the peer testing to see if
students could apply what they had learned to groups of words. The word list was
well chosen but only one or two examples per spelling problem.

With the learner’s/observer’s feedback in mind, is there anything you would do
differently in the future? How will you go about doing this?

| discovered that ESOL-origin students really aren’t interested in mnemonics (or
rather, they find them too hard to decode) and as this group is almost entirely
ESOL based | would probably not use mnemonics. Given their interest in rules and
groups | am wondering about doing more on root words and etymology to explain
how some spellings in English have come about.
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Any other comments?

The peer testing cards are very useful for testing recall at the end of the session
but also make a good starter activity the following week or even a few weeks later.

| didn’t use the copy/cover type strategy with this activity, but we have used it as
an end of term review activity where students go through past work and pick out
spelling errors that they can practise. Again, this puts the emphasis on students
taking responsibility for learning spelling, rather than wholly on the teacher.

Tutor 2

Tutor’s reflection for OTLA English Project
(to be completed after session)

What did you feel went well with this technique/activity?
Story reading followed by functional writing — trip advisor review.

| felt this activity went really well in terms of encouraging students to read a piece
of fiction and help expand their vocabulary. This was shown in the ‘trip advisor’
style reviews that they wrote afterwards. The ‘Quick Reads’ version of ‘A High
Wind in Nevis' by Alexander McCall Smith had the appropriate level of challenge
and a lot of new vocabulary. The tone of the story appealed to my learners who
are mostly from an ESOL background and enjoyed the ‘English’ humour as they put
it. All students participated in reading parts of the story aloud and answered
questions on each section. They were keen to understand new vocabulary and
also used it as an opportunity to check their pronunciation of new words.
Questions after each section checked their comprehension to ensure they could
follow the next stage of the story.

The writing exercise asked them to imagine they were a guest in the hotel in the
story and to write a trip advisor style review. This enabled us to recap the layout
and tone of these online reviews, but it also worked well in terms of students
incorporating some of the new vocabulary and descriptions into their writing.

Is there anything you would change about this technique/activity if you had to
teach it again?

| might try the reciprocal reading approach to make it more student-led.

With the learner’s/observer’s feedback in mind, is there anything you would do
differently in the future? How will you go about doing this?

Students were very enthusiastic about this style of activity so from their point of
view | think it worked well. Given their equal enthusiasm for practising spelling |
might ask them to make a list of spellings from the text and devise a test for
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another student — or incorporate these into a Kahoot quiz, which are also very
popular with this group of students.

Any other comments?

| tried to follow up this task with a guided book review session, but this proved
very challenging for level 1 learners at this stage. In future | would wait until term 2
before introducing the review and use it as a persuasive writing exercise.

Tutor 3

Tutor’s reflection for OTLA English Project
(to be completed after session)

What did you feel went well with this technique/activity?

Doing this project allowed me to focus part of the lesson on improving a skill that
learners wanted to excel or get extra practice on. Learners were engaged and
looking forward to this part of the lesson and undertook extra practice away from
class.

Is there anything you would change about this technique/activity if you had to
teach it again?

| started it a bit late into the term. Starting from the beginning of the term would
have given me more time to plan and the learners more time to practice the skill.

With the learner’s/observer’s feedback in mind, is there anything you would do
differently in the future? How will you go about doing this?

Start from the beginning of the term.

Maybe try to incorporate two skills rather than one over the term.

Any other comments?

The learners thoroughly enjoyed this project.
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Tutor 4

RBK&C ADULT LEARNING ACTION RESEARCH PROJECT:
WESTWAY LEARNING

Tutor Diane O'Connor

Level ESOL E3

Class Bridging

Project dates: 08/11 = 29/11 (2-hour Friday class)

STAGE 1 Project Introduction & Next Steps
The learners were introduced to the project:

The project aim was to find out from the Ls what skill they would like to do more of
in class. Subsequent classes would be designed to reflect the Ls feedback. In the
case of the E3-Bridging class, the remaining 3 classes of the 10-week course, would
be dedicated to the project — approximately six hours. The Ls were encouraged to
take ownership of the project by helping steer the content.

To begin with, the learners were asked to produce 2 spidergrams:

1. What | like to do | class
2. What | would like to do more of in class

During the course, the learners had been taught the benefits of using Spidergrams to
capture ideas plan their work, so this was a good opportunity for them to
demonstrate their Spidergram skills.

The table below shows the relevant responses and ideas. Other ‘likes’ and requests
included wishing the course period or classes were longer, enjoying making friends,
and being able to speak openly.

Group conversation Group activities
Discuss/argue with my classmates | New vocabulary
Pronunciation Speaking

Presentations Conversation

Speaking Presentations

Listening To express myself clearly
Spelling tests Listening
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Handwriting Grammar

Tenses Reading

Reading Open my heart

Based on the Spidergrams & subsequent discussion, it was agreed that the project
would focus on Speaking & Listening with each class concentrating on a different
theme:

1. Discussion
2. Debate
3. Role play

STAGE 2: DISCUSSION: World Kindness Day (WKD)

To determine the Discussion topic, the Ls reviewed the November Inclusion Calendar
which had been used each week to highlight an important date that represented
some aspect of EID. The Ls discussed the various options and decided on World
Kindness Day (WKD). For homework, the Ls were tasked with researching WKD in
preparation for the discussion the following week.

The following week four of the five Ls present, handed in their WKD research notes,
one of which contained a spidergram. In preparation, the Ls practised interrupting
techniques to use to make sure that no one person dominated the discussion, and
everyone was able to make a contribution. The Ls were provided with a handout of
‘interruption’ phrases and sentence starters; additional prompts were left on display
on the Al screen. To rehearse, | spoke without pausing, and the Ls were encouraged
to interrupt me using the prompts. In my class notes, | included questions that |
could ask to help steer the discussion.

Three Ls were absent from the class, two of which were especially lively individuals
who would have been good contributors. However, those present engaged well,
enjoyed the activity and found it useful. For homework the Ls were given a list of
acts-of-kindness and asked to undertake a three to report back on in the next class,
which they did.

At the end of the class, the Ls suggested ideas for the debate that would be taking
place the following week. Everyone came up with good ideas, but the topic ‘should
children be allowed to have a mobile phone?’ received the most votes and was
agreed on for the debate.

STAGE 3: DEBATE: Should children under 13 be allowed to have a mobile
phone?
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At the beginning of the class, the learners were shown a debate between Johnston
and Corbyn and an Al presentation which reinforced how a debate is much like a
tennis game, going back and forth.

The learners then discussed what age-limit they should impose for the children and
agreed on ‘under 13'. Before starting, | elicited examples for both sides of the
argument and had my own list to help steer the debate as needed. The Ls then drew
straws to see whether they would be on the for’ or ‘against’ side. Two tables facing
each other were set up in the middle of the classroom. | moderated and wrote up the
for and against ideas on a flip chart. The ‘for’ side won the debate.

Had there been more time | would have switched the team roles as the Ls took to the
debate with enthusiasm and thought it a good way to practise their S&L skills. They
additionally said they found the discussion prompts from the previous week helpful
in maintaining a smooth exchange of ideas and contrasting viewpoints.

STAGE 4: ROLE PLAY: Book a holiday in a high street travel agents’ shop.

The class began by recapping the techniques previously learnt and used in the both
the discussion and debate. The learners then worked in pairs on an activity where a
dialogue, similar to the one they were going to have, was put into order.

Everybody had the opportunity to work in a pair either in the role of the travel agent
or the person booking the holiday. The learners participated in the role-play
enthusiastically and also used the opportunity to use the turn-taking skills we had
previously reviewed

The project finished with an assessment undertaken by the six learners who were
present for the class. One of the absent learners had previously attended an
interview resulting in the offer of a job which she started straight away.

From my perspective, the project ran with great success. The learners felt that they
had contributed to steering the classes and the mini teach before each class taught
the Ls new skills which they were able to put into practice straight away. The
learners also agreed that the different themes were an interesting way to build on
their conversational skills.

Diane O'Connor

OTLA Phase 6 (English) - Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page18



How much did you enjoy
the following S&L
activities?

A lot

A little

Not
much

Not at all

Absent

Discussion: World
Kindness Day

Debate: Should children
under 13 be allowed
mobile phones?

Role Play: booking a
holiday in a Travel
Agents Shop

How useful for your
English learning were
the activities?

Very
useful

A little

Not
much

Not at all

Absent

Discussion: World
Kindness Day

Debate: Should children
under 13 be allowed
mobile phones?

Role Play: booking a
holiday in a Travel
Agents Shop

Did participating in the
activities increase your
confidence?

A lot

A little

Not much

Not at all

At the beginning of the
project, you created

spidergrams to illustrate your 6
English learning priorities. Do
you think that the activities

met YOUR priorities?

A lot

A little

Not much

Not at all
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Do you feel like you had a say | Yes A little Not much
in how the activities were

Not at all

selected e.g. the discussion 6

topic & the debate topic?
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Tutor 5

Action Research Project
Westway Trust - Laana Retdi

1. Group profile

| am currently teaching ESOL pre-entry at Westway Trust and | just love it, as it is very
rewarding. | have based my research on a pre-entry group of lovely and international
students. | teach them on Mondays and Wednesdays, for two hours and a half per
lesson. Each student has a different background, nationality and age. Most of them
are illiterate and have learning difficulties due to their old age and impairments.
Many of them speak Arabic as their first language, others speak Portuguese, Spanish
and Farsi.

2. Feedback from learners

| have asked my learners what they like about my lessons, what they don't like, and
what they would like to continue doing. As they are beginners, | did this by talking to
them directly (using translation when necessary), and by taking notes. The response
didn't surprise me at all, as they were all very happy and enthusiastic about what we
are currently doing, as always. In general, they all want to keep trying to learn how to
read and write a certain word. In essence, they want to become literate, which is
what | have been trying to do since | have started teaching them in September 2018.
Therefore, | have decided to try a new technique that | came across at the RBKC
Phonics Training in November. This approach caught my attention as it was
something so simple but useful at the same time. | had never thought of it before,
and | felt it could have helped my students very much when it comes to learning a
new word, especially when writing and reading it.

3. Teaching strategy: Copy, copy, copy, no copy, check!

The technique that | have tried out with my students is focused on copying words
while speaking them at the same time. So, while a student is writing one word, it is
extremely helpful to speak the sound of each letter instead of being silent. However,
notice that it is the sound of the word that we are taking in consideration, not the
name of the letters. So, for example, with the word “cook”, students would say k-u-k
(c-00-k), and not see-ou-ou-key / c-0-o-k.

| shared this strategy with my students, as a new way of practising and learning a
new word while becoming more independent. In fact, they can use it anytime and
anywhere, without the teacher’s help. However, | felt that just copying the words
wouldn’t have been enough for them to understand and to check how much they
have actually learned. Therefore, | developed the following exercise, using the
technique as the first step.

Copy, copy. copy. no copy, check!
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Premises: students have to choose one word that they want to learn and copy it only
once on a piece of paper.

STEP 1 Copy copy copy

Students copy the word multiple times and speak the sound of the word at the same
time, writing and speaking must be concurrently. It is advised to copy the same word
at least 10 times.

STEP 2 No copy

Students cover the sheet where they have copied the word many times. In another
sheet, they try to write the word without copying, just one time.

STEP 3 Check!

Students compare the word they have written without copying (step 2) with the
original word (step 1). Students can see if the word is correct, how many letters were
right and how many were wrong. Doing so, they can see by themselves what was
good and what they still have to practise.

Repeat this cycle as many times as needed with the same word. Once, students feel
confident with the word chosen, they can change it and start all over again with
another word. Make sure you stress the name of the steps copy, copy, copy, no copy,
check! like a sort of a chant, as it is very helpful for students to memorise the
sequence of the exercise, promoting learners’ independence. You are welcome to
help yourself with body language.

4. Teacher’s feedback

4.1 Difficulties

| have encountered a few situations that might occur while or after teaching
them the exercise. It is helpful to be aware of these problems, to avoid
disappointment.

=SS might not be aware nor confident enough with the pronunciation of the
word. Make sure the teacher does a lot of drilling first and records the
word with the student’s phone to help them and to promote self-study.

» SS might start spelling the word (name of the letters) instead of speaking
the sound of it. For example, with the word “cook”, students would say see-
ow-ow-key / c-0-0-k, but actually they must say k-u-k (c-00-k).

=SS might struggle with speaking the sound of the word and
copying/writing it at the same time. For example, some of them might
have just started copying the first letter but finished to pronounce the
whole word already. Teacher must show SS a few examples on the board
first, and the stress the fact that writing and speaking must be
concurrently.

= Many SS forget to continue speaking after a while. They get back to what
they used to do, which was copying without any sound. Make sure the
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teacher always monitors and encourages SS to persist with the nature of
the exercise.

=SS might struggle with remembering the chant at first. Make sure to
reinforce this as it helps SS to be independent, knowing what to do without
any help. Without the chant, it is extremely difficult for SS to remember
what to do at every stage, especially at their level.

4.2 Positive outcome

| am very pleased with the outcome of the activity. | could see huge
improvements in every student!

= Most of the students can remember and write the word at stage 2 100%
correctly. | was impressed on how much copying while speaking the
sound of the word, could help SS on memorising it. Incredible!

= A few other SS might not write the word completely correctly but still, |
saw a huge improvement in my group. Sometimes from one letter correct
to three or four.

= Speaking the word is key. The sound itself massively helps SS at stage 2,
when they have to remember the spelling of the word without copying it.
SS have combined and memorised the letter and the sound together,
therefore this helps them with remembering each letter of the word when
saying it.

= Nevertheless, this exercise helps students to be much more independent
when studying a new word. They learn how to practise, to check and
correct the word by themselves, and not with the help of the teacher as
usual. This is a huge step, especially for illiterate pre-entry ESOL students.

Case Study

Asma felt that the new activity really helped her memorising the words faster and
better than usual. Speaking the words while writing them it's major. She likes the fact
that she can do it at home without the help of the teacher, therefore feeling not only
more independent but also much more motivated and confident.

She can also see improvements within other peers in her class. She has started
doing it with simple sentences now (my head hurts/I don't feel well) and it works
too.

5. Conclusions

| am truly pleased on the very positive results | had with my group. | believe that
having included the technique in this three-stages cycle improved the outcome even
more. This activity works very well not only when it comes to helping students,
especially illiterate ones, to learn and practise a new word, but also to promote self-
study. | have designed it for pre-entry learners, but it can be adapted and used with
higher levels too. For example, instead of learning one word, students might want to
practise a whole sentence. Time-wise, it can be done in 5 minutes orin 15, do it as
much as it is needed, | would say.
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| am grateful for having had the opportunity to work on such an enjoyable and
important project. | hope that many teachers will find this activity useful and efficient
as | did, and that they will use it to help students to become literate and more
independent.
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Appendix 3 - Examples of learner work and feedback
Learner work —example
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Learner work - example 2
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Learner feedback sheet - example 1

Learner name: \n/A F A \—"\’Q AT Date:
Course Title: Course code:
Tutor: Venue:
In the boxes below you are asked to rate the activities we did on the basis of how useful they were to you in
helping you with your spelling and writing activities.
Agree Agree i .
. - strongly Disagree | Disagree

Please tick one box for each question strongly
1. The 2 powerpoints for tricky spellings were easy to follow \/
2. | enjoyed the peer-testing activity using the cards with answers {2@1 \/

on the back.
3. | found the read/cover/write/repeat grid useful for learning Vs

spellings v
4. | found the mnemonics such as ‘necessary is a shirt with one

collar and two sleeves’ a good way to help me remember the \/

spellings.
5. |liked the way that the teacher put related words on the \/

whiteboard to help me find similar words.
6. |found the worksheets where we turned nouns into adjectives .\//

and adjectives into nouns useful.
7. Using IXL has enabled me to practise my spellings and learn /

new words.
8. | prefer learning rules for spelling to help me work out how to \/

spell tricky words.
9.  The handouts provided were useful LV
10. | enjoyed reading the story ‘A High Wind in Nevis’ ‘/
11. It was useful to take it in turns to read the story out loud in \/

class.
12. | was able to use details in the story to write a review for Trip .\//

Advisor or a similar website.
13. | was able to write a review of the story to explain the plot and ,/

characters.
14. | was able to write a review of the story to give my opinion on it \/

and recommend it to others.
15. | feel more confident about my spelling now. \/
16. Comments: what did you enjoy most about the classes and what would you like to do more of in future?

E\S' WMN% M AL Wi t; W(L Wm M\ﬂrg m&; Ay Wane t {\'mnkin bﬂ)

Tahe oo d FS wuum F swmerdotn kbt%é U\,__{b )g;/‘.
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Learner work - example 3
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Learner work —example 4
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Learner feedback — example 2

r

Learner Feedback on Spelling Strategies and Short Story Exercises

OTLA Phase 6 (English) - Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea)

Learner name: £, 11 m2hid V2 /fp/ﬁ Date:
Course Title: Course code:
Tutor: - Venue:
In the boxes below you are asked to rate the activities we did on the basis of how useful they were to you in
helping you with your spelling and writing activities.
A
S"%:‘e;&' Agree | pisagree | Disagree
Please tick one box for each question strongly
1. The 2 powerpoints for tricky spellings were easy to follow /
2. | enjoyed the peer-testing activity using the cards with answers /
on the back.
3. | found the read/cover/write/repeat grid useful for learning \/
spellings
4. | found the mnemonics such as ‘necessary is a shirt with one
collar and two sleeves’ a good way to help me remember the
spellings.
5. |liked the way that the teacher put related words on the \/
whiteboard to help me find similar words.
6. | found the worksheets where we turned nouns into adjectives /
and adjectives into nouns useful.
7. Using IXL has enabled me to practise my spellings and learn .‘/
new words.
8. | prefer learning rules for spelling to help me work out how to \/ ??'/
spell tricky words. :
9. The handouts provided were useful /
10. | enjoyed reading the story ‘A High Wind in Nevis’ /
11. It was useful to take it in turns to read the story out loud in /
class.
12. | was able to use details in the story to write a review for Trip
Advisor or a similar website.
13. 1 was able to write a review of the story to explain the plot and V
characters
14. | was able to write a review of the story to give my opinion on it l/
and recommend it to others.
15. | feel more confident about my spelling now. J/
16. Comments: what did you enjoy most about the classes and what would you like to do more of in future?
4 » I
- 4 / ¢ \ E (i 5 j :/"‘(4
j/'"7_-’;”/1/:>u e Lime for j:.ﬂy/"/ 3/7 CIEAE5 41 ot (/vja
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Learner work —example 5

OTLA Phase 6 (English) - Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea)
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Appendix 4 - Resources developed during the project
1. Student questionnaire

Rhonda

Student Questionnaire

1. Name:

2. Age:

3. Nationality

4. First language / other languages :

5. Job:

6. Hobbies and interests: 1 like

7. Why are you learning English?

8. How long have you been studying English ?

9. Have you completed:
Primary school? Yes/No
Secondary School? Yes/ No
University? (undergraduate) Yes/ No
University? (postgraduate) Yes/ No

10.When you learn, do you like: (Circle as many as you like)
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Seeing pictures speaking in groups watching DVDs or short videos

games and competitions standing up and moving around

listening to songs taking notes writing on the whiteboard

listening to the teacher doing dramatization and role-plays

[
ISUAL_ 505

repeating new words after the teacher AWQ*S%?
Knepex ™1

using computers and technology

working on your own
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2. Learner feedback forms

https://forms.office.com/Pages/DesignPage.aspx?origin=shell#Formld=FcHYU
H3IUOjujtAfK8NiJANHY3tyzBMr9QiATkuSgBUOTZLQVpMSjcwVIhVRUhSVkJaU
DJRRjdVRi4u
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3. Exploring active strategies for teaching and learning

https://www.teachingenglish.org.uk/article/action-research-stop-start-continue
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4. Tutor reflection sheet

Tutor’s reflection for OTLA English Project
(to be completed after session)

What did you feel went well with this technique/activity?

Is there anything you would change about this technique/activity if you had to
teach it again?

With the learner’s/observer’s feedback in mind, is there anything you would do
differently in the future? How will you go about doing this?

Any other comments?
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Appendix 5 - Further tutor reflections and examples of learner
work

Tutor Questioning:

Method: The tutor recapped the previous lesson by displaying 4 - 5 targeted questions and asking
learners to think and confer before feeding back. | did this activity 4 times over a 3 week period.

Tutor’s reflection for OTLA English Project

What did you feel went well with this technique/activity?

I have always done a short Q & A recap at the beginning of each lesson, but this inevitably didn't
involve all the learners equally & didn’t always get their full attention! By displaying the questions

and prompting them to discuss the answers, it encouraged a better focus. It also meant | had to think
about the questions more carefully - and could reinforce the learning | had intended in the previous

lesson. If any learners were late, the questions could be displayed again or printed for them to take
home.

Is there anything you would change about this technique/activity if you had to
teach it again?

I would consider new ways of using the questions - especially during revision sessions, or for a fun
quiz at the end of term. | might also give the learners the hard copy - as a way of encouraging them

to think again about what they had learned. With higher level classes | might even ask the learners
(by turn) to prepare questions for the rest of the class on what they had learned.

With the learner's/observer’s feedback in mind, is there anything you would do
differently in the future? How will you go about doing this?

| might include thinking about these questions in the planning stage - even annotating the Scheme of
Work with the key learning outcomes | would use in the questions - to help learners retain the really
important learning points. 1 would also improve the staging of the activity - maybe varying how they
responded to questions (by turn, in pairs, in groups, by writing, in panel form etc) or use them to
practise a specific key skill: e.g. speaking clearly, writing notes, listening for detail etc. | could even
give pairs or groups a single topic and get them to write a question.

I do need to be careful over timing - | have a tendency to rush through them, whereas learners need
time to help develop thinking skills.

Any other comments?

Since lesson time is limited the questions need to be devised to maximise thinking but not require
“very lengthy answers!

I could give the learners list of the questions a single sheet at the end of term - to help them assess
their own learning.
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Can you answer these questions about Tuesday's learning?

1. What do the short vowels sound like? a eio v
2. What is a long vowel sound?

3. Can you explain 3 rules for plurals?

4. What can help you learn difficult words?

5. What are 2 ways of writing the date correctly?

Can you answer these questions about Friday's learning?

1. What is wrong with these words: beleive, pateint, hieght?

2. What is a consonant blend?
3. What details do you need to include on an advert for an event?
4. How many lines does an address need?

5. How do you spell the past simple of find, know & think?
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Can you answer these questions about Friday's learning?

1. What are 2 ways of Iearrning words with silent letters?
2. Can you give 3 examples of prefixes & 3 of suffixes?
3. What do you write at the end of an email to a friend?
4, Can you write your postcode correctly?

5. What do you do if you make a mistake in the test?

Can you answer these questions about Tuesday's learning?

1. What are homophones? Can you think of 3 examples?
2. What different ways are there of spelling the “er” sound?
3. What details do you need to include in a complaint?

4. Can you think of 5 words that end in -ink ?
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Peer Resources:

Method: Learners were asked to practise target words by writing them into a sentence, but leaving a
gap where the word fitted in. They then swapped and filled in each others'.
I did this activity twice over a 2 week period.

Tutor’s reflection for OTLA English Project

What did you feel went well with this technique/activity?

This activity takes a bit of practise - the learners struggled with the instructions the first time, and it

definitely worked better with the E3 learners (than the E2). However, it turned out to be useful in all

sorts of (some unexpected!) ways - throwing up interesting examples of grammar mistakes and

making the learners contextualise spellings to show they had understood the meaning. | did the

feedback by typing up all the examples (anonymously) and encouraging leamers fo try and spot the

errors... and then handing them out a sheet of the correct versions. For ESOL learners in particular
this highlighted common areas of difficulty and helped them see what they needed to work on.

Is there anything you would change about this technique/activity if you had to
teach it again?

I will plan the activity more carefully the first time | do it - with much clearer modelling and examples,
and possibly a scaffolded sentence as well as a freer one. Once they have the hang of it, however, |
would use it more frequently - as a short activity to revise key learning outcomes or a warmer to get
writing skills going. We could also potentially have a lot of fun with this in creative writing.

With the learner’s/observer’s feedback in mind, is there anything you would do
differently in the future? How will you go about doing this?

As above - clearer modelling at the beginning. | could also re-visit the sentences to practise proof-
reading skills or as a revision activity or even when looking at styles of text.

Any other comments?

The learners commented that this was very useful - especially seeing all the sentences typed up in
the correct form. It's satisfying for them to get their own efforts offered back as learning texts.
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{; S Ak - A teol ol ghzaal _zk{ !Jyaal Vi | .
Useful Not so Useful | . |
Teaching/ Learning Activity ('d like more) ('d like less) My Sayuorits? |
Testing each other in pairs
Working on a task in groups
Working on Individual worksheets
l N
_’ Answering questions from the teacher
| Asking & answering questions in pairs
{ !
Role-plays
Listening fo the teacher explaining
Copying from the board
Holding a group discussion
Playing spelling games
Doing spelling tests
The teacher dictating sentences to write
L
Checking my own work with answers ] ‘
displayed
Checking each others’ work L J
I )
Watching videos & answering questions
| Listening o an audio and answering ]
i
! questions |
| Doing online quizzes in class

Foing homework

Choosing and working on personal targets

Doing practice exam questions

| Working on a project in groups

ieading to be done by myself

Preparing a presentation to show others

Using learning websites at home

Any other ideas?

_
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Spelling Memory Game:

Method: The tutor writes 6 target spellings on the whiteboard and gives learners 1 minute to look at
them (no writing) and use a strategy to help remember them. She then rubs them off 1 by 1. Finally
she reads them out for leamers to write down and they self or peer check them.

1 did this activity 3 times over a 2 week period

Tutor’s reflection for OTLA English Project

What did you feel went well with this technique/activity?

in this short game learners really had to work with their memory and find techniques to "fix" the
spelling in their minds - and put the strategies we had talked about into practice. There was a
noticeable improvement after just 3 attempts - you could see learners really trying to look for clues in
each word. Before this they would rely on writing the word down and assuming that by writing it they
would remember it. This game helped train them inte thinking about the spellings, which is a crucial
stage in remembering them for the next time they need to use them. The leamers also enjoyed it -
especially as the formula began to feel "familiar”.

Is there anything ybu would change about this techn}que/activity if you had
to teach it again?

I would use it more often across the whole term, changing the focus for each one - e.g. specific
memary strategies, different spelling patterns, trying out new memory tricks.

With the learner’s/observer’s feedback in mind, is there anything you would do
differently in the future? How will you go about doing this?

| would perhaps give the learners a chance to lead the activity (by turn through the term or as a
revision exercise using words from their spelling notebooks).

Any other comments?

Memory is key to learning spellings, so | would suggest using this early in all courses - to stimulate
thinking about words, rather than just writing them down.
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Spelling Games Trialled in Class:

Main focus:
1. 6 words to remember - learners given 1 minute to look at / use strategy, then they're

rubbed off one by one and st tested on them. (Used 3 times with different patterns)

2. Learners write gapfill sentences for other learners to fill in (used with past simple
verbs omitted + longer words with prefixes & suffixes omitted).

Other games trialled:

Find Someone Who - with spelling questions

Test cards designed for pairs / groups based on spelling patterns or words commonly
written wrongly.

Dice games in pairs or groups - pick a word, then roll the dice (each no. has a different
activity to help practise it).

Pointing at sounds games
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Websites Shared with learners:

Spelling quizzes
hitps://howtospell.co.uk/spellingquiz.php - choose from Advanced Spelling section

hitps://www.bbc.co.uk/bitesize/topics/zté2mnb - BBC KS2 spelling

hitps://www.bbc.co.uk/teach/skillswise/spelling/zéc édéf - BBC spelling for adults

hitps://eslus.com/LESSONS/SPELL/SPELL.HTM - (Quizzes with no sound - choose any number)

https://www.englishactivities.net/englishgames/spelling-game - vocabulary testing

hitps://www.gamestolearnenglish.com/spelling-bee/ - (click easy or hard + choose a topic)

hitp://www.ictgames.com/mobilePage/lcwc/index.html (look cover check)

https://howtospell.co.uk/commonerncrs - common errors

hitps://howtospell.co.uk/difficult-words-2 - difficult words

Spelling videos:
hﬂgs:[fwww.xoufube.com[glaziisi?list=PL5nX5IKEFM4wme2iYT422$IUQL1leGH - all

Howtospell videos

hitps://www.youtube.com/watch?v=B5RJi758EbY - helping your memory
htips://www.youtube.com/watch?v=TabuPrgBoBU - memory tricks
htips://www.youtube.com/watch?v=BLga AKZI&t=55 - syllables
https://howiospell.co.uk/letter-patterns-and-word-families - spelling patterns
https://www.youtube.com/watch?v=By6 QouUEWIM - look, think, cover, write, check
hitps://howtospell.co.uk/brain-fraining-memory-game - brain training - remember the order

Phonics:

htips: //www.manythings.org/vocabulary/games/w/ words with missing vowels quizzes
hitps://www.usingenglish.com/quizzes/252.html syllables
http://www.ictgames.com/mobilePage/lcwc /index.himl (click on a Year group then click

pattern. Click on one of them then click Go.

hitps://howtospell.co.uk/silent.php - quiz on silent letters
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Grammar:
hitp://www.lancsnafl.ac.uk/curriculum/literacy/lit_site/lit sites/plurals/pl 7/plurals7.htm plurals
hitps://www.montsemorales.com/gramatica/PastSimpAffiregSw2-4.htm (past simple)

hifgs:[[www.gelfect-engiish-qrammor.com[irregulur-verbs-exercise-z.himi (past simple)

http://www.esl-lounge.com/student/arammar/1g180-elementary-iregular-past-simple-
multiple-choice.php - iregular past

hitps://www.rong-chang.com/ex/exeasy/low past tense02.htm - Iregular past

Prefixes:

hitp://www.sofischools.com/quizzes/arammar/prefix/quiz304.html

http://www.eltbase.com/quiz/008 05.htm

Suffixes:
hitps://www.bbc.co.uk/teach /skillswise /prefixes-and-suffixes/zkmbi39

https://www.english-in-chester.co.uk/e-learning/lesson/suffixes/

Homophones:

www.usingenglish.com/quizzes/75.himl - there their they're

http://esl.fis.edu/grammar/choose/homophones.htm

https://www.usingenglish.com/quizzes/100.html
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Write the word 3 times

Write the vowels in a different colour

Draw a picture on the word - to help remember i

Write a definition of the word

Write the word in syllables

Say the word in 2 ways - with the stress on

different letters or syllables
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February beautiful

politician pleasant

especially achievement

enough experience
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available

particularly

education

decision

disappointing

extremely

excellent

exercise
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Spellivg fatleans=

eat meal light YonsLuers

seat neat real heal fight right
beat great deal flight bright
heat cheat ideal unreal might slight

appeal conceal sight delight

, tight
near new blue
ear hear knew stew
glue clue
fear dear view few ;
frue issue

gear rear blew threw — Aueys

dew chew
tear wear

screw sew
bear pear

cough out show
rough tough about shout slow below
enough spout trout grow know
though dough snow throw
although loud blow glow
roud aloud

through borough pl g how now

clag allow
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hearver Test Cords

again about
quite because
together school
friend country
knowledge difficult
perhaps position
weigh surprise
change high
before between
sugar everything
fruit daily
frouble once
business build
therefore probably
first house
group little
address extreme
grammar naughty
double half
imagine thirteen
promise possessions
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could

follow
someone Wednesday
always quiet
early decide
beautiful heard
busy whole
quarter important
around know
might answer
circle notice
group height
earth caught
possible remember
special sentence
large 7 don’t
while without
minute computer
believe different
people hour
surname watch
straight

thoughtful
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Blends Test (asds

A1l bank lost friend

lamp Dbelt gift

Bl

ba lo  frie

la be gi__
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23. Choose 1 tfopic and write 1 paragraph about it:
a. A festival or celebration in the UK or your country of origin
b. A place you have visited

¢. Your best friend or a family member
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23. Choese 1 topic and write 1 paragraph about it:
a. A festival or celebration in the UK or your country of origin
b. A place you have visited
¢. Your best friend or a family member i
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23. Choose 1 topic and write 1 paragraph about it:
a. A festival or celebration in the UK or your country of origin
b. A place you have visited

¢. Your best friend or a family member
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23. Choose 1 topic and write 1 paragraph about it:
a. A festival or celebration in the UK or your country of origin
b. A place you have visited

¢. Your best friend or a family member
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Nabrda
This term I've tried a few new ways of helping you learn spellings (e.g. memory word tests,
paired tests, dice games, writing words into sentences, asking questions, online quizzes, filling

in gaps). Could you give me some idea what has worked for you (or notf)?

If you see or hear a new word now, what can help you learn the spelling?
’lm«z&m%aﬂxwtfwworal,n%ua.&v\gﬁmw ...............

How did the memory game (6 words in 1 minute) help you think about words?

What other spelling games or activities have you enjoyed this term?

Tutmc@»v\?wv/symwﬁwﬂfmt
w%vgiwdﬁwktnwmmud\wlbwr

How useful were the online quizzes sent by email? How often did you do them?

Have you managed to do any spelling practise at home?

How has this term improved your confidence in writing or spelling?

i Page 84
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F&Aﬂ.{ Vg,
This term ['ve tried a few new ways of helping you learn spellings (e.g. memory word tests,
paired tests, dice games, writing words into sentences, asking questions, online quizzes, filling

in gaps). Could you give me some idea what has worked for you (or not!)?

If you see or hear a new word now, what can help you learn the spelling?

AReke k. Mocee. Bases....|. hock, ioven. e 4.

..................................................................................................................

How did the memory game (6 words in 1 minute) help you think about words?

\/ﬁs'hﬂmdmgmw&uwmog

What other spelling games or activities have you enjoyed this term?

..........................................................................

How useful were the online quizzes sent by email? How often did you do them?

inﬂwzberidqufmm

Have you managed to do any spelling practise at home?

Ym/Lmeob\&wov%merfaa&liﬁj

boole ) e weons .
How has this term improved your confidence in writing or spelling?

e AL AL V.. e B, Yt eefen.......

...............................................................................................................................................................

OTLA Phase 6 (English) - Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 85



YLTTIN
fzerm I've tried a few new ways of helping you learn spellings (e.g. memory word tests,
ired tests, dice games, writing words into sentences, asking questions, online quizzes, filling

%n gaps). Could you give me some idea what has worked for you (or notf)?
~

If you see or hear a new word now, what can help you learn the spelling?

imwewmimgwmﬁm%mw&mwlaw ..............

...........................................................................

: .._..Y.Wm.a.uim&...‘ ...............................................................

What other spelling games or activities have you enjoyed this term?

...................................................................................................

How useful were the online quizzes sent by email? How often did you do them?

Lo S0t o Hizsn — )l s Juh.

.................................................................................................................................................................

.......................................

Have you managed to do any spelling practise at home?

\/‘wkw%&mcﬁnw ..... wabd wir !

How has this term improved your confidence in writing or spelling?

................. N VAT Wm«; YdﬂLﬁ{{& a'f!/‘l’&y o oecessisiiocn
wlhrtllhe. . Ctn ke o ok bebta ..

......................................
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Class sentences
My address is new.

I have a new appointment. I can go to my appointment on Wednesday.

I have an appointment at the optician. I changed my appointment.

Alex is Nova's appointee for the new job.

I feel that learning English is difficult. My exam was very difficult.
There is nothing difficult if you keep trying.

I lost my glasses so I have difficulty in seeing.

I lost my glasses so it is difficult for me to see.

I lost my glasses and it was difficult to find them.

You shouldn't reapply for the same position.

I will have to reapply for my visa. I had to reapply my make up.

I couldn't believe it! My shoe has disappeared!

I occasionally go to football.

Thank you for your application for the vacant position.

I appreciate working with you. I am appreciative of your work.

I was very appreciative of the opportunity.

I was delighted to learn that my neighbour's operation was successful.

I am making a commitment to myself. I am not going to disappoint
anyone any more.
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.......................................................................................................
....................................

..........................................
.................................................................................................

Y
A

//déxliy.fw’/f_ﬁfﬂ/&ék/x/”#?fﬁ(é

A e
My siste . whos- date Yestarday

...........................................................................................................................................

...........................................................................................................................................
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The Cleverness of Ladies by Alexander McCall Smith
‘A High Wind in Nevis'

Marlin House sits on top of a hill above an old port on the Caribbean island of
Nevis. It was built in the late 1950s by a retired doctor, who wanted a retreat on that
part of the island and who enjoyed giving parties. A celebrated American writer
would come to these parties, when he was in residence at his luxurious villa further
up the coast, along with other well-known and glamorous people who were passing
through. The doctor was a generous host, and the maker of a legendary rum punch.

When the doctor died, his son ignored the place, and the house fell into disrepair.
The thick, jungle-like vegetation that covered the hillside was meant to be kept in
check by a gardener, but this gardener's sight was bad and became steadily worse.
Either he did not see the creepers that were beginning to cover the terrace, or he had
given up what must have been an unequal battle. Plants grew quickly there. Then
there were the high winds - 'the breeze' as the locals called it - which tore down trees
and branches, and the rains - the warm, pelting rain that clogged the storm drains.

When the house was eventually put up for sale, it attracted the attention of a
couple who happened to be motoring along the coast road in an old Volkswagen car.
The man, a small, rather insignificant-looking person, was Dutch. The woman, who
was taller and more powerfully built, was from Trinidad and of mixed ancestry.

They had met in a club in Miami, the Blue Cocktail, and decided to cast their lot in
with each other. Marcus, the Dutchman, had spent ten years as a schoolteacher on
the island of Cura9ao, and wanted to stay in the Caribbean. Georgina, the
Trinidadian, was undecided about returning, but she wanted to travel with Marcus.
Now, rather against her will, she was falling in love again with a world that she had
not very long ago left with such eagerness.

They had seen the retired doctor's house from the road below, from where they
could just make out the top of its roof. On impulse, Georgina, at the wheel of the old
Volkswagen, had turned up the narrow, potholed track that led up the hillside.

‘You never know,' she said. 'When we get to the top we might see a For Sale sign.'

'‘And?' asked Marcus.

'‘And then we buy it and turn it into a hotel,' said Georgina abruptly. 'What else?'

OTLA Phase 6 (English) - Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 89



Georgina had a vaguely angry way of talking, as if challenging the person to
whom she was speaking to argue with her. This manner, Marcus had discovered, did
not conceal a sweet personality - in fact, she was by nature irritable. But he was
smitten, and would hear nothing against her. 'My ever-so-slightly angry Georgina,' he
said to her. Georgina snapped back, 'What exactly do you mean by that?'

They had to drive slowly up the track, and at one point Marcus had to get out of
the car and attempt to move a tree branch that had fallen and blocked the road.
Georgina remained in the car, tapping the steering wheel with her fingers as she
watched her friend's futile efforts. Eventually, after several fruitless minutes, she got
out of the car, lifted up the branch and shifted it to the side of the road.

'You're truly magnificent, ' said Marcus.

'‘And you're truly weak,' said Georgina, getting back into the car.

They drove on. There, on the rusted ironwork gate at the foot of the drive that led
to Marlin House, was a sign that said 'For Sale'. They parked the Volkswagen and
walked up the drive. A pair of birds of prey circled overhead on the currents of wind
from the headland; the fronds of great coconut palms moved like fans against the
sky.

'Our hotel,' said Georgina.

The hotel opened its doors three months later. The house, rescued from ruin just
in time, had been renewed from floor to ceiling. Georgina oversaw all of the work,
criticising the carpenters, scolding the upholsterers, snapping at the electrician.
Marcus looked after the kitchen: ordering pots and pans and catering ovens,
planning recipes, and contacting suppliers of eggs and vegetables.

‘That bossy woman,' complained one of the carpenters to a friend. 'She too much
trouble, man. One day a coconut go fall on her head"

'Even the Lord, he frighten' of her,’ said another. 'People come stay in that place,
they see her, they run fast, jump in sea.’
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When everything was ready, or slightly before, the guests started to arrive. They
were generally enchanted with their lodgings. The view from the terrace, over the
treetops to a sea of an impossible blue, took their breath away. Guests sat there,
their feet up on the terrace parapet, the warm breeze in their hair, sipping at the rum
cocktails which the barman brought on a silver tray. They walked down to the beach
and swam in the breakers; they watched the highly coloured fishing boats, painted in
bright blues and greens, nose out into the waves and then, in the evenings, Marcus's
carefully planned dinners rounded off the day. Everything seemed perfect, from the
guests' point of view, except for the management.

The running of a hotel inevitably brings requests from the guests. Nothing is ever
quite right for everybody: one guest will want a larger towel; another will wonder why
there is no fridge in the room; and so on. The usual hotel owners will listen to these
complaints and make an effort to deal with the problem. Larger towels may be
found, or at least promised. Fridges can be held out as a possibility, even if
realistically they are not. The important thing, as any hotelier will tell you, is that the
guest should feel that their request is a reasonable one and that something will be
done to attend to it.

But at Marlin House it was different. 'What do you need a fridge for?' was
Georgina's response to a guest who liked the idea of keeping a supply of cold milk in
the room.

'Because the milk curdles so quickly in this heat. It would be nice to make tea in
the room.’

'Plenty of milk in the kitchen. Go ask for it there.'

'Well, could we at least have some biscuits in the room? To snack on?'

'Food in the rooms brings cockroaches.'

Georgina's fierce reputation grew. 'A delightful setting,' wrote one travel writer,
‘which is well worth a visit if you are in that part of the Caribbean. The rooms are
comfortable and the Caribbean-style cuisine delicious. But do not engage with the
management on any issue.'
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Such comments served only to fuel curiosity, and people started to choose the
hotel in order to experience at first hand Georgina's highly individual style. Usually
they were not disappointed. In fact, they delighted in the disgrace into which an
inappropriate request or suggestion cast them. The hotel was becoming legendary.

Georgina's famous look of disapproval could be imitated over the dinner table
but never equalled. Her thunderous expression when a female guest was unwise
enough to ask Marcus, in the middle of a party, to dance with her was talked about
for months.

At the end of their first five years in the hotel, Marcus and Georgina decided to
hold a New Year's Eve party to celebrate the success of the hotel and the new year
itself. Word got out, and it was not long before all the rooms were taken for the new
year holiday. Reviewing their bookings, Marcus smiled with pleasure at the thought
of what this would do for the hotel's finances, but Georgina frowned. Although she
never admitted it to Marcus, guests annoyed her. They were so needy, so helpless.
They made stupidly fussy requests. They never seemed pleased with what you gave
them. Their conversation was so dull, their questions so childish.

'If I'm asked again about those humming birds, | shall scream,’ she said one day.
To the next guest who asked her, 'What are those lovely little birds with their long
tails? The ones that hover in front of the flowers? Look, there's one now!', she replied,
‘Small vultures/ and turned on her heel.

‘That was rather unkind’ said Marcus, who had witnessed the incident.

'Don't talk to me about it’ said Georgina, with her discouraging face which was so
much part of her character. 'Just don't.'

The New Year's Eve party was attended not only by the resident guests, but by
people from the area. Some guests remembered the retired doctor, his parties, and
the American writer who came to them. 'He would have loved this,’ they said. 'He
loved a party.'

'Frightful man’ said Georgina.

'Oh, did you ever meet him?'
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‘Certainly not.'

They had brought in a three-piece band from the town, and the musicians played
on the terrace while people stood at the parapet and looked down at the lights of the
town and, beyond the town, to the sea. It was a windy night, but the air was warm
and scented with the flowers that grew in the windward section of the garden. Down
in the darkness below, from time to time somebody would send up a firework rocket
that would break into a cone of falling stars, and the people on the terrace would
clap or whistle in admiration.

As the old year faded into the new, champagne was opened and the guests broke
into a rendition of 'Auld Lang Syne', linking hands and stepping backwards and
forwards on the creaky planks of the terrace. Georgina sat to one side. She looked
disapproving for some reason, as if the ending of the old year was a personal affront
or a private loss.

Then she went out, by herself, glass in hand, and stood on the lawn under one of
the swaying coconut trees. Marcus saw her from the terrace and called out, but his
voice was swallowed by a strong gust of wind. It was the same gust of wind that
dislodged a large coconut, which fell directly on Georgina's head.

There was a shout from the terrace. 'Georgina's down . . .' Then a rush as the
guests made their way to the lawn. Georgina lay there, unconscious. A nurse among
the guests reached down and took her pulse. 'She's been knocked out,' she said. 'Get
her inside.’

They put her to bed while they telephoned for an ambulance. Nobody answered
at the other end, and so they tried the number of a local doctor. He said, 'I've been at
a party. I'm not sure if | can drive . . . But he agreed to come, and when he arrived
two hours later, with a small cut on his face that nobody asked about, Georgina had
already come round.

'I hope everyone enjoyed themselves,' she said. 'l would not like to think that | had
spoiled the party.'

Marcus looked at her in surprise. His surprise continued the next morning when
Georgina, back on her feet, went round the hotel wishing everybody a happy new
year and asking them whether there was anything she could do for them.
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'‘Somebody's made a new year's resolution,” muttered one of the guests. 'It won't
last.'

Marcus was astonished at the change in Georgina's character. 'She's not the
same anymore, he said. 'Georgina used to be so forceful, so ... well, so firm. Now
she's ... well,abit...well, you know what | mean.’

It continued like that for at least a month. Then one morning Georgina came back
from a short walk in the neighbouring coconut grove. She snapped at the chef and
immediately after that was very sharp with one of the guests, who had told her that
his coffee was cold.

Overhearing this, Marcus felt his heart leap with pleasure. She's back, he thought.
My ever-so-slightly irritable Georgina is back!

He looked out of the window. The wind, that warm wind from the west, had
started again, making the coconut palms sway backwards and forwards against the
sky, gently, but enough to dislodge the fruit, sending it earthwards.
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Film Review

Title: Genre:

Main Characters:

The plot:

The main story lines are:

The best (worst) bit is about:

| enjoyed (I didn’t enjoy) watching this film because

| would (I wouldn’t) recommend this film to someone because

Name: Date:

This resource was kindly contributed by Joy Collins, New College, Telford, Shropshire. April 2006.
W1/E3.1 L1.1 plan and draft writing. W+/E3.2 (L1.3) Organise writing in short paragraphs (logical sequence).
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Book Review

Title: Author:

Main Characters:

The plot:

The main story lines are:

The best (worst) bit is about:

| enjoyed (I didn’t enjoy) reading this book because

| would (I wouldn't) recommend this book to someone because

Name: Date:
This resource was kindly contributed by Joy Collins, New College, Telford, Shropshire. April 2006,
W+/E3.1 L1.1 plan and draft writing. W+/E3.2 (L1.3) Organise writing in short paragraphs (logical sequence).
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TV Review /
Title: Channel:

Genre:

The plot or purpose

The main story line or message is:

The best (worst) bit is about:

| enjoyed (I didn’t enjoy) watching this programme because

| would (wouldn’t) recommend this programme to someone
because

Name: Date:

This resource was kindly contributed by Joy Collins, New College, Telford, Shropshire. April 2006.
W1t/€3.1 L1.1 plan and draft writing. W1/E3.2 (L1.3) Organise writing in short paragraphs (logical sequence).

OTLA Phase 6 (English) - Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 97



May 2007. To print your own copies of this document visit: http://www.skillsworkshop.org/

Which suffix? -tion, -sion, -ssion or -cian?

Main curriculum references

Reading — decoding

Rw/E3.5 use a variety of reading strategies to help decode an increasing range of unfamiliar
words. Apply knowledge of sound and letter patterns and of structure of words, including compounds,
grammatical endings, root words, prefixes, suffixes, syllable divisions to help decode words.

Vocabulary

Rw/L1.3 recognise and understand an increasing range of vocabulary, applying knowledge of
word structure, related words, word roots, derivations, borrowings. Understand that some words
are related to others in form and meaning. Use this knowledge to understand new words.

Spelling

WwI/E3.2 use developing knowledge of sound-symbol relationships and phonological patterns
to help spell a greater range of words and longer words. Understand that knowing spelling
patterns (e.g. common letter strings, visual patterns, analogies) reduces the chance of random errors.
Ww/L1.1 spell correctly words most often used in work, studies and daily life. Know and apply
(a) a range of methods to help learn and remember correct spellings (b) some spelling rules to help
attempt and check spelling.

Ww/L2.1 spell correctly words used most often in work, studies and daily life, including
familiar technical words. (a) Know and apply a range of methods (visual, phonetic, kinaesthetic, use
of analogies and mnemonics) to help learn and remember correct spellings. (b) understand how
knowledge of word roots, prefixes and suffixes can support spelling, including the spelling of technical
words. E.g. read and spell the suffix -cian.

Grammar — word classes

Rs/E3.2 use implicit and explicit knowledge of different types of word e.g. connectives, nouns,
verbs, adjectives, of word order, and of possible plausible meanings, to help decode unfamiliar
words and predict meaning.

Rs/L1.1 use implicit and explicit grammatical knowledge (e.g. of different sentence forms,
types of word, verb tense, word order) along with own knowledge and experience to predict
meaning, try out plausible meanings, and to read and check for sense.

Writing sentences
Ws/E3.1 Ws/L1.1 write in complete sentences.

Teaching ideas

Important points

¢ This resource assumes students have received previous input on verbs, nouns and
basic suffixes such as -er, -ed and -ing.

e It /s not intended to be worked through in isolation. Specific pages should be
selected by tutors to reflect the individual needs and levels of the learners in their
groups. (Aimed mostly at Level 1-2, although parts may be suitable for Entry 3).

» The resource is probably best introduced by displaying on a large screen. Discuss as
a group before students work on pages individually or in pairs.

e It is worth spending time on page 1. The Aims tick list helps students (and tutor)
decide which topics to work on. Ensure all students understand the layout; the
symbols used for information, examples and tasks; and the glossary. This is
especially important for Entry level students and students with dyslexia.

o Dictionaries should be available and their use encouraged.

Notes. Page 1 of 2. Rs/E3.2, L1.1. WwW/E3.2, L1.1, L2.1. RWE3.5, L1.3. WS/E3.1, L1.1. © Maggie Harnew 2001, 2007.
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Converting to a multi-sensory resource

o Use answer sheet pages 1-2 (best enlarged to A3, printed on pastel paper and
laminated) to create various matching games. For example, for a whole class warm-
up activity spread the verb cards around the classroom and then give each student a
noun card. Students must walk around and find the matching verb card. They then
return to you to receive another noun card, etc. Students take all their matching
pairs back to their table and study them. Discuss findings as a group. E.g. What has
been added to the end of the verbs? What's the most common suffix?

« Display individual pages onto a class whiteboard via data projector. Students (or
pairs of students) to take turns to come to board and write in answers.

Extension Ideas

Newspaper or magazine search

e Choose a suitable newspaper article and ask learners to highlight words ending in -
sion, -tion or -cian. Discuss. Are they all nouns? Which ending is the most common?
Check the meanings of any unfamiliar words.

« Alternatively, block out all the ‘shun’ sounding words with a black marker pen and
use the article as a cloze exercise. Better still - copy and paste a news article from a
news web site, then delete words in your word processor and replace with a space
or dotted line. This way the cloze can be kept and re-used with other students.

For those uninterested in spelling rules

« Spelling rules don't work for everyone. These exercises could also be used alongside
Look - Say - Cover - Write - Check spelling practice (see our web site for printable
LSCWC sheets). Encourage learners to write down just one or two ‘shun’ words that
they have difficulties with and to learn them using this tried and tested method.

Other suffixes
Discuss other suffixes that can be used to make nouns.

For example:

¢ book - booklet, motor - motorist. (nouns to different nouns)

¢ special - specialist, kind - kindness. (adjectives to nouns)

¢ inhabit - inhabitant, bake - baker, act — actor. (verbs to nouns)

Notes. Page 2 of 2. Rs/E3.2,L1.1. WW/E3.2, L1.1, L2.1. RW/E3.5, L1.3. Ws/E3.1, L1.1. © Maggie Harnew 2001, 2007.
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AIMS
These worksheets will help you Page
O be aware of ‘shun’ endings (suffixes) and how to spell them 2:7.
O build nouns from a root word and a suffix 2,4,6,8.
O remove a suffix from a noun (to make a verb) 3,5.
O make changes (when needed) to a word before adding a suffix 2,4,5,6,8.
O find hidden words to help remember spellings 6.
D improve your vocabulary and write interesting sentences 38 4, 8
Glossary
noun A naming word. They can be
. things you can see or touch (car, John, computer)
° places or areas (England, Liverpool, Oxfordshire, Station Road)
o feelings or ideas (hunger, wealth, racism, kindness, anger).
verb A doing word. Verbs describe
° actions (to jump, to stare, to prepare, etc.)
o states of being or existence (to be, to seem, to appear).
root word The main part of a word (with no suffixes or prefixes attached).
suffix A word ending. A letter or group of letters added to the end of a word

that changes the meaning or grammatical sense of the word.

How to use this resource

® Fii’St read the information and the ¥ examples.

Underline any points you are not sure about. Discuss them with your teacher.

# Then complete the exercises.

Page 10f 8.

Rs/E3.2, L1.1. WW/E3.2, L1.1, L2.1. RW/E3.5, L1.3. Ws/E3.1, L1.1. © Maggie Harnew 2001, 2007.
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Making nouns that end in a ‘shun’ sound

Many nouns end in a ‘shun’ sound.
The most common ‘shun’ endings are -tion and -sion.

[

.
-
~

A. Nouns ending in -tion

These nouns are often made by adding a suffix to a base word (often a verb).
For example: act - action, deduce — deduction.
Spellmg tips for adding -tion
If the verb ends in a t just add -ion. diffract - diffraction.
o Remove a final e before adding -tion.  intervene — intervention.
. Sometimes you must add or remove a vowel before adding —tion.
If you sound out the new word you may be able to work out the
spelling: add - addition (add an i), register — registration (remove an e).
. Other changes are also possible. For example: evolve - evolution.

# Change each verb to a noun that ends in -tion
Add the correct ending to the verbs below.
* You may have to make other changes too (see information box above).

verb noun verb noun
reduce #~ reduction react %~ reaction
examine @~ examination |vegetate
multiply intercept
register adopt
configure , instruct ;
educate ‘ erupt
satisfy t relate
consider | part
imitate ! integrate
edit relegate
Page 2 of 8. Rs/E3.2, L1.1. WW/E3.2, L1.1, L2.1. Rw/E3.5, L1.3. Ws/E3.1, L1.1. © Maggie Harnew 2001, 2007.
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# Change each noun to a verb.
Remove the suffix from the nouns below to leave the related verb.
* You may have to make other spelling changes too. Use a dictionary if needed.

noun verb noun l verb
inflation & inflate operation F operate
pronunciation |~ pronounce | congratulations
selection plantation
projection verification
addition interrogation
subtraction dedication
reflection deduction
perfection interpretation
contraction retaliation
conversation variation

# Writing. Using -tion nouns in context.
Select 4 nouns ending in -tion.
(Look through pages 2 and 3 or choose some new nouns).
Put each noun into an interesting sentence.

%~ Station. Every morning he caught the 9.15 train from Oxford station.

Page 3 of 8. Rs/E3.2, L1.1. WW/E3.2, L1.1, L2.1. RW/E3.5, L1.3. Ws/E3.1, L1.1. © Maggie Harnew 2001, 2007.
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B. Nouns ending in -sion

® Spelling tips for adding -tion
o If the root word ends in -se take off the e and add -ion. Revise — revision
. If base word ends in -d or -de change the d to an s, drop the e if
needed, then add -ion. Erode — erosion, pretend — pretension.

C. Nouns ending in -ssion

@ Spelling tips

o If you can hear the word mission inside the noun it will be spelt with a
double s. Permission, omission, remission.
o If the base word ends in -ss just add -ion. Discuss — discussion,

possess — possession.

# Change each verb to a noun that ends in -sion or -ssion

Add the correct ending to the verbs below.
* You may have to make other changes too (see information box above).

verb ' noun verb noun

discuss [ ®” discussion | impress ¥ impression
transfuse % transfusion |invade

progress | intrude 3

obsess E televise |

collide conclude ’

corrode . supervise |

confess , permit

Page 4 of 8. Rs/E3.2, L1.1. Ww/E3.2, L1.1, L2.1. RW/E3.5, L1.3. Ws/E3.1, L1.1. © Maggie Harnew 2001, 2007.
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# Change each noun to a verb.
Remove the —sion or —ssion suffix from the nouns to make the related verb.
* You may have to make other spelling changes too. Use a dictionary if needed.

noun verb noun verb
admission F admit persuasion " persuade
confusion depression
expression inclusion
provision exclusion
omission division
decision remission

# Writing. Using —sion nouns in context.
Select two noun — verb pairs from the completed charts on pages 4 and 5.
Put each verb and its related noun into an interesting sentence
* You may have to make spelling changes to the end of the verbs.

impress (verb) — impression (noun)
He impresses me so much that I think I'll give him a pay rise.
I think I made a good impression during the interview.

admit (verb) — admission (noun)
The children admitted that they had climbed over the fence and chased the sheep.
Admission to the museum is free if you are over sixty.

1a (verb)

1b (noun)

2a (verb)

2b (noun)

Page 5 of 8.

Rs/E3.2, L1.1. WW/E3.2, L1.1, L2.1. RWE3.5, L1.3. WS/E3.1, L1.1. @ Maggie Harnew 2001, 2007.
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® Spelling tips

These nouns often name jobs or hobbies, and show a person’s skill.

. If the base word ends in -c just add —ian. Music — musician.

. If the base word ends in —cs remove the —s before adding —ian.
Politics - politician, physics — physician.

o Other changes are also possible. E.g. beauty - beautician.

# Making -cian words.
Add the correct ending to the root words.
* You may have to make other spelling changes too. Use a dictionary if needed.

root word noun root word noun
music " musician statistic " statistician
beauty % beautician |technique
politics obstetrics
magic optic
mathematics electric
paediatrics diet

# Words within words
How many words can you find hidden in mathematician?

@ mathematician — mat mathematician — he

Can you find six more hidden words inside mathematician?

1 4. _ _
2y - B ot
B e s s s s 6. _ _ _
Page 6 of 8. Rs/E3.2, L1.1. WW/E3.2, L1.1, L2.1. RW/E3.5, L1.3. Ws/E3.1, L1.1. © Maggie Harnew 2001, 2007.
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E. Revision of all nouns ending in a ‘shun’ sound

@ Summary and Tips

Cushion and fashion are the only two common English words where the sh
sound at the beginning of the last syllable is actually spelt -sh.

So, if the last syllable of a word starts with a sh sound DO NOT WRITE -sh
unless the word is fashion or cushion!

The most likely endings are shown below (most common first):

° tion  (action, friction, caution, perfection and hundreds more words)

o sion (explosion, precision, excursion, mansion, pension, version and
about 40 more common words)

o ssion (mission, permission, possession, passion and about 30 more words)

° cian (musician, electrician, technician and about 12 more words)

Other less common ‘shun’ endings:

sian (Asian, Persian, Russian, Caucasian)
xion (complexion, crucifixion)

cion (suspicion, coercion)

shion (fashion, cushion) see tip above
cean (ocean, crustacean)

#  -sion or -tion?
Add the correct ending (-sion or -tion) to these words.
Use a dictionary if you need to.

@ Conversation
Explo____ Frac ____
Suc____ Man___
Confu____ Despera____
Prepara__ _ _ Por___
Crea____ Dona____
Revi___ _ Fu____
Competi____ Ver_ _ _
Popula____ Illu__ __
Divi____ Ac__ _ _
Conclu____ Cap____

Page 7 of 8. Rs/E3.2, L1.1. WWE3.2, L1.1, L2.1. RWES.5, L1.3. Ws/E3.1, L1.1. © Maggie Harnew 2001, 2007
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# -cian, -sion, -ssion or -tion? Complete the sentences
Add the correct ‘shun’ ending to the root words below.
* You may have to make other spelling changes too. Use a dictionary if needed.

a) She told her son he had two (opt) eat his dinner or go without.

b) (Act) speak louder than words.

¢) The (optic) said I needed stronger glasses.

d) We were having a large (extend) built on the back of our house.
e) His (react) to my son's haircut was not as bad as I expected.

f)  We went to an interesting art (exhibit)

g) Stop! You're going in the wrong (direct)

h) She lost all her (possess) in a fire.

i) He needed a lot of (persuade) before he parted with his money.
j)  We had to ask (permit) before we could use the photocopier.

k) I have enjoyed our (converse) but I really must do some work.

I) He came from a big family and had dozens of (relate)

m) The (music) played my favourite pieces.

n) Traffic was diverted because of a (collide) on the motorway.

o) I get a great feeling of (satisfy) when I complete all my work.

p) There was complete (confuse) when the fire alarm went off.

q) Would you like to look at my stamp (collect) 7

r) We had to call out an (electric) when all the lights went out

Page 8 of 8. Rs/E3.2, L1.1. WW/E3.2, L1.1, L2.1. RW/E3 .5, L1.3. Ws/E3.1, L1.1. © Maggie Harnew 2001, 2007.
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Answers pages 2 - 3
Page 2. Change each verb to a noun that ends in -tion.
verb noun verb noun

reduce reduction react reaction
examine examingtion vegetate vegetation
multiply multiplication |intercept interception
register registration adopt adoption
configure configuration |instruct instruction
educate education erupt eruption
satisfy satisfaction relate relation
consider consideration |part partition
imitate imitation integrate integration
edit edition relegate relegation

Page 3. Remove the suffix to make a verb

noun verb noun verb

inflation inflate operation operate
pronunciation pronounce congratulations | congratulate
selection select plantation plant
projection project verification verify
addition add interrogation interrogate
subtraction subtract dedication dedicate
reflection reflect deduction deduce
perfection perfect interpretation interpret
contraction contract retaliation retaliate
conversation converse variation vary

Answers Page 1 of 3 Rs/E3.2, Rs/L1.1. WWIES3.2, Wwi/L1.1, Ww/L2.1. RW/E3.5, Rw/L1.3. © Maggie Harnew 2001, 2007.
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Answers pages 4 - 6
Page 4. Change each verb into a noun that ends in -sion or -ssion.
verb noun verb | noun
discuss discussion impress impression
transfuse transfusion invade invasion
progress progression intrude intrusion
obsess obsession televise television
collide collision conclude conclusion
corrode corrosion supervise supervision
confess confession permit permission
Page 5. Change each noun to a verb.
noun verb noun verb
admission admit persuasion persuade
confusion confuse depression depress
expression express inclusion include
provision provide exclusion exclude
omission omit division divide
decision decide remission remit
Page 6. Add -cian to make new nouns
root word noun root word noun
music | musician statistic statistician
beauty beautician technique technician
politics politician obstetrics obstetrician
magic magician optic optician
mathematics mathematician | electric electrician
paediatrics paediatrician | diet dietician

Answers Page 2 of 3

Rs/E3.2, Rs/L1.1. WW/E3.2, WwiL1.1, Ww/L2.1. RW/E3.5, Rw/L1.3. ©@ Maggie Harnew 2001, 2007.
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Answers

Page 7. Words within words
1. them 2. at
4. an 5. the

Page 7. Add the correct ending

Explosion
Suction
Confusion
Preparation
Creation
Revision
Competition
Population
Division

Conclusion

Page 8. Complete the sentences

a)
b)
c)
d)
e)
f)
)]
h)
)
i)
k)

Answers Page 3 of 3

3.
6.

pages 7 - 8

thematic
hem

Fraction
Mansion
Desperation
Portion
Donation
Fusion
Version
Illusion
Action

Caption

She told her son he had two (options), eat his dinner or go without.

(Actions) speak louder than words.

The (optician) said I needed stronger glasses.

We were having a large (extension) built on the back of our house.

His (reaction) to my son's haircut was not as bad as I expected.

We went to an interesting art (exhibition).

Stop! You're going in the wrong (direction).

She lost all her (possessions) in a fire.

He needed a lot of (persuasion) before he parted with his money.

We had to ask (permission) before we could use the photocopier.

I have enjoyed our (conversation) but I really must do some work.

He came from a big family and had dozens of (relations).

The (musician) played my favourite pieces.

Traffic was diverted because of a (collision) on the motorway.

I get a great feeling of (satisfaction) when I complete all my work.

There was complete (confusion) when the fire alarm went off.

Would you like to look at my stamp (collection)?

We had to call out an (electrician) when all the lights went out

Rs/E3.2, Rs/L1.1. WW/E3.2, Ww/L1.1, Ww/L2.1. RWE3.5, Rw/L1.3. © Maggie Harnew 2001, 2007.

OTLA Phase 6 (English) - Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea)

Page 110



Mo,

1Y

[0y sI;eeLS El’l?} lich \/61/7 cleay

Jone dudy Enghth |

——

whet 1 ueulol (4he N

— Stulest s e v

/
( m clogs ] - dvi el
N —————

PRI
7 ==

D-fom A humgyeus : \dasﬂfoﬁm A4 *de&,n

more spesk.
I A\

' ‘f{’/ﬂ“""‘ heavt (Kten

// wek 1 weulsl (ke Jco\\

\ oo move of O i
S b L

o ,

n ﬂ'\i’«’-@ /’ ‘lﬁ}ﬂﬂt ¢ {/

whke  gyamay
u

OTLA Phase 6 (English) - Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page111



N—— USIYTerA

Rahman

(D Whatt 1 like In - closs

NS ect
Teach@

- pal 19

el

T like Esol Briding ourse because, 1 ke md @-t'ec@h@l:
She is Veny <riedly- /'S Ferdact dme %p me. Nhéj&q ”
come &> He i | Fell Good bEAS, L et IEn
| can sPeak b dhem Englirh. | jike {@acher Give if
Speling ‘t@/h‘” ond | ket hewj Jojee \ﬁ?‘clo Seeliernd
et | (jre bead , Newspapel I clazs | old MY y
+eochep What Pead and | exPlan hepr apatt Nent o
what | wndepstand. | enping this s e

@) vt | would like & & more oF-

i 5 g

Wi 5 poup e

: | _ one
| hke this clams but H Poasiblellw@u;d me{a«etz@ doy
mores We did +his C’woﬂeda}%/-ﬁq,‘ﬂ}g i vers Skt 4o
days and 3 hour 1’5 Perbpet. [ yould Jine do head
N thy da) mere Kistopy, kesd ew)Paber, AUt

diskerent ommUnty . | would bire #o mne SPeaking
engleAn 1N this Ha-

OTLA Phase 6 (English) - Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 112



4 ALIETA

/o ff';glf_—ﬁ}ﬁgffflﬁlw;éﬂ;{_;“' ke 4y elass

2 Whet T woeld li%e *eds more
| P ‘""";}37,Q;fiii;ms_____ﬁ@_.__l;s bening

OTLA Phase 6 (English) - Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page113



—— fJT-“\ﬁ(j “hewa DS UM

B TN I TN E A O —

OTLA Phase 6 (English) - Meeting Individual Learners’ Needs (The Royal Borough of Kensington and Chelsea) Page 114



Jose Faria Hw.
Su/m/go;z)

{

What | [ice in class @ 5
: S ‘“@z
@ T ke o listen to {fx my mistaxes. o3
@ T ke viry mueh to read. -

I ) (§xntenges)

@J Iike e learn to build pheuses in the past, present and foture
_ (discuss)

@ I |ike g awut come eubj‘e_c\‘s with my dasemates,

@I like Ane dynam.‘es and pictessionalism of the Tutor, (g.;cmf_)

whak T would like t¢ do [,m@'a o({)@

3
@ T would live to leara move grammarn. @/
= : 2
@ T Wish there were move boues o( ¢less .
C
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fehnwa

Tutor’s reflection for OTLA English Project
(to be completed after session)

What did you feel went well with this technique/activity?
PUOE  goprh wdicehon wwad Shuddauds caoooed
P learn cma wvoved s<lls ey wacctoed
‘Z‘J Ca'*’f{mmw‘ /SI’{?&J‘;-W\:b .

,Suw 91535 vk cochows o TSNS TN
tnd ol VS AaBy -

e Mo s, (ouyye uanre Siuoloud tedk.

Is there anything you would change about this
technique/activity if you had to teach it again?

? SVdaoudS d‘dv\r}- wa Lk (o E"Il‘\ v Goan vy
Fone ‘Stop Pok g acnvibyy, faondl - Mmoo
shadd ee dowe o4 bE‘Q\'\r\V\\V‘:j s{- ferm™

T (8 \Y\Emm e PPN ()LCA.\’W\\WS,

With the learner’s/observer’s feedback in mind, is there

anything you would do differently in the future? How will you go
about doing this?

TW W o Pk gequdren ¢ Skedls
dlens ocide o oy e Pty -

dDo &S o gyove achy 'xbs

dINBYe o oV e /GY\Q);, \'\Ailg- TR
Moce -~ Shuclenks (€Sponchlo Pd\.\{lﬂ\mb o (s

Any other comments?

v (s o ok \-ﬁ’_&\,\V\\'C}_M o
e ok g e gy ANy g e
o Ve Ulbseldes kool of oot
S uis e . Uore Muadud (ed.
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08 CBUNaIL TeachingEnglish

5

Experiences
Task 1: Role cards

Role card student A

Part 1

You went to France last summer.
You went to China in 2010.

You went to South Africa in 1999.

You haven't been anywhere else.

Part 2
Ask your partner questions and complete the table. E.g. have you ever been to ...7 When

did you go there?

No Yes If ‘yes', when?

Australia

Japan

Italy

Kenya

Norway

_ Egypt

Role card student B

Part 1

You went to Japan last winter.
You went to Kenya in 2011.
You went to Norway in 1997.

You haven't been anywhere else.

Part 2
Ask your partner questions and complete the table. E£.g. have you ever been to ...? When

did you go there?

No Yes If ‘ves', when?
New Zealand >
France v Ly SO VNAYWL -
India W
China vV N Ao\
Sweden x w
South Africa 7 . \494.

www.teachingenglish.org.uk

© The British Council, 2013 The United Kingdom's international organisation for educational opportunities and cultural relations. We are registered in Engiand as a charity
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x PRESENT PERFECT TENSE

o S + have/has + past participle

| have tried sushi.

4
l

e S + have not (haven't)/has not (hasn't) + past participle
I have not tried sushi.

0 Have/Has + subject + past participle?

Have you tried sushi?

To express things you have done in Ll g Pris E
To express number of times you have Hovrmany times lme you trled to
done something 1 FiE vkeall her? to i
To describe recently completed actions e Ehe Rl ddisara
which are important now : M" some Iml news ﬁﬁhﬂ’m”"b

To express situations that started in the
past and are still true

To describe unfinished actions or
situations

To express present result = 3 John!!umls«ﬁ ﬂnlwt, nhg’ﬂ belate :
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o srale = el ppewect i e POST

(hoa e | Post Povkrcrp\ — Wecprewed  \n paxi MELE%%{
@m\m - _.__.____@Lig\&czjs.e C'\ AP
- e eaden Lb\:}‘;ﬂﬁ%@uﬁ‘ G
o VN /Yo). < Yawy  knowo
W\Q{—- Mok d_K@L“_dru&.{\, _ IKnen ko uav
50 13\\/\01 to ke I
30U Sein 4—1—;\;;@ ﬁsx,u&d_ gl taken
Caome®  thoo  stend speals
, | fwew.heen  siood-Stavel Sﬁ_kﬁm

. —wyy (AeRO
t’kzsual\.i- n\_mﬂmf ﬁScm{j I;..uij_.__. aone = Woln
won und.ﬂsw uﬂ\l-ﬂ
__ Luor,\ wovs - Wnclysiosd - _wnﬂ{:,
wn ol s o N
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( @@® BRITISH
@®® COUNCIL

TeachingEnglish

Task 3: Mingling

Names

Experience

Further information (when, who, what,
etc.)

has been on television.

has met a famous person.

has seen a great film recently.

has ridden on an elephant.

has flown in a helicopter.

has driven a tractor.

has taken a photo of an insect.

has eaten snails.

has bought a gadget recently.

has slept outdoors.

has sung in a karaoke.

has worn a diamond.

has grown vegetables.

has broken an arm or leg.

www.teachingenglish.org.uk

@ The British Council. 2013 The United Kingdom's international organisation for educational apportunities and cultural relations. We are registered in England as a charity.
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r iy
A TeachingEnglish

Task 2: Pair work

Write questions using the prompts. Use Have you ever...?
1. You / see an elephant?

2. You/read a book in Enlgish?

3. You/ swim in a river?

4. You / eat horse meat?

5. You / meet a famous person?

6. You/ ....... (your own idea).....?

Lo YOU Foserpnmanilis ?

Now take turns asking and answering your questions in pairs. If your partner answers Yes, /
have, ask a second question - e.g. When did you.....?

www.teachingenglish.org.uk

© The British Council, 2013 The United Kingdom's international organisation for educational opportunitias and cuftural relations. we are registered in England as a charity.
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8 CouNL TeachingEnglish

N

Experiences
Task 1: Role cards

Role card student A

Part 1

You went to France last summer.
You went to China in 2010.

You went to South Africa in 1999.

You haven't been anywhere else.

Part 2
Ask your partner questions and complete the table. E.g. have you ever been to ...? When

did you go there?

No Yes If ‘'ves', when?

Australia

Japan

Italy

Kenya

Norway

_ Egypt

Role card student B

Part 1

You went to Japan last winter.
You went to Kenya in 2011.
You went to Norway in 1997.

You haven't been anywhere else.

Part 2
Ask your partner questions and complete the table. E.g. have you ever been to ...? When

did you go there?

No | Yes If 'yes’, when?

New Zealand

France

India

China

Sweden

South Africa

www.teachingenglish.org.uk

@ The Britsh Council, 2013 The United Kingdom's international organisation for educational opportunities and cultural relations. We are registered in England as a charity.
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[\ PRESENT PERFECT TENE

o S + have/has + past participle

| have tried sushi.

° S + have not (haven't)/has not (hasn't) + past participle
I have not tried sushi.

0 Have/Has + subject + past participle?
Have you tried sushi?
To express things you have done in i T L
your life She "!’7"?'9' m “”""““
To express number of times you have How many times fuve you tri N '
done something A  callher?
To describe recently completed actions
which are important now

To express situations that started in the
past and are still true

To describe unfinished actions or
situations

To express present result
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o8 BNl TeachingEnglish
, Lesson plan
minutes) whether the statements are true or false. If a student answers Yes, | have,

students should ask at LEAST one other question- e.g. When did you go
there? What film did you see? Who did you meet? etc. Monitor and help
where necessary

¢ Alternatively, this activity can be done as a traditional 'Find someone who',
where students ask the questions to each member of the class until they find
someone who answers Yes | have- then they write down that students' name
and complete the rest of the chart. When someone has completed the whole
table (or after a set time) the activity ends and you can find out who has done
all the things in the chart.

* At the end of the activity ask for some feedback from the class.

Contributed by
Katherine Bilsborough

www.teachingenglish.org.uk

© The British Council, 2013 The United Kingdom's international organisation for educational opportunities and cultural relations. We are registered in England as a charity. )
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@& COUNCLL TeachingEnglish

Lesson plan

times using different verbs.

eat | choose | give

A meet | dr know
(.‘ﬂ\, . ee aw

see find take

the rest of the team.) If the team answers correctly, they 'win' the box in the
grid and you shade it the appropriate colour (red or blue). If the team answers
incorrectly, the other team can try answering a 'rebound" quesiton. The first
team to win three boxes in a row (in any direction), wins the game. Play a few

'BQUJ
hgu *{ i\

answer. The rest of the class listens.
turns asking and answering the questions.

]
\,LI\ corresponding role card (A or B).

card.

(past simple and present perfect).

minutes) encouraging them to use their imagination.

they do the activity.

www.teachingenglish.org.uk

2. Task 1: Role * Brainstorm a list of about 30 countries and write them on the baord. Choose a

play (30 coutry from the list and ask a student Have you ever been to (Mexico)? The
minutes) student answers Yes | have, or No, | haven't. Continue asking different

students until somebody answers Yes, | have. Then ask When did you go?
Elicit a simple answer - e.g. | went in 2008, | went last year etc. Repeat this a
few times with different countries and different students.

* Repeat the activity a few times using open pairs. Each time nominate one

student to ask the question (Have you ever been to....?) and one student to

+ Closed pairs - Put students into pairs to repeat the activity. Students take
« Divide students into pairs, A and B. Give each student a copy of their

« Students read the information in part 1 of their role card. Then they take turns
asking and answering questions to complete the tabel in part 2 of their role

« Monitor students to make sure that they are using the correct verb forms

3. Task 2 - Pair | » Give each student a copy of task 2. Students use the prompts to write
work (15-20 questions using Have you ever....? Tell them to invent 2 further questions,

» Put students into pairs and ask them to ask their partners the questions,
including a follow up question in the case of a positive response. Monitor as

4. Task 3 - « Students complete the sentences witht he names of their classmates in a
Mingling (10-15 random order. Students then mingle, asking and answering questions to see

© The British Council. 2013 The United Kingdom's international orgamsation for educational oppartunities and cultural relations. We are registered in England as a charity
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8 couNaL TeachingEnglish

Lesson plan

Experiences

Topic

Storytelling

Aims

* To help students understand when to use the past simple and when to use the present perfect
« To practice and develop speaking skills

Age group

Teens

Level
B1

Time
60-90 minutes

Materials

« Experiences student worksheet

Introduction

Lots of our students have problems with the past simple and the present perfect when they are
talking about events in the past. In this lesson they will revise the two tenses in various speaking

activities.
Procedure
1. Lead-in: ¢ Put students into two teams, blue and red, and nominate a 'captain’ for each
Noughs and team. Draw a nine-square grid on the board and write the infinitives of nine
Crosses (15 irregular verbs in the nine spaces. *Most coursebooks have a list of irregular
minutes) verbs at the back (See the grid below)
) 4| Play noughts and crosses. Teams take turns to choose a verb and say what
ﬁ;* the past simple and the past participle are and how they are spelt - eg. Eat -
{\ ~~| ate - eaten. Only the captain can answer the questions (after consulting with
L ——
www.teachingenglish.org.uk
©The Srms_h Council. 2013 The United Kingdom's international organisation for educational opportunities and cuttural relations. We are registered in England as a charity _)
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WEST
WAY

Session / Lesson Plan

Course WY )
CAh (&G Reacking gETF code EEmeok

Course title

Tutor g v —#ss) | Top (E><Pe( (QIACa) .
Date / week ref Day / time ’

{to Sow) Mo ﬁ OO0

No. of learners &

Learning aim

~oouhifie ol nead X;r\am Tore (I TOT GAGH TOTWRISETOVT

broonsyorm™m w Lt Shclends .

o Welp Stucleuds  uwnAe {stemd GV 1D U ye
Py SynPW camd Aot Pe feet

‘5(%&1{5}\,\1) practice N « Frunwaa Y / chk\tlw Speatay

Learning Objectives (subject specific) state what the leamer will have leamt by the end of the Reference to: Sow,
specification or syllabus

lesson. That is, the outcome of the leaming.
By the end of the lesson the learner(s) should be able to:

KAYOW TWC ¢ ,{q’({! ance bﬁ‘iu,:um

Peae S P el P pefect -
Be abw b Waw o wonesehivy
BSOS Pk Sina2lg cangl Opoxcut ae/lect

Skl

e

Differentiation (specific reference should be biven to individuals / aifferent levels). Differentiatioh may be necessary to enable
ACCESS (supporting leamers with support needs) and CHALLENGE (use of strelching, extension activities for learers who

are pacing faster than average).
Remember: differentiated materials who / why, questions / tasks / outcomes, sealing plan.

ST it At o M Weoke e veat of
COAS
- ‘S\'\D\( ’(—U\Q_d ﬁL51£,E5 o )@{ ( ’)\L&QL\.

SONGU S ks e CXACIIIN LefWaibien

Planning for embedded key themes (see the scheme of work template for guidance)
Includes English, maths, employability, financial literacy, information technology, British values, equality and diversity,

Safeguarding and prevent.
dones siwy . bﬁgﬂ:wi C aenbrien

£" ! i\ '3\'\ v\,’ CL l\ug\
T CNNGE 05y

A

Health and safety risk assessment of the learning activities planned

Identified H&S risk / hazard / safeguarding issues (there may be a generic risk ‘| Control Measure

assessment for your activities, but pay particular attention to specific individuals or types of learers
who are in the class and/or specific activities / changes to environment lff% WA C l“,;u\s /
€

OroMs et o lee gt Aol (s
(reCing

!E_., .
VeI TR

B watinn 2 Qldic
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1. What de 4o like !
2. \U \'\Cﬂl \,&Qg 'd;\’\“ U{e )
2 Wha!l de jou want to conh ne da\r&%(?
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Student Questionnaire

1. Name: d’_‘f(:h(f’,
2. Age: & U@ufs o
3. Nationality _4rencfl_

4. First language / other languages : \ifﬁﬂ( .

5. Job: SMuden/T heo Sl

6. Hobbies and interests: lr.\iﬁ'r'g‘r @ ad N
J

7. Why are you leaming English? S:ﬁcm,‘ " ,rx«}{-')-:?--r, 7C )
; Lo

(o
8. How long have you been studying English 7 ‘9 A u[y')(

Have you completed:
a. Primary school? Yes/No

b. Secondary School? Yes/ No

-
(

k c.)University? (undergraduate)@No

d. University? (postgraduate) Yes/ No

9. When you learn, do you like: (Circle as many as you like)

Seeing pictures speaking in groups watching DVDs or short videos
games and competitions standing up and moving around
listening to songs (_ taking notes ,,5 writing on the whiteboard
(| listening to the teacher doing dramatization and role-plays
) 7 e — : ooy &5
\ar\é_apeating new words after the teacher using computers and technology 2.,:_,
working on your own

Adapted from International House Dublin. 2015
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Student Questionnaire

1. Name: Abul kolon

2. Age: 61.0.1.82
3. Nationality Bon\glodaohs

4. First language / other languages : (BJ-"\g_\o\i.
5. Job: Qalecle Cvsdlean
6. Hobbies and interests: _JOUTNZ

7. Why are you learning English? Furo—errentioy

8. How long have you been studying English ? Two mm'“b

Have you completed:
a. Primary school? Yes/No
Secondary School? Yes/ No
c. University? (undergraduate) Yes/ No
d. University? (postgraduate) Yes/ No

9. When you learn, do you like: (Circle as many as you like)

speaking in groups watching DVDs or short videos

games and competitions standing up and moving around

listening to songs taing notes writing on the whiteboard
listening to the teache} doing dramatization and role-plays
A

using computers and technology

fepeating new words after the teacher

working on your own

Adapted from International House Dublin, 2015
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Student Questionnaire

1. Name: H(‘i'l’e]jf'{"ﬂ

2. Age: A

3. Nationality/First language: friiy &

4. Job: Rigdcyand

5. Hobbies and interests: /,{Lr" FO £bo/l

6. Why are you learning English? {ov < oL =

WJ

7. How long have you been studying English? _22"" /14

8. Have you completed:
a. Secondary School? Yes/ No
b. University? (undergraduate) Yes/ No_

c. University? (postgraduate) Yes/ No

9. When you learn, do you like: (Circle as many as you like)

Seeing pictures . speaking in groups ) watching DVDs
games and competitions@‘\» standing up and moving around
listening to songs ‘ taking notes writing on the whiteboard

P

listening to the teacher doing dramatization and role-plays
)

N\ d

8

/réb;éting new words after the teacher ) using computers and technolog;/\/\

B s
[SUAL_ 4T
N Aveiosy »
\_working on your own
I-(mwan‘n'.‘:e
Adapted from International House Dublin, 2015
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Student Questionnaire
1. Name: OU(\ l,mbn Hiwn UL

2. Age: L Q)

3. Nationality/First language: _.é\\% erdn I A rab C
4. Job:_Mo \ab

5. Hobbies and interests: ¢~ ! \d Ca (€

6. Why are you learning English? (7, \earp [',nuo\.Sh Lo ad,(.f a So(o

7. How long have you been studying English? j|, [Qﬂ Ve a 3t ed f

8. Have you completed:
a. Secondary School? (Yes) No
b. University? (undergraduate) Yes/ No

c¢. University? (postgraduate) Yes/ No

9. When you learn, do you like: (Circle as many as you like)

| et ) *\
Seeing pictures ) / speakmg in groups\ kwatchnng DVDs /_,.

é ,,.»-'/ \\___ e

games and competitions standing up and moving around

listening to songs takmg notes 7) \ writing on the whiteboard \
listening to the teacher ) doing dramatization and role-plays

~—— i

repeating new words after the teacher _\ kusmg computers and technology
B - o - SOAL_ @-
; Avegmsy »

~ working on your own )

'& o __—— ' Kmeswenb'?fg‘

e

Adapted from International House Dublin. 2015
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g’/EL A -y £l i ?-N\-
See pictures *H'H\ |/ ‘:;b 1'/ 2 [0
speaking in groups T VY i 'H‘H\ | S (*
watching DVD Ty ! 710 4 \|
games and comps Rl 3 0 3
standing up and moving around \'\ Z % 2
listening to songs tH ! L LU | h A
taking notes l” 3 H‘H\ \ (3 1
writing on whiteboard l/ 3 il { ‘!‘ 7
listening to teacher HH H‘H /0 ]\H'L TH~L ‘ h 22
doing drama and role play 0 0 c
repeating new words 'fm’;/ 1 § W 7] 13
using com & tech L (1] 9 TH‘—'\ o) ! 4
working on own T’f"H\ 5 o ’
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NAME: Noor Sali Se e

THE RBK&C RESEARCH PROJECT: BRIDGING COURSE

For the project, you chose to undertake more speaking and listening work.

| How much did you enjoy the A'Iot/' | Alittle | Notmuch | Notatall | Absent
| following S&L activities? & | ;

| Discussion: World Kindness Day | /
| Debate: Should children under | F
| 13 be allowed mobile phones?

| Role Play: booking a holiday in a |

| Travel Agents Shop | & | ,
How useful for your English Irrﬂr;asieful | A little | Not much [ Notatall F Absent

| learning were the activities? i
? |

| Discussion: World Kindness Day | e

|
S ST A = e —

.T)—ebate: Should children under il
| 13 be allowed mobile phones? | ‘ i

Role Play: booking a holiday in a | |
| Travel Agents Shop | ,

| activities increase your

| confidence?

| Did participating in the Alot | Alitte | Not much “]T\l;t é?a377]
| | [

|

|

At the beginning of the project, | A lot | Alittle | Not much T Not at all
| you created spidergrams to ‘ | ;
f
\
|
f
|

| illustrate your English learning
priorities. Do you think that the
activities met YOUR priorities? £

Do you feel like you had a say Yes | Alittle | Not much
| in how the activities were
| selected e.g. the discussion

topic & the debate topic? / | ‘

Thank you for completing this short survey. It will help me to write my report for the Council
Diane

Not at all f
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NAME:

THE RBK&C RESEARCH PROJECT: BRIDGING COURSE

For the project, you chose to undertake more speaking and listening work.

Aprelo

| How much did you enjoy the Alot | Alittle | Notmuch | Notatall
 following S&L activities? ! :‘

Absent

| Discussion: World Kindness Day

| Debate: Should children under
| 13 be allowed mobile phones?

&
v

Role Play: booking a holiday in a [
| Travel Agents Shop | i/ |

| How useful for your English Very;seful | Alittle | Notmuch | Notatall Absent
| learning were the activities?
| Discussion: World Kindness Day L

Debate: Should children under
13 be allowed mobile phones?

Role Play: booking a holiday in a !

. Travel Agents Shop M |
| Did participating in the Alot [ Alittle 3 Notmuch | Notatall |
. activities increase your ; ‘
| confidence? | !
At the beginning of the project, | A lot | A fittle | Not much J‘ Not at all

you created spidergrams to

illustrate your English learning
priorities. Do you think that the &/
activities met YOUR priorities?

Do you feel like you had a say Yes | Alittle | Not much Not at all |
in how the activities were | - |
| selected e.g. the discussion

 topic & the debate topic? /

N, o

Thank you for completing this short survey. It will help me to write my report for the Council

Diane
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NAME: fatemep Armir ;

THE RBK&C RESEARCH PROJECT: BRIDGING COURSE

For the project, you chose to undertake more speaking and listening work.

1 How much did you enjoy the Alot | Alittle | Not much | Not at all Absent
| following S&L activities? : ‘
| Discussion: World Kindness Day | / J
| Debate: Should children under ‘ i
| 13 be allowed mobile phones? |
| Role Play: booking a holiday in a |
| Travel Agents Shop / |
How useful for your English

| learning were the activities?

Ve&;seful | A little

Discussion: World Kindness Day |

=

| Debate: Should children under |

' 13 be allowed mobile phones?

~3

| Not much | Not at all Absent 1|

| Role Play: booking a holiday ina |

Travel Agents Shop

e

Did participating in the

activities increase your
confidence?

A lot

| Alittle | Notmuch | Notatall

v

| priorities. Do you think that the

At the beginning of the project, |

you created spidergrams to
illustrate your English learning

A lot

| Alittle | Not much | Not at all

activities met YOUR priorities?

e

| selected e.g. the discussion

Do you feel like you had a say |
in how the activities were

Yes

| Alittle | Notmuch | Notatall |

| topic & the debate topic?

—

f
|
t
\
\
.
,
|
,;

Thank you for completing this short survey. It will help me to write my report for the Council

Diane
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THE RBK&C RESEARCH PROJECT: BRIDGING COURSE

NAME: thc:) Claen SUM

For the project, you chose to undertake more speaking and listening work.

| How much did you enjoy the A lot | Alittle | Not much | Notatall Absent
| following S&L activities? o ‘ ‘
| Discussion: World Kindness Day | v b
| Debate: Should children under |
‘ A
' 13 be allowed mobile phones? | v by i
| Role Play: booking a holiday in a |
| Travel Agents Shop \/ |
| How useful for your English \_i;}_\;;sefui | Alittle 71 Not much | Not atall J Absent
| learning were the activities? \/ ‘
| Discussion: World Kindness Day | S
| Debate: Should children under W'?T“m g B o o 1
' 13 be allowed mobile phones? v | |
| Role Play: booking a holiday ina | i
| Travel Agents Shop i |
| Did participating in the Alot " Alittle 1 Not much | Not at all
. activities increase your v !
| confidence? |
| At the beginning of the project, | A lot | Alittle | Notmuch | Not atall
| you created spidergrams to ‘
| illustrate your English learning ‘
| priorities. Do you think that the ) /
| activities met YOUR priorities? ‘ﬂ@S ‘
|
| Do you feel like you had asay | Yes | Alittle | Notmuch | Notatall |

in how the activities were
| selected e.g. the discussion
| topic & the debate topic?

v

g

|
|
|

Thank you for completing this short survey. It will help me to write my report for the Council

Diane
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NAME: Cr | USEPPe

THE RBK&C RESEARCH PROJECT: BRIDGING COURSE

For the project, you chose to undertake more speaking and listening work.

| How much did you enjoy the Alot | Alittle | Notmuch | Notatall | Absent

iF following S&L activities? ‘ F

1

' Discussion: World Kindness Day | | \/

| Debate: Should children under | v ‘

| 13 be allowed mobile phones? |
| Role Play: booking a holiday in a | \/
! Travel Agents Shop

| How useful for your English Verszeful | Alittle | Not much Notatall | Absent ﬁ'
|
|
!

|

learning were the activities? _ !

| Discussion: World Kindness Day | 1 [

: N e B -V ‘
| Debate: Should children under | ‘ o v
13 be allowed mobile phones? | | |
Role Play: booking a holiday in a | o '

| Travel Agents Shop |

| Did participating in the Alot [ Alittle | Not much

| activities increase your Vi ‘ ‘
confidence? 3 ‘
|

Notatall |

At the beginning of the project, | A lot | Alittle | Not much | Notatall |

you created spidergrams to v ‘

! illustrate your English learning ! | [
priorities. Do you think that the ‘ ‘

activities met YOUR priorities? J

| Do you feel like you had asay | Yes | Alittle Not much | Not at all 1
| in how the activities were \/ [
selected e.g. the discussion | ;
| topic & the debate topic? | "

Thank you for completing this short survey. It will help me to write my report for the Council
Diane
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s NAME: m,%, z/\am?(

THE RBK&C RESEARCH PROJECT: BRIDGING COURSE

For the project, you chose to undertake more speaking and listening work.

| How much did you enjoy the Alot | Alittle | Notmuch | Notatall | Absent
| following S&L activities? f ‘

| Discussion: World Kindness Day ' ‘ |

il

| Debate: Should children under ‘ .
13 be allowed mobile phones? | \/ ; ’

| Role Play: booking a holiday in a | o/
| Travel Agents Shop | | =

| How useful for your English
learning were the activities?

1 Very useful ; Alittle | Notmuch | Notatall | Absent |
| | | |
|

Discussion: World Kindness Day |

| Debate: Should children under
13 be allowed mobile phones?

' Role Play: booking a holiday ina |
Travel Agents Shop \ /

i

Alot  [Alittle | Notmuch | Notatall [

Did participating in the
| activities increase your
confidence?

i
i
|
|
1
l

At the beginning of the project, | A lot | Alittle | Not much Not at all

| you created spidergrams to
! illustrate your English learning ! I
priorities. Do you think that the \/ | f
I
I

|
|
activities met YOUR priorities? r

Do you feel like you had a say | Not atall

 in how the activities were
- selected e.g. the discussion

Yes | Alittle Notmuch |

| i

| |

topic & the debate topic? ! \/ ‘ | I
{ |

l |

|
|
|
1
|
|
|

Thank you for completing this short survey. It will help me to write my report for the Council
Diane
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Diane’s arguments for & against

YES: Arguments for

NO: Arguments against

If a child has a mobile phone, he can call his parents if he gets lost, hurt or is in
danger

Parents can’t always afford them

The phone can be used as a tracking device if any thing happens to the child

Mobile phones divert attention away from other activities such as
family activities, or traditional playing

Lots of children have phones and a child could be bullied if they don’t

Mobile phones expose children to social media at too young an age

A phone can increase a child’s IT skills which is very important in an age of
growing technology

There will always be peer pressure to get a newer/better phone

A phone can help with homework e.g. using a dictionary, spelling & asking
friends for help if they don’t understand something

Having a phone makes a child vulnerable as they might get targeted
by thieves

Phone’s are a useful way to stay in touch with friends e.g. to arrange meeting
up

Using a mobile phone can be addictive, and children stop
communicating properly with other family members

A mobile phone teaches children to be responsible — they must look after
their phone & stay in touch with their parents/carers.

Mobiles phones stop children from developing social skills in the real
world

Children can call 999 in an emergency

It's not healthy to look at a screen all the time

A parent or other carer will always be able to reach their child

Children often lose things and insurance is expensive
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RBK&C: RESEARCH PROJECT 2: Debate: Should children under ? be allowed to have mobile
phones?

Presentation slides

What is a ‘debate’'?

® Two sides take an opposite viewpoint on a topic

® They take it in turns to present thier viewpoint

® One side speaks, then the other side responds saying
why they don't agree & putting forward thier case

® Only one person speaks at a time - imagine a tennis
game

CORBYN

»Jih*lb-—u,; !
S

https://www.youtube comywatch?v=G6irb_GIBXw

Should children under 13 be allowed
to have a mobile phone?

® [n your teams, take 10 minutes to decide how you
will present your argument ‘for’ or ‘against’ the topic

® Make a list of your reasons and ...

® Think about how you will respond to the other team's
viewpoint - you will have to disagree and say why
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LANGUAGE TO USE IN A DEBATE

"l have to disagree"
"I would like to suggest that ..."

"l don't think that is right"
"l think that ..."

"l don't agree because..."
"But you need to consider..."
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HOMEWORK ACTS OF KINDNESS

FATMEH

e Got a volunteering in a charity shop
¢ Said ‘good morning’ to people | passed in the street
e Let someone go in front of me in a queue

e Said ‘good morning’ to people
e Held a door for someone
e Donated some money to a charity

e Provided care for my partner

e Said ‘good morning’ & ‘good evening’ to people | didn’t know
e Held the door for someone

e Donated items to a foodbank
e Bought treats for the class

Note: Safeguarding issues were discussed re greeting strangers
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ACTS OF KINDNESS:

10.
14.
12
13.
14.
15
16.
1.
18.
19;
20.
21
22.
23.
24,
23,
26.
27.
28.
29,
30.

31.

Send a kind text to someone you know e.g. a thank you or remembrance of a kind deed
Say good morning/evening to everyone/someone on your way put/home

Hold the door open for someone behind you

Sign up to the organ donor register

Surprise your colleagues with a kind post-it-note on their desks

Offer to buy a drink or some food for a homeless person

Go through your possessions and donate items you no longer use to charity

Make yourself known to someone elderly or vulnerable in your community

Spend time with someone who might be lonely

Send a thank you note/ email to a friend or colleague

Help an elderly person with their shopping

Take the time to really listen to someone

Give blood

Donate coats and blankets to a homeless shelter

Donate old towels or blankets to an animal shelter

Share positive posts on your social media pages

Cook a meal for someone else — e.g. deliver a lasagne to a new mother

Donate creative items, toys or games to a children’s hospital

Write a note of encouragement and place it inside a book or magazine in a waiting room
Write positive online reviews for places you have visited or businesses you have gone to
Pay someone a compliment

Write a thank you letter to a teacher

Buy a lottery ticket and give it to a stranger

Volunteer at a charity shop

Spend time to get to know your neighbours

Let someone go in front of you in the queue

Pick out good causes on the internet and ‘like’ or ‘follow’ them

Put your loose change in a charity box

Undertake a litter pick in your local area

Walk or cycle to reduce your carbon footprint

Donate clothes to a charity shop or homeless shelter
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Group speaking & Listening Skills

e Make suggestions

e Ask questions: how, what, why, when, who

¢ Listen to other people’s suggestions, agree or disagree, and say why

e Use strategies to ‘play for time’ e.g. well, erm, let me think,

e Use positive body language: nod when others are speaking to show you
are actively listening, look at people when you are talking to them —
‘sweep the room’

¢ Use turn taking skills: make sure everyone has the opportunity to speak

e Let other people have their say

e Be open-minded & respectful — everyone has a right to be heard

e Prompt (but don’t push) people if they are not speaking. They may feel
shy or think their ideas aren’t worth suggesting: “Amal, what do you
think?” or “Amal, do you have any ideas?”

e Don’t take it personally if someone doesn’t agree with you

e Interrupt politely using the ideas below

WAYS TO INTERRUPT &
ADD YOUR OWN COMMENTS

I would like to add something.
Excuse me for interrupting, but...
May | share an idea?

Could | add something?

May | interrupt here?

Excuse me, I'd like to say something.
Could I interject?
What about___?

Can | say something?
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NW%W bm\

» 1 will steer the discussion — this is not a Q&A but an opportunity to share views and

TUTOR’S DISCUSSION NOTES

ideas.

» Did anyone look-up ‘kindness’ in the dictionary?

» How did you carry out the research for this discussion? Was it easy to find information?
» How did you choose what to use?

» Did you discuss the topic with anyone?

What are other words for ‘kindness’ (synonyms)

» Everyone to contribute by:
Verbally sharing their research material
Asking each other questions; & answering questions (take 5 minutes to jot down if not
already done so)

» Encouraging others to speak

» Discussion language
Sentence starters (see handout)
Ways to interrupt

Ways to say you don’t understand/can’t hear

My questions to help steer the discussion:

o Do we need to be reminded to be kind?

o Shouldn’t we be kind all the time?

o Who benefits from acts of kindness?

o Should acts of kindness involve people you don’t know?

o How often do you do something kind/out of the ordinary?

o How much of kindness is to do with how you are raised
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RBK&C: RESEARCH PROJECT 1: Discussion: World Kindness Day

Presentation slides

Kindness noun.
the quality of being friendly,
generous,and considerate

" She thanked her for her
kindness & support”,

World Kindness Day is celebrated annually on 13th November.
On this day, participants attempt to make the world a better place
by celebrating and promoting good deeds and pledging acts of
kindness, either as individuals or as organisations

Anybody wishing to take partin World Kindness Day or Kindness

Day UK can pledge a good deed and also find a range of resources
including ideas for random acts of kindness both large and small, on
the Kindness UK website www.kindnessuk.com

-4 DISCUSSION
i@ World Kindness Day

Group discussion

> Where did you go to find information?

~ Was there a lot of information to go through?
© How did you decide what to use?

© What information did you find?

Think of discussion questions to ask each other
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RBK&C: RESEARCH PROJECT 3: Role play bocking a holiday

Presentation slides

WHAT QUESTIONS WOULD A
TRAVEL ADVISOR ASK?

| am looking for a holiday somewhere...

| want to stay in ...
| want to book a holiday to ...

What | would ideally like is ...

| don't want to go anywhere ...

It's very important that ...

| don't want to spend more than ...

Where do you want to go?

What type of acommodation do you want?
Who are you going with?

How much do you want to spend?

Do have any particular requirements?
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Work in pairs to put the
holiday-bookingconversation
in order by matching the
numbers

Think of other
questions to ask
each other &
practice using the
answer sheet
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