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Final report - Interpretation of Performed Text 
Grantham College 
The aim of this project was to explore the benefits of providing GCSE English resit 
learners with video recordings of dramatised readings of extracts taken from 19th 
century literature and to provide insights into how such recorded performances 
could improve learners’ understanding and enjoyment of written texts. 

Summary 
Grantham is a small college in a rural/market town. The learners are from the local 
area, surrounding villages and other local towns. The college analysed the impact 
that lockdown had had on learner engagement, overall, to ascertain what mitigations 
could be implemented across the English and maths departments with a view to 
improving learner satisfaction. One key finding was in relation to the barriers and 
attitudes that prevent learners from engaging in reading. Learners seemed to have 
become increasingly demotivated when asked to read extracts, especially 19th 
century literature. We wondered whether we had underestimated the value of the 
support that teachers provided when they dramatised and interpreted texts in face-
to-face class teaching and which had been missing during lockdown .   

We decided therefore to explore the possible benefits of providing dramatized 
versions of texts in terms of improving learner engagement, focus and reading 
comprehension. We involved teachers and learners in creating video recordings of 
extracts and then monitored their impact on learners’ understanding of the texts and 
their levels of motivation and enjoyment.  

Rationale 
We considered that one of the reasons why learners seemed to struggle to find joy in 
reading was the extent to which the practices of reading and being read to at home 
seem to have dramatically diminished and that this was probably in direct correlation 
with the increase of technology-based play and the rise of the social media 
community. When our survey was completed only 27.2% said that they were often 
read to as a child and very few enjoyed reading a book. The survey suggested that 
only 16.3 % enjoyed reading for pleasure but double that number really disliked 
reading and tried to avoid it where possible.  

Understanding of the extracts was also an issue with 60% of learners stating that 
they had to read a text more than once to gain any understanding of the extracts. 
They were also asked if they would prefer stories and extracts to be read to them. 
13.6% said ‘no’ and wanted to be completely independent with this area of their 
studies. However, 7% stated that they hated reading so much that they wanted it 
read to them, 42.7% said they would sometimes like extracts read to them and 36.3% 
stated that they wanted this all the time as it helped them to understand the extracts 
better. Please see appendix two for responses. 
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Approach 
The findings above suggested another approach was necessary to engage GCSE 
English learners and we decided that we would involve staff and students in the 
activity of performing specific 19th century extracts. The extracts were chosen 
because they were previous exam extracts, texts that we knew had been popular in 
sessions and were part of the Pearson Edexcel Anthology. It was felt that these 
extracts were the most appropriate as it would help to prepare the learners for the 
exam. The extracts were then performed by a member of staff first and if this was 
deemed to be successful the Performing Arts learners were also given the 
opportunity to take part.  

We would then see if this helped the comprehension of texts by asking the learners 
to watch the video and then complete a recall activity of 25 questions. Finally, the 
learner would be given exam style questions to answer in class to see if they had 
greater understanding and to ascertain if the activity had helped with the analysis 
and the evaluation of extracts.  

The learners were asked questions along the way informally about their enjoyment 
and engagement and eventually they were asked formally as part of interview / open 
questions to get a deeper understanding of the effect of the project.    

Professional learning: Evidence of changes in teaching, learning and assessment 
practices 
The findings of the study and the insights into the reasons why learners find it so 
difficult to comprehend texts have prompted the GCSE English Language team at the 
college to re-evaluate their methods in teaching. They plan to continue to use 
dramatised texts, show film clips where possible and encourage reading in sessions 
where appropriate and possible. Learners are often very reluctant to read aloud and 
suggest that this is down to anxiety regarding looking foolish in front of peers. Only 
around 8% suggested that they would read in class when given a survey but in 
practice this may be fewer.  There are also very few adult learners who are confident 
enough to read in class and perhaps only 1 in 10 will offer. This is encouraged by 
tutors but it is often the tutors who read aloud and explain the text for meaning.  

The learners were very complimentary about the recording of the videos and saw 
them as a really useful resource. 73% of the learners interviewed enjoyed having the 
extract performed for them. If the learner does not want to access the video 
resource or finds listening to the recorded performance difficult (especially when 
delivered remotely) due to specific needs like hearing impairments, then they still 
have the option to read the extract to themselves quietly or with a learning support 
assistant (if available). When they were asked if it helped them understand better 
72.7% felt that it helped them remember the extract. One learner suggested that they 
did not enjoy the video but suggested ‘it helped me remember.’ Interestingly, of those 
asked if they would like this to continue going forward, 84.8% suggested that they 
would like to have these videos continued, which is a huge proportion. It is important 
to note, however, that the videos should not be overused as it is important to offer a 
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range of resources and independent reading without audio support is still 
encouraged. 

Evidence of improved collaboration and changes in organisational practices 
There was very much a sense of cross college collaboration which we hope to 
continue as the project develops. The English and Maths department worked with 
the Media and the Performing Arts departments and it is hoped that more cross 
college projects can be undertaken as the departments all face common challenges. 
The reader of the first two extracts was from the Media department and was very 
keen to be involved. We were also able to use their technology for filming and editing 
to produce a more professional look. The media learners would have been much 
more involved if the Covid-19 pandemic had not caused so many issues. 

The Performing Arts department were extremely keen to be involved and every 
learner produced something towards the project. Some read aloud and had their 
voices recorded if they were concerned about being on camera, but others created 
background effects and performed the extracts on stage. The Media Technician is 
still working on all the recordings of the extracts, so we are hopeful that we will 
receive finished products before the end of the year.   

Evidence of improvement in learners’ achievements, retention and progression 
The case studies in the appendices indicate the following benefits for learners – 

• AB was in his second year of a two year Performing Arts course and had 
struggled to hand in any GCSE English work in his first year but being involved 
in video recording process has motivated him and his behaviour has become 
much more positive 

• CD has a difficult home life. She found the videos extremely helpful as they 
brought the ‘text to life’ and ‘helped her to understand how it should sound in 
her head when she is reading it.’ when she is reading it.’ Her exam analysis 
and evaluation answers have improved greatly and she feels much less 
anxious about completing work in sessions. She is set to pass GCSE English 
with a TAG grade as her work is so much improved. 

• EF is studying Animal Care and has dyslexia. Originally from Italy she also has 
some language comprehension difficulties and the recordings helped her to 
understand ‘the correct tones’ and that this helped ‘entertain and give 
emotion’ 

• GH is currently in her first year at college studying Childcare Level 3. She says 
she really enjoyed watching the recordings of the extracts as they really 
helped her to ‘understand’ all the ‘words that are different to the ones we use 
now’, putting them into context for her and helping her analyse them better. 
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Learning from this project 
The project has really brought life into the GCSE English department and will be the 
basis for improvements going forward. The pandemic has challenged the college to 
use technology in ways we never had explored before. The development and the use 
of extracts were an essential part of these changes and we realised high quality 
video recording needed to be prioritised to engage learners who would otherwise see 
through something that did not look professional. This focus on quality needs to be 
continued and carefully planned to ensure the resource is fit for purpose. We also 
learned early on that it is not a mode of delivery that suits all learners. The learners 
need to be fully prepared for the session with a paper copy to hand so that they can 
follow along with their own extract. This was especially important for those learners 
who have a hearing impairment. We had not anticipated this in our planning and it 
was an oversight as some learners reported being stressed and anxious when they 
could not hear the video. This was soon resolved. The learners in question were 
asked if they would prefer not to have the video at all, but they enjoyed the drama of 
it and as long as they had their extract to follow through as it was being read, they 
wanted to keep the videos.  

To encourage and motivate GCSE resit learners to read, creative and active 
approaches are needed in the classroom and this only doubles in importance when 
they are learning remotely. The texts do, we found, need to be read by a variety of 
voices and some learners complained about the man’s voice in the first 2 videos. 
They suggested that he had a monotone delivery and they wanted more intonation. 
They wanted a range of readers to keep them engaged and inspired to read.  

We found that when a text is dramatised the recall of the events is far greater as the 
extracts are brought to life for the learner. In the recall activities with the text alone 
learners would on average give the correct answers for about a third of the questions 
but this increased to 100% for most learners when the text was dramatised,. This 
subsequently made answering exam style questions easier as they became more 
familiar with the text. As the extract was read, they were also able to hear when the 
tension or action was building which made analysis and evaluation better.  

As a result of what we’ve learned on the project, we will - 

• continue to work collaboratively with our Media and Performing Arts 
colleagues to produce high quality dramatised recordings 

• engage as many learners as possible in making recordings so that they are 
actively processing the language in use 

• use the recordings to engage and motivate students in preparation for the 
ongoing challenge of analysing 19th ct texts 

• continue to explore recall activities as the start of a phased and graded 
approach to tackling exam questions 

• look for more opportunities for cross college collaboration as they reveal the 
common challenges that we all encounter 

 

  



 

 

Page 6 OTLA Phase 7 (English) 

Appendix 1 – The project team 
 

Project Role Name Job Role 

Project Lead Lara Steptoe SLT - Business 

Deputy Lead Tina Pringle Curriculum Lead – English, 
maths and ESOL 

Project team Deborah Sentance English Lecturer 

Project team Jennette Andrews English Lecturer 

Project team Joanne Pettinger English Lecturer 

Project team Paul Sands Media - LSA 

Project team Stevie Cairns Performing Arts Lecturer 

Project team Neil Riley  Media Technician  

Project Mentor Dianne Robinson (ccConsultancy) 

Research Group Lead Bob Read (ccConsultancy) 
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Appendix 2 – Resources – Video Links 
 

Tell Tale Heart  

https://www.youtube.com/watch?v=FaUZBbLkrTY&t=124s   

 
The Hound link 

https://www.youtube.com/watch?v=8bXB3cNJS0M  

 
Time Machine  

https://studentgranthamac-
my.sharepoint.com/:v:/g/personal/128500_student_grantham_ac_uk/ERfjt01tMGxO
nTpT171_K9ABc-BR0-tJPV7svmrynG26_Q?e=GCJhw2 

 

 

 
 
  

https://www.youtube.com/watch?v=FaUZBbLkrTY&t=124s
https://www.youtube.com/watch?v=8bXB3cNJS0M
https://studentgranthamac-my.sharepoint.com/:v:/g/personal/128500_student_grantham_ac_uk/ERfjt01tMGxOnTpT171_K9ABc-BR0-tJPV7svmrynG26_Q?e=GCJhw2
https://studentgranthamac-my.sharepoint.com/:v:/g/personal/128500_student_grantham_ac_uk/ERfjt01tMGxOnTpT171_K9ABc-BR0-tJPV7svmrynG26_Q?e=GCJhw2
https://studentgranthamac-my.sharepoint.com/:v:/g/personal/128500_student_grantham_ac_uk/ERfjt01tMGxOnTpT171_K9ABc-BR0-tJPV7svmrynG26_Q?e=GCJhw2
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Appendix 3 – Reading Quiz 
 

Are you male or female? 

 
 
What age group are you?  

 

 
  15-19 

         20-30 

         31-50 

         50+ 

 

Do you enjoy reading?  

 

 
 Yes  
 No  

  Sometimes 
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If you are asked to read aloud in class, how do you feel? 

 

 
 

 Confident 
 I enjoy it 
 Anxious 
 Not bothered 

 

Do you like to have stories/extracts read to you? 

 

 
 

 

 

Were you read to as a child? 

 
 Never 
 Sometimes 
 Often  
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Do you need to read an extract more than once to understand it? 

 

 
 Yes 
 No 

 Sometimes 

 

Do you prefer to watch a Novel performed than read a book? 

 
 Yes 

 No 
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Appendix 4 – Questionnaire Questions 
 

1. What do you like about reading a book? 

2. What don’t you like about reading a book? 

3. What do you find difficult about reading a book? 

4. Do you always read the whole extract in an exam? 

5. Did you enjoy watching the video of the performed extract? 

6. Did it help you to understand the text more? 

7. Would you like to see more classroom texts performed? 

8. Do you think this additional method would help you to understand 19th century 
text in the future? If yes, Why? 
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Appendix 5 – Survey Findings 
 

 

 

Yes
76%

No
24%

STUDENTS WHO LIKE READING

Imagination
24%

Relaxation
20%

Characters
16%

Learning
16%

Other
24%

"WHAT DO YOU LIKE ABOUT READING?"
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Boring
46%

Too long
24%

Too Difficult
9%

Other
21%

"WHAT DON'T YOU LIKE ABOUT 
READING?"

Difficulty with 
larger words

27%

Staying focused
55%

Losing track
12%

Other
6%

"WHAT DO YOU FIND DIFFICULT ABOUT 
READING?

Yes
67%

No
15%

Sometimes
18%

STUDENTS WHO READ THE WHOLE 
EXTRACT IN EXAMS
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Yes
73%

No
27%

HOW MANY STUDENTS ENJOYED 
WATCHING THE VIDEO

Yes
93%

No
7%

HOW MANY WOULD LIKE TO SEE TEXTS 
PERFORMED

Yes
75%

No
25%

HOW MANY THINK IT WILL HELP IN THE 
FUTURE
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Appendix 6 – Lesson PowerPoint 
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Appendix 7 – Case Studies 
 

AR is a Performing Arts learner on his second year of study for English Language. AR 
is a colourful character who is a natural performer who enjoys Performing Arts 
immensely and has no problem reading out in class in GCSE English. However, AR 
did not enjoy GCSE English and failed to see the link between GCSE English and 
Performing Arts. He did very little written work in 2019/20 and the lockdown affected 
his studies greatly. He was impossible to motivate online and although he knew the 
importance of reading for his lines, he would not read for GCSE. He is one of ten 
siblings, so it was very difficult for him to do any work at home. His written work 
suffered greatly, and he was unable to provide the evidence for a CAG grade for 
GCSE English. This saw AR back studying GCSE English in September. His year 
group in PA were approached to help with the filming of the extracts and AR was 
very excited about this prospect. He started to understand the links between the 
subjects and enjoy his time in GCSE English more and settle down with behaviour 
also.  

 

CD is a childcare learner with a difficult home life. She had previously had a period of 
home schooling due to various issues with anxiety and mental health conditions. She 
attended college in 2019-20 on a low-level course due to these problems but was 
moved up to a level three course for this year. When lockdown hit, she found working 
hard very difficult due to the children at her household. She was not brought up with 
reading and found this a very difficult concept in English. CD, however, was obviously 
extremely capable but had not been given the time to shine. She found the videos 
extremely helpful as they brought the ‘text to life’ and ‘helped her to understand how 
it should sound in her head when she is reading it.’ Her exam analysis and evaluation 
answers have improved greatly and she feels much less anxious about completing 
work in sessions. She is set to pass GCSE English with a CAG grade as her work is 
so much improved.  

 

DR studying Animal Care on her first year at college DR has been diagnosed with 
Dyslexia and is originally from Italy, so language can sometimes still be a barrier to 
overcome. DR has attended every lesson of GCSE English, even when these came 
remote due to the Covid restrictions and lockdowns. DR’s lessons have become far 
more digitalised with all students working using computers to access and complete 
work, as well as her groups lessons being delivered simultaneously online and in the 
classroom. DR always reads the entire extract to help her understand but did say that 
the recording helped her to understand ‘the correct tones’ and that this helped 
‘entertain and give emotion’. DR’s work has improved over the year, this has been 
greatly to her understanding the extracts improving, resulting in her being more 
confident in analysing the content.  
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GH is in his third year at college, currently in his second year studying Level 3 Media, 
making this his third time retaking GCSE English. GH has been diagnosed with 
having mild dyspraxia. GH has made tremendous improvements this year in his level 
of work and we feel this is due to his improved understanding of the extracts. GH 
openly states that he ‘likes taking a break from other things’ when reading but 
‘sometimes’ books can ‘drag on a lot’ and he can find it difficult ‘keeping focused’. 
However, this year he is determined to read the extract ‘always the first time’ to help 
him analysis the text. He says that he found the recordings ‘more entertaining than 
reading it’ himself, taking in more information regarding the text and therefore 
understanding it better. GH’s work this year has improved to such an extent, showing 
greater understanding in analysing and evaluating, that he is set to pass GCSE 
English with a high CAG grade. 

 

RT is currently in her first year at college studying Childcare Level 3. RT has no 
learning difficulties but does have access to exam support. RT has struggled 
maintaining attendance this year with her GCSE English lessons becoming remote 
delivery due to the Covid-19 pandemic. When asked what she enjoys about reading, 
she responded that she likes ‘that I can feel like I’m in the book and have time to 
myself’ but she did does find that ‘all the words’ and ‘keeping’ her ‘place’ is difficult 
and sometimes overwhelming. So for RT, who says she really enjoyed watching the 
recording of the extract, this really helped her to ‘understand’ all the ‘words that are 
different to the ones we use now’, putting them into context for her and helping her 
analyse them better. This has helped to improve her confidence in being able to 
understand English and with the opportunity to return to the classroom next year, the 
recordings will continue to help RT improve and achieve.    
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