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1. INTRODUCTION
This report outlines the findings from research, commissioned by QIA and managed by LSN, to explore and illustrate ways in which Personal, Learning and Thinking Skills (PLTS) can be developed and applied across different citizenship contexts, with particular reference to the effective participator skill set.  It is envisaged that the findings from the research will have wider use across 14-19 developments.
1.1 Background

The White Paper 14-19 Education and Skills (DfES, February 2005) set out the government’s vision for 14-19 reform, including the aspiration that ‘everyone leaving education is equipped to be an informed, responsible, active citizen’.  The Paper also highlighted the importance of personal, learning and thinking skills:
Personal skills are those which give young people the ability to manage themselves and to develop effective social and working relationships. Thinking and learning skills mean knowing how to learn independently and adapt to a range of circumstances. Together these skills are essential for raising standards, further learning, employment and dealing with a range of real-world problems.
As a consequence, the Qualifications and Curriculum Authority (QCA) developed a ‘framework of personal, learning and thinking skills (PLTS)’
.  This framework comprises distinct, but inter-related, generic skills that, together with the functional skills of English, mathematics and ICT, are essential to success in learning, life and work.  
The skills are grouped under the headings of: 
· independent enquirers 
· creative thinkers 
· reflective learners

· team workers 
· self managers

· effective participators.  
The PLTS framework builds on competency frameworks and skills taxonomies promoted through other initiatives, including key skills. Each group of PLTS has a focus statement and outcome statements of indicative behaviours.  The intention is that these skills will be embedded in programmes and qualifications across11-19 provision, including the 14-19 Diplomas.

It has been suggested that all of the PLTS can be developed through citizenship activities and support citizenship learning in other contexts, with the effective participator skill set seen as particularly relevant in that it focuses on young people’s ability to: engage with issues that affect them and those around them; play a full part in the life of their school, college, workplace or wider community; and take responsible action to bring improvements for others as well as themselves.  Learners show they are able to:

· discuss issues of concern, seeking resolution where needed

· present a persuasive case for action;

· propose practical ways forward, breaking these down into manageable steps

· identify improvements that would benefit others as well as themselves

· try to influence others, negotiating and balancing diverse views to reach workable solutions 
· act as an advocate for views and beliefs that may differ from their own.

The effective participator skills relate directly to the overall aim of the secondary curriculum, including the 14-19 Diplomas: to help young people become ‘responsible citizens who make a positive contribution to society’ (QCA, 2004).  It also relates to the Every Child Matters (ECM) outcome: make a positive contribution.
However, a review of ways in which the effective participator skill set was being interpreted, for example in the first five lines of learning for Diplomas, indicated that further work was needed in terms of explaining  and illustrating how these skills could relate to citizenship within the context of other programmes. 
1.2 Aims of the research
The overall aims of the research were to:

· review and explore understanding and practice in relation to the PLTS, with particular regard to the skill set of effective participator
· make recommendations on ways in which the PLTS can be developed for and through citizenship learning

· disseminate findings through various media. 
The work started in September 2007 and was completed in March 2008.
2.
APPROACH TO THE RESEARCH
The approach to the research was qualitative in nature and involved:

· an initial investigation to identify potential opportunities within active citizenship contexts for developing, practising and applying the effective participator skills and other PLTS

· identification of a sample of ten centres experienced in 16-19 active citizenship that were willing to contribute to the research

· development of a specification for action research to explore and test out ideas, to be conducted in three of the ten centres 

· development of a template for the case study examples

· planning and facilitating a seminar, to draw on the experience and views of active citizenship practitioners and other stakeholders, for the purpose of informing the research.

Work with the ten case study centres included:

· a review of practice in each centre, to identify examples of past practice 
that could have provided opportunities for PLTS, and to explore current and future opportunities

· development of case study examples.
For three centres, the work involved a piece of action research that included:

· an initial discussion to agree the basis for involvement in the research

· the testing out of some citizenship activities that could develop PLTS (especially effective participator skills), for example within a Level 1, 2 or 3 project and/or lines of learning of relevance to the 14-19 Diploma

· collecting evidence from staff and learners of the learning outcomes from these activities

· attending and contributing to a skills seminar

· making recommendations to the post-16 citizenship support programme on ways in which the PLTS can be developed for and through citizenship.

Like citizenship, action research is about seeking improvement to what happens in practice – about changing or influencing things for the better, both for the individuals involved and for public reasons.  As a form of practical enquiry, it requires skills in planning, observing, reflecting and acting.  Action research involves working with other people and being open to the viewpoints of others, and is a rich learning experience.  In itself, action research in a citizenship context offers opportunities for modelling the application of all six PLTS.
For reporting and dissemination purposes, the intention was that this exploration of opportunities to develop, practice and apply PLTS would be set in the wider context of 14-19 learning.
3.
MAIN FINDINGS FROM THE RESEARCH
3.1 Contexts for citizenship and the development of PLTS 
3.1.1 
Review of opportunities
There are opportunities, 14-19, for developing, applying and recognising all six PLTS, and supporting progression, through a range of citizenship-specific contexts:
· the new programme of study for citizenship at key stage 4 (essential skills and processes relating to critical thinking and enquiry; taking informed action; and advocacy and representation)
· qualifications in citizenship, such as the short-course GCSE and in the future the new full-course GCSE and the new GCE (AS and A2) in citizenship studies, as well as citizenship-related units of other qualifications from Entry Level to Level 3+
· the essential opportunities outlined in the post-16 framework for citizenship learning (QCA, 2004), that promote citizenship activities in the context of a variety of education and training programmes, as well as work-based and informal learning settings.
Examples of PLTS development through essential opportunities for post-16 citizenship
	Essential opportunity: identify, investigate and think critically about citizenship issues, problems or events of concern to them

	Independent enquirers, e.g. identify questions to answer, problems to resolve; plan and carry out research; explore issues, events or problems from different perspectives; analyse and evaluate information, judging its relevance and value.

Creative thinkers, e.g. generate ideas, explore possibilities; ask questions to extend thinking; question own and others’ assumptions.

Self managers, e.g. seek out challenges or new responsibilities; organise time and resources….

Effective participators, e.g. discuss issues of concern; identify improvements that would benefit others; act as an advocate for views and beliefs that may differ from their own.

	Essential opportunity: decide on and take part in follow-up action, where appropriate

	Effective participators, e.g. present a persuasive case for action; propose practical ways forward; try to influence others, negotiating and balancing diverse views to reach workable solutions.
Creative thinkers, e.g. try out alternatives or new solutions and follow ideas through; adapt ideas as circumstances change.

Self managers, e.g. anticipate/take/manage risks; deal with competing pressure; respond positively to change; manage emotions, build/maintain relationships.

Team workers, e.g. collaborate with others towards common goals; reach agreements; adapt behaviour to suit different roles/situations, inc. leadership; show fairness and consideration to others; take responsibility; show constructive support, feedback.

	Essential opportunity: reflect on, recognise and review their citizenship learning

	Creative thinkers, e.g. connect own and others’ ideas and experiences in inventive ways

Independent enquirers, e.g. consider influence of circumstances, beliefs and feelings on decisions/events; support conclusions, use reasoned arguments, evidence.

Reflective learners, e.g. assess themselves and others, identifying opportunities, achievements; review progress, acting on outcomes; invite feedback…; evaluate experiences and learning to inform future progress; communicate learning…




In terms of the 14-19 Diplomas, PLTS are embedded, and assessed where relevant, in the Principal learning, with other development opportunities available through the Projects and work experience.  The QCA guidance on the Diploma curriculum makes explicit the importance of engaging Diploma learners in ‘debate on topical issues of concern to young people’.  Principal learning in the different lines of learning includes numerous references to citizenship issues that can be used to stimulate debates and project work.  
For example, in the first five lines of learning there are opportunities for citizenship activities relating to:

Construction and the built environment, e.g.
· issues about the environment and sustainability

· the link between design of buildings and community cohesion
· the rights and responsibilities of employees and employers, including issues about equality and diversity.  

Creative and media, e.g.
· the role of the media in influencing public opinion and in holding those in power to account

· the study of campaigns organised by political parties and pressure groups and development a local campaign on an issue chosen by learners.  

Engineering, e.g.
· global environmental issues such as the potential for ‘clean’ energy and renewable technologies, recycling and safe disposal of engineered products

· equalities and disabilities

· consumer protection and intellectual property

· corporate social responsibility

· how engineering is shaped by political factors.
IT, e.g.
· the use of IT and the internet in communicating ideas, influencing public opinion and campaigning on issues of concern, including how charities, pressure groups and political parties have used the internet to communicate their messages  
· the impact of IT on the nature of ‘identity’ and ‘community’.   
Society Health and Development, e.g.
· rights, diversity, equality, culture and belief systems.  Students can investigate the profile of diversity in their own community.  They will also need to understand 
· the legal and ethical framework 
· the structure of the criminal justice system and measures to reduce the impact of crime and disorder on communities - the different patterns of anti-social and offending behaviour.   
PLTS are signposted in the specifications for each Diploma. Curriculum materials are provided to support activities, such as the ones above, in the QIA/LSN publication (2008): Crossing the lines: citizenship learning through Diplomas.

The Extended Project, and Level 1 and Level 2 Projects, to be offered as ‘free-standing’ qualifications as well as a compulsory element of 14-19 Diplomas, provide opportunities to develop and gain recognition of PLTS through researching citizenship issues of personal interest to the learner.
Citizenship enables learners to apply their skills to real issues.  The Extended Project helps staff by offering a structure for activities.  Projects have the flexibility to build on learners’ prior experience and support progression in the development of PLTS.  They are learner-centred and issue-led, helping to empower and challenge learners and encourage them to develop their skills – learners’ can work at their own pace.  The reflection and presentation opportunities enable learners to appreciate and communicate their citizenship learning.  Alice Pethick, Citizenship Manager, Warwickshire College
Citizenship has already been shown to be effective in developing key skills, particularly those of communication, working with others, improving own learning and performance and problem solving.  These skills are underpinned by the plan, do and review cycle that is important to active citizenship and encompass many of the PLTS.
3.1.2 Case study experiences

During this research, citizenship has been shown to work, and to support the development of PLTS, in a variety of settings and programmes, and for learners of differing ability levels.

The case studies below illustrate practice in different types of centres: comprehensive schools (2); colleges of further education (2, including one with a work-based learning unit); a sixth form college; a college with centres of different types (sixth form college, college of HE, skills and enterprise college); a private training provider; a company; a county council; a youth service project.
Learners contributing to the PLTS research in citizenship contexts have been involved in a range of programmes, including qualifications at different levels.  For example: personal and social development programmes; E2E, offering Entry Level and Level 1 qualifications; apprenticeships (Level 3 Business Administration; Level 2 Customer Services; apprenticeships in the manufacture of cars, motorcycles and power equipment); Level 1 BTEC Introductory Diploma (Health and Social Care) courses; Level 2 BTEC First Diploma (Media) courses; programmes to support Level 3 Extended Project and Level 1 and 2 Project (pilot) qualifications; key skills; informal learning programmes.
The case study centres have adopted different approaches to citizenship, usually in combination.  For example: citizenship as part of the ethos of the organisation and embedded across centre activities; citizenship as a discrete provision such as timetabled sessions, events, tutorials and/or enrichment.  For further examples see the series of publications on: Approaches to Post-16 citizenship (QIA/LSN, 2007). 

3.2 Key messages
To be an informed and effective citizen – to get things done - is dependent on having the necessary skills.  All six PLTS are relevant for citizenship learning.  For the effective participator skill set in a citizenship context, it is important that:

· the issues chosen by learners to discuss and research address political, social, environmental or economic concerns of public interest
· the persuasive case for action takes account of views and beliefs that may differ from their own and includes ways in which action can lead to improvements that benefit others.
Many programmes and qualifications offer opportunities for investigating and debating citizenship issues and developing PLTS, including links with other initiatives such as enterprise education, particularly social enterprise. Citizenship offers a motivating context through which to develop a wide range of skills and apply them to real tasks, problems and situations.

The effective development of PLTS is not ‘a one-off event’.  It is dependent upon opportunities to develop, practise and apply skills in different contexts, supported by constructive feedback. Integrating PLTS in programmes can make the skills more meaningful to learners. But, learners will only understand the importance of these skills, and be able to apply them effectively, if they are made explicit as part of the teaching and learning process. 

As part of effective skills development, citizenship can encourage learners to:

· identify and discuss PLTS 
· develop and practise skills in a range of different, low-risk situations, with constructive feedback

· apply skills in wider community settings

· reflect on and review skills development and identify ways to improve.

By being explicit about skills young people do better…it’s also important that they are clear about what is meant by active citizenship.  A skills log – a live document -supports reflection on what skills they are developing and applying in their citizenship activities. Richard Demby, Citizenship Co-ordinator, Whalley Range High School
Learners need time for ‘skills talk’ in order to identify their skills and develop the language to describe them, and to recognise the wider relevance of the PLTS.

Key factors in the success of citizenship projects include:

· staff enthusiasm and adequate time to support learners in choosing their topics and managing their projects

· a taught component that includes opportunities for learners to:

· learn and practise research and other skills necessary to engage in project work, including the PLTS of independent enquiry and self-management
· develop a good understanding of citizenship (including knowledge/ concepts)

· explore the potential of citizenship issues as project topics and firm up project proposals.

· clarity from the start in terms of the evidence needed of individual contributions to group projects, for example, a performance, investigation or artefact, and evaluation of own learning.

3.3
Conclusions
The research has shown that PLTS can be developed both for citizenship and through citizenship.  Experience suggests that, to make the most of potential linkages, it is important to:

· raise awareness of PLTS in citizenship contexts across the organisation, e.g. through displays, posters in ‘classrooms/training rooms’, dramatic inputs to assemblies, ‘taster sessions’ at lunchtimes
· get staff on board early – their attitudes to PLTS and citizenship will have a big impact on learners; staff need to understand the importance of PLTS and the nature of active citizenship, and how the two relate.  It may be helpful for them to work together to identify citizenship opportunities for developing PLTS within their programmes; staff working together across different disciplines shows the wider relevance of PLTS
· ensure learners have a good understanding of what is meant by active citizenship, e.g. through introductory activities that are fun, involve active learning and take account of prior experience of citizenship
· make PLTS explicit to learners - highlight the relevance of these skills to their programmes and career development interests; support learners in identifying their current skills and planning their skill development
· use a variety of media for learners to explore citizenship issues, e.g. video work, music, drama, artwork, photography, discussions/debates
· build in opportunities to develop, practise and apply PLTS in a variety of citizenship activities – to show how the skills can be adapted to different tasks, problems and situations
· provide opportunities for reflection on skills development and citizenship learning – include reviews of progress, with self and peer assessment to identify skills and ways to develop and apply these in wider contexts 
· recognise and celebrate skills achievements.
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4.  CASE STUDIES
4.1: Action Research Case Studies
4.1.1
Croydon College 
Introduction

Croydon College consists of three entities: Croydon Sixth Form College (6F); Croydon Skills and Enterprise College; and Croydon Higher Education College. It attracts over 13,000 students each year, who select from courses leading to more than 350 different qualifications. There is a well-developed Skills for Life programme, which includes: part time and full time ESOL programmes; a programme designed for students with severe learning difficulties and disabilities; Entry Level vocational courses, for students whose literacy and numeracy skills are not at the right level to get onto their preferred vocational course; adult Basic Skills in literacy and numeracy; and Entry to Employment (E2E) courses offering opportunities for those students who have been out of education or training. 

The citizenship provision falls within the area of Enrichment/Tutorial. The coordinator has been gradually introducing citizenship, through staff training, over recent years and it is now embedded in the tutorial programmes for Sport, Child Care, Graphics, Hair & Beauty, and ESOL. Citizenship activities also take place as part of enrichment provision across all three colleges, and examples include: an ‘Olympic Pledge’ project, Muslim Voice (6F), mentoring young offenders (HE), refugee children’s clubs run by youth work students (the Skills and Enterprise college), and the cross-colleges student parliament, the president of which is elected by students. This provides an opportunity for learner voice. Students raise issues in tutor groups, which are passed to a committee and then to the full parliament for discussion. Resolutions then go to senior staff.  Students have also run community events, such as ‘Street Issues’, an awareness-raising conference on street safety for schools and colleges in the Croydon area. 

The context for the action research

The action research on personal, learning and thinking skills, undertaken by the college on behalf of the Learning and Skills Network (LSN), was the first opportunity for citizenship activities to be embedded within the teaching of a vocational programme. A lecturer in Health & Social Care, team teaching with the citizenship coordinator, introduced a module to a group of 16 students working towards the Level 1 BTEC Introductory Diploma in Health and Social Care. 

Units within this diploma are as follows:
Unit 1: Starting Work in Health and Social Care 

Unit 2: Working in Health and Social Care 

Unit 3: Developing Skills in Health and Social Care 

Unit 4: Personal Effectiveness 

Unit 5: Social Responsibility at Work 

Unit 6: Financial Management 

Unit 7: Looking After Children 

Unit 8: Images of People 

Unit 9: Health and the Environment Unit 10: Exploring Local Services

This qualification places an emphasis on work-related and personal skills, and there are overlaps with key skills and the personal, learning and thinking skills. The specification states:

· ‘Learners need the chance to show current and future employers that they can:

· communicate effectively, in a variety of situations, using a wide range of techniques
· work well with others — individuals or teams — so that work can be properly planned and targets met

· manage their own development, so that they are always ready to take on the challenges of change and diversification

· use number, not just within routine tasks and functions, but to help them be more effective and efficient in all they do

· use ICT in a range of applications to support all aspects of their role

· solve problems in a variety of circumstances.’

The citizenship module

The new module ran for two hours a week (plus some tutorial time) over eight weeks and was introduced to the students as a special piece of work that they were being asked to do for an external organisation, on behalf of the college, and also as part of planning for future curriculum units in Health & Social Care in the college. Students were told that the project aimed explicitly to develop their personal, learning and thinking skills. The six skill sets were introduced to the students and they were asked to think of an example of each. Each student was given a logbook to record their action and their skills development  [see appendix].
They were then asked to work in small groups to identify a citizenship issue within Health & Social Care that they would research and take action on. The topics were first identified individually by students using post-its.  These were categorised and then each group negotiated the topic around which they would design an activity. The topics finally selected by the groups of students were teenage pregnancy, recycling in college, street safety and bullying. In each case, the students were encouraged to consider the political and social aspects of their topic and to plan some action in relation to it that would bring about change. Once the topics had been agreed, students presented their ideas to the citizenship coordinator (a senior member of college staff), who helped them consider who might be able to help them, both within college and in the local community. 

The activities they designed were as follows:

Teenage pregnancy: carry out research into the issue using the internet, by visiting a drop-in centre, talking to the member staff responsible for sexual health education and by carrying out a survey among young people; design an exhibition with support from a member of design staff; liaise with college management to mount an exhibition in the college reception area, providing information on statistics, attitudes, prevention, and support on offer.

Recycling in college: building on some work started by a previous group of students, to carry out research on the views towards recycling of staff and students in the college; find out about the percentage of waste recycled in the college and the provision of recycling bins by interviewing the premises officer and visiting staff rooms and classrooms; make recommendations about further provision of bins and ways of encouraging their use and to increase the percentage of recycled waste.

Street safety: write the script of a play which will raise awareness about the dangers associated with carrying knives, working with a local police officer; ask Level 3 Performing Arts students to perform the play to tutor groups or Health & Social Care groups; to produce a video for use in future years.

Bullying: carry out research among students about bullying; find out about the work of Childline and NSCC and the Anti-bullying Alliance; examine the college ‘Respect for All’ policy and its relevance to the issue of bullying; liaise with college management in order to mount a display in reception and also to provide a box for students’ comments on the issue.

Skills development

Before they developed the activities, students were asked to identify the skills they would be using during the module. They listed these and produced a spider-gram of skills. 
Four weeks into the course, students were asked to consider which of the skills they had originally identified they had in fact been using. Some of the pages in the booklet enabled students to audit these skills and to consider their own strengths and areas for development, and to match these to the personal, learning and thinking skills.

The coordinator said:

‘We keep relating them back to the skills they are developing, and I’m saying to them, even if this is not getting you a box ticked in your unit, the skills you are developing, like your research skills, creative thinking, and the independent learning, are skills that can definitely be used as part of the unit, and what we would be looking for is carry-over and transfer of skills’. 

The end of the booklet provides space for reflection. Students were encouraged to reflect on their learning – both knowledge and skills- at the end of the project. They were encouraged to think about the effectiveness of their action and also how they might use their new knowledge and skills in the future. They were also asked to evaluate the module and make suggestions for amendments. Using the opportunities for reflection, students took part in self and peer assessment. Staff developed a grid on which students could record their own skill level before and after the project. There was also space on this grid for staff assessment of skill level of each student.

How personal, learning and thinking skills (PLTS) fit

While there is an extensive targeted ‘Skills for Life’ programme in the college, key skills are offered only at Level 2, and then just Communications. There is no programme of generic skills provision for all students. This piece of action research suggests a way in which personal, learning and thinking skills could be embedded in courses and programmes.

· The research suggests that students developed team working skills when collaborating with others to develop an activity and carry out some action relating to a group-negotiated issue.
· The autonomy given to the students not only motivated them, but also provided opportunities for them to learn the skills of self-management through setting themselves goals in their action plans, achieving these within the time set, making contacts with adults in college and in the community, and organising their action.

· All students carried out research as a first stage of their activities. They used a number of different approaches: surveys, interviews, internet research, and observation. These activities developed the skills required for independent enquiry.

· In some cases, the students’ plans did not proceed as expected. They were forced to solve problems and re-think their approach, helping them to develop as creative thinkers.

· The processes used during the module developed students as reflective learners by requiring them to reflect on their progress at various points throughout. For example, they gave an update presentation to the citizenship coordinator each week. They also used the logbook to reflect on their own learning and that of their peers. At the very end of the module, they evaluated it and suggested amendments for use with future students. 

· Because the activities the students designed had to have a citizenship focus, in that they were investigating the social and political aspects of their topics, and planning to bring about a change, they were developing the skills of effective participator. A central part of their reflection required them to consider whether they had successfully achieved their aims and how they might improve their actions in the future.

They have a better understanding of the need for research, for the need to negotiate, and they are getting there with time management. Level 1s have more problems. Their self confidence and self esteem is minimal. But over the last three weeks, they have grown. There were a couple in there that other members of staff have had problems with, and one of them is communicating in class, answering questions, getting involved, and she is like a different person. You can see their self confidence coming back bit by bit.  They’ve got so much they want to offer. So much they want to say.
Student quotes:
Teen pregnancy

…by doing this course we have gained more self esteem and motivation. We were also able to build a professional relationship with out team members and others. We learned how to be tactful organised and have good time management. We learned new skills and was able to build up old skills, we learned how to listen effectively and ask various of reasonable questions.  Nicky Juliana Letanya
Time management

I have learned many different things e.g. I used to leave things until the end but now I time manage. With my project (bullying) I now set my work out and me and the people in my group share the work and set time to do it. For example 1 piece of work should take 10 mins but then a different piece of work can take 20 mins, so if we work it out it wont take as long because we share the work at set times to get it done, that way we don’t forget to do things. Jessica Pleasance

What I have learnt in our bullying project

I have learnt many different things during this bullying project. I have learnt how to build up my creative skills by making questionnaires and displays and I have learnt to work in a team which I have enjoyed working with my friends. I have also learnt how to make my time management better as I used to be unorganized and I have built up my confidence by talking to new people. Michaela Baker/intro dip

What I have learnt in our bullying project

By doing this course I have learnt to speak to new people on the phone.

I did not like to speak to people on the phone now I can do it without getting worried about it.

I have leant how to work in a team and the people in my team have good ideas as well as me.

I have learnt that I can keep to the time that I have been given. Time management never worked for me but it does now.  Michelle Geraghty

Di changed us, she gave us the opportunity to learn those things which we didn’t know before. Now we have the confidence to communicate with the community like policemen. We are now confident now. We learn team work, time management and it built our self esteem. Cathy did help a lot; she gave us encouragement to do the national project. Charlotte, Shamaila, Leaan, Sara

What we have produced so far 

These are the skills we have developed as a group:
· Communication skills 

· Teamwork 

· Listening skills

· Research skills 

· Confidence 

· Verbal skills 

· Speaking to new people 

By achieving all these skills such as communication we have learned that it is good to communicate so we can understand each other and also is very useful in a friendship also working as a group because now we believe that without communication is impossible to have good results as a team.

Before we did not used to have full confidence by joining a group and meeting new people we built a very strong confidence as well as verbal skills.

We came up that speaking to new people is very good for us to build our self esteem because as we speak to them we get involved into their ideas and also meeting with the manager.

As a conclusion we are now very motivated group and we built our self esteem as well as being organised and therefore we are looking forward to achieve our project which is Recycle

Nadia- sudi-Sandra-Melina-aicha

4.1.2
Warwickshire College of Further Education
Introduction
Warwickshire College is piloting the AQA, Level 3 Extended Project, following a successful trial of a project-based qualification in active citizenship.   The college has increased each year the number of participants able to undertake such projects.

Citizenship is a taught element of the curriculum and project work at Levels 1, 2 & 3.   This is also being driven forward by the Apprenticeship programme within Zenith Apprenticeships, the work based learning unit at the college, where the Equine Students develop Citizenship skills within the Extended Project and Key Skills qualifications. Citizenship has offered a motivating context for the development of Key Skills, which are integral to the college’s provision. 
The ethos of the college supports a learner-centred and empowered focus.  It is working to embed the development of active citizenship skills across all college sites through an extensive tutorial programme.  At one site the Curriculum Enrichment Programme (CEP) delivers active citizenship sessions on a pilot basis.  It links to theme weeks across college for the Every Learner Matters agenda, in particular the ‘make a positive contribution’ outcome.
The context for the action research

This case study is based on the experience of learners, aged 16-18, who are being offered ‘stretch and challenge’ through the Level 3 Extended Project, whilst studying the BTEC First Diploma in Media (Level 2).
The First Diploma is a Level 2 qualification of 360 guided learning hours that has been designed to prepare learners for employment and/or career development.  It offers opportunities to develop a range of skills and techniques, personal qualities and attitudes essential for successful performance in working life.  

The qualification consists of:

· three core units: introduction to Media industries; Research for media production; Introduction to media audiences and products

· four specialist units from a choice of 14 units.

The core units provide learners with opportunities to:

· develop the fundamental research skills which underlie all media production 

· gain a basic understanding of employment opportunities, job requirements, and working practices in the media industry 

· develop an understanding of how media products are constructed for specific audiences or markets. 

Opportunities for developing and generating evidence for each of the six key skills are signposted in the units to enable learners to show current and future employers that they can, for example: communicate effectively; work well with others; manage their own development; solve problems; use ICT; and apply number skills.

The qualification has the potential, along with the Extended Project, to support the development of all the PLTS.
The citizenship project
The learners’ brief for the Extended Project was to make a five minute documentary on their chosen subject, then produce a 1000 word report.  The aim was to use the finished productions to show the various ways in which the students’ research findings can be promoted within the local community.
Resources made available included Canon dv cameras and Apple Mac computers, plus a range of software such as Adobe Premiere (to edit their footage) and Microsoft Word.  Students were able to access the Internet and college library for information, as well as obtain inputs from a citizenship specialist.

The students chose a range of issues which were of importance to them: obesity, recycling, crime in Warwick, Graffiti- is it art? 
They identified areas of their chosen subject which needed more information, with some going to the local council and local police station.  Others talked to canteen managers about the healthy eating policies. All of these sessions were filmed, to be used in their documentaries. 
Ideas were developed through research via the internet, newspapers, magazines and books. They had to link these into areas of citizenship and identify how the subjects chosen could make a positive change to themselves or the local community. 
To begin with this was a ‘tough ask’ for Level 2 students working on a Level 3 Project. Citizenship manager
Skills development
The LSN Citizenship Baseline Activity was used to prompt discussion on citizenship activities they had undertaken prior to starting the Media course.  The aim of this discussion was to help ensure they understood what was meant by active citizenship.

The students were then introduced to PLTS and asked to identify their current skills and those of relevance to citizenship.  They were given an information sheet on PLTS, specifically the ‘effective participator’ skills, as well as information on the Extended Project.  They explored their understandings of PLTS using ‘Vox pops’.
Initially, the students found it difficult to adjust their thinking and research skills to incorporate PLTS, but, over time: ‘adapted really well and have been able to use PLTS throughout the Project’.
The LSN resource: For the Sake of Argument’ was used to develop general debating skills on topics such as Human Rights.  

The LSN Baseline Assessment activity has been completed, but formal assessment of the Extended Project will take place in May.

Although challenging, students generally enjoyed doing the Project and benefited from the different experience.  
For example:

The students benefited greatly from the chance to work on a project that inspired them to become more active citizens. The project was very challenging for them in lots of ways and introduced the idea of PLTS. They have really enjoyed the project, giving them the chance to really challenge themselves. Andy Shaw
It gave us the chance to do a project which made us think about our place in society. Student
It has proved a very challenging project. Student
The project made us more aware of how we can try and change things in our community. Student

It’s been tough to get to talk to the people who really matter but we managed to in the end. Student

It’s been good to work in a team and produce something we are proud of. Student

How personal, learning and thinking skills (PLTS) fit

The assignment offered opportunities for the students to develop all six PLTS, but there was a particular focus on the skills of an effective participator.
· As effective participators, students were encouraged to actively engage with the issue that was important to them and to produce their documentaries with the intention of trying to influence others and presenting a persuasive case for action. The visits to the local council, Police, and canteen offered opportunities to discuss the issues with others, and identify views that may have been different to their own. They acted in a responsible way to raise the awareness of their issue and research findings in the local community. 
· In producing the documentaries, there were opportunities for developing their teamwork skills. For example, they needed to collaborate on the different stages of film production to achieve their common goal, reach agreements and resolve issues, managing discussions to achieve results. To meet the assessment criteria for the Extended Project, they needed to take responsibility for, and show evidence of, their own contributions to the process.
· Skills of an independent enquirer were required in planning their investigations into their chosen issue, identifying questions and exploring the issues from different perspectives, providing evidence to support their conclusions.

· The assignment brief offered particular opportunities for developing skills as creative thinkers.  For example, they needed to generate and explore ideas for the documentaries, ask questions during the ‘Vox Pops’ to extend their own thinking, try out alternatives during the filming and production process, adapting ideas to find imaginative solutions and outcomes.

· For their own part in the research and documentary process, the brief provided students with the opportunity to develop skills as self managers.  They needed to organise themselves and show personal responsibility, initiative, creativity and enterprise.  To produce the documentaries within the timescale required them to prioritise action, organise time and resources.
· Students were encouraged to be reflective learners in completing the LSN Baseline Activity and in assessing their current skills.  Reviews for the Extended Project would necessitate discussions on progress and evaluation of their experiences and learning.  Feedback from others would be invited.
4.1.3
Whalley Range High School

Introduction

Whalley Range High School is an 11-18 comprehensive school for girls in the Whalley Range area of Manchester. It is a Specialist College for Business, Enterprise and Sport, and is part of the Greater Manchester East Hub & Enterprise Education Network. The school’s population reflects the demographic make-up of the surrounding area in that the largest minority ethnic group is from the Asian sub-continent, and largely Muslim. 

In summer 2007, 61% achieved five GCSEs at grades A* - C. The figure including English and maths was 40%. In 2007, Ofsted reported that: this is a good and improving school which is well respected in the communities it serves.
Students are involved in the running of the school through teams that are recruited either by application or by balloting.  The teams undertake a wide range of tasks in the school, such as school leaders, librarians, receptionists, radio producers and presenters. They also undertake roles as school councillors, peer counsellors and peer mediators. For all these positions, specialist training is provided. The website states: ‘The fact that we strongly encourage student involvement and development in all of the above areas proves our dedication to developing skills and abilities beyond the curriculum and creating positive attitudes in our students that will help them develop into mature and responsible citizens of the future.’

There is a focus on enterprise skills across the school and the results of a recent audit are displayed showing where skills are being developed in the curriculum. Each department has chosen an enterprise champion who will be responsible for integrating enterprise skills into the schemes of work of the department. There is a recognised overlap between citizenship skills and those developed in social enterprise.

Citizenship provision runs across the school and also links with the Business and Enterprise programme during Business Citizenship Review days, once every half term. These focus on different themes, which have included crime and safety, refuges and asylum seekers, globalisation.

The context for the action research
The research into the development of PLTS took place through the pilot of the Extended Project. In Year 12, the Extended Project is timetabled for two hours per week. Students working at Level 3, except ESOL students and those doing GCSE resits, can choose between AS Critical Thinking or the Extended Project.  The cohort involved in this action research consisted of 20 lower sixth students, some of whom were studying three or four AS subjects in addition. The target grades for the group range from B – D, with the majority at the lower end.

The Extended Project

The school is using the AQA specification and has made the focus of the Extended Project some planned citizenship action on an issue of interest to students.  The students spent the early stages of the course exploring what is meant by ‘citizenship’, to help them develop an understanding of the need to identify issues that are of concern in the public sphere, as opposed to the personal sphere. As part of this section of the course, the tutor used a discussion carousel exercise, in which students were asked to answer the following questions in relation to a number of hypothetical topics: Which of these issues is a citizenship issue? If it is, why? If not why not? What is your opinion?

They identified their chosen issues and then, working in pairs, justified their selections to other students. Six different topics were finally selected: global poverty, teenage pregnancy, cultural diversity, racism, bullying, and the Palestinian situation. The students worked mainly in groups, although one student opted to work on her own. The action planned for each project was as follows:

Global poverty: carry out research into the nature and extent of global poverty; raise awareness of causes and effects through a PowerPoint presentation.

Teenage poverty: carry out research on local rates of teenage pregnancy; make links to sex and relationship educational policies and poverty; test out hypothesis about links between quality of sex and relationship education and rates of teenage pregnancy.

Cultural diversity: explore what diversity means, why it is a current topic and its relation to community cohesion; explore food as an illustration of differences; make links between appreciating food from other cultures and mutual understanding.

Racism against Black people: research racism against Black people in the present and the past; write a 5000 word essay. 

Bullying: examine school policy for anti-bullying; interview senior staff and governors; consult with other students; make recommendations to senior management team.

Palestinian situation: explore the experiences of children in war and the UN convention; apply to learning this to children in Palestine; raise awareness through a short film consisting of film-clips and narration. 

The sixth form common room was used as a market place where other students could find out about the work the students had undertaken by talking to them and viewing the outcomes of the work on the groups’ different stalls. 

Skills development

At the start of the course, the tutor explicitly introduced the notion that skills would be developed during the work, focusing particularly on Effective Participator and how the skill set related to active citizenship.  

He introduced techniques to reinforce skills development throughout the course, for example, after the discussion carousel, students were asked to reflect on and identify the skills they had been using during the exercise. Once the students had selected their chosen topics, they worked in pairs to justify their choice to a partner. This activity involved the development of the skills of listening effectively to each other, and in some cases, of explaining to a partner why they believed an issue not to be appropriate or how it could be developed.

During the projects, students worked in teams and used research skills, contacted external agencies, carried out interviews, and wrote to Members of Parliament. They also produced their outcomes, which varied and included films, leaflets, PowerPoint presentations, displays, reports and cooked food. The tutor was explicit about the need to allocate different roles within teams, and to recognise the need to draw on the strengths of each team member, working towards the whole.

Students were responsible for setting up their stalls in the sixth form common room market place in a way that would best communicate their outcomes and persuade other students of their messages. 

A reflection tool was developed for use at the beginning, middle and end of the course. This was an Excel spreadsheet enabling each student to rate themselves on a scale of 0 – 10 for each of the skill areas identified – where am I at the start? – where am I during? where am I at the end?
The spreadsheet enabled students to see how their skills had developed through bar charts. In most of the skill areas, there was development. This was discussed in pairs and students were asked to cite evidence of their development

How personal, learning and thinking skills (PLTS) fit

· The whole purpose of the Extended Project, as used at Whalley Range High School, is to develop the students as active citizens, using the skills of effective participator. They all chose citizenship topics that they felt strongly about, and devised action which would make others more aware of their issue, and in some cases which aimed at bringing about change. 
· The students worked in teams to carry out their research and their action, and to communicate their findings. The tutor made explicit reference to the development and use of team working skills as part of the projects.

· A certain amount of self-management was an integral to the programme. These skills were reinforced by enabling the students to set up and take part in the market place in the sixth form common room.

· The research involved a large degree of independent enquiry in that students took on different tasks within their teams and were allocated specific areas to investigate on behalf of the others.

· The process of selecting their topics and proceeding with their research and action involved the skills of creative thinker, especially when, as often happened, the projects did not proceed according to plan.

· The tutor built into the course many opportunities for students to review their learning and to become reflective learners. The Excel spreadsheet, in particular, enabled students to track the process of their skills development.

Quotes from students:
Working in teams has been the best bit so far of this project. We had to discuss the issues we were interested in and then negotiate with each other in order to help decide which issue we would finally choose as our focus. Sumayya Nagdee
You have to be open to other people’s ideas. You also have to be confident to express your own ideas. The more we discuss the more confident we get, and so get involved and participate more. Zunairah Mahmood

I’ve really had to listen to other people’s views. I’ve really had to try to understand their point of views. I’ve become less fixed and stubborn in my own opinions.
Yasmin Anwar 

I think this course has really helped in other subjects – for example in Business and in English. I am more willing to participate in discussions and group work. I’m not afraid to be wrong. Khadija Abobaker

I now want to do something to change the world. Before, I was happy to just discuss things. Now I think there is a chance to take action and have an influence.
Sumayya Nagdee

Discussion carousel statements

Which of these issues is a citizenship issue? If it is, why? If not why not? What is your opinion?
1. Young people in Britain do not get a good education when it comes to sex and relationships. It’s not surprising we have a high teenage pregnancy rate.

2. I want to know more about healthy eating.

3. Why is there so much racism in Britain?

4. How much alcohol am I allowed to drink? How much is safe for me to drink?

5. Global warming is the single biggest issue which threatens the earth and should therefore be a priority for all of us.

6. Immigration doesn’t really have anything to do with me. They can do what they want.

7. If there are school rules I disagree with, then I’ll just break them – direct action is what it’s called and I think is what works best.

8. It’s interesting to meet people from different backgrounds to see what they wear, what music they listen to, what they eat.

9. Why do we have such a problem with obesity?

10. No one ever listens to us – we’re just young and unimportant.
4.2
Other case studies

4.2.1
Fareport Training
Fareport Training Organisation Ltd has been a privately-owned limited company since 1986.The company contracts with the Learning and Skills Council to deliver both apprenticeships and an Entry to Employment (E2E) programme to young people aged 16 – 24. Young people progress from E2E into occupational areas in Accounting, Business Administration, Customer Service, Early Years Care & Education, Hairdressing, Information Technology, Health & Social Care, Painting & Decorating, and, a new development, Trade skills (including brickwork, elementary plumbing, electrical work and carpentry). The organisation places an emphasis on essential skills, key skills, practical skills and personal skills. A new programme in Personal Effectiveness has been introduced (The 7 Habits of Highly Effective Teenagers).

All E2E learners follow a programme in citizenship for one day each week as part of their agreed curriculum. The programme gives young people an opportunity to explore social and political issues of concern to them (both local and global) and investigate the effects these could have on their lives. The programme is based on the QCA post-16 citizenship essential opportunities and learning objectives
 and helps learners to gain recognised qualifications in essential skills and the key skills of Working With Others and Improving Own Learning & Performance. The young people themselves identify the issues to explore, and take responsibility to research selected issues, then lead the delivery of sessions with their peers. Links are made to their main programmes, and opportunities are provided for learners to develop their confidence, personal and social skills.  

Some examples of activities that link citizenship learning to vocational areas.
· Learners involved in the Trade Skills course have worked with older people in the locality, both practising their skills and also carrying out independent inquiry into local support for the elderly.
· Young people following the Early Years Care & Education programme have investigated cases of child abuse, such as that of Victoria Climbie and raised the awareness of other learners and explored the impact of such cases on the Every Child Matters initiatives.
· Learners following the Hairdressing course have carried out investigations into the use and disposal of chemicals used in the industry, and the extent of recycling of product packaging.

Learners have planned and undertaken a variety of wider activities as part of this programme, including ‘Question Time’ sessions with a local college, debate days, a programme of outside speakers, citizenship through music workshops, theatre visits, ‘job swap days’, video-making and involvement in local action groups.

In addition to the citizenship programme, Fareport Training’s learner involvement strategy provides a number of ways in which learners can contribute their views to the running of the organisation. A Learner Forum is held once a month and is open to all. The decisions made at these meetings are followed up by the young people themselves. For example, at one meeting, participants discussed learners’ concerns about the operation of the Education Maintenance Allowance (EMA) in which the rules are rigidly applied and seen as sometimes unfair. The meeting voted to write to their local MP and they made an appointment to see him at his surgery to discuss their concerns. 

Some fortnightly staff meetings are also open to learners and there are suggestion boxes, surveys, focus groups and one-to-one meetings during which young people can have their say. An elected representative is invited to take part in staff interviews. Training on presentation and interviewing skills is available for young people wishing to take part in such meetings and act as representatives and advocates for their peers. 

How personal, learning and thinking skills (PLTS) fit

The organisation is experienced in delivering the wider key skills of Working with Others and Improving Own Learning & Performance. It is now in a process of matching PLTS to current work, particularly within the citizenship provision, as follows. Young people are encouraged to recognise the skills they have developed and used as part of the review and reflection process.

· There are opportunities for young people to be effective participators, through the learner involvement strategy and also their active citizenship projects. The training given in presentation and interviewing skills supports this aspect of their skills development.
· Learners are very familiar with team working skills since much of their work is undertaken in groups, and they are practised at collecting evidence for the wider key skill of Working with Others.  Such evidence is collected both from work in their vocational area and also work in citizenship, where they put on events and take part in group activities.
· Learners show themselves to be creative thinkers in a number of ways. They identify, select and investigate issues of concern to them, and then lead citizenship sessions as peer-teachers. They also make suggestions to the Learner Forum and decide on follow-up action.
· As a result of taking on the role of peer-teacher, and also following ‘job swap day’ (in which young people take on all the roles within the organisation and the staff become learners), the young people have an opportunity to become reflective learners. Many find this an illuminating experience. 
· Many of the citizenship activities involve young people in researching their own topic. Since they will be expected to teach their peers about this topic, they are motivated to organise themselves and hence become self-managers, and develop and practise the skills required for independent enquiry. These skills are also developed in the Personal Effectiveness Programme.

4.2.2
Honda
Honda has had a presence in the UK since 1961, and manufacturing was started in Swindon in 1986.  There are three main product groups: cars, motorcycles and power equipment, including engines, tillers, generators, lawn mowers and all-terrain vehicles.

The company has a firm commitment to Corporate Social Responsibility and lists these under four headings:

· responsibilities as a motor manufacturer: environment

· responsibilities as a motor manufacturer: safety

· promoting opportunities in education for the next generation

· initiatives to deepen our relationship with society.

It is within the third of these, opportunities for education, that Honda has developed a ‘block released’ apprenticeship programme run by the Honda Institute near Heathrow. The Honda Apprenticeship Programme provides training across all three product divisions of cars, motorcycles and power equipment. At any one time there will be around 300 apprentices, aged 16-24 years, working on the programme. The apprentices are given employed status by authorised Honda dealerships and are released for 20 weeks (one week every four – five weeks) to the Honda Institute. 

The apprentices work in stable groups of 12 and spend their weeks at the Institute living in a local hotel, often having evening classes there. For some young people, this will be their first stay away from home, but they are encouraged to take responsibility for themselves, to show responsibility towards others and are trusted to make group decisions, for example, about their menus.

The courses lead to Level 2 and 3 NVQs, and Level 2 key skills. However, in addition to these studies, apprentices also follow a ‘parallel curriculum’ alongside their technical learning, lasting 55 hours over a three year apprenticeship. This is called the ‘Honda Challenge’ which incorporates citizenship in addition to other topics such as responsible road use, first aid and customer care. This work must be completed in order for the apprentices to receive their final certificate, and it is supported through Honda’s own certification and incentives scheme.  The aim of the parallel curriculum is to create employees who are active and responsible citizens, who understand Honda’s corporate responsibility and its commitment to safety, the environment and the company’s place in the community.

The citizenship modules consist of ‘Respect for the Individual’, ‘Contribution to society’, and ‘Environmentology’. Honda has appointed a specialist citizenship tutor, who provides the opportunity for apprentices to openly discuss topical controversial issues and to debate the relationship of these to the company and their role within it.

The modules also encourage the apprentices to take some action themselves. For example, ‘Environmental Citizenship’ explores ways in which they can make changes to their own practice at work and encourage others also to change.

An important aspect of the Honda Challenge is the opportunity for apprentices to comment on and influence the course itself. There is an online feedback system which is checked every Friday and followed up with a telephone call and feedback to the apprentice about how the comments are being addressed. There is also an established mentoring system which enables young people to express their views and any concerns they may have.

How personal, learning and thinking skills (PLTS) fit

Although the company has not explicitly linked the PLTS with the apprenticeship, there are a number of ways in which these skills are developed. Also, Honda’s vision for education, entitled ‘The Power of Dreams’, makes clear its commitment to the development of the full range of young people’s personal and interpersonal skills:

The imagination to dream an idea and the creativity to make it a reality – that’s what Honda wants to foster in the next generation. By proactively contributing to society through our support for a wide range of educational activities, we believe we can nurture a desire in young people to challenge themselves.
· There are a number of ways in which the apprenticeship programme is building in the skills of effective participator. The citizenship modules stress the importance of individuals making a difference at work and in society at large, as evidenced by the environmental citizenship unit. In addition, the Public Relations department is planning to involve the apprentices in its responses to some of the many letters received by Honda each month, requesting assistance in a range of community projects. The apprentices will be encouraged to become involved in these projects. One of these, Pit-Stop, is an evening project working with local disengaged youth.
· The apprentices work in teams for both their technical training and during parts of the Honda Challenge. They spend their block released time in the same group of 12 and are given responsibility for some decision making as a group, for example the design of their menu at the hotel. Team working skills are given considerable emphasis.

· Both as part of the apprenticeship and also during their everyday work at the dealership, the young people are given responsibility for self-management. They manage their own work schedule, time, ordering of parts, and they are responsible for completing, or making up if necessary, any blocks of work, if they are to complete the certificate.

· Customer care is an important aspect of their training, and it is through talking to the customer that the apprentice mechanic can identify and solve the problem he/she may be having with their vehicle.  This aspect of the apprenticeship programme encourages the learners to become independent enquirers.

· Associated with problem solving is the ability to be a creative thinker. In addition to on-the-job creativity, the apprentices take part in an extensive incentives scheme. This enables them to collect points for different parts of the programme to be spent on leisure activities and to decide individually and in groups how the points are to be spent. Within reason they can plan and organise any activity whose costs are covered by the value of their points.

· The online feedback mechanism, with follow up, and the emphasis by all tutors on questioning and challenging, enables the apprentices to develop the skills of reflective learner. 

4.2.3
 Regent College

Regent College is a sixth form college in Leicester, catering for a diverse intake in terms of both ability and ethnicity.  It brands itself a ‘Global Citizens’ College’ – a joint initiative with Leicester University’s Centre for Citizenship Studies in Education (CCSE). The college works with CCSE to offer a wide range of activities which develop students’ understanding of the world they live in, and which provide them with opportunities to contribute to the wider community and participate in local and global campaigns.  The ethos of the college promotes equality, democracy, diversity, human rights, sustainability, non-violent conflict resolution and the possibility of working together to bring about change for the better.

The college is focused on academic achievement, but also aims to build students’ citizenship skills, such as:
skills of leadership, co-operation, communication, questioning, critical thinking, problem solving and conflict resolution. They learn to understand global, local and individual perspectives and to critically examine all points of view; in other words to be informed, skilled and active global citizens’. (from Global Citizens College, 2006/07, No.1)

Students following an A level programme undertake a course in Level 3 Communication Key Skill and also select one additional AS subject from the Extended Studies menu. This includes Active Citizenship, Critical Thinking, World Development, Science for Public Understanding and the Extended Project. 

The college is piloting the Extended Project, using the AQA specification, and focusing on citizenship themes which lead to community action. Students taking up this opportunity select a social/political issue of interest to them, research it in depth and take follow-up action in the community.

All students are expected to contribute regularly to ‘Soapbox’, a weekly lecture and discussion programme on topical issues, led by invited visiting speakers. Soapbox is held for an hour a week after college hours, and each student undertaking Extended Studies is expected to attend at least four sessions in the year. Topics to date have included: homelessness, asylum, the veil, racism in sport, demonising youth, sweat shops and fashion, and civil liberties and terrorism legislation. An additional feature of ‘Soapbox’ is ‘Action Groups’. Every fourth week, students who have become concerned about one of the issues raised can meet in smaller groups to plan some action relating to it.

Students are encouraged to undertake community action. In addition to the possibilities within the Extended Project, the college provides opportunities for students to represent their peers, mentor others or take on leadership roles within the college community and beyond, including through work placements and volunteering opportunities, which are accredited through Millennium Volunteers. The college also has extensive international links, giving rise to visits and exchanges for students and staff.

Links with Leicester University include: use of university students as mentors; involvement in the university’s seminars; opportunities for college staff to enrol on the university PGCE course in citizenship education. College students who choose to participate in the full programme can achieve a ‘Global Citizens’ Award’ and progress to Leicester University’s Global Citizens’ Academy.

How personal, learning and thinking skills (PLTS) fit

The college has recognised the importance of the PLTS and markets its Global Citizens’ College programme to students as ‘an excellent way to help you to develop all six sets of skills which the government sees as essential to success in learning, life and work.’  The college’s extensive experience of citizenship education is planned around the development of personal and social skills, and students are encouraged to recognise these through reflection and review.

· There are many opportunities for students to be effective participators, since aspects of the Global Citizens’ College programme have been designed with this skill set specifically in mind. Students can take action through their Extended Project, through the Soapbox Action Groups, and through the other opportunities for community action, such as mentoring and volunteering. 
· The Soapbox programme and the Extended Project involve students in making decisions about issues that they wish to debate and research. They are encouraged to generate ideas and possibilities, and to question their own and others’ assumption, and therefore show themselves to be creative thinkers.
· The Extended Project requires the students to investigate their chosen topic in depth and to prepare both a report of their work and a presentation to their peers, staff and visitors. Students work largely on their own for these tasks and use the skills of independent enquirers.
· Much of the involvement in the Global Citizens’ College programme requires the students themselves to organise and manage activities, using the skills necessary to be self-managers. They decide on and carry out research for their Extended Project, they organise their own Soapbox Action Groups, and they undertake community action.
· Some aspects of the programme are carried out in groups, for example the Action Groups. Collaboration is an important aspect of work at the college, and students are encouraged to be good team workers taking responsibility while showing fairness and consideration to others.
· Students work with their peers to reflect upon and review their learning, particularly as part of the Extended Project, when they are required to evaluate what they have learned and what they might do differently. They become reflective learners during this process.

4.2.4
Sir Bernard Lovell School

Sir Bernard Lovell School is an 11-18, mixed comprehensive community school that has been involved in citizenship development for several years, and is a lead school in the Kingswood 14-19 Development Partnership.  It has a strong emphasis on developing personal and independent learning skills. 

Post-16 students have been engaged in a wide variety of citizenship activities as part of the personal development curriculum. These activities include a structured political literacy programme involving close links with citizenship PGCE students from Bristol University, citizenship through music, social enterprise in the local community and membership of representative bodies, such as the Post-16 Student Council and the Kingswood Partnership International Student Council.

All Year 10, Year 11and post-16 students are offered the opportunity to engage in project work and gain accreditation of the wider key skills, at the appropriate level (1-3), through the ASDAN Certificate of Personal Effectiveness (COPE). As part of this Award, students need to complete a number of personal challenges, plus units in: planning and carrying out research, communicating through discussion and planning, and giving an oral presentation.

Following a successful trial of the AQA Active Citizenship qualification, the school is now piloting the Extended Project, and also expects to pilot Projects at Levels 1 and 2.

A staged approach has been adopted to support over eighty Year 12 students doing the Extended Project.  This includes:

· an introductory session during which the Extended Project is explained, including the different possible outcomes

· completion of a personal profile which includes details of subjects being studied, personal interests, preferred learning styles.  This profile is then used to complete a form outlining initial project ideas to inform a meeting with a project supervisor

· initial project meetings with project supervisors to discuss initial ideas and enable students to shape their citizenship concerns and issues into a project proposal

· a series of Extended Project skills development workshops on: effective research (run by the school’s on-line learning centre manager); referencing and sourcing information; how to do an effective presentation; report writing

· two-minute powerpoint presentations, with questioning, for an audience of 15-20 students on project ideas

· timetabled time (about 3 hours per week) to work on the projects

· regular tutorials with project supervisors, which include recording progress, supervisor comments and agreed action. Supervisors encourage reflection on skills development.

By offering projects at all three levels students are able to progressively develop their skills.  For example, at level 3, students are expected to choose their own projects, work independently and keep a production log.  At levels 1 and 2, students choose their projects from a wide range of options and are given more structured support.
How personal, learning and thinking skills PLTS) fit

PLTS are considered by the school as part of its broader remit for developing ‘enquiring and reflective learners’, and ‘socially and emotionally competent’ students.  The aim is offer learning experiences that enable students to develop as self-motivated, responsible and ethical citizens who able to communicate effectively and appreciate different cultural perspectives.

Citizenship projects offer opportunities for developing and using all six PLTS, but the extent to which students are explicitly aware of these skills at the start of their projects varies from level to level.  Most skills are highlighted as part of the review and reflection process.

· It has been found that if students are ‘bothered’ about a particular issue and engage in discussion and debate about something they care about, they can often surprise staff in terms of their ability to show skills as effective participators.
· Students are generally most familiar with team working skills, as they often work in groups and are encouraged to reflect on the skills they have used in working together.

· Skills of independent enquiry are encouraged at all levels, but are most evident at level 3.  Extended Projects in citizenship topics encourage learners to look at issues from different perspectives, look critically at information sources, and plan and carry out their own research.  

· Some have shown themselves to be particularly creative thinkers, for example when they need to get their citizenship messages across to younger pupils, such as those in primary schools.  They have to think through the best methods for communicating their ideas and information using different media and then actually do it – feedback is immediate!
· At levels 1 and 2, a more structured approach to projects is used to help students learn and practise the necessary planning and organisational skills they need to become self-managers.  At level 3, students are expected to show more initiative and prioritise their time.
· At all levels, students are encouraged to develop as reflective learners as part of the project supervision process.
4.25:
Shipley College
Shipley College is a small, general FE college that promotes citizenship at strategic policy and operational levels.  Citizenship is seen as holistic, for the benefit of society as well as the individual, and there is commitment to supporting learners in ‘making a positive contribution’ as an outcome for Every Child Matters.  

Citizenship is included in the cross-college scheme of work for Personal and Social Development (PSD), linked to all five of the ECM outcomes.  Group tutorials of one hour per week (minimum) cover one theme per half-term, although there is flexibility to extend the time for projects on a particular issue that makes links with more than one theme.

One group of Media students doing a Level 3 assignment were asked to make a video about a citizenship issue.  They were shown some stimulus material published by LSN, including sample videos produced by young people, and visited the Parliament website to look at ‘Early Day Motions’ for issues of current political concern.

How personal, learning and thinking skills (PLTS) fit

The assignment was designed to enable the students to gather evidence for their key skills qualifications, but also offered opportunities to develop and apply many of the PLTS. For example: 

· Team workers: learners worked as a whole group of eleven to explore and decide on a topic that captured their interest and could be developed through video; they agreed to look at environmental issues. They then formed collaborative relationships, working in pairs to plan their research on an aspect of the environment such as waste, linked to recycling or impact on wildlife, taking responsibility for their own part in the assignment.  During the course of making their videos they needed to listen to and take account of others’ views and come to agreement on how to resolve issues.

· Creative thinkers: the students generated and explored ideas for issues to research, and different ways of tackling problems to find imaginative solutions for their videos.

· Independent enquirers: at Level 3, students were expected to work independently at times, planning what they would do, individually, for their video, taking informed decisions and evaluating information obtained through their research.  They learnt about research techniques, referencing systems and the implications of plagiarism .

· Self-managers: having been given the assignment brief, the students organised themselves, showing personal responsibility for researching a particular issue, and creativity and commitment to learning about the issue and producing a video.

· Reflective learners: the students were encourage to reflect on what they had learnt from the stimulus videos and set themselves realistic objectives for making their own video and ‘getting their message across’.  Working in the computer room, they downloaded the relevant documents and recorded their own thoughts.  They needed to monitor their own work and take opportunities for gaining feedback from others and use this to enhance their learning.

Links were made between the wider key skills and PLTS.  For example the wider key skills of: working with others and the skills required of team workers; problem solving and creative thinking skills; improving own learning and performance and skills in being a self-manager and reflective learner. 

Wider citizenship activities across the college offer opportunities for students to play a full part in the life of the college and take responsible action to bring about change, thus developing and applying skills of effective participation.  For example, the Student Council, a democratically created body with representatives from all courses, currently meets every two weeks.  Issues are raised by the different groups and the Council ensures that they are brought to the attention of relevant college managers.  Council members are required to represent others in presenting a case, supporting views with evidence. During Equality and Diversity week, the students organise a celebration of ‘differences and similarities’.

A key issue for implementing PLTS is the need to bring these skills to the attention of both staff and students and sustain their profile.  The use of posters in classrooms is recommended.  These could be put on the LSN post-16 citizenship website for downloading and offered as a pull-out in Citizenship News.  A new initiative: Healthy College (building on the Healthy Schools programme) offers a different stimulus for developing PLTS.

4.2.6
Democratic Action for B&NES Youth (DAFBY)
DAFBY is the youth democracy project for Bath & North East Somerset (B&NES).  It is underpinned by Article 12 of the United Nations Convention on the Rights of the Child, which states that ‘young people have the right to be heard and have their opinions taken into account in decisions that affect them’.

The core group is about 40 young people from across the local authority, with weekly meetings at a local youth centre. 
Young people engage in a variety of citizenship activities, ranging from helping to run the UK Youth Parliament elections and supporting the local elected members, to a German Exchange visit involving discussion of issues such as asylum, terrorism and democracy.

DAFBY is led by young people, with adults supporting them in making an impact in their local community.  For example, impact at strategic/policy level has been achieved through DAFBY members working with the Local Strategic Partnership group and regular meetings with the Chief Executive of B&NES and senior Council officers, and by joining some of the main committees.  
Political literacy is something we actively promote – our young people have had many opening to influence the political process at the local level.  They need to know that if they want to influence change, they must deal with the right people, at the right place and at the right time.  There’s no point in lobbying after a decision has been made. Citizenship co-ordinator
How personal, learning and thinking skills (PLTS) fit
The ethos and activities of DAFBY centre on developing young people’s skills as effective participators, and supporting them in applying these skills to ‘get something done in their local community’.  Activities encourage members of the group to play a full part in community life and take informed and responsible action on behalf of others as well as themselves.  For example:

· on the visit to the House of Commons, they were able to present their case with precision and passion’ to influence some MPs, acting as advocates for the views of others from their communities
· sessions are regularly organised to discuss issues of concern, including workshops and conferences about topics of local and national interest

· DAFBY members are encouraged to take practical ways forward in addressing young people’s  needs e.g. one member has been working to support a group of gay, lesbian, bisexual and transsexual young people who feel isolated in their community

· members are trained to work with other young people and to identify improvements that would benefit others, e.g. some have worked with a local Youth Club to help establish a youth forum to enable its members to have a say in how their club is run; visits have been made to local schools to promote the youth voice and show how democratic action can lead to improvements.
A ‘ladder of participation’ is used to evaluate the extent to which DAFBY is developing members’ performance as ‘effective participators’.

There have also been opportunities to develop and apply the other PLTS.  For example:

· skills of independent enquiry are developed through planning and conducting investigations, to inform decision-making and action, e.g. a survey of 1,000 young people was carried out on local transport;  members engaged in discussions and Internet research, analysing and evaluating information to inform their contributions to consultations on ECM and Youth Matters

· DAFBY members develop skills as self managers by being encouraged to seek out challenges and new responsibilities, e.g., they are offered training to enable them to manage risks  and organise themselves in working with other young people
· teamwork skills are essential in many of the DAFBY activities, e.g. in collaborating with others and taking responsibility for their own part in organising the Fairtrade project, providing constructive support and feedback when working as peer mentors

· involvement in workshops for the BBC film project about community conservation prompted participants to apply skills as creative thinkers, working with others to generate, explore and connect ideas
· DAFBY staff encourage and support members in developing as reflective learners, e.g. at the start and finish of sessions, fun techniques are used to help individuals, or the group as a whole, to assess themselves: identify their level of confidence and/or skills/knowledge of a particular topic, such as placing a marker on a target or graph on a flip chart, lining up across the room, using post-it notes.  Portfolios are kept of experiences and achievements to support reviews of progress.
4.2.7
Dorset County Council
Dorset is an average sized County in terms of area, but it is among the smallest counties in terms of population (398,200) of which approximately 50,000 are young people aged between 10 to 19 years of age. The County Council employs over 15,000 staff and has been operating as a Training Provider for over ten years, offering Apprenticeships in Administration (Level 3) and Customer Service (Level 2). The apprentices are all young employees, completing a full Apprenticeship framework. 
Citizenship is part of Dorset County Council’s core business, of relevance to its roles as a community leader, employer and training provider. Citizenship activities are used to enhance the apprentices’ training, providing "evidence" for parts of other qualifications they study, including Key Skills in Communication, Number and IT, and elements of NVQ units, such as ‘diversity in the working environment’, and topics such as ‘rights and responsibilities’. 
Examples of citizenship activities have included:

· a project to research the benefits of elected forums to students, staff and the institution and the local community
· representation at conferences, such as the New Local Government Network conference  and through network meetings staff attend in a variety of settings
· special events, such as a ‘car-free day’

· development of a resource directory and work with schools, to raise awareness of Council services.
Skills are embedded in the citizenship and other activities apprentices have to do as part of their Apprenticeship and day-to-day work for the Council, with evidence being included in their portfolios. But training workshop time includes inputs on skills and opportunities to learn and practise these.  For example, the LSN resource Getting the Show on the Road has been used to help apprentices develop their skills for planning and running events, including skills for negotiating, teamwork, chairing meetings and evaluation.
How personal, learning and thinking skills (PLTS) fit
· DCC actively supports its apprentices in developing skills as effective participators, and the application of these skills in providing services to the public.  Apprentices are encouraged to play a full part in community life and take informed and responsible action on behalf of others as well as themselves.  For example, some apprentices investigated practical actions that can be taken to improve institutions’ decision-making: to make them more democratic and inclusive.  They also visited local schools to talk about the services provided by the County Council and raise pupils’ awareness of how these can be accessed.
· Skills of independent enquiry have been developed through research on the Council’s consultation process and its effectiveness in reaching a diverse group of young people. As part of this research, apprentices needed to identify questions, plan what to do and how to go about it, explore the consultation process from the perspectives of different participants, analyse and evaluate information, and then present their conclusions, supported by reasoned arguments and evidence, to the Consultation Manager.
· Making presentations, on visits to schools and at open evenings, required apprentices to be creative thinkers. They explored ideas for their presentations, trying out different ways of getting their messages across to younger people (e.g. thinking about different learning styles), and adapting ideas in response to feedback and experience. They also needed to be think creatively in organising the ‘car free day’: a local supermarket was persuaded to lend apprentices shopping trolleys for travelling, as a means of attracting local media attention.
· Developing a Council resource directory for use in schools required apprentices to apply skills as self-managers.  They had to organise themselves and show personal responsibility for aspects of the work, e.g. Internet research, proof-reading, liaison with the IT Department.  They also had to deal with the competing demands of their day-to-day work and NVQ requirements.
· All of the above activities involved teamwork: apprentices formed collaborative relationships with their peers, work colleagues and external people to produce the resources, and organise visits and events; they listened to, and took account of, different views. Public presentations required group members to show confidence in themselves and their contribution.
· Skills of the reflective learner have been developed through induction, which involves self assessment, and the regular reviews of progress required for their Apprenticeship including, where relevant, reference to citizenship. Apprentices have been encouraged to evaluate their experiences and learning and to communicate their learning to different audiences in the Council and wider community.
Appendix: A Framework of personal, learning and thinking skills
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Citizenship Log Book 
(Personal Learning and Thinking Skills Project – Croydon College)

Participating responsibly in society and taking action together for the common good - to make a positive difference
Introduction

The Qualifications and Curriculum Authority (QCA) has developed ‘A Framework for Personal, Learning and Thinking Skills11-19’, with a combination of six groups of skills that together with English, Mathematics and ICT are very important for leaning, life and work.  Your tutor group has been selected to work on this project for the Learning Skills Network, to develop some citizenship activities that can support the learning of other students in the college who are studying a Health & Social Care Qualification.  Your ideas and resources may also be shared with other FE colleges and 6th form centres part of this exciting project.  

The Six Skills

	Independent Enquirers

	You identify questions to answer and problems to solve. You plan and carry out research, judging its relevance and value.

	Creative Thinkers 

	You generate ideas and explore possibilities, ask questions to extend your thinking; bring together you own and others’ ideas and experience in inventive ways. 

	Reflective Learners 

	 You assess yourself and others, identifying opportunities and achievements; set goals with success criteria for your own development and work; and review your progress, 

	Team Workers 

	You work with others towards common goals; reach agreements, managing discussions to achieve results; take responsibility, and provide constructive support and feedback to others.

	Self Managers

	You seek out challenges or new responsibilities and show flexibility when priorities change; you work towards goals, showing initiative, commitment and perseverance.

	Effective Participators 

	You: discuss issues of concern, present a persuasive case for action; propose practical ways forward, identify improvements that would benefit others and you 
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Citizenship Log Book 
(Personal Learning and Thinking Skills Project)

NAME :……………………QUALIFICATION :………………………..

Participating responsibly in society and taking action together for the common good - to make a positive difference
	The citizenship issues we feel strongly about:




	Following discussion, the citizenship issue we will focus on:



	What we know about this citizenship issue and how we know (sources

of information
Opportunities to learn more about the citizenship issue (e.g. events or

information offered by local/national/international organisations):
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Planning Action about the Citizenship issue

Participating responsibly in society and taking action together for the common good - to make a positive difference
	Outline of our Citizenship Activity:



	What we want to achieve – the positive differences we hope to make?

(e.g. social, political, economic, environmental change at a local national or international level)
What personal learning and thinking skills will we need to use?

Which of these will we need to develop?




	What we need to do?
	When by?
	Who is responsible?
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Personal Learning & Thinking Skills Audit 

Participating responsibly in society and taking action together for the common good - to make a positive difference
	SKILL


	√(Feb
08)
	EXAMPLE
	Review (March 2008)

	Independent Enquirers
	
	
	

	I research effectively 
	
	
	

	I use a range of resources
	
	
	

	I seek advice if needed
	
	
	

	I judge the importance of information researched
	
	
	

	I am a problems solver
	
	
	

	I show initiative
	
	
	

	Creative thinkers
	
	
	

	I am able to think of new ideas
	
	
	

	I am imaginative
	
	
	

	I develop existing ideas
	
	
	

	Reflective Learners
	
	
	

	I review my personal progress
	
	
	

	I identify areas for improvement
	
	
	

	I am able to respond to feedback 
	
	
	

	Team Workers
	
	
	

	I work towards agreed goals
	
	
	

	I listen to other team members
	
	
	

	I contribute to discussions
	
	
	

	I meet agreed deadlines
	
	
	

	I work effectively with others
	
	
	

	Self Managers
	
	
	

	I manage my time
	
	
	

	I set myself realistic targets
	
	
	

	I prioritise my time and tasks
	
	
	

	I am able to multi task
	
	
	

	Effective Participators
	
	
	

	I am flexible and patient
	
	
	

	I am a committed worker
	
	
	

	I am organised in my work
	
	
	

	I motivate and inspire others
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Planning Action about the Citizenship issue

Participating responsibly in society and taking action together for the common good - to make a positive difference
Action Plan review 1




Date: ……………………………….
	What we need to do?
	When by?
	Achieved?
	Who is responsible?

	
	
	
	


Action Plan review 2




Date: …………………………………

	What we need to do?
	When by?
	Achieved?
	Who is responsible?

	
	
	
	


[image: image6.emf]
Taking Action about the Citizenship issue

Participating responsibly in society and taking action together for the common good - to make a positive difference
	Notes on what we are doing/how we are getting on:




Personal Reflection

	What I think and feel: (e.g. about what's happening, what I'm learning about the citizenship issue and things I need to change)



	What others are saying about our activity (how it's affecting them):
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Reviewing our Activity

Participating responsibly in society and taking action together for the common good - to make a positive difference
	The difference our action has made:




	What we have learnt about the issue/problem and what needs to be done next: the relevant box or boxes

	Raised awareness and understanding of the issue/problem

For example:


	

	Influenced decisions

For example:


	

	Resisted unwanted change

For example:


	

	Made a change for the better

For example:
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Reviewing our Activity/Applying what I have learnt

Participating responsibly in society and taking action together for the common good - to make a positive difference
	The skills I have developed:




	What I will do next to apply what I have learnt:




The resource has been informed by the work carried out by LSDA Post 16 Citizenship Development Programme’
� QCA framework available at: � HYPERLINK "http://www.qca.org.uk/qca_11742" ��http://www.qca.org.uk/qca_11742�  - copied in appendix to this report


� See www.qca.org.uk/post16index.html
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