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Final report - Raising Learner Participation
Springboard Sunderland Trust

Using learner led activities; both outdoor and project based, with learners
undertaking a recovery curriculum, our research aimed to develop an element of
learner ownership, for their personal learning and their target setting.

Summary

Springboard is a regional training provider and charity, delivering vocational
qualifications alongside maths and English Functional Skills (FS) and GCSEs to
learners aged 16+. We work with many unemployed adults and those from
disadvantaged backgrounds with multiple barriers to learning. Our aim is to give
them the skills they need to get back into either further training or work.

Our aspiration is to support learners to develop a sense of ownership over their
learning, so they can track their own progress. We ask learners to consider what
steps they need to take each session to improve, what activities would they like to
do, and how they might develop their ability to peer assess work? At Springboard we
feel that our encouragement of ownership is key to success, helping learners
achieve their goals and set their own targets about how to make progress and what
they want (and need) to learn. We hope that our emphasis on ownership will increase
learners’ motivation because they can see their individual progress and be a part of
how they are learning. We hope this will raise learner participation inside and outside
of the classroom and can help improve attendance.

Rationale

At Springboard, our ultimate aim is to help learners achieve in order to move on to
further education or employment. For many learners, this includes achieving their
maths and English qualifications as well as their chosen vocational qualification.

The focus of our research centred around effective target setting in maths, and an
exploration of project-based approaches to maths skills development. We were keen
to explore how to include maths in every session, whilst also helping learners
become aware that they were learning and developing their maths skills. Additionally,
we were keen to explore strategies for teaching maths that supported and raised
learner participation.

In previous OTLA research (ETF, 2019), we focused on giving learners more
ownership of their English learning. We developed strategies to support learners to
track their own progress, helping them focus on what they needed to work on step by
step, how they were going to achieve their goals and how these strategies could
(hopefully) support them to enjoy and attend their sessions more frequently.
Findings from our research suggested that the strategies we put in place were
supporting learners to begin to take more responsibility for their learning and their
progress; learners became more aware of where their starting point was, what steps
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they needed to take each session to improve and the activities they wanted to do in
order to build their skills. Learners also became more competent in their ability to
peer assess, which, in turn, supported their own development. As this approach
seemed to be working for the target groups in English, we decided to adopt the same
approaches in maths. Our initial findings suggested that learners found target
setting easier in maths; learners knew for example whether or not they could do
fractions far more clearly than how to improve their writing or how to construct a
report or an article. In both maths and English however, tutors could really see a
difference in both aptitude and attitude where learners had the opportunity to set
their own targets and goals. Achievement rates also improved in both Entry Level
English and Level 1 maths.

The success of the strategies we designed during OTLA 6 inspired us to explore our
approaches in further detail and in new contexts. We introduced projects and
planning activities for learners to do and helped them to explore the maths and
English skills they would need in order to compete each project. We also extended
our work on ownership of learning and personalised target setting.

Approach

Two maths and English tutors decided to trial new approaches with their groups and
suggested community-based projects; helping to reduce litter on the local beaches
for example. As we offer roll-on, roll-off programmes, we expected learners to be at
varying stages in the process. The intention therefore was to begin at the start of
each learner’s journey and then re-assess them when the project was finished. We
decided to trial the project simultaneously at two different locations. The groups
were made up of our (#P4P) Planning for progression course (foundation learners of
embedded maths and English who were working within project-based themes).
Maths and English specialist tutors got together, alongside vocational tutors and
began planning activities and projects that would use lots of maths and English and
allow learners to ‘think outside the box'. The teaching team worked together to
decide which areas of maths and English would be used, and how, and what skills
learners would need to develop in order to complete their activities and projects.

The reason tutors decided to plan the activities and projects outside of the
classroom was to try and make learners more aware of their community and the
environment. Themes were chosen each month for their #P4P projects that had
been mostly topically linked but for this project tutors wanted learners to make links
to nature, fitness and wellbeing and how things like pollution and litter affect the
community and environment. Some of the activities and projects that the learners
were able to take part in are listed below:

o Leisure and Tourism project: a favourite sport vote (encouraging democracy)
with the results being displayed in tally charts and the winning vote being
chosen as the outdoor activity. Learners researched venues for the most
reasonable deal and factored in an extra percentage for contingency money
to encourage and develop maths skills.
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e Develop a food plan: showing how this links to the recommended calories for
their body and fitness levels, costing the food and looking for the best place to
shop. Using one of the meals within their plan they noted how to make this
including equipment to use and the health and safety implications whilst
making this.

e Environment outdoor activity: beach cleaning. This included maths and
English via letters to the council about litter and percentages of plastics
retrieved or graphs/tally charts of types of rubbish.

Professional [earning: Evidence of changes in teaching, learning and assessment
practices

This project encouraged an increased focus on vocational tutors and English and
maths tutors working together to plan employability type curricula and schemes of
work, overseen by managers. This was a collaborative teaching approach that aimed
to help improve learner engagement because learners could see the relevance of
maths and English as an integral part of their everyday functionality. The activity also
highlighted the gaps in learners’ maths and English skills, particularly from Level 1
and above and especially for learners who struggle to read for specific detail,
required for maths Functional Skills tests.

The project also helped learners improve their skills to be able to establish and
choose methods of maths needed in order to be able to plan the activities and do a
RAG rating system of how competent they were in that part of the application of their
knowledge. It also helped tutors to see the skills gap in the level of their learners
maths and English, which was not always identified in the diagnostic assessments.
Vocational tutors were able to use this information to plan further discrete sessions.
In the past, vocational tutors had used learners’ diagnostic results for maths and
English to complete a skills scan on the support needed for their subject area. For
example, a Level 1 childcare learner who had Entry Level 3 English would need more
support overall with writing and sequencing longer paragraphs to complete
assignments. Since collaborating on the project, vocational tutors have offered more
in-depth support such as, how to spell specific words and how to use full stop and
capital letters and would ask learners to proof-read their work.

Evidence of improved collaboration and changes in organisational practices

Since collaborating on the #P4P project maths and English has been embedded as
part as the same session and each session on a particular theme taught by both the
vocational and maths and English specialist staff. Maths and English has also been
trialled as a combined subject by one tutor.

Learners learnt how to plan activities around topical themes such as mental health,
healthy living, democracy within sport etc. linking these activities, where possible
outside the classroom. Recently, Springboard tutors have joined forces with
YouthCaN (https://www.youthcan.net/). They are a growing network of youth clubs,
classes and community groups who share an interest in studying and protecting the
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environment. These groups are youth-directed. They coordinate local hikes,
explorations of the environment, investigations of environmental topics and share
these explorations through online YouthCaN forums and at local and international
conferences and workshops.

As the next step in the project we planned learner involvement in setting up local
gatherings to share their project experience so far and to speak to other youths in
their local communities. Learners are very eager and keen to speak to other youths in
their local community but due to COVID-19 this has not begun yet. It is set to start
early July 2021 once all restrictions have been lifted. This is a big shift in
organisational practice where the learners are taking the initiative to get involved in
wider community issues such as the environment and have set themselves targets
with timelines. They have worked with their tutors to plan how maths and English will
fit in to each stage. Attendance in these classes have improved by at least 20% since
Springboard returned to face-to-face sessions.

Evidence of improvement in learners’ achievements, retention and progression

Did we meet our overall aims?

The main aims of the project were to help learners move into their chosen vocational
course and pass their maths and English. We wanted them to become more
confident, more motivated in their maths and English sessions. This was through
supporting them to take more ownership of their learning so that they could track
their own progress and focus on what they needed to work on step by step. This
included how they were going to this and hopefully enjoy and attend sessions more
frequently. Ultimately, we hoped they would move into further study or employment
via achieving maths and English qualifications as well as their chosen vocation
qualification. Of course, like everyone else, COVID-19 has had a huge impact on the
project and more work has had to go online. Some of the most disadvantaged
learners in this cohort, struggled to access work online, and therefore, are behind on
their individual learning plan and have still not taken their Functional Skills tests or
assessments as planned. The necessity to move to digital learning for three months
meant some of the activities and projects have had to be delayed or not take place.
However, we are pleased that attendance to the #P4P classes since returning to
face-to-face has been better than in other discrete maths and English/vocational
classes. Learners were eager to continue to set their own targets and make links to
other projects within their local communities.

Please see below some examples (see more in appendices) from learner journey and
case studies based on feedback and reviews

Learner A has continued to develop confidence throughout the project and is keener
to gain her maths and English qualification. She is now more self-motivated to
complete self-study and has been able to set targets in each session. More recently
she has been moved into discreet L2 maths and English classes after displaying the
confidence and skills required to complete these classes alongside their vocation.
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Learner B, has gained a better understanding of what it means to be healthy mentally
as well as physically. She wants to progress into childcare and has been making the
links between her vocational studies and the health and fitness module covered
during the project.

Learning from this project

Due to COVID-19, the project aims were not all met. Once we had to teach online due
to lockdown, there were issues with some learners accessing ICT who were digitally
disadvantaged and there were other issues with lack of attendance for each session.

Overall, learners have become more motivated to achieve their goal and most of
them have a better understanding how important gaining a maths and English
qualification is. More than half of the cohort can now set their own targets and plan
projects linked to their maths and English. Over three quarters of the two cohorts
moved into their chosen vocation and are on track to achieve their next step in their
learner journey.

What went well:

e Tutors increased adaptability to work remotely and look for alternative ways
to engage learners such as live practical sessions

e Increased collaboration between vocational/maths and English tutors to
ensure learners see the connection between their chosen vocation and how
maths and English fits in to their course as well as essential skills needed for
everyday life

e Improved attendance of learners at sessions

e A proportion of learners moving into discreet maths and English sessions
where they are taught the maths and English curriculum and not embedded
into vocation

e Increased motivation amongst learners who want to achieve their goal

The lesson learnt for tutors was that this type of teaching has to be face-to face and
mostly practically based. Learning online was not fit for purpose for #P4P learners.
Research showed over two thirds of learners in FE who come from the poorest
families do not have adequate technology and are falling behind their peers.
(Fenews.co.uk, 2020). This has meant trying to re-engage those learners who have
suffered prolonged gaps in learning online and have fallen behind their peers by
offering more 1:1 face to face support to bridge the gap.

It was also realised that too much emphasis was placed upon the sessions being
divided equally on maths and English when depending on the topic, it may have been
better to teach more maths than English and vice versa.

Vocational tutors further developed their knowledge of maths and English, how to
differentiate between levels and what type of work to include in order to support their
learners. For example, a level 1 English learner who is studying childcare level 2 will
need to be able to write essays of over 500 words and proofread their work for
accurate spelling and grammar for their vocational qualification and will need
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support from their vocational tutor in order to meet this criterion a as at level 1
learners are only expected to write between 250-300 words. Maths and English
tutors learnt how hard it was to plan both maths and English differentiated activities
into each session. It would have been far easier to plan fewer activities, focusing
more on one learning outcome per session.

Even better if:

e All learners could see the relevance to study maths and English

e Tutors had been able to follow their scheme of work and do more practical
projects

e More time had been spent on one subject each week depending on the topic
so learners could really broaden their knowledge before moving on to the next
step in either maths or English

e More learners had been able to set their own targets without help or prompts
and identify skills needed in maths and English to be able to complete tasks.
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Appendix 1-The project team

Project Role Name Job Role

Project Lead Louise Rought Maths and English Lead

Maths and English Team

Deputy Project Lead | Jamie Kerr Leader

Project Mentor Paul Stych (ccConsultancy)

Research Group Lead | Gail Lydon (ccConsultancy)
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Appendix 2 - Case study

GW was a 2020 alternative education school leaver and is a current Springboard
Study Programme learner. She started with Springboard in August 2020 on the
summer recovery programme to gain CEIAG and develop her personal, social and
wellbeing skills. Throughout the summer, GW participated in PSDW projects,
received CEIAG with embedded maths and English to support her to make a suitable
career pathway and enhance her literacy skills in preparation for her GCSE resit. GW
did not feel ready for the November exam so planned to sit her exams in the summer
- these exams were then cancelled due to the coronavirus pandemic in favour of
learners receiving predicted grades which GW will receive.

GW already achieved a grade 4 maths in school, making her exempt from discrete
maths lessons. However, she was able to consolidate her ability to use maths in
practical scenarios through the embedded maths in the recovery programme. She
worked in small teams to solve problems and apply real-world skills such as
calculating fractional and percentage discount, measuring accurately and
interpreting data in graphs. GW continued to work towards the development of her
GCSE English skills during this period, focusing on how to express opinions and
interpret complex ideas, discuss the impacts and effects of certain choices in writing
and apply creative skills to solidify her own personal writing style.

Throughout the summer, on the recovery programme, GW developed her skills and
knowledge and was able to make an informed decision to move onto the Care
programme. Since starting this programme, she has made significant progress as
she has found the ideal vocation and taken the right path. Through learning in a
practical manner, she has been successful in attending onsite training again to gain
subject knowledge. She is now applying her knowledge in a work placement.

Even with the restrictions placed on everyone due to COVID-19, GW has taken
responsibility and ownership of her own learning and development and has since
sourced her own work experience in a local school nursery. While gaining work
experience, GW has demonstrated excellent communication skills and showed
significant development in her writing, which is in part to her skills being put into
practice in a placement diary.

GW wrote: “When | first started at Springboard, | didn’t know what | wanted to do with
my future. | came to Springboard and did some work with the tutors. They supported
me to figure out what | wanted to do with my future. | moved on to the Health and
Social Care programme and now I've got 2 assessments left to do before moving
onto my Level 2. | have also gained work experience in a school placement which |
organised myself. | didn't really have the confidence at the start, but Springboard
staff have supported me to develop my confidence and enjoy the course. Without
Springboard, | wouldn’t be the person | am today.”
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Appendix 3 - Rationale for the #P4P

Our #P4P programme is designed for learners who either are unsure what they wish
to do in future or do not yet demonstrate the core skills required to undertake a
vocational course or a job. We rationalised this course on these ideologies for two
reasons.

The first is that, without an understanding of where they want to be when they do
find work, the motivation to complete a vocational programme may not be there. We
did not want learners to feel pressed into deciding on a vocation which they were not
100% sure of as this would only create unnecessary stress and hardship for the
learner further down the line.

The second is that, without the basic core skills (aiming high, adaptability, staying
positive, communication, problem solving and creativity), learners would be unable
to commit to an intensive vocational programme. The learners would become dis-
engaged and this would have a knock-on effect for others in the class.

Learners on the #P4P programme may ask “why this, why now, why me?” and our
answer is this:

e Personal and social development provision is particularly useful for learners

who have:

o an uncertainty of which vocational route to take

o NEET for a period of 3 months or more

o developed a lack of enthusiasm and motivation over time possibly due to
isolation

o not had the opportunity to acquire helpful behaviours, attributes and
values

o adopted unhelpful behaviours, attributes and values in response to chaotic
or challenging environments

o or other circumstances at the discretion of the tutor.

The acquisition of skills and knowledge, and the development of behaviours,
attribute and values that increase an individual’s personal effectiveness, is vital to a
person’s development. These skills are sometimes called ‘soft skills’, ‘people skills’
or ‘transferable skills’.
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Appendix 4 - #P4P Scheme of work

Area of Learning:

Topic

Signal
Survey

(First 6
weeks)

Additional
activities

Aim

To capture
evidence that
might
suggest the
learner and
their family
requires
additional
support

Learning
Outcomes

Tutor will
identify areas
for support
and take the
appropriate
action to
provide the
necessary
support.

Core Transferrable Skills (CTS)

Possible strategy/knowledge

Follow the link below to
access

https://platform.povertystop
light.org/surveys

Once the learner has settled
into their programme, the
tutor will explain the
purpose of signal and how
springboard plans to use
this information. If the
learner feels comfortable
and confident to carry out
the survey, the tutor will
facilitate and support where
necessary. If the learner
does not feel ready to carry
out the survey, a referral to
pastoral care will be made
and together with the tutor,
support will be provided to
enable the learn to complete
the survey.

Embedded English,
maths and ICT

ICT, English reading
and
communication

Assessment of learning
outcomes

The test will be based on a
traffic light system (RAG) that
will highlight each area. Once
the results have been analysed
by the tutor, the tutor will pick
some priorities that they can
help and support with, support
may come from external
professionals if required.

Promotion of
equality and

diversity/ British
values

Signal is
individually based
and is a great
example of equality
and diversity. The
results also
indicate that there
are areas with
more poverty than
others.

Resources

ICT/Signal

‘.

=2

springboard

Health, safety
and
safeguarding

By carrying out
the survey with
each learner
you are
safeguarding
them from
possible harm.

All information
will be
safeguarded
under GDPR
regulations and
shared only with
relevant people.

Any health and
safety issue will
be identified
and dealt with
accordingly.

Fire drills
(yes/no)

Classroom
comfort



https://platform.povertystoplight.org/surveys
https://platform.povertystoplight.org/surveys

Learning
Outcomes

Possible strategy/knowledge

Embedded English,
maths and ICT

Assessment of learning
outcomes

Promotion of
equality and

diversity/ British
values

Resources

\.

spri

=

gboard

Health, safety
and
safeguarding

PPE

Designated
work areas

Housekeeping

Wheel of To find out Create an Take part in online ICT, English reading | Option 1 — complete the tool Diversity in ICT Fire drills
Strengths | what your account on assessments to identify: and and explore the job role results | the workplace ensu (yes/no)
current skills, | the Barclays | fi communication that might suit you based on res a variety of Classroom
interests and LifeSkills * Examples of job your current skills, interests and | different
. . roles that match . . . comfort
personality website your current skills personality traits. Research perspectives.
(Within 4 traits are, (learners will e How your Case studies and these roles further if any of PPE
weeks then plan to neeq login personality traits scenarios, chosen them sound appealing. . o Designated
develop them | details and di onLP Diversity in
and : and interests work areas
ongoing) further to email complement your the workplace
going support your address, skills Option 2 — complete the tool means that Housekeeping
future. support will e What other twice, the second time adding in | employees will
be provided potential jobs are the skills you would want to have different
to create the available if you develop to reveal examples of characteristics and All information
Additional accounts). improve your skills other jobs that might alsobe a | backgrounds; they will be
activities To identif further great match. are also more likely safeguarded
what oury e Howyoucan to have a variety of under GDPR
skills );nd develop your different skills and regulations and
- existing skills and experiences. shared only with
qualities are learn new ones relevant people
and match people.
them to Any health and
suitable job Click on the icon: safety issue will
roles. Advice Map to find advice be |dent|fleq
. . and dealt with
To identify on your future employment )
. . accordingly.
areas for or education options.
Raising Learner Participation (Springboard Sunderland Trust) Page13



Aim

Learning
Outcomes

Possible strategy/knowledge

Embedded English,
maths and ICT

Assessment of learning
outcomes

Promotion of
equality and

diversity/ British
values

Resources

Health, safety
and
safeguarding

improvement
and create an
action plan
for
development.

And explore a variety of
different jobs and sectors by
visiting BBC

BiteSize https://www.bbc.co
.uk/bitesize/articles/zmdc3
82

Set goals to create an action
plan for improving
weaknesses. Make sure
your goals are specific,
measurable, attainable,
realistic and timely
(S.M.AR.T).

Building
confidenc
eand
assertiven
ess

Additional
activities

Help learners
build
confidence,
self-esteem,
resilience and
motivation.

Identify
strategies for
overcoming
personal
barriers and
work-related
challenges

Draw on
techniques to
help them
become more

Follow the link below to
access lesson plan.

https://barclayslifeskills.co
m/educators/lessons/buildi
ng-confidence-and-
assertiveness/

ICT/English
reading, writing and
speaking.

Case studies and
scenarios, chosen
onlLP

Observation of learning
activities

Checking of learners work

Use of direct questioning

Chosen on LP and
naturally where
necessary

Video clips
Handouts
Posters

Activities

ICT
Workbooks

Fire drills
(yes/no)

Classroom
comfort

PPE

Designated
work areas

Housekeeping
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Aim

Learning
Outcomes

Possible strategy/knowledge

Embedded English,

maths and ICT

Assessment of learning
outcomes

Promotion of
equality and

diversity/ British
values

Resources

\0

spri

=

gboard

Health, safety
and
safeguarding

assertive Curriculum Tags and http://www.tutorca
when facing holistic assessment re.co.uk/traininghu . .

. . All information
personal descriptors b/equality-and- will be
challenges diversity-in-the-

workplace safeguarded
under GDPR
Character development. .
) regulations and
Identify the i
. shared only with
difference relevant people
between Goal setting. people.
assertive,
passive and
aggressive Identify strengths. Any heglth anq
behaviour safety issue will
be identified
CV skills. and deglt with
accordingly.
Resilience.
Interview skills.
Wellbeing | To inform Help learners | Follow the link below to ICT/English Observation of learning Chosen on LP and ICT Fire drills
Toolkit learners of manage and access lesson activities. reading, writing and | activities naturally where Workbooks (yes/no)
the maintain their speaking. necessary
. Classroom
importance of | mental comfort
Additional | mental wellbeing as Checking of learners work
- Ibei . | . . .
activities wellbeing apd an |ntegra. https://barclayslifeskills.co Case s.tudles and Video clips PPE
the effects it part of their scenarios, chosen .
m/educators/lessons/wellb . - Handouts Designated
has on future | overall health ) ) onLP Use of direct questioning
eing-toolkit/ work areas
success and Posters
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springboard
Aim Learning Possible strategy/knowledge Embedded English, = Assessment of learning Promotion of Resources  Health, safety
Outcomes maths and ICT outcomes equality and and
diversity/ British safeguarding
values
career Support them Activities Housekeeping
prospects. with . Curriculum Tags and
developing holistic assessment
skills such as descriptors https://www.gov.u All information
resilience, descriptors k/when-mental- will be
communicati health-condition- safeguarded
on, self- becomes-disability under GDPR
) Personal development. .
confidence, regulations and
time shared only with
management Character development. Ref MH fqlder with relevant people.
and case studies of
proactivity famous people who
- have or have Any health and
Resilience. . .
overcome MH safety issue will
issues. be identified
. and dealt with
Goal setting. .
accordingly.
Problem solving skills.
Aiming This lesson Identify Follow the link below to ICT/English Observation of learning Chosen on LP and ICT Fire drills
high supports opportunities | access lesson activities. reading, writing and | activities naturally where (yes/no)
. S A Workbooks
students in to aim high in speaking necessary
. . Classroom
recognising their everyday comfort
the lives https://barclayslifeskills.co Checking of learners work
importance of m/educators/lessons/aimin | Case studies and Video clips PPE
aiming high g-high-proactivity/ scenarios, chosen .
and how to Understand onLP Use of direct questioning Handouts \[/)vz?:(g:ra;::
identify the difference Posters
opportunities be?ween Activities Housekeeping
to be being
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proactive and
reach their
future goals.

Learning
Outcomes

proactive and
reactive

Recognise
how being
proactive can
help them
aim high and
achieve their
goals

Possible strategy/knowledge

Curriculum Tags and
holistic assessment

descriptors

Personal development

Character development

Embedded English,
maths and ICT

Assessment of learning
outcomes

Promotion of
equality and

diversity/ British
values

Resources

\0

spri

=

gboard

Health, safety
and
safeguarding

All information
will be
safeguarded
under GDPR
regulations and
shared only with
relevant people.

Identify strengths and
transferrable skills Any health and
safety issue will
be identified
Aiming high and dealt with
accordingly.
Adaptabili | To help Understand Follow the link below to ICT/English Observation of learning Chosen on LP and ICT Fire drills
ty learners to why access lesson plan. reading, writing and | activities naturally where (yes/no)
. . Workbooks
understand adaptability is speaking necessary
. Classroom
the concept a core skill for comfort
of the future https://barclayslifeskills.co Checking of learners work
adaptability, world of m/educators/lessons/adapt | Case studies and Video clips PPE
why how you | work. ability/ scenarios, chosen . o Handouts Designated
respond to onLP Use of direct questioning
. work areas
change is Posters
important and | Identify the Curriculum Tags and . Housekeeping
. . . Activities
how to apply | traits, skills holistic assessment
adaptive and descriptors
thinking. characteristic
s that make

Raising Learner Participation (Springboard Sunderland Trust)
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Aim Learning
Outcomes

Possible strategy/knowledge  Embedded English,

maths and ICT

Assessment of learning
outcomes

Promotion of Resources  Health, safety
equality and and
safeguarding

diversity/ British
values

someone Personal development https://www.youtu All information
adaptable. be.com/watch?v=C will be
-uyB516WnQ safeguarded
Character development . . under GDPR
(video clip about .
Understand regulations and
workplace .
that adaptions to shared only with
adaptability Identify strengths and P . . relevant people.
. . ensure inclusion)
skills can be transferrable skills
developed by
anyone. Any health and
Adaptability safety issue will
be identified
and dealt with
accordingly.
Staying This lesson Explain the Follow the link below to ICT/English Observation of learning Chosen on LP and ICT Fire drills
positive helps importance of | access lesson plan. reading, writing and | activities naturally where Workbooks (yes/no)
students to staying speaking necessary
iti Classroom
develop the positive comfort
skills needed | (resilience), https://barclayslifeskills.co Checking of learners work
to overcome including in m/educators/lessons/stayin | Case studies and PPE
setbacks by relation to the | g-positive-resilience/ scenarios, chosen .
. . _— Designated
exploring how | workplace onlLP Use of direct questioning
work areas
they could
. Understand . i
respond in Curriculum Tags and . . Housekeeping
. the . Video clips
different . holistic assessment
situations importance of descriptors Handouts
usin ' learning from
9 experiences, Posters
scenarios and . . .
. : even if they _— All information
introducing . Personal development Activities .
, are negative will be
the 4A’s
safeguarded
Page18 Shaping Success AR
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Learning
Outcomes

Possible strategy/knowledge

Embedded English,

maths and ICT

Assessment of learning
outcomes

Promotion of
equality and

diversity/ British
values

Resources

\0

=

springboard

Health, safety
and
safeguarding

approach — under GDPR
Avoid, Alter, Explain Character development regulations an.d
Adapt, and . shared only with
Accept different relevant people
Pt strategies peopre.
they can use Identify strengths and
to l?glld transferrable skills Any health and
resilience and . .
manaae safety issue will
ersogal Resilience be identified
P and dealt with
challenges according|
and setbacks gy
Staying positive
Listening Identify the Follow the link below to ICT/English Observation of learning Chosen on LP and ICT Fire drills
and essential access lesson plan. reading, writing and | activities naturally where Workbooks (yes/no)
presenting aspects of speaking necessary
- Classroom
(communi good comfort
cation) communicati Checking of learners work
gn, including https://barclayslifeskills.co Case sjfudles and Video clips PPE
its . . | scenarios, chosen .
. I m/educators/lessons/listeni . - Handouts Designated
(Ongoing) contribution . onLP Use of direct questioning
. ng-and-presenting- work areas
to effective . Posters
teamwork communication/ Housekeeping
Activities
Demonstrate All information
essential will be
gspegts of Curriculum Tags and safeguarded
listening and L under GDPR
. holistic assessment .
presenting descriptors regulations and
and other descriplors

Raising Learner Participation (Springboard Sunderland Trust)
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springboard
Aim Learning Possible strategy/knowledge Embedded English, = Assessment of learning Promotion of Resources  Health, safety
Outcomes maths and ICT outcomes equality and and
diversity/ British safeguarding
values
forms of shared only with
communicati relevant people.
on
Personal development
Any health and
Explain safety issue will
potential Character development be identified
consequence and dealt with
s of poor accordingly.
communicati | Identify strengths and
on at work transferrable skills

Communication, listening

identify and presenting

problems of
different
scales and
what is
needed to

solve them
Problem Observation of learning Observation of

solving This lesson is ICT/English activities learning activities

designed to lllustrate the reading, writing and
equip young use of an speaking

people with adaptable
an adaptable | approach to

ICT

Workbooks
Checking of learners work Checking of
learners work

approach to solving Follow the link below to Case studies and . -
. . Use of direct questioning
solving problems access lesson plan. scenarios, chosen .
Use of direct
problems, onLP -
questioning
large or

Page 20 Shaping Success AR
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springboard
Learning Possible strategy/knowledge Embedded English, = Assessment of learning Promotion of Resources  Health, safety
Outcomes maths and ICT outcomes equality and and
diversity/ British safeguarding
values
small. It Understand
|ncIudgs @ that.pro.blem https://barclayslifeskills.co
short film and | solvingis a
A m/educators/lessons/probl . .
scenarios core em-solvina/ Fire drills
that transferable 9 (yes/no)
encourage skill and
) P Classroom
development | identify its .
) . Curriculum Tags and comfort
of practical usefulness in L
. holistic assessment
problem a work setting . PPE
. . descriptors
solving skills .
_ Designated
which can be
work areas
useful for Work on a Problem solvin
learning, day | problem 9 Housekeeping
to day life, solving
and when in activity in a
Character development . ’
employment. | team All information
will be
. safeguarded
Transferable skills under GDPR

Identifying strengths

Adaptability

regulations and
shared only with
relevant people.

Any health and
safety issue will
Teamwork be identified
and dealt with
accordingly.
Scope for working with the
community:
Raising Learner Participation (Springboard Sunderland Trust) Page 21
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springboard
Aim Learning Possible strategy/knowledge Embedded English, = Assessment of learning Promotion of Resources  Health, safety
Outcomes maths and ICT outcomes equality and and
diversity/ British safeguarding
values
e  Bilton Hall
Community Centre
e Hebburn Helps
e  British Heart
Foundation
e Sunderland
Foodbank
Creativity | This lesson Explain and Follow the link below to ICT/English Observation of learning Chosen on LP and ICT Fire drills
encourages identify how access lesson plan. reading, writing and | activities naturally where (yes/no)
. . . Workbooks
students to creative skills speaking necessary
. Classroom
stretch their can be useful comfort
creativity to at school and Checking of learners work
suppgrt their | work https://barclayslifeskills.co Case sjfudles and Video clips PPE
learning .| scenarios, chosen ,
m/educators/lessons/creati . - Handouts Designated
across the . onLP Use of direct questioning
. vity/ work areas
curriculum Demonstrate Posters
and creat.e. ways‘ of Activities Housekeeping
opportunities | working .
. Curriculum Tags and
in the together to .
. holistic assessment . .
workplace. reach creative descriptors All information
conclusions descriptors will be
safeguarded
Communit under GDPR
Use different y regulations and
methods of shared only with
creative . relevant people.
thinking to Problem solving
find solutions
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Learning
Outcomes

Possible strategy/knowledge

Embedded English,

maths and ICT

Assessment of learning
outcomes

Promotion of
equality and

diversity/ British
values

Resources

\0

spri

=

gboard

Health, safety
and
safeguarding

qualifications
and routes to

Curriculum Tags and

Character development Any health and
safety issue will
be identified

Transferable skills and dealt with
accordingly.

Teamwork

Exploring Help prepare Gain an Follow the link below to ICT/English Observation of learning Chosen on LP and ICT Fire drills
job learners gain insight into a access lesson activities. reading, writing and | activities naturally where Workbooks (yes/no)
sectors virtual work day in the life speaking necessary
. . Classroom
and experience of individuals comfort
preparing | with an in different Checking of learners work
. . . | ) . .
for work interactive job roles https://barclayslifeskills.co Case s.tudles and Video clips PPE
worksheet scenarios, chosen .
m/educators/support/explor . - Handouts Designated
around o onlLP Use of direct questioning
. . ing-job-sectors-and- work areas
developing Discover the ) Posters
. . preparing-for-work/ .
job skills for core Activities Housekeeping
different transferable
sectors. skills,

All information
will be

employment holistic assessment safeguarded

that are descriptors under GDPR
required for regulations and
certain fields shared only with
of work Problem solving relevant people.
Create an Work experience Any health and
action plan of safety issue will
how they can be identified

Raising Learner Participation (Springboard Sunderland Trust) Page23


https://barclayslifeskills.com/educators/support/exploring-job-sectors-and-preparing-for-work/
https://barclayslifeskills.com/educators/support/exploring-job-sectors-and-preparing-for-work/
https://barclayslifeskills.com/educators/support/exploring-job-sectors-and-preparing-for-work/
https://barclayslifeskills.com/educators/support/exploring-job-sectors-and-preparing-for-work/

Aim

Learning
Outcomes

Possible strategy/knowledge

Embedded English,

maths and ICT

Assessment of learning
outcomes

Promotion of
equality and

diversity/ British
values

Resources

Health, safety
and
safeguarding

develop and Teamwork and dealt with
demonstrate accordingly.
these skills in
their school,
college or
work life so
they can
Impress For work experience short
future .
video:
employers
https://www.bbc.co.uk/prog
rammes/p00lygm8
Writing a Help learners | Explain what | Follow link below to access | ICT/English Observation of learning Chosen on LP and ICT Fire drills
successfu | build an aCVisused lesson plan. reading, writing and | activities naturally where (yes/no)
. . Workbooks
ICV understandin | for and be speaking necessary
s . Classroom
g of how to familiar with comfort
write an two common | https://barclayslifeskills.co Checking of learners work
(End) impactful CV, | formats m/educators/lessons/cv- Case studies and Video clips PPE
as well as the skills-lesson-one-writing-a- scenarios, chosen .
. - Handouts Designated
types of successful-cv/ onLP Use of direct questioning
. . work areas
information Understand Posters
they should thata CV - Housekeeping
include based | should Activities
on highlight the
their transfer | skills, All information
able skills, personal will be

Page 24
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Aim

Learning
Outcomes

Possible strategy/knowledge

Embedded English,
maths and ICT

Assessment of learning
outcomes

Promotion of
equality and

diversity/ British
values

Resources

\0

spri

=

gboard

Health, safety
and
safeguarding

interests and
experience.

qualities,
qualifications,
interests and

Curriculum Tags and
holistic assessment

safeguarded
under GDPR
regulations and

experience descriptors shared only with
that a descriptors relevant people.
potential
employer is .
looking for Work experience Any health and
safety issue will
. be identified
Create a draft CV skills and dealt with
cv accordingly.
Character development
Identifying strengths
Raising Learner Participation (Springboard Sunderland Trust) Page 25
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